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BSED SSTU Checksheet




Clarion University Field Experiences and Student Teaching Required for 
Secondary Education 
 


When Course and Description PDE 
Hours 


Required 


Required  
Elements 


Observation 
and Exploration 
(Stage 1 & 2) 


 


Foundations courses 
ED 110 Foundations of Education 
ED 122 Educational Psychology 
 
Candidacy  
ED 350 English Language Learners 
ED 327 Instructional Strategies 
SPED 418 Exceptionalities in the Reg 
Clsrm 
 
Observation and exploration experiences are 
linked to secondary education competencies 
and education courses that require a minimum 
number of hours across various grade levels 
and content areas.  


 
 


5 
5 
 


10 
10 
10 
 


Total 
40 


hours 


 Observation log signed by cooperating 
teacher. 


 Observation write up by teacher 
candidate with feedback provided by 
university instructor. 


 Group meeting once a week with 
university instructor so that field 
experience is linked to current courses 
and practices.  This can include the 
class meeting time. 


Pre-Student 
Teaching 
(Stage 3) 


Block courses 
ED 329 Educational Evaluation 
ED 417 Advanced Educational 
Technology 
ED 337  Methods  of Teaching Social 
Studies 
  SPED 441  Teaching Secondary 
Students with Disabilities 
SPED 442 Differentiated Instruction 
 
Pre-student teaching experiences are linked 
to secondary education competencies and 
education courses that require a minimum 
number of supervised hours across various 
grade levels and content areas 
 
Pre-student teaching experiences include 
teaching small to large groups of students 
under the supervision of secondary higher 
education faculty and the mentorship of a 
certified secondary education teacher. 
Pre-student teaching experiences are closely 
integrated with coursework, assessment 
practices, and program goals.  
 


 
 


30 
30 
30 
30 
 


30 
 
 
 
 
 
 
 


Total 
required  


150 hours 


 Course assignments (e.g., journal, 
time log, reflective teaching) with 
feedback provided by university 
instructor. 


 Observation  and feedback provided 
by university instructor  


 Group meeting with university 
instructor so that pre-student teaching 
experience is linked to current courses 
and practices. 


 


Student 
Teaching 
(Stage 4) 


Student Teaching 
 


ED 424   
ED 425   
 
Each 8 week placement will be in a secondary 
classroom in the major content area.  Ideally, 
placement will allow a range of experiences 
with student ability levels and academic 
content.  
 
Student Teaching includes a minimum of 12 
weeks full time with increasing teaching 
responsibility to completely simulate the role 
of the secondary educator in the classroom. 
 
For greater than half of the student teaching 


 
 
8 weeks 
8 weeks 


 Onsite visitation by university instructor 


 Observation feedback provided by 
university instructor.  


 Observation report by university 
supervisor 


 Lesson reflections by teacher 
candidate. 


 Observation feedback by cooperating 
teacher 


 Reflective journal submitted to 
university supervisor by candidate 
 


 SPA Assessment of student learning 
 


 Student teaching performance Profile 







experience, the teacher candidate will assume 
full responsibility as demonstrated by effective 
methods for the planning and delivery of at 
least one class section of instruction in the 
classroom.   


form (STPP) 


 PDE 430 Form. 


 





Field Experience




Required Courses and Course Options for the Secondary Social Studies Program 


Anthropology (ANTH) 211 (Humans and Culture): Introduces the students to the nature of humanity 


and the human condition by exploring contemporary and past societies. Applies the four-field approach, 


emphasizing human diversity, origins of humans and culture, language, and archaeology. 


Economics (ECON) 211 (Principles of Macroeconomics): Introduction to macroeconomics, national 


income analysis, money and banking, monetary and fiscal policies, inflation, unemployment, and 


international finance. In addition, students evaluate how technology has impacted the job market over 


the years. 


Economics (ECON) 212 (Principles of Microeconomics): Introduction to microeconomics, consumer 


behavior and demand, organization of production, market structures, the pricing of inputs and outputs, 


and international trade. In addition, students evaluate how technology has impacted the job market 


over the years. 


Geography (GEOG) 100 (Introduction to World Geography): Provides an overview of important human 
and physical characteristics of the world’s cultural realms. Examines issues of economic and social 
development, and religions and cultures found around the world in a regional or systematic context. 
Explores contemporary environmental, political, and ethnic/racial problems. 
 
History (HIST) 120 (United States History to 1877): Surveys United States history from the period of 


exploration through the Reconstruction Period.  The course allows students to regularly study the 


impact that individuals and inventions have had on our society (e.g., the assembly line, telephone, 


incandescent light bulbs, atomic bombs, etc.). They also analyze and evaluated ways society has 


addresses the challenges posed by science and technology. 


History (HIST) 121 (United States History Since 1877): Surveys United States history from 


Reconstruction to the present.  The course allows students to regularly study the impact that individuals 


and inventions have had on our society (e.g., the assembly line, telephone, incandescent light bulbs, 


atomic bombs, etc.). They also analyze and evaluated ways society has addresses the challenges posed 


by science and technology. 


Political Science (PS) 211 (American Government): Study of the general principles of the American 
system of constitutional government emphasizing the organization of functions of the national 
government---legislative, executive, and judicial. Examines the rights and duties of citizenship, the 
electorate, political parties, civil rights, and the growing regulatory function of government. 
 


Psychology (PSY) 211 (General Psychology): Introduces the general subject matter of psychology as a 
science and its major findings. Emphasizes genetics, development, learning, and motivation, emotions, 
sensation, and perception, personality, and abnormal adjustment, and other social behavior. 
 
Sociology (SOC) 211 (Principles of Sociology): Introduces the nature and characteristics of human 


societies, the structure and processes of social life, the impact of social forces on personal and group 


behavior, and the interdependence of society and the individual. 







The following courses, ED 337: Methods of Teaching and Evaluating Social Studies and ED 417: 


Microcomputers in Education, ED 122: Educational Psychology, and ED 110: Introduction to Education 


are listed because of their alignment with the NCSS standards. ED 337 is the major social studies 


methods course that all social studies majors are required to take. ED 417 is the required technology 


course. ED 122, another required course focuses on psychology with an emphasis on individual students 


and students within the school system. ED 110 is the required entry level education course and focuses 


on the historical, political, economic, and philosophical bases of education. 


Education (ED) 337 (Methods of Teaching and Evaluating Social Studies): Coordinates knowledge of the 


social science disciplines with various teaching strategies appropriate for instruction at the middle and 


senior high school levels. Provides a historical perspective, examination of current research, curriculum 


programs and trends, and methods and materials applicable to unit type social studies teaching in a 


pluralistic society. Emphasizes the development, selection, management, and evaluation of materials 


and experiences that foster concept development, inquiry and critical thinking in social studies. 


Considers addressing the needs of diverse student populations, integrating social studies with other 


current areas, addressing national and state standards, and the applications of technology. 


 
 
Teacher candidates are also required to take two, three-credit World History courses at the 100 level. 
Most take two of the following: 
 
History (HIST) 111 (Ancient and Medieval Civilization): This course includes a survey of prehistoric 
cultures and civilizations from its historical beginnings to 1300. Its purpose is to present knowledge of 
the origins of the broad social, political, intellectual, and economic movements of the past from which 
the students may gain an understanding of civilization today. 
 
History (HIST) 112 (Early Modern Civilization): A study of significant movements and events from 1300-
1815, this course emphasizes the interrelationships between cultures of various world regions. The 
influence of European development of other world areas is also stressed. 
 
History (HIST) 113 (Modern Civilization 1789 to Present): A study of significant movements and events 
of 1789 to the present, the course emphasizes interrelationships between the cultures of the various 
world regions, with major attention on the influence European development has exerted on other world 
areas in the 19th and 20th centuries. 
 
Secondary Social Studies majors are also required to meet a Non-Western Culture competency. This can 
be met through a number of courses that are listed on their advisement checksheets. 
 
For their geography elective, most students take the following course: 


 
Geography (GEOG) 244 (Planning the Human Environment): The course introduces students to the 
theory and practice of urban and regional planning. Examines the means and ways of managing land 
resources with respect to enhancing the use of land for residential, commercial, industrial and 
agricultural purposes. The course focuses on comprehensive planning, planning strategies, planning 
analysis, regulatory systems and the preservation and conservation of land resources for future 
generations and for aesthetic purposes. The ecological implications of development on natural 







resources is pivotal in the course in order to explain and analyze growth management practices in urban 
and rural communities.. 
 
 





Course Descriptions






BSED SSTU Course Sequence


Assessment 3 – PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS AND DISPOSITIONS: Assessment that demonstrates candidates can effectively plan classroom instruction.

NCSS Standards Addressed:  1.1-1.10

Name of Assessment: Unit Plan

a. Brief description of the assessment and its use in the program



The course, ED 337 (Methods of Teaching and Evaluating Social Studies) is part of the Secondary Education Social Studies Block, along with ED 329 (Educational Assessment), and ED 417 (Technology Integration for Middle Level and High School Educators). Hence, this assessment is collaborative in nature. The course content and pedagogy reside with the course, while the application resides with the on-site field experience. Teacher candidates develop a unit plan around a topic suggested by their field cooperating teacher. If possible, the teacher candidate teaches all or part of the unit during the field experience. 



The unit plan must be designed with a minimum of five instructional lessons that contain all the general university components (including lesson plans) in an approved unit plan design template that reflects the backward design protocol.  The purpose of this assignment is to demonstrate teacher candidate understanding of the content area, student centered instructional strategies, and varied assessments.  This is a thorough assessment of the candidate’s ability to apply pedagogical and professional content knowledge, skills, and dispositions.  



b. A description of how this assessment specifically aligns with the standards it is cited for in Section III



Candidates are not required to plan to teach each of the social studies standards, but to demonstrate their ability to plan to teach those standards that are integrated into the unit plan that they have created for the pre-student teaching experience.  Based on this assessment, as well as the Field Experience Competency Evaluation (used for assessment 6), there is evidence that the candidates have effectively planned to teach all of the NCSS standards.  



The unit plan performance task is an outgrowth of the social studies methods course (ED 337: Methods of Teaching and Evaluating Social Studies). The units may be designed from any social studies content perspective. Moreover, the themes are addressed according to their relevance to each unit. Again, the notions of interdependence and overarching themes are manifested in each unit. 



Given the design platform, the unit plan aligns with the NCSS Standards. The unit plan encourages the teacher candidates to design effective instruction that encourages depth of content and upper level cognitive processing. It also promotes active and meaningful engagement. Candidates are assessed through their ability to effectively implement best practices in unit design, pedagogy, and meaningful connections in content. The ten NCSS standards and the subject areas are addressed in an integrated fashion. Similarly, design and pedagogy are interwoven with the content. With this, it is noted that the NCSS standards align with not only content related aspects of the assessment, but also this alignment is apparent with the planning and pedagogical components as well as the methodology.



The assessment tool will look specifically at how the teacher candidate plans NCSS standards aligned lessons that fit into their unit plan. The overall unit plan scoring rubric is provided.  The piece that pertains specifically and solely to the NCSS Themes has been highlighted in order to properly show proof of NCSS standard attainment.





c. A brief analysis of the data findings



Over the past two years, only one student failed to meet the minimum requirements in regards to planning an effective unit plan that properly utilized the NCSS standards.  That one student did not move on to student teaching, and subsequently did not finish their studies at Clarion University.  Outside of that one candidate, the other 24 candidates that created unit plans were able to score at the acceptable or target level.  



The data also shows that the candidates were stronger with their content knowledge than they were in integrating the state and national standards to the content.  That has been a theme throughout, not just the BSED SSTU program, but other programs throughout the Unit.  We are making the academic content standards a point of emphasis in multiple points in the program.  They will be accentuated in ED 327  (Instructional Strategies and Management), ED 337 (Methods of Teaching and Evaluating Social Studies), and ED 424/425 (Secondary Student Teaching).  



Table 1: Unit Plan Content and Standards Evaluation

		Year

		Section of the Unit Plan

		% Target

		% Acceptable

		% Unacceptable



		2014-2015 (n = 11)

		Academic Content Standards

		72.7% (n = 8)

		18.2% (n = 2)

		9.1% (n = 1)



		

		Content Knowledge

		72.7% (n = 8)

		27.3% (n = 3)

		



		2015-2016 (n = 14)

		Academic Content Standards

		64.2% (n = 9)

		35.8% (n = 5)

		



		

		Content Knowledge

		85.7% (n = 12)

		14.3% (n = 2)

		









d. An interpretation of how the data provide evidence for meeting standards



Candidates are assessed through their ability to effectively implement best practices in unit design, pedagogy, and meaningful connections of content. The data are interpreted from the perspective of the interdependence among the NCSS themes, subject areas, and instructional design, pedagogy, and assessment.  



More collaboration has occurred between the Education Department faculty to ensure that there is continuity and consistency in regards to lesson and unit plans and to avoid confusion by the candidates. The collaboration has taken place between the professors of the ED 337 (Methods of Teaching and Evaluating Social Studies) course and the ED 327 (Instructional Strategies and Management) course.   



The Secondary Block Committee meets on a regular basis and discusses all secondary certification programs. Considering the Secondary Block Committee’s adherence to continuous improvement, the performance data will continue to be monitored closely observing any trends that may suggest a reexamination of current practice.





[bookmark: _GoBack]

e. The assessment tool

Assignment:

Students will develop a UNIT PLAN around a topic suggested by the field cooperating teacher. If possible, the student will teach all or part of the unit.



Description: Each teacher candidate will design a unit plan with a minimum of five instructional lessons containing all the components (including lesson plans) in the approved unit plan design template (Backward Design).  The purpose of this assignment is to demonstrate alignment with state and NCSS standards, teacher candidate understanding of their content area, student centered instructional strategies and varied assessments.  For the purposes of this assessment, the academic content standards section and the content knowledge section will be examined.  They are highlighted in the Unit Plan rubric below.  









f. 

g. The scoring guide



Assessment Description: The focus of the assignment is to design a social studies unit containing at least five lesson plans.  In so doing, students will synthesize that which has been learned to create a framework of meaningful learning opportunities that develops all students’ competence in subject matter and skills.





Scoring Guide



3 - Target – Exceeds expectations                     2 - Acceptable - meets expectations                    1 - Unacceptable – does not meet expectations



		Criteria

		InTASC Standard

		3 - Target

		2 - Acceptable

		1 - Unacceptable

		

Score





		Goals, Rationale and Objectives

		1,2,7

		Goals, rationale and objectives are highly appropriate and demonstrate a high degree of evidence of understanding the intellectual, physical, social, emotional, and moral development of learners

		Goals, rationale and objectives are acceptable and demonstrate an acceptable degree of evidence of understanding the intellectual, physical, social, emotional, and moral development of learners

		Lacks evidence of appropriateness and an acceptable degree of evidence of understanding the intellectual, physical, social, emotional, and moral development of learners

		



		Academic Content Standards

		4

		Provides a high degree of evidence of knowledge of state and national standards in planning and integrating social studies curriculum

		Provides an acceptable degree of evidence of knowledge of state and national standards in planning and integrating social studies curriculum

		Lacks evidence of an acceptable degree of knowledge of state and national standards in planning and integrating social studies curriculum

		



		Content Knowledge

		4

		Demonstrates a high degree of evidence of depth and breadth of social studies content knowledge in ways that maximize student learning

		Demonstrates an acceptable degree of evidence of depth and breadth of social studies content knowledge in ways that maximize student learning

		Lacks evidence of an acceptable degree of depth and breadth of social studies content knowledge in ways that maximize student learning

		



		Criteria

		InTASC Standard

		3 - Target

		2 - Acceptable

		1 - Unacceptable

		

Score





		Content-specific Teaching Strategies

		8

		Supplies a high degree of evidences of effective content-specific teaching strategies appropriate for social studies’ learners

		Supplies an adequate degree of evidence of effective content- specific teaching strategies appropriate for social studies’ learners

		Lacks evidence to an acceptable degree of planning effective content-specific teaching strategies appropriate for social studies’ learners

		



		Meaningful Learning Experiences

		3

		Presents evidence to a high degree of meaningful learning experiences designed to extend knowledge in their teaching fields and engage learners in independent and collaborative inquiry

		Presents evidence to an adequate degree of meaningful learning experiences designed to extend knowledge in their teaching fields and engage learners in independent and collaborative inquiry

		Lacks evidence of planning to an acceptable degree meaning learning experiences designed to extend knowledge in their teaching fields and engage learners in independent and collaborative inquiry

		



		Use of Technology

		4

		Offers evidence to a high degree of integration of state-of-the-art technologies and literacy skills into teaching content 

		Offers evidence to an adequate degree of integration of state-of-the-art technologies and literacy skills into teaching content 

		Lacks evidence to an acceptable degree of integration of state-of-the-art technologies and literacy skills into teaching content 

		



		Formative and Summative Assessments

		6

		Suggests evidence to a high degree of multiple assessments that are highly developmentally appropriate for and responsive learners

		Suggests evidence to an adequate degree of multiple assessments that are developmentally appropriate for and responsive to learners

		Lacks evidence of planning multiple assessments that are developmentally appropriate for and responsive to learners



		



		Criteria

		InTASC Standard

		3 - Target

		2 - Acceptable

		1 - Unacceptable

		

Score





		Accommodations

		3

		Provides accommodations that demonstrate to a high degree of evidence understanding of the development of all learners

		Provides accommodations that demonstrate to an adequate degree of evidence understanding of the development of all learners

		Lacks evidence of accommodations that demonstrate to an adequate degree understanding of the development of all learners

		



		Resources

		10

		Evidences an extensive and varied list of resources, including community resources, to foster student learning

		Evidences an adequate list of resources, including community resources, to foster student learning

		Lacks evidence of an adequate list of resources, including community resources, to foster student learning

		



		Organization, Mechanics and Usage

		

		Unit plan is extremely well organized, coherent and written with 3 or fewer mechanic and/or APA errors

		Unit plan is adequately well organized, coherent and written with 4-6 mechanic and/or APA error

		Unit plan lacks evidence of adequate organization, cohesion and contains 7 or more mechanic and/or APA error

		



		Overall Rating / Score

		

		

		

		

		







Comments:  





















Assessment 3: Unit Plan






Assessment 4 – PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS AND DISPOSITIONS: Assessment that demonstrates candidates can effectively plan classroom instruction.

NCSS Standards Addressed:  1.1-1.10

Name of Assessment: Student Teaching Performance Profile (STPP)



1. Brief Description. The Pennsylvania Department of Education (PDE) mandates a standard assessment instrument for student teachers.  The instrument—PDE Form 430—assesses candidates in five categories: Planning and preparation; classroom environment; instruction; professionalism; discipline specific knowledge.  Using PDE 430 as a template, Clarion’s secondary Social Studies education program uses the Student Teaching Performance Profile (STPP) as a summative assessment, administered at the end of a candidate’s field experience.  The university supervisor and cooperating teacher collaborate on the STPP and discuss the results with teacher candidates. 

2. Alignment with NCSS Standards.  The STPP serves as a summative assessment not only of student teaching, but a candidate’s academic and professional preparation.  The instrument captures a candidate’s pedagogical and content knowledge, as well as aspects of her or his attitudes and dispositions.  Every program uses the same STPP components 1-30.  All components after 30 are used by the program to specifically address their SPA standards.  For the BSED SSTU program, 31-40 directly align to the NCSS standards, as seen below.  The entire STPP is located on the next page.  



		Discipline Specific Competencies (Social Studies/Citizenship Education) (V)

Standards for the National Council for Social Studies: Ability to teach to Standard

		3

		2

		1

		0

		NA



		31.

		Culture and Cultural Diversity (cultures, anthropology)

		

		

		

		

		



		32.

		Time, Continuity and Change  (history)

		

		

		

		

		



		33.

		People, Places, and Environment  (geography)

		

		

		

		

		



		34.

		Individual development and Identity (psychology)

		

		

		

		

		



		35.

		Individual, Group and Institutions  (sociology)

		

		

		

		

		



		36.

		Power, Authority and Governance  (political science)

		

		

		

		

		



		37.

		Production, Distribution, and Consumption  (economics)

		

		

		

		

		



		38.

		Science, Technology, and Society  (various)

		

		

		

		

		



		39.

		Global Connections  (cultures, geography)

		

		

		

		

		



		40.

		Civic ideals and practices  (civics)

		

		

		

		

		



















































SOCIAL STUDIES/CITIZENSHIP EDUCATION 15-16

Clarion University Student Teaching Performance Profile (STPP)



Teacher Candidate _____________________________________________________________________________________    Semester Hours: 6



School/Agency _________________________________________                                                     City/State 



Grade Level(s) _______________________________                                                                Subject(s) Taught 



Report is for:      Fall  _____        Spring  _____        First half semester  ____        Second half semester  ____

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

3 - Consistently & Extensively        2 - Usually & Substantially        1 - Sometimes & Basic        

0 - Rarely or Superficially        NA - Not Applicable

		Planning and Preparation (I)

		3

		2

		1

		0

		NA



		1.

		Understands content knowledge.

		

		

		

		

		



		2.

		Develops goals and objectives for instruction.

		

		

		

		

		



		3.

		Demonstrates understanding of instructional planning.

		

		

		

		

		



		4.

		Sets expectations for learners.

		

		

		

		

		



		5.

		Incorporates outside resources into instructional plans.

		

		

		

		

		



		6.

		Selects/determines assessment strategies.

		

		

		

		

		



		7.

		Collaborates with other professionals as instructional partners.

		

		

		

		

		



		The Classroom Environment (II)

		3

		2

		1

		0

		NA



		8.

		Demonstrates and encourages a positive disposition for learning.

		

		

		

		

		



		9.

		Exhibits respect for individual differences, diversity, and equity (cultural and gender).

		

		

		

		

		



		10.

		Maintains on-task and engaged-time behaviors.

		

		

		

		

		



		11.

		Manages classroom behaviors.

		

		

		

		

		



		12

		Creates visual displays to enhance learning.

		

		

		

		

		



		13.

		Organizes physical space and materials.

		

		

		

		

		



		14.

		Demonstrates understanding of pedagogical content knowledge.

		

		

		

		

		



		Instruction (III)

		3

		2

		1

		0

		NA



		15.

		Communicates directions and expectations.

		

		

		

		

		



		16.

		Uses a variety of instructional strategies.

		

		

		

		

		



		17.

		Measures learner knowledge, skills, and dispositions using a variety of assessments.

		

		

		

		

		



		18.

		Reflects on learner progress and adapts instruction.

		

		

		

		

		



		19.

		Utilizes dimensions of classroom time.

		

		

		

		

		



		20.

		Expresses oral and written language.

		

		

		

		

		



		21.

		Responds verbally and non-verbally to learners.

		

		

		

		

		



		22.

		Demonstrates knowledge of motivation.

		

		

		

		

		



		23.

		Integrates audiovisual equipment and technology into instruction.

		

		

		

		

		



		24.

		Implements creative and original instruction.

		

		

		

		

		



		25.

		Demonstrates questioning skills.

		

		

		

		

		



		Professionalism (IV)

		3

		2

		1

		0

		NA



		26.

		Communicates professionally with learners and their families.

		

		

		

		

		



		27.

		Communicates professionally within the educational community.

		

		

		

		

		



		28.

		Meets professional responsibilities.

		

		

		

		

		



		29.

		Accepts constructive feedback.

		

		

		

		

		



		30.

		Responds to constructive feedback to improve teaching.

		

		

		

		

		



		Discipline Specific Competencies (Social Studies/Citizenship Education) (V)

Standards for the National Council for Social Studies: Ability to teach to Standard

		3

		2

		1

		0

		NA



		31.

		Culture and Cultural Diversity (cultures, anthropology)

		

		

		

		

		



		32.

		Time, Continuity and Change  (history)

		

		

		

		

		



		33.

		People, Places, and Environment  (geography)

		

		

		

		

		



		34.

		Individual development and Identity (psychology)

		

		

		

		

		



		35.

		Individual, Group and Institutions  (sociology)

		

		

		

		

		



		36.

		Power, Authority and Governance  (political science)

		

		

		

		

		



		37.

		Production, Distribution, and Consumption  (economics)

		

		

		

		

		



		38.

		Science, Technology, and Society  (various)

		

		

		

		

		



		39.

		Global Connections  (cultures, geography)

		

		

		

		

		



		40.

		Civic ideals and practices  (civics)
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PLEASE CHECK ALL THE SUBJECTS THE STUDENT TEACHER HAS HAD AN OPPORTUNITY TO TEACH WHILE UNDER YOUR SUPERVISION:



__________ Pa History

__________ US History/American Culture

__________ World History/Cultures

__________Sociology

__________ Civics/Government/Problems of democracy

__________ Geography

__________ Psychology

__________ Economics

__________ Current Events

__________ Other (Please list) ____________________________________________________________________



Additional Comments Related to Subjects Taught:













________________________________________________________________________________________________________







Would you recommend this individual for employment?



____ I highly recommend.  (4) Accomplished Candidate	  ____ I recommend, provided supervision is available.  (2) Developing Candidate



____ I recommend.  (3) Proficient Candidate	                  ____ I do not recommend.  (1) Emergent Candidate 





Please include a narrative either on the back or attached to this form.  Please type or use black ink.  Thank you.

---------------------------------------------------------------------------------------------------------------------------------------------------------

Signatures imply the information on front and back has been read and discussed.				____ Cooperating Teacher



Person Completing This Report ___________________________________________________________		____ University Supervisor



Signature _____________________________________________________________________________		Date 





   Teacher Candidate Signature ______________________________________________________________	                Date  



April 2010
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3. [bookmark: _GoBack]Summary of Data

		Summary of Secondary Social Studies STPP results



		Year

		# candidates

		% exceeding target

		% at target

		% below target



		2013-2014

		27

		96 (n = 26)

		4 (n = 1)

		



		2014-2015

		9

		100 (n = 9)

		

		



		2015-2016

		15

		73 (n = 11)

		13.5 (n = 2)

		13.5  (n = 2)





STPPs are scored on a four point scale: 3= Consistently and Extensively; 2 = Usually and Substantially;  1=Sometimes and Basic; 0 = Rarely or Superficially. Candidates exceed target if their aggregated scores fall between 2.5-3.0; they meet target if their scores fall between 2.0-2.4. 

The data indicate that a clear majority of candidates meet or exceed expectations for their adherence to the NCSS standards during student teaching.  Only 2 candidates performed below target over the past three years.  

4. Interpretation of How Data Provide Evidence of Meeting Standards. We administer this instrument at the end of student teaching. It serves at a summative assessment candidates’ preparation for field experience as well as actual field experience itself.

The data clearly show that Clarion’s candidates excel during student teaching. We are undoubtedly pleased with these results. Engaging in this reaccreditation process leads us to conclude, however, that we need more detailed data about our candidates’ knowledge, skills, and dispositions when they begin student teaching, so that we may more accurately track their progress.





Table 1: NCSS Specific Competencies 2013-2014

		NCSS Standard

		NCSS Standard Average

		A

		B

		C

		D

		E

		F

		G

		H

		I

		J

		K

		L

		M

		N

		O

		P

		Q

		R

		S

		T



		1.1

		2.7

		3

		3

		3

		3

		3

		2

		3

		3

		3

		3

		2

		3

		3

		3

		3

		3

		3

		3

		3

		2



		1.2

		2.8

		3

		3

		2

		3

		3

		3

		3

		3

		3

		3

		2

		3

		3

		3

		3

		2

		3

		3

		3

		3



		1.3

		2.8

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		2

		3

		3

		2

		2

		3

		3

		3

		3

		2



		1.4

		2.9

		3

		2

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		2

		3

		3

		3

		3

		3

		2



		1.5

		2.9

		3

		3

		2

		3

		3

		3

		3

		3

		3

		3

		2

		3

		3

		2

		3

		3

		3

		3

		3

		3



		1.6

		3.0

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3



		1.7

		2.9

		3

		2

		3

		3

		3

		2

		3

		3

		3

		3

		3

		2

		3

		3

		3

		3

		3

		3

		3

		2



		1.8

		2.9

		3

		3

		3

		3

		2

		2

		3

		3

		3

		3

		2

		3

		3

		3

		3

		3

		3

		3

		3

		3



		1.9

		2.9

		3

		2

		3

		3

		3

		3

		3

		3

		3

		3

		2

		3

		3

		3

		3

		3

		3

		3

		3

		2



		1.10

		2.8

		3

		2

		3

		3

		3

		3

		3

		3

		3

		3

		2

		3

		3

		3

		3

		2

		3

		3

		3

		3



		Student Average

		

		3.0

		2.6

		2.8

		3.0

		2.9

		2.7

		3.0

		3.0

		3.0

		3.0

		2.3

		2.9

		3.0

		2.7

		2.9

		2.8

		3.0

		3.0

		3.0

		2.5







		NCSS Standard

		NCSS Standard Average 

		U

		V

		W

		X

		Y

		Z

		AA



		1.1

		2.7

		3

		3

		3

		3

		3

		2

		3



		1.2

		2.8

		3

		3

		3

		3

		3

		3

		3



		1.3

		2.8

		3

		3

		3

		3

		3

		3

		3



		1.4

		2.9

		3

		3

		3

		3

		3

		3

		3



		1.5

		2.9

		3

		3

		3

		3

		3

		3

		3



		1.6

		3.0

		3

		3

		3

		3

		3

		3

		3



		1.7

		2.9

		3

		3

		3

		3

		3

		3

		3



		1.8

		2.9

		3

		3

		3

		3

		3

		3

		3



		1.9

		2.9

		3

		3

		3

		3

		3

		3

		3



		1.10

		2.8

		3

		3

		3

		3

		3

		3

		3



		Student Average

		

		3.0

		3.0

		3.0

		3.0

		3.0

		2.9

		3.0





 Table 2: NCSS Specific Competencies 2014-2015



		NCSS Standard

		NCSS Standard Average

		A

		B

		C

		D

		E

		F

		G

		H

		I



		1.1

		2.8

		3

		3

		2

		3

		2

		3

		3

		3

		3



		1.2

		2.6

		3

		2

		2

		2

		3

		3

		3

		2

		3



		1.3

		2.8

		3

		3

		2

		2

		3

		3

		3

		3

		3



		1.4

		2.7

		3

		2

		2

		3

		2

		3

		3

		3

		3



		1.5

		2.7

		3

		2

		2

		3

		2

		3

		3

		3

		3



		1.6

		2.8

		3

		3

		2

		2

		3

		3

		3

		3

		3



		1.7

		2.6

		3

		3

		2

		3

		2

		3

		3

		2

		2



		1.8

		2.8

		3

		3

		2

		2

		3

		3

		3

		3

		3



		1.9

		2.6

		3

		2

		2

		2

		3

		3

		3

		2

		3



		1.10

		2.8

		3

		3

		2

		3

		2

		3

		3

		3

		3



		Student Average

		

		3.0

		2.6

		2.0

		2.5

		2.5

		3.0

		3.0

		2.7

		2.9











































Table 3: NCSS Specific Competencies 2015-2016



		NCSS Standard

		NCSS Standard Average

		A

		B

		C

		D

		E

		F

		G

		H

		I

		J

		K

		L

		M

		N

		O



		1.1

		2.7

		2

		1

		3

		3

		3

		3

		3

		2

		3

		3

		3

		3

		3

		3

		2



		1.2

		2.1

		2

		1

		2

		3

		3

		3

		2

		2

		2

		2

		2

		2

		2

		2

		2



		1.3

		2.5

		2

		2

		3

		3

		3

		3

		2

		2

		3

		2

		2

		3

		2

		2

		3



		1.4

		2.5

		2

		1

		3

		3

		3

		3

		2

		2

		3

		2

		2

		3

		3

		3

		3



		1.5

		2.8

		2

		2

		3

		3

		3

		3

		3

		3

		3

		2

		3

		3

		3

		3

		3



		1.6

		2.9

		2

		2

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3



		1.7

		2.7

		1

		1

		3

		3

		3

		3

		3

		2

		3

		3

		3

		3

		3

		3

		3



		1.8

		2.7

		1

		1

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3

		3



		1.9

		2.5

		1

		1

		2

		3

		3

		3

		3

		2

		3

		2

		3

		3

		3

		3

		3



		1.10

		2.6

		1

		2

		3

		3

		3

		3

		2

		2

		3

		2

		3

		3

		3

		3

		3



		AVERAGE

		

		1.6

		1.4

		2.8

		3.0

		3.0

		3.0

		2.6

		2.3

		2.9

		2.4

		2.7

		2.9

		2.8

		2.8

		2.8









































Assessment 4: STPP


Assessment 5 – EFFECTS ON STUDENT LEARNING:  Assessment that demonstrates candidate effects on student learning.

NCSS Standards Addressed:  1.1-1.10 

[bookmark: _GoBack]Name of Assessment: Teaching Analysis

a. Brief description of the assessment and its use in the program



The Teaching Analysis is to be completed by the teacher candidate at the end of each student teaching placement and given to the University Supervisor. The form is used to review one of the student teacher's lesson plans (which is part of a larger unit that depicts the connections between the lessons) to determine the plan's effectiveness and the teacher candidate’s ability to understand and apply the content, plan instruction, design and collect assessment evidence, and teach from the written plan. It also provides the opportunity for the teacher candidate to reflect on her/his practice in relation to the School of Education Conceptual Framework.  This is an exercise for the teacher candidate to become more aware of the planning/teaching/assessment triad and the impact on student achievement. 



As mentioned above, the exercise also aligns with the School of Education Conceptual Framework. The teacher candidates reflect on the following areas: context factors, learning goals, assessment plan, instructional design, instructional decision-making, analysis of student learning, reflection and self-evaluation. For the purpose of this assessment the areas that are evaluated to identify the integration of the NCSS Themes are Learning Goals, Assessment Plan, and Instruction Design.





b. A description of how this assessment specifically aligns with the standards it is cited for in Section III.



The Teaching Analysis is implemented during the student teaching semester.  The purpose of the analysis is to combine pedagogy and content in actual school settings and to determine the effect on student learning.  This intricate blend of pedagogy, content, and practice gives the teacher candidate the opportunity to focus on the NCSS standards while infusing the planning/teaching/assessment triad in the school settings.  Since the lesson plan (which is part of a larger unit that depicts the connections between the lessons) is the focal point of the analysis, the ten themes of social studies could apply due to the interdisciplinary nature of the topics selected. Since this analysis is designed and implemented as part of the student teaching experience, the topics are under the jurisdiction of the cooperating teacher and the teacher’s subject area.   This assignment is used in conjunction with the National Curriculum Standards for Social Studies: A Framework for Teaching, Learning and Assessment (2010) as the students have to identify one of the NCSS standards and cite specific language from the aforementioned document.    

c. A brief analysis of the data findings



This Teaching Analysis is a new assessment and is replacing the Teacher Candidate Work Sample used in the prior report. For that reason, this is the only key assessment that analyzes two cycles of data instead of three.  



The data in Table 1 suggest that the teacher candidates are able to synthesize content and pedagogy in actual school settings and have a positive effect on student learning. As the teacher candidates address each of the areas on the Teaching Analysis, they are reflecting on the impact of the assessment plan, analysis of student learning, reflection and self-evaluation of student learning.   All students were able to score at the acceptable level or higher for this assessment.  A reason for the high level of mastery could be the fact that they have to complete this same assignment during ED 337 (Methods of Teaching and Evaluation Social Studies) during a peer teaching episode.  They are provided ample feedback to use when they complete the assignment during student teaching.  



The lesson plans, collectively from all the social studies candidates, may emphasize the ten themes and the candidates’ professional knowledge, skills, and dispositions.  In addition, further analysis focuses on the impact that this lesson had on student learning. Candidates are also asked to reflect on their lesson and the learning that has taken place as they provide appropriate evidence to demonstrate mastery.  This exemplifies the direct impact on student learning. 



Table 1: Teaching Analysis Effect on Student Learning

		Year

		

		Target

		Acceptable

		Unacceptable

		% Meeting Minimum Requirement



		2014-2015 (n = 11)

		Plan

		11

		

		

		100%



		

		Teach

		8

		3

		

		100%



		

		Student Learning 

		9

		2

		

		100%



		

		Revision

		11

		

		

		100%



		2015-2016 (n = 14)

		Plan

		14

		

		

		100%



		

		Teach

		10

		4

		

		100%



		

		Student Learning

		13

		1

		

		100%



		

		Revision

		14

		

		

		100%









d. An interpretation of how the data provide evidence of meeting standards

The data in Table1 indicate that the teacher candidates are able to have a positive impact on student learning as a result of their ability to plan instruction, deliver that instruction, assess using both formative and summative assessments, and reflect on the teaching-learning process. The NCSS standards are embedded throughout the lesson plans (which are part of larger units that depict the connections between the lessons) and in the Teaching Analysis.   

Two departmental committees are responsible for the analysis of secondary education certification programs and student teaching. Those committees are the Secondary Block Committee and the Teacher Candidate Supervisor Committee. These committees meet regularly and discuss issues pertaining to secondary certification programs and student teaching respectively.  Analysis of teacher candidate performance data in the secondary social studies program and student teaching help to maintain the efficacy of these programs. Considering the Secondary Block Committee’s and the Teacher Candidate Supervisor Committee’s adherence to continuous improvement, the performance data for secondary social studies certification majors and teacher candidates in student teaching will continue to be monitored closely observing any trends that may suggest a reexamination of current practice. In addition, performance data cannot be analyzed in isolation. Hence, an ongoing analysis of the curriculum for secondary social studies and student teaching will be evaluated at strategic intervals.





e. Teaching Analysis and Template

National Council for the Social Studies Theme: (list number, name and grade level for One Designated theme)_____________________________

Teacher Name:_______________________   School:___________________      Grade Level:___________     Date of Lesson:_________________

Title of Course:_________________________    Title of Unit:_______________________

Topic of Lesson: _______________________________________

		Section 1: Evidence of PLANNING (Attach copy of lesson plan. Cite NCSS page number and link to language whenever possible.)

		Section 2: Evidence of TEACHING: (Attach copy of supervisor observation report, when available)



		What essential QUESTIONS will students answer?

        

         I think my EQ meets standards in this theme because…

		What essential QUESTIONS will students answer?

       

          Students answered the EQ in this theme when…



		What KNOWLEDGE will students acquire and use to answer the essential question? Students will understand that…

      

          I think this Knowledge Objective meets standards in this theme because…

		What KNOWLEDGE will students acquire and use to answer the essential question? Students will understand that…

       

          Students acquired and used this knowledge in the theme when…



		PROCESS: What critical thinking will students perform? SWBAT…

       

              I think this is critical thinking in this theme because…

		PROCESS: What critical thinking will students perform?

           

               I think students were thinking critically in this theme when…



		PRODUCT: In what form will students show that they have acquired the knowledge and answered the essential question? (What assessment will students perform?)

        

           The students will (will not) produce an authentic assessment in this theme because….

		PRODUCT: In what form will students show that they have acquired the knowledge and answered the essential question? (What assessment will students perform?)

          

            The product was (was not) an authentic assessment because….







		Section 3: Evidence of STUDENT LEARNING (cite specific knowledge students displayed in formative and summative assessments; include scores and student samples whenever possible)

		Section 4: Evidence of REFLECTION and REVISION (List YOUR specific plans to improve student learning in the designated theme by adapting the question/knowledge/process/product)



		         I know that all or most of my students have answered the EQ with the requisite knowledge in this theme because they…

		           I can better insure that my students answer an EQ with requisite knowledge in an authentic assessment in this theme by…





Link and Cite National Curriculum Standards for Social Studies: A Framework for Teaching, Learning and Assessment (2010).



USE THIS SCORING GUIDE TO ASSESS CANDIDATE’S PLANNING, TEACHING, STUDENT LEARNING, AND REVISION OF THIS LESSON IN THIS THEME



0=NO expectations clearly addressed related to the designated theme

1=UNACCEPTABLE: learners acquire superficial knowledge related to this theme, but perform no critical thinking that helps students meet designated theme expectations

2=ACCEPTABLE: learners answer essential questions with substantive knowledge and critical thinking appropriate to designated theme

3=TARGET: learners answer essential questions in authentic assessment with well-developed knowledge and skills relevant to designated theme





		Summary of Scores

		Plan

		Teach

		Student Learning

		Revision



		Candidate score

		

		

		

		



		Supervisor score

		

		

		

		



































Used with permission from Secondary Social Studies Education Program at West Chester University





Assessment 5: Teaching Analysis


Assessment 6 – Additional Assessment that Addresses NCSS Standards.


NCSS Standards Addressed: 1 - 1.10 


Name of Assessment: Clarion University Competency Evaluation

a. Brief description of the assessment and its use in the program

This assessment is conducted as part of the Block field experience which is scheduled the semester prior to student teaching. Teacher candidates take ED 337: Methods of Teaching and Evaluating Social Studies during the Block experience. The course is structured to provide instruction for most the semester. The teacher candidates then spend four weeks toward the end of the semester in their field placement.  

Cooperating teachers are the daily instructors/mentors of the teacher candidates during their field experience.  The cooperating teachers are selected by the school district and have substantial experience in teaching their discipline. The teacher candidates’ performance is continually evaluated through a variety of formative assessments. The purpose of The Clarion University of Pennsylvania Competency Evaluation: Field Experience in Secondary Education assessment is to guide the teacher candidates toward continued improvement in content, capabilities, performance, knowledge, and dispositions needed to organize and provide instruction in the social studies.  As the teacher candidates move through the assignment(s), they are encouraged to reflect on their performance and to become more independent in their decisions so that they are prepared to assume responsibility for their own classrooms.


b. A description of how this assessment specifically aligns with the standards it is cited for in Section III


This assessment guides the teacher candidates toward continued improvement in the broad areas of Planning and Preparation, Classroom Environment, Instruction, and Professionalism. These four areas are identical to the areas on the Student Teaching Performance Profile (STPP) and the PDE 430 that are implemented during the student teaching semester. They are both based on the work of Charlotte Danielson. The assessment combines content knowledge and pedagogy. 


The Clarion University of Pennsylvania Competency Evaluation: Field Experience in Secondary Education aligns with the NCSS standards.  The two sections that align with the NCSS standards are Section A: Planning and Preparation and Section C: Instruction.  For the purposes of this assessment the cooperating teachers use the Pre-Service Teacher Evaluation Form to identify the NCSS Themes that the teacher candidates utilize in their instruction while in the field.

c. A brief analysis of the data findings

Table I indicates that only one candidate has failed to reach the minimal required level by earning an Unacceptable in instruction. The data show that every teacher candidate was able to integrate at least one NCSS Theme into their field experience instructional episodes, with several exceeding that number.  It is important to identify which of the themes are not being addressed in order to create situations for their implementation. The data clearly suggest that the teacher candidates understand the social studies content and can plan and teach the content effectively. 

A point of emphasis that came from the data is that our candidates are more proficient at planning their lessons that have NCSS integrated content than they are instructing it.  The cooperating teachers have mentioned that the candidates are properly prepared to teach the content, but some may fall short of effectively teaching that content.  This finding has allowed for a more robust discussion between the Methods instructor and the cooperating teachers.  With this being a point of emphasis, the gap between effective planning and effective instruction has narrowed.  

d. An interpretation of how the data provide evidence of meeting standards, indicating the specific SPA standards by number, title, and/or wording.

The input from the cooperating teachers for the component that aligns with NCSS Themes demonstrates ability to explain content clearly (Instruction) suggest a high degree of content knowledge related to the ten themes of NCSS as well as the ability to teach that content.    In order to specifically identify those NCSS Themes that are addressed during the field experience the Pre-Service Teacher Performance Form (Appendix A) was used.  

As is evidenced in Table I, it is clear that not all of the NCSS themes are being addressed.  Since the control of what to teach and how much to teach resides with the cooperating teachers and the school districts in which the teacher candidates it is difficult for the teacher candidates to address every theme. 

e. The scoring guide

In order to analyze the candidate’s attention to the NCSS Themes they have been added to the Competency Evaluation.  The University asked the cooperating teachers to identify areas in instruction in which the candidates are using the NCSS Themes. Evidence will be provided by using the Pre-Service Teacher Performance Evaluation Form (Appendix A).  

Appendix A:


Clarion University of Pennsylvania

ED337

PRE-SERVICE TEACHER PERFORMANCE EVALUATION FORM 2015

BASED ON THE NCSS SOCIAL STUDIES STANDARDS


Thematic Standards and Performance Evidence


Pre-Service Teacher 









Date 




Subject 





  Grade Level 



Lesson Plan Title 









Please provide written comments regarding the planning, teaching and development of each theme covered.  On the final page, please provide a complete written evaluation of the entire lesson, from planning to implementation.  Please remember that any given lesson will, on average, only address three of the themes in the NCSS Standards.

The numbers on the evaluation scales represent the following:


1. Below Target: The teacher candidate fails to integrate any NCSS Themes to their teaching.

2. Target: The teacher candidate provides instructional episodes to demonstrate student success as result of using more than one type of activity or instructional strategy that integrates one or two NCSS Themes.  Alignment of the teaching performance is evident.

3. Above Target: The teacher candidate provides instructional episodes to demonstrate student success in several instances of using more than one type of activity or instructional strategy that integrates three or more NCSS Themes. Alignment of the teaching performance is evident.

Number of themes addressed throughout the lesson: 




NCSS Theme I


Culture and Cultural Diversity

Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of culture and cultural diversity.


Description:  The study of culture prepares students to answer questions such as: What are the common characteristics of different cultures?  How do belief systems, such as religion or political ideals, influence other parts of culture?  How does the culture change to accommodate different ideas and beliefs?  What does language tell us about culture?  In schools, this theme typically appears in units and courses dealing with geography, history, sociology, and anthropology, as well as multicultural topics across the curriculum.


Evidence in teaching: 

1
2
3
NA


Comments and suggestions on lesson content and objectives:


NCSS Theme II


Time, Continuity and Change 


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of time continuity and change.


Description:  Human beings seek to understand their historical roots and to locate themselves in time.  Knowing how to read and reconstruct the past allows one to develop an historical perspective and to answer such questions as: Who am I?  What happened in the past?  How am I connected to those in the past?  How has the world changed and how might it change in the future?  Why does our personal sense of relatedness to the past change?  This theme typically appears in courses in history and others that draw upon historical knowledge and habits.


Evidence in teaching: 

1
2
3
NA


Comments and suggestions on lesson content and objectives:


NCSS Theme III


People, Places and Environments


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of people, places, and environments.


Description:  The study of people, places and human-environmental interactions assists students as they create spatial views and geographic perspectives of the world beyond their personal locations.  Students need the knowledge, skills, and understanding provided by questions such as: Where are things located?  Why are they located where they are?  What do we mean by “region”?  How do landforms change?  What implications do these changes have for people?  In schools, this theme typically appears in units and courses dealing with area studies and geography.


Evidence in teaching: 

1
2
3
NA


Comments and suggestions on lesson content and objectives:


NCSS Theme IV


Individual Human Development and Identity


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of ideas associate with individual human development and identity.


Description:  Personal identity is shaped by one’s culture, by groups, and by institutional influences.  Students should consider such questions as: How do people learn?  Why do people behave as they do?  What influences how people learn, perceive and grow?  How do people meet their basic needs in a variety of contexts?  How do individuals develop from youth to adulthood?  In schools, this theme typically appears in units and courses dealing with psychology and anthropology.


Evidence in teaching: 

1
2
3
NA


Comments and suggestions on lesson content and objectives:


NCSS Theme V


Individuals, Groups and Institutions


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of interactions among individuals, groups and institutions.


Description:  Institutions such as schools, churches, families, and government agencies play an integral role in people’s lives.  It is important that students learn how institutions are formed, what controls and influences them, how they influence individuals and culture, and how they are maintained or changed.  Students may address questions such as:  What is the role of institutions in this and other societies?  How am I influenced by institutions?  How do institutions change and what is my role in this?  In schools, this theme typically appears in units and courses dealing with sociology, anthropology, psychology, political science, and history.


Evidence in teaching: 

1
2
3
NA


Comments and suggestions on lesson content and objectives:


NCSS Theme VI


Power, Authority and Governance


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of power, authority and governance.


Description:  Understanding the historical development of structures of power, authority, and governance and their evolving functions in contemporary society is essential for developing civic competence.  In exploring this theme, students confront such questions as: What is power?  What forms does it take?  Who holds it?  How is it gained, used, and justified?  What is legitimate authority?  How are governments created, structured, maintained, and changed?  How can individuals’ rights be protected within the context of majority rule?  In schools, this theme typically appears in units and courses dealing with government, political science, history, or law.


Evidence in teaching: 

1
2
3
NA


Comments and suggestions on lesson content and objectives:


NCSS Theme VII


Production, Distribution, Consumption


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of how people organize for production, distribution and consumption of goods and services.


Description:  Because people have wants that often exceed the resources available to them, a variety of ways have evolved to answer such questions as:  What is to be produced?  How is production to be organized?  How are goods and services to be distributed?  What is the most effective allocation of the factors to be produced (land, labor, capital, and management)?  In schools, this theme typically appears in units and courses dealing with economic concepts and issues including economics, government, and history.


Evidence in teaching: 

1
2
3
NA


Comments and suggestions on lesson content and objectives:


NCSS Theme VIII


Science, Technology and Society


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of science and technology in society.


Description:  Modern life as we know it would be impossible without technology and the science that supports it.  But technology brings with it many questions:  Is new technology always better than old?  What can we learn from the past about how new technologies result in broader social change, some of which is unanticipated?  How can we cope with the ever-increasing pace of change?  How can we manage technology so that the greatest number of people benefit from it?  How can we preserve our fundamental values and beliefs in the midst of technological change?  In schools, this theme appears in a variety of social studies courses, including history, geography, economics, civics, and government.


Evidence in teaching: 

1
2
3
NA


Comments and suggestions on lesson content and objectives:


NCSS Theme IX


Global Connections and Interdependence


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of global connections and interdependence.


Description:  The realities of global interdependence require understanding the increasingly important and diverse global connections among world societies and the frequent tension between national interests and global priorities.  Students will need to be able to address such international issues as health care, the environment, human rights, economic competition and interdependence, age-old ethnic enmities, and political and military alliances.  In schools, this theme typically appears in courses and units dealing with geography, culture, and economics.


Evidence in teaching: 

1
2
3
NA


Comments and suggestions on lesson content and objectives:


NCSS Theme X


Civic Ideals and Practices


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of civic ideals and practices.


Description:  An understanding of civic ideals and practices of citizenship is critical to full participation in society and is a central purpose of social studies.  Students confront such questions as:  What is civic participation and how can I be involved?  How has the meaning of citizenship evolved?  What is the balance between rights and responsibilities?  What is the role of the citizen in the community and the nation, and as members of the world community?  How can I make a positive difference?  In schools, this theme typically appears in units and courses dealing with history, political science, cultural anthropology, and fields such as global studies, law-related education, and the humanities.


Evidence in teaching: 

1
2
3
NA


Comments and suggestions on lesson content and objectives:

CLARION UNIVERSITY OF PENNSYLVANIA

COMPETENCY EVALUATION – FIELD EXPERIENCE IN SECONDARY EDUCATION

University Student ______________________ Classroom Teacher ________________________


School _______________________________ Subject(s)/Grade(s) ________________________


  T = Target  A = Acceptable U = Unacceptable   NA = Not Applicable


		A. Planning and Preparation 

1. Demonstrates knowledge of content. 


Indicate evidence of all NCSS Themes present in planning.


         _____1.1 Culture


         _____1.2 Time, Continuity, and Change


         _____1.3 People, Places, and Environments


         _____1.4 Individual Development and Identity


         _____1.5 Individuals, Groups, and Institutions


         _____1.6 Power, Authority, and Governance


         _____1.7 Production, Distribution, and Consumption


         _____1.8 Science, Technology, and Society


         _____1.9 Global Connections


         _____1.10 Civic Ideals and Practices

2. Sets clear objectives for each instructional episode. 

3. Collaborates with others as instructional partners. 


4. Develops developmentally appropriate and effective instructional plans. 

		T       A        U      NA

T       A        U      NA 


T       A        U      NA 


T       A        U      NA 



		B. The Classroom Environment 

1. Demonstrates and encourages a positive attitude for learning.  

2. Handles discipline problems effectively. 


3. Exhibits respect for individual differences (cultural and gender). 




		T       A        U      NA

T       A        U      NA 

T       A        U      NA



		C. Instruction (based on ________ instructional episodes) 

1. Demonstrates ability to explain content clearly. 


Indicate evidence of all NCSS Themes present in teaching.  


         _____1.1 Culture


         _____1.2 Time, Continuity, and Change


         _____1.3 People, Places, and Environments


         _____1.4 Individual Development and Identity


         _____1.5 Individuals, Groups, and Institutions


         _____1.6 Power, Authority, and Governance


         _____1.7 Production, Distribution, and Consumption


         _____1.8 Science, Technology, and Society


         _____1.9 Global Connections


         _____1.10 Civic Ideals and Practices

2. Expresses appropriate language, grammar, and voice qualities. 


3. Motivates learners effectively/exhibits enthusiasm.  



		T       A        U      NA 

T       A        U      NA 


T       A        U      NA 






		D. Professionalism 

1. Communicates professionally and effectively with learners.  


2. Meets professional responsibilities.  

3. Accepts and responds to constructive feedback professionally.  

		T       A        U      NA 


T       A        U      NA 


T       A        U      NA 








Do you feel this student needs additional field experience prior to student teaching?                                        _____ ______ 


Yes      No 


ATTENDANCE (check one) 


The student _____ attended regularly 


_____ was absent ___ days (number) 


                                                                                      ________________________________ 


    Signature (Classroom Teacher)


     _________________________________


    Signature (University Supervisor)

Table I: Performance Data for The Clarion University of Pennsylvania Competency Evaluation: Field Experience in Secondary Education (Planning/Preparation and Instruction Sections)

		

		NCSS Themes Present

		Section of the Competency Evaluation

		Target

		Acceptable

		Unacceptable



		2013-2014 (n = 13)

		1.2, 1.6, 1.10

		Planning and Preparation

		84.6% (n = 11)

		15.4% (n = 2)

		0



		

		1.2, 1.6, 1.10

		Instruction

		69.2% (n =9)

		30.8% (n =4)

		0



		2014-2015 (n = 12)

		1.2, 1.6, 1.9, 1.10

		Planning and Preparation

		75% (n =9)

		25% (n = 3)

		0



		

		1.2, 1.6, 1.9, 1.10

		Instruction

		58.3% (n = 7)

		33.3% (n =4)

		8.4% (n = 1)



		2015-2016 (n = 11)

		1.1, 1.2, 1.3, 1.6, 1.10

		Planning and Preparation

		54.5% (n = 6)

		45.5% (n = 5)

		0



		

		1.1, 1.2, 1.3, 1.6, 1.10

		Instruction

		45.5% (n = 5)

		54.5% (n = 6)

		0





Assessment 6: Block Evaluation


Assessment 7 – Additional Assessment that Addresses NCSS Standards.



NCSS Standards Addressed: 1.2, 1.6, 1.8, 1.10 



Name of Assessment: History through the Eyes of a Child (Emphasis on 1.8)



a. Brief description of the assessment and its use in the program

This assignment is used to understand what secondary-age students already know and think about social studies. For this assignment, two secondary age children (grades 7-12) are interviewed. The interview should be recorded to use in writing the essay or take very detailed notes during the interview. This assignment is completed during the pre-student teaching “block”, while the candidates are in the field.  

b. A description of how this assessment specifically aligns with the standards 

One of the most difficult NCSS themes to address is 1.8 (Science, Technology, and Society) in terms of the customary assessments of Praxis II and Course Grades.  This “Block” assignment has traditionally been administered to the early childhood teacher candidates, but has been altered to meet the needs of secondary students.  After getting our Response to Conditions report back during the last cycle, it was declared that we need to have a specific assignment that addresses NCSS Theme 1.8.  The focus of this assignment is for the teacher candidates to measure students’ prior knowledge and to take that information to guide curriculum development.  



In the conventional sense, this type of assessment is not customary to verify adherence to the NCSS Themes.  It does, however, verify that every BSED SSTU candidate is not only exposed to the theme, but they must articulate the knowledge to their students.  By identifying a piece of technology that has evolved over time, and asking pointed questions about that change, the candidates are prompting critical thinking from their students on societal influences and changes.  This is an unconventional assessment because the focus of this assignment is on the overall ability to seek information from the student population to find educational implications that will lead to a richer curriculum geared to educational needs of the students.  The data is not parsed out to specifically look at the effectiveness that candidates have addressing 1.8.  The directive is that they must use the components of 1.8 to complete the assignment.  



c. A brief analysis of the data findings

For the reasons listed above, data charts were not compiled for this assessment.  What is known from this assessment is that 25 candidates all addressed NCSS Themes 1.2, 1.6. 1.8, and 1.10 in completing this research assignment.  



The actual assignment is listed on the next page.  









[bookmark: _GoBack]History through the Eyes of a Child: Grades 7-12

This assignment was originally developed by Linda Levstik of the University of Kentucky and Keith Barton of the Indiana University for their elementary methods courses. This assignment has been altered for secondary students. 

This assignment will help you to understand what secondary-age students already know and think about social studies. For this assignment, you will interview two secondary age children (grades 7-12). Kids, neighbors, sisters, brothers, cousins, nieces, nephews, students in your field placement, baby-sitting jobs, kids you coach, kids you tutor, etc. are all perfect candidates. You should either record the interview to use in writing your essay or take very detailed notes during the interview. 

The interview has two components: a photograph activity and a general interview. Explicit instructions and a script appear below for the photograph activity. 

I. Photograph Activity: (NCSS Theme 1.8 Science, Technology, and Society)

You will find five photographs that portray a piece of technology that has evolved over time. Explain to the students that you will show them some pictures and ask them some questions about what they know. Explain that some questions might be too easy or too hard, and if there are any questions they don't know the answer to, it's okay just to say, "I don't know".  Ask if they have any questions before you start. Then, begin the interview.

To begin, ask the students to place the pictures in order, from oldest to newest.  After they have placed them in order, have the students explain their reasoning for that order.  You can then ask questions that pertain to specific questions.  Some questions that you may want to ask: “Do you notice any changes in the technology? Why do you think the change(s) were made? What, in society, do you think prompted the change?  How has this change in technology aided society?”  You are not limited to these questions, but they will allow you to get a good start.   

II. Interview:

Explain that now you're going to ask some more questions that aren't just about the pictures. 

Interview Protocol:

History: (NCSS Theme 1.2 Time, Continuity, and Change)

· Among your school subjects, where would you rank history in terms of your interest over the years (top, middle, bottom)? Why?

· What is history?  Why do we study history?  What do historians do?

· What is a primary source? A secondary source?

· What do you think the three most historically significant events are in history? Why?

· Who are the three most historically significant people in history? Why?  Who are the three most historically significant women in history? Why?

· What are the three most historically significant documents in history? Why?

· Imagine that you could meet and talk with someone from the past. Who would it be? What questions would you ask them? Why? Because you can't actually do that, how could you find out the answers to your questions?

· Have you ever seen a film or TV show, outside of school, on a historical topic? If so, what was it? Did you wonder if it was historically accurate? Did you do anything to check on its accuracy?



Government: (NCSS Themes 1.6 Power, Authority, and Governance, 1.10 Civic Ideals and 	           Practices)

· Among your school subjects, where would you rank government & civics in terms of your interest over the years (top, middle, bottom)? Why?

· Why do we study government and civics? 

· What is democracy? What other types of government are there? 

· What are the main features of the American political system? (probe for branches of government, functions of government, etc.)

· What are the rights and responsibilities of citizens in our country?

· What role does the government play in your everyday life?



Other Content Questions:

· When did the American Civil War take place? Who was involved? Why is this event significant?

· When did World War II take place? Who was involved in this war? What were the names of the opposing sides? Where was this war fought? When did the United States become involved? Why?



Research Questions:  For this section, you will need to work with a student on a computer.  Tell the student that he or she has been assigned to do a paper on the Haymarket Affair using Internet based resources—you may need to explain the Haymarket affair.  Ask the student to show you how they would begin that process.  Then, show the student the following websites:

· Library of Congress, Chicago anarchists on trial:  Evidence from the Haymarket Affair_ 1886-1887 http://memory.loc.gov/ammem/award98/ichihtml/hayhome.html

· Wikipedia http://en.wikipedia.org/wiki/Haymarket_affair

· University of Missouri-Kansas City:  Famous Trials The Haymarket Riot Trial http://www.law.umkc.edu/faculty/projects/FTrials/haymarket/haymarket.html





Ask the student:

· Which site is most reliable? Why?  

· Which is least reliable?  Why?

· Which is most useful in writing a paper about the Haymarket Affair?  Why?

· How should Internet sources be cited?  Ask them to try and cite one of the websites.  They will need to look for author information.

· Ask the student to show you how they would find additional sources and how they evaluate their credibility.



III. The Paper:

In your paper you will identify 3-4 main conclusions you have reached from the interviews, support each with the use of specific examples from the interviews, and explain an instructional implication of each of these conclusions. Your conclusions should be generalizations which identify patterns in students' responses, not a description of students' responses to every question you asked. Make sure to use APA for references, if needed.



Attached is the rubric including evaluation criteria on how the paper will be graded.
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History through the Eyes of a Child Rubric

		

		Failing (0)

		Novice 

(2)

		Emerging

 (3)

		Competent 

(4)

		Exemplary

 (5)

		Total



		Analysis

		No Attempt 

		Work demonstrates a novice level of ability. 

		Work demonstrates an emerging level of ability.

		Conclusions reached during interview were identifiable, plausible, novel, sophisticated, insightful, and crystal clear.

		Work exceeds expectations.

		



		Connections 

		No Attempt

		Work demonstrates a novice level of ability.

		Work demonstrates an emerging level of ability.

		Instructional implications were clear and reasonable.

		Work exceeds expectations.

		



		

		No Attempt

		Work demonstrates a novice level of ability.

		Work demonstrates an emerging level of ability.

		Text was used to enhance connections.

		Work exceeds expectations.

		



		Structure

		No Attempt

		Work demonstrates a novice level of ability.

		Work demonstrates an emerging level of ability.

		Structure was evident, understandable, and appropriate for paper.  

		Work exceeds expectations.

		



		

		No Attempt

		Work demonstrates a novice level of ability.

		Work demonstrates an emerging level of ability.

		Excellent transitions from point to point. 

		Work exceeds expectations.

		



		

		No Attempt

		Work demonstrates a novice level of ability.

		Work demonstrates an emerging level of ability.

		Paragraphs support solid topic sentences.  

		Work exceeds expectations.

		



		Mechanics

		No Attempt

		Work demonstrates a novice level of ability.

		Work demonstrates an emerging level of ability.

		Correct use of punctuation and APA citation.  

		Work exceeds expectations.

		



		

		No Attempt

		Work demonstrates a novice level of ability.

		Work demonstrates an emerging level of ability.

		Minimal spelling errors. 

		Work exceeds expectations.

		



		

		

		

		

		

		Total Points

		







 



Assessment 7: History through the Eyes of a Child


Assessment 2 – CONTENT KNOWLEDGE


NCSS Standards Addressed: 1.1 –1.10 


Name of Assessment: Course Grades


Part 1. Brief description of the assessment and its use in the program

Teacher candidates in the Secondary Education Social Studies Program must take designated courses in their content area.  Moreover, the teacher candidates have options as to which courses they select in addition to the required courses.  These courses are taken prior to student teaching to insure competency in the content areas that they will be teaching.  A brief description of the required courses are listed as an attachment (course descriptions) in the initial report.

Part 2. Alignment with SPA Standards

The table below illustrates how the required content courses align with the NCSS standards. These courses represent the courses that all social studies majors are required to take prior to student teaching. As indicated in the table, all NCSS standards are addressed in the required content courses. 

		NCSS Standard

		Required Course Titles



		1.1 Culture

		GEOG 100 (Introduction to World Geography)


ANTH 211 (Humans and Culture)


SOC 211 (Principles of Sociology)



		1.2 Time, Continuity, and Change

		HIST 120 (United States History to 1877)


HIST 121 (United States Since 1877)



		1.3 People, Places, and Environments

		GEOG 100 (Introduction to World Geography)



		1.4 Individual Development and Identity

		PSY 211 (General Psychology)



		1.5 Individuals, Groups, and Institutions

		SOC 211 (Principles of Sociology)



		1.6 Power, Authority, and Governance

		PS 211 (American Government)



		1.7 Production, Distribution, and Consumption

		ECON 211 (Principles of Macroeconomics)


ECON 212 (Principles of Microeconomics)



		1.8 Science, Technology, and Society

		GEOG 100 (Introduction to World Geography)

HIST 121 (United States Since 1877)

SOC 211 (Principles of Sociology)



		1.9 Global Connections

		GEOG 100 (Introduction to World Geography)



		1.10 Civic Ideals and Practices 

		PS 211 (American Government)



		3.1 Courses on Teaching Social Studies

		ED 337 (Methods in Teaching Secondary Social 


               Studies)





Part 3. Grade Policy and Minimum Expectations


In the Clarion University undergraduate catalog, the grading system is described as follows: A=excellent, B=good, C= satisfactory, with an A equivalent to 4.0 quality points, a B equivalent to 3.0 quality points, and a C equivalent to 2.0 quality points. Candidates are expected to achieve a C or better in all coursework. It is to be noted that students must achieve a 3.0 to become a candidate and maintain that to complete the program.

Part 4. Data Tables 

These courses reflect the required content courses for the secondary social studies program and also reflect those scores for the secondary social studies majors compared to non-majors taking those same courses.  When considering the number of teacher candidates (n), the total is consistent with the program completers. Teacher candidates must complete these courses prior to completing the program.


Table 1: Summary Scores 2013-2014

		Course Content Grades 2013-2014



		Course Title

		NCSS Standard

		Non Education Major(n)

		Grade of 


A, B,C

		Grade of D or F

		% of Students Meeting Minimum Expectation

		BSED SSTU (n)

		Grade of 


A, B,C

		Grade of D or F

		% of Candidates Meeting Minimum Expectation



		ANTH 211 (Humans and Culture)

		1.1 Culture

		381

		319

		62

		83.7

		17

		15

		2

		88.2



		ECON 211 (Principles of Macroeconomics)




		1.7 Production, Distribution, and Consumption

		359

		292

		67

		81.3

		16

		15

		1

		93.8



		ECON 212 (Principles of Microeconomics)

		1.7 Production, Distribution, and Consumption

		314

		276

		38

		87.9

		17

		14

		3

		82.4



		GEOG 100 (Introduction to World Geography)

		1.1 Culture

1.3 People, Places, and Environments

1.9 Global Connections

		386

		340

		46

		88.1

		19

		15

		4

		78.9



		HIST 120 (United States History to 1877)




		1.2 Time, Continuity, and Change

		333

		253

		80

		76

		21

		20

		1

		95.2



		HIST 121 (United States Since 1877)

		1.2 Time, Continuity, and Change

1.8 Science, Technology, and Society

		274

		223

		51

		81.4

		20

		17

		3

		85



		PS 211 (American Government)

		1.6 Power, Authority, and Governance

1.10 Civic Ideals and Practices

		251

		184

		67

		73.3

		17

		15

		2

		88.2



		PSY 211 (General Psychology)

		1.4 Individual Development and Identity

		795

		633

		162

		79.6

		22

		21

		1

		95.5



		SOC 211 (Principles of Sociology)

		1.5 Individuals, Groups, and Institutions

		695

		630

		65

		90.6

		17

		16

		1

		94.1





Table 2:  Summary Scores 2014-2015 

		Course Content Grades 2014-2015



		Course Title

		NCSS Standard

		Non Education Major(n)

		Grade of 


A, B,C

		Grade of D or F

		% of Students Meeting Minimum Expectation

		BSED SSTU (n)

		Grade of 


A, B,C

		Grade of D or F

		% of Candidates Meeting Minimum Expectation



		ANTH 211 (Humans and Culture)

		1.1 Culture

		291

		257

		34

		88.3

		20

		18

		2

		90



		ECON 211 (Principles of Macroeconomics)




		1.7 Production, Distribution, and Consumption

		401

		341

		60

		85

		15

		14

		1

		93.3



		ECON 212 (Principles of Microeconomics)

		1.7 Production, Distribution, and Consumption

		348

		265

		83

		76.1

		13

		10

		3

		76.9



		GEOG 100 (Introduction to World Geography)

		1.1 Culture

1.3 People, Places, and Environments

1.9 Global Connections

		358

		330

		28

		92.2

		13

		12

		1

		92.3



		HIST 120 (United States History to 1877)




		1.2 Time, Continuity, and Change

		388

		297

		91

		76.5

		10

		8

		2

		80



		HIST 121 (United States Since 1877)

		1.2 Time, Continuity, and Change

1.8 Science, Technology, and Society

		163

		121

		42

		74.2

		16

		13

		3

		81.3



		PS 211 (American Government)

		1.6 Power, Authority, and Governance

1.10 Civic Ideals and Practices

		286

		189

		97

		66.1

		13

		9

		4

		69.2



		PSY 211 (General Psychology)

		1.4 Individual Development and Identity

		680

		552

		128

		81.2

		14

		11

		3

		78.6



		SOC 211 (Principles of Sociology)

		1.5 Individuals, Groups, and Institutions

		581

		525

		56

		90.4

		20

		18

		2

		90





Table 3:  Summary Scores 2015-2016 

		Course Content Grades 2015-2016



		Course Title

		NCSS Standard

		Non Education Major(n)

		Grade of 


A, B,C

		Grade of D or F

		% of Students Meeting Minimum Expectation

		BSED SSTU (n)

		Grade of 


A, B,C

		Grade of D or F

		% of Candidates Meeting Minimum Expectation



		ANTH 211 (Humans and Culture)

		1.1 Culture

		278

		246

		32

		88.5

		14

		14

		0

		100



		ECON 211 (Principles of Macroeconomics)




		1.7 Production, Distribution, and Consumption

		319

		257

		62

		80.6

		12

		10

		2

		83.3



		ECON 212 (Principles of Microeconomics)

		1.7 Production, Distribution, and Consumption

		310

		275

		35

		88.7

		20

		20

		0

		100



		GEOG 100 (Introduction to World Geography)

		1.1 Culture

1.3 People, Places, and Environments

1.9 Global Connections

		158

		153

		5

		96.8

		13

		13

		0

		100



		HIST 120 (United States History to 1877)




		1.2 Time, Continuity, and Change

		272

		203

		69

		74.6

		18

		13

		5

		72.2



		HIST 121 (United States Since 1877)

		1.2 Time, Continuity, and Change

1.8 Science, Technology, and Society

		137

		122

		15

		89.1

		7

		6

		1

		85.7



		PS 211 (American Government)

		1.6 Power, Authority, and Governance

1.10 Civic Ideals and Practices

		160

		132

		28

		82.5

		18

		16

		2

		88.9



		PSY 211 (General Psychology)

		1.4 Individual Development and Identity

		637

		513

		124

		80.5

		11

		10

		1

		90.9



		SOC 211 (Principles of Sociology)

		1.5 Individuals, Groups, and Institutions

		600

		523

		77

		87.2

		11

		10

		1

		90.9





A brief analysis of the data findings

The course content grades represent the scores from BSED SSTU majors and non-education majors over the past three years (2013-2016) in the content areas.  When considering the scores for the purpose of the analysis of performance in the content areas, all students with a grade of C or better have met the minimum requirements of the program.  An overall analysis shows that the majority of students have met or surpassed the requirements for the program.  

To interpret the data on course grades, the cutoff of 80% meeting the minimum requirements was used.  The reason for this number is to keep consistent language with the Praxis II pass rates.  Any course that fell below the 80% level will be discussed.  


Over the past three years, there was not a consistent course that fell into the pre-determined trouble area.  In 2013-2014, GEOG 100 Introduction to Geography, 78.9% of the BSED SSTU students met the minimum requirement of a C or better in the course.  That number was almost 10% lower than the number of non-majors meeting the minimum requirements.  Throughout the other years, the courses that the BSED SSTU students failed to meet the 80% threshold were consistent with the non-majors.

2014-2015

		ECON 212 (Principles of Microeconomics)

		1.7 Production, Distribution, and Consumption

		348

		265

		83

		76.1

		13

		10

		3

		76.9



		PS 211 (American Government)

		1.6 Power, Authority, and Governance


1.10 Civic Ideals and Practices

		286

		189

		97

		66.1

		13

		9

		4

		69.2



		PSY 211 (General Psychology)

		1.4 Individual Development and Identity

		680

		552

		128

		81.2

		14

		11

		3

		78.6





2015-2016

		HIST 120 (United States History to 1877)




		1.2 Time, Continuity, and Change

		272

		203

		69

		74.6

		18

		13

		5

		72.2





In order to address the lower course grades more collaboration between the Education Department and the Arts and Sciences faculty is taking place.   Since our last report, Clarion University has undergone a reorganization.  Formally, the College of Education and Human Services housed the Education Department.  In 2014, the College of Education and Human Services was dissolved and the School of Education was formed.  The newly formed School of Education is now housed in the College of Arts, Education, and Sciences.  This move has allowed for a better relationship between the Education Department faculty and the Arts and Sciences faculty, as they are now under the same leadership of one Dean.  

An interpretation of how the data provide evidence of meeting standards, indicating the specific SPA standards by number, title, and/or wording.

Another development that has occurred since the last report is the adoption of the Chalk and Wire data management system.  This implementation began during the fall 2016 semester with the incoming freshman class.  In order to see longitudinal growth, the key assessments of the required content courses will be uploaded into Chalk and Wire so the Education faculty can identify any deficiencies in the core competencies of the BSED SSTU candidates that are not readily identified through course grades.  It is the belief of the Education faculty that the identification of weaknesses in the specific competencies will allow for growth throughout the pedagogical aspects of the program.  Unfortunately, data are not available during this round of SPA reporting due to the very recent implementation.   


Assessment 2: Course Grades


Assessment 1 – CONTENT KNOWLEDGE



[bookmark: _GoBack]NCSS Standards Addressed: 1.1 – 1.7, 1.10 



Name of Assessment: State Licensure Test (Praxis II: 0081/5081: Social Studies Content 

                                     Knowledge)



a. Brief description of the assessment and its use in the program



The Praxis II, Social Studies Content Knowledge test (0081/5081) requires candidates to understand and apply social studies knowledge, concepts, methodologies, and skills across the fields of US History, World History, Government/Civics, Political Science, Geography, Economics, and the Behavioral Science fields (Sociology, Anthropology, and Psychology).  Praxis II results do not provide a clear indication of the degree to which candidates have objectively mastered knowledge in a given content area due to the way it is scored.  



b. A description of how this assessment specifically aligns with the standards



Correlation between test sub-sections and NCSS Standards is as follows:

		Praxis II Subsection

		NCSS Standard(s)



		US and World History

		II.  Time, Continuity, and Change



		Government and Civics

		VI. Power, Authority, and Governance

X. Civic Ideals and Practices



		Geography

		III. People, Places, and Environments



		Economics

		VII. Production, Distribution, and Consumption



		Behavioral Sciences

		I. Culture

IV. Individual Development and Identity

V. Individuals, Groups, and Institutions









c. A brief analysis of the data findings

All teacher certification candidates enrolled in the teacher certification programs at Clarion University must take the required Praxis II exam before entering the student teaching semester.  In the past, if the candidate did not pass the required exam they were not recommended for certification, did not receive the BSED SSTU degree, and was not considered a program completer. The change, since our last report, is that the students who do not pass the Praxis II exam are now permitted to graduate with the BSED SSTU degree, but obviously will not earn the Pennsylvania Teaching License until the Praxis II licensure exam is passed.   The data indicate an 84% pass rate over the past three years, which exceeds the old NCATE language of 80% pass rate of the Praxis.  Clarion University understands the CAEP language in regards to Praxis scores that “there is no stated policy and no CAEP standard stating an 80% pass rate requirement on licensure tests.  However, the CAEP standards do mention about a 90% pass rate on common state licensure tests with common passing scores as “aspirational evidence.” 

Although having an 80% pass rate is not a CAEP requirement, programs are required to provide information on completers’ performance in state licensure exams in their reports. This applies to all programs seeking CAEP accreditation and that are submitting program reports prior to their scheduled on-site visits under CAEP.”



2013-2014

		Student

		Score

		Pass / Not Pass



		A

		163

		Passed



		B

		173

		Passed



		C

		157

		Passed



		E

		158

		Passed



		F

		165

		Passed



		G

		192

		Passed



		H

		156

		Not Passed



		I

		162

		Passed



		J

		186

		Passed



		L

		160

		Passed



		M

		158

		Passed



		N

		165

		Passed



		O

		178

		Passed



		P

		165

		Passed



		Q

		155

		Not Passed



		R

		166

		Passed



		S

		162

		Passed



		T

		159

		Passed



		U

		156

		Not Passed



		V

		160

		Passed





Average Score:  165

		n

		% Pass

		% Not Passed



		20

		85 (n = 17)

		15 (n = 3)















2014-2015

		Student

		Overall Score

		US History

		World History

		Civics

		Geography

		Economics

		Behavioral Sciences

		Pass/Not Passed



		

		

		Earned

		TP

		Earned

		TP

		Earned

		TP

		Earned

		TP

		Earned

		TP

		Earned

		TP

		



		A

		162

		

		

		

		

		

		

		

		

		

		

		

		

		Pass



		B

		170

		

		

		

		

		

		

		

		

		

		

		

		

		Pass



		C

		161

		17

		25

		14

		21

		18

		25

		12

		17

		8

		16

		8

		13

		Pass



		D

		173

		20

		25

		17

		21

		17

		25

		14

		17

		11

		16

		8

		13

		Pass



		E

		165

		16

		23

		12

		24

		15

		24

		11

		18

		12

		17

		8

		13

		Pass



		F

		153

		15

		25

		11

		24

		15

		24

		10

		18

		8

		17

		8

		12

		Not Passed



		G

		155

		

		

		

		

		

		

		

		

		

		

		

		

		Not Passed



		H

		166

		

		

		

		

		

		

		

		

		

		

		

		

		Pass



		I

		157

		16

		24

		8

		24

		14

		24

		13

		18

		7

		16

		5

		13

		Pass



		J

		195

		21

		25

		20

		21

		21

		25

		17

		17

		11

		16

		13

		13

		Pass



		K

		169

		19

		25

		17

		21

		19

		25

		11

		17

		10

		16

		8

		13

		Pass



		L

		162

		22

		24

		14

		24

		17

		23

		7

		16

		13

		19

		7

		12

		Pass





AVERAGE SCORE:      166



		n

		% Pass

		% Not Passed



		12

		83 (n = 10)

		17 (n = 2)

















2015-2016

		Student

		Overall Score

		US History

		World History

		Civics

		Geography

		Economics

		Behavioral Sciences

		Pass/Not Passed



		

		

		Earned

		TP

		Earned

		TP

		Earned 

		TP

		Earned

		TP

		Earned

		TP

		Earned

		TP

		



		A

		166

		19

		24

		19

		24

		15

		23

		9

		16

		14

		19

		8

		12

		Pass



		B

		157

		14

		23

		11

		24

		13

		24

		8

		18

		10

		17

		10

		13

		Pass



		C

		163

		17

		25

		15

		21

		16

		24

		14

		17

		9

		16

		7

		13

		Pass



		D

		165

		20

		24

		17

		24

		17

		23

		8

		16

		14

		19

		7

		12

		Pass



		E

		165

		17

		25

		14

		24

		16

		24

		13

		18

		11

		17

		9

		12

		Pass



		G

		165

		21

		24

		16

		24

		18

		23

		10

		16

		12

		19

		6

		12

		Pass



		H

		141

		17

		25

		6

		21

		11

		24

		8

		17

		7

		16

		10

		13

		Not Passed



		I

		140

		9

		25

		11

		24

		11

		24

		7

		18

		9

		17

		3

		12

		Not Passed



		J

		177

		15

		23

		16

		24

		19

		24

		13

		18

		14

		17

		10

		13

		Pass



		K

		174

		19

		24

		16

		24

		15

		24

		13

		18

		11

		16

		8

		13

		Pass



		L

		168

		20

		24

		20

		24

		18

		23

		12

		16

		12

		19

		4

		12

		Pass





Average Score:          162

		n

		% Pass

		% Not Passed



		11

		82 (n = 9)

		18 (n = 2)









Overall: Over the years from 2013-2016, 43 students took the PRAXIS II: 5081/0081 test with 84% passing during that time.  

Assessment 1: Praxis II



First teaching license
Other School Personnel
Unspecified

10.   Degree or award level

Baccalaureate
Post Baccalaureate
Master's
Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

11.   Is this program offered at more than one site?

Yes
No

12.   If your answer is "yes" to above question, list the sites at which the program is offered

 
13.   Title of the state license for which candidates are prepared

Secondary Social Studies
14.   Program report status:

Initial Review
Response to One of the Following Decisions: Further Development 
Required, Recognition with Probation, or Not Nationally Recognized
Response to National Recognition With Conditions

15.   Is your Educator Preparation Provider (EPP) seeking

CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation

16.   State Licensure data requirement on program completers disaggregated by specialty area with sub-area 
scores:
CAEP requires programs to provide completer performance data on state licensure examinations for 
completers who take the examination for the content field, if the state has a licensure testing 
requirement. Test information and data must be reported in Section IV. Does your state require such a 
test?

Yes
No



SECTION I - CONTEXT

1.   Description of any state or institutional policies that may influence the application of NCSS standards. 
(Response limited to 4,000 characters)

Clarion University is one of 14 state universities in the Pennsylvania State 
System of Higher Education (PASSHE). Members of the PASSHE system are 
governed by the Chancellor and Board of Governors of the PASSHE and must 
align with their policies. The PASSHE policy placing a 120- 123 credit limit on 
bachelor's degree programs therefore influences how Clarion's teacher 
education programs integrate NCTE program standards in our program design.

The Pennsylvania Department of Education (PDE) is the governing body in 
Pennsylvania for all teacher certification programs. Clarion must also align with 
Pennsylvania law and PDE regulations. There are five major PDE regulations 
that influence the teacher certification programs at Clarion University:
PAPA/PRAXIS Core, exit GPA, PRAXIS II, SPED and ELL requirements, Early 
Field Experience hours, PDE form #430, and alignment with INTASC principles.

Teacher certification candidates must pass PAPA/PRAXIS Core exams (Reading, 
Writing and Mathematics) to remain in the certification program. Candidates 
must also pass their appropriate PRAXIS II content exam before certification.

The PDE requires that all teacher certification programs in PA include at least 9 
credits of Special Education coursework, and 3 credits of English Language 
Learner coursework (or hourly equivalent of integrated coursework).

The PDE requires that all teacher certification programs include early field 
experience hours in four stages: 40 hours of Observation and Exploration 
(Stages 1 & 2), 150 hours of Pre-student teaching (Stage 3) and a minimum of 
12 weeks of full time student teaching (Stage 4).

The PDE requires that candidates earn at least a 3.0 overall GPA at the time of 
application for certification, and earn a passing score on the PDE form #430 
Student Teaching Evaluation in each of the four categories: Planning, 
Classroom Environment, Instructional Delivery and Professionalism.
Finally, the PDE uses the 10 INTASC principles as the Standards for 
professional competency. These INTASC Standards serve as benchmarks for 
teacher preparation programs in Pennsylvania, and align with Clarion 
University's Conceptual Framework.

2.   Description of the field and clinical experiences required for the program, including the number of hours 
for early field experiences and the number of hours/weeks for student teaching or internships. 
(Response limited to 8,000 characters)

The Pennsylvania Department of Education (PDE) requires a minimum of 190 
field experience hours prior to student teaching. PDE divides these hours into 
four stages:

Stages 1 and 2 include observation and exploration and require a total of 40 



hours.
Stage 3, the pre-student teaching stage, requires 150 hours.
Stage 4, student teaching, requires 12-15 weeks to complete.

Stage 1: Observation (first and second years), 20 hours minimum observation. 
Candidates observe classroom teachers and students in action. Specifically, 
candidates observe subject areas they are considering as potential major(s). 
These observations may take place outside the structured classroom, but must 
be educationally related, i.e. camp or workshop activities, weekend programs.

Stage 2: Exploration (first and second years), 20 hours minimum. Candidates 
participate in activities with classroom teachers and their students. These 
activities can range from one activity within a specific lesson to many activities. 
Activities may be inside or outside regular classroom environments.

Stage 3: Pre-Student Teaching (third and fourth years), 150 hours minimum. 
Candidates work with a teacher and classroom students to further develop 
knowledge of content areas and standards related to them; knowledge of 
integrated curriculum; ability to plan, implement, assess and reflect on lessons 
and educational activities; ability to communicate effectively with students, 
peers, parents, and supervisors. Stage 3 takes place in these classes: ED 328: 
Methods of Teaching and Evaluating Secondary Language Arts (candidates are 
observed) and ED 329: Educational Assessment.

Stage 4: Student Teaching (fourth year), 12-15 weeks. Candidates successfully 
demonstrate the ability to use knowledge, skills, and dispositions gained in 
states one through three of candidacy. Stage 4 takes place in ED 424-425: 
Secondary Student Teaching.

Please see the attachment called "field experience" for further information.
3.   Please attach files to describe a program of study that outlines the courses and experiences required for 

candidates to complete the program. The program of study must include course titles. (This information 
may be provided as an attachment from the college catalog or as a student advisement sheet.) 

BSED SSTU Checksheet Course Descriptions

BSED SSTU Course Sequence  

See Attachment panel below.

4.   This system will not permit you to include tables or graphics in text fields. Therefore any tables or 
charts must be attached as files here. The title of the file should clearly indicate the content of the file. 
Word documents, pdf files, and other commonly used file formats are acceptable.

Field Experience

See Attachment panel below.

5.   Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. Report 
the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, 
master's, doctorate) being addressed in this report. Data must also be reported separately for programs 
offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create 



additional tables as necessary.

    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met 
all the requirements of a state-approved teacher preparation program. Program completers include all those who are 
documented as having met such requirements. Documentation may take the form of a degree, institutional certificate, 
program credential, transcript, or other written proof of having met the program's requirements.

Program:
BSED SSTU (Secondary Social Studies Education 7-12)

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2013-2014 118 27

2014-2015 73 11

2015-2016 69 14

6.   Faculty Information
Directions: Complete the following information for each faculty member responsible for professional 
coursework, clinical supervision, or administration in this program. (Refer to footnotes for clarification) 

Faculty Member Name Jesse Haight

Highest Degree, Field, & 
University(3) D.Ed. Curriculum and Instruction, Indiana University of PA

Assignment: Indicate the 
role of the faculty member
(4)

Teaches ED 337 (Secondary Social Studies Methods Course), Teaching 
faculty, Student Teacher Supervisor, Assessment Coordinator

Faculty Rank(5) Assistant Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Haight, J.A. (2015, November). Above and Beyond: Increasing Social Studies 
Relevance through Field Experience. Session Presentation at the National 
Council for the Social Studies National Conference, New Orleans, LA. Haight, 
J. A. & Houston, A. G. (2015, November). Starting Essential Social Studies 
Concepts Young: Creating Unique Curriculum Maps. Poster Presentation at 
the National Council for the Social Studies National Conference, New 
Orleans, LA. Haight, J. A. (2015, April). Above and Beyond: Creating Unique 
Field Experiences for Teacher Candidates. Session Presentation at the 
National Student Teaching and Supervision Conference, West Chester, PA. 

Teaching or other 
professional experience in 
P-12 schools(9)

Certification: Social Studies 7-12 (PA)

Faculty Member Name Jonathan R. Brown

Highest Degree, Field, & 
University(3) PhD, Pennsylvania State University

Assignment: Indicate the 
role of the faculty member
(4)

Teaching faculty

Faculty Rank(5) Full Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 

1. Brown, J.R. and McLaughlin, C.L. (Spring 2015). Jive Talkin', Mandated 
high-stakes test score statistics: So misunderstood in teacher evaluation 
wars. PCTM (Pennsylvania Council of Teacher of Mathematics). 2. Brown, 
J.R. (Summer 2013). Rural Pennsylvania PSSA Mathematics Performance, 



    (3) For example, PhD in Curriculum & Instruction, University of Nebraska.
    (4) For example, faculty, clinical supervisor, department chair, administrator
    (5) For example, professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and the 
education of teachers and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and 
the application of current research findings in new settings. Scholarship further presupposes submission of one's work for 
professional review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional 
associations in ways that are consistent with the institution and unit's mission.
    (8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of a 
local school program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, 
teaching in a PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification

and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Dismantling Rural Stereotypes. Pennsylvania Council Teachers of 
Mathematics (PCTM). 3. Brown, J.R. (2013). Patent education: Estimating 
assisted hearing costs. Advance: 
http://audiology.advanceweb.com/SignUp/RegDocFetchFile.aspx?
BRID=AD76975906052

Teaching or other 
professional experience in 
P-12 schools(9)

1. Brookville Area School Districts Enhancing Education Through Technology 
Grant. Responsibilities include research design, data analysis and 
interpretation, and annual research report, 2004-2006. 2. Franklin Area 
School Districts Enhancing Education Through Technology Grant. 
Responsiblities include research design, data analysis and interpretation, and 
annual research report, 2004-2007. 3. North Clarion School Districts 
Enhancing Education Through Technology Grant. Responsibiltiies include 
research design, data analysis and interpretation, and annual research 
report, 2005-2007. 4. State System of Higher Education. Northwest 
Philadelphia Full Service Community Schools Project. Responsibilities include 
research design, data analysis and interpretation, and research reports, 
2006-present. 5. Certifications - Elementary and Secondary Principal, Special 
Education Supervision, Teacher of the Hearing-Impaired, Teacher of Speech 
and Language 

Faculty Member Name Karl Sprenger

Highest Degree, Field, & 
University(3) PhD. Instructional Systems, Penn State University.

Assignment: Indicate the 
role of the faculty member
(4)

Teaching faculty and Student Teacher Supervisor

Faculty Rank(5) Assistant Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

1. Peck, K.L. Sprenger, K.R. (2008). One-to-One Educational Computing: 
Ten Lessons for Successful IMplementation. In Voogt, J. & Knezek, G., 
International Handbook of Information Technology in Primary and Secondary 
Education (pp. 935-941). New York: Springer. 2. Peck & Sprenger (2007) 
Not Seeing is Disbelieving: Why We are Doubting the Power of One-to-One 
Learning Environments. Academic Intersections. Cupertino, CA: Apple 
Computer. Available at http://edcommunity.apple.com/ali/story.php?
itemID=11368 Retrieved August 5, 2007. 3. Sprenger, K.R. (2007). Line 
Rider and Physics. Pennsylvania Science Teacher Exchange, 30(2), 6.

Teaching or other 
professional experience in 
P-12 schools(9)

Certification: Physics (PA)



(s) held, if any.



SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NCSS 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

1.   Please provide following assessment information (Response limited to 250 characters each field)

    (10) Identify assessment by title used in the program; refer to Section IV for further information on 
appropriate assessment to include.

Type and Number of 
Assessment

Name of Assessment 
(10)

Type or Form of 
Assessment (11)

When the Assessment Is 
Administered (12)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Praxis II Social 
Studies Content 

Exam #0081/5081

State Licensure 
Test

Prior to Student 
Teaching

Assessment #2: 
Content knowledge 
in social studies
(required)

Course Grades Course Grades
Prior to Student 

Teaching

Assessment #3: 
Candidate ability to 
plan instruction 
(required)

Field-based Unit 
Plan

Performance 
Assessment

ED 337: Methods 
of Teaching and 
Evaluating Social 
Studies, Social 

Studies Block prior 
to student teaching

Assessment #4: 
Student teaching 
(required)

STPP - Student 
Teaching 

Performance Profile

Performance 
Assessment

Student Teaching

Assessment #5: 
Candidate effect on 
student leaning 
(required)

Teaching Analysis
Performance 

Assessment/Reflection
Student Teaching

Assessment #6: 
Additional 
assessment that 
addresses NCSS 
standards 
(required)

Competency 
Evaluation - Field 

Experience in 
Secondary 
Education

Performance 
Assessment

ED 337: Methods 
of Teaching and 
Evaluating Social 
Studies, Social 

Studies Block prior 
to student teaching

Assessment #7: 
Additional 
assessment that 
addresses NCSS 
standards 
(optional)

History through the 
Eyes of a Child

Research Project

ED 337: Methods 
of Teaching and 
Evaluating Social 

Studies, Field 
Experience prior to 
student teaching. 

Assessment #8: 
Additional 
assessment that 
addresses NCSS 
standards 
(optional)



    (11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure 
test, portfolio).
    (12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, 
admission to student teaching/internship, required courses [specify course title and numbers], or completion of the 
program).



SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each NCSS standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NCSS standards.

1.   For each NCSS standard on the chart below, identify the assessment(s) in Section II that address the 
standard. One assessment may apply to multiple NCSS standards. 

NCSS STANDARD - Themes

  #1 #2 #3 #4 #5 #6 #7 #8
1.1 Culture and Cultural Diversity. Candidates in 
social studies should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of culture and cultural diversity.
1.2 Time, Continuity, and Change. Candidates in 
social studies should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of time, continuity, and change.
1.3 People, Places, and Environment. Candidates in 
social studies should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of people, places, and environment.
1.4 Individual Development and Identity. 
Candidates in social studies should possess the 
knowledge, capabilities, and dispositions to organize 
and provide instruction at the appropriate school 
level for the study of individual development and 
identity.
1.5 Individuals, Groups and Institutions. Candidates 
in social studies should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of individuals, groups, and institutions.
1.6 Power, Authority, and Governance. Candidates 
in social studies should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of power, authority and governance.

1.7 Production, Distribution, and Consumption. 
Candidates in social studies should possess the 
knowledge, capabilities, and disposition to organize 
and provide instruction at the appropriate school 



level for the study of production, distribution, and 
consumption of goods and services.
1.8 Science, Technology and Society. Candidates in 
social studies should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of science, technology and society.
1.9 Global Connections. Candidates in social studies 
should possess the knowledge, capabilities, and 
dispositions to organize and provide instruction at 
the appropriate school level for the study of global 
connections and interdependence.
1.10 Civic Ideals and Practices. Candidates in social 
studies should possess the knowledge, capabilities, 
and dispositions to organize and provide instruction 
at the appropriate school level for the study of civic 
ideals and practices.

2.   SOCIAL SCIENCE DISCIPLINES

  #1 #2 #3 #4 #5 #6 #7 #8
2.1 History. Candidates who are to be licensed to 
teach history at all school levels should possess the 
knowledge, capabilities, and dispositions to organize 
and provide instruction at the appropriate school 
level for the study of history.
2.2 Geography. Candidates who are to be licensed 
to teach geography at all school levels should 
possess the knowledge, capabilities, and 
dispositions to organize and provide instruction at 
the appropriate school level for the study of 
geography.
2.3 Civics and Government. Candidates who are to 
be licensed to teach civics and/or government at all 
school levels should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of civics and government.
2.4 Economics. Candidates who are to be licensed to 
teach economics at all school levels should possess 
the knowledge, capabilities, and dispositions to 
organize and provide instruction at the appropriate 
school level for the study of economics.

2.5 Psychology. Candidates who are to be licensed 
to teach psychology at all school levels should 
possess the knowledge, capabilities, and 
dispositions to organize and provide instruction at 



the appropriate school level for the study of 
psychology

3.   PROGRAMMATIC STANDARDS FOR INITIAL LICENSURE

 

Information is 
provided in 
Section I, 
Contextual 
Information

3.1 Course or Courses on Teaching Social Studies. 
Institutions preparing social studies teachers should provide 
and require prospective social studies teachers to complete 
a course or courses dealing specifically with the nature of 
the social studies and with ideas, strategies, and techniques 
for teaching social studies at the appropriate licensure level. 
3.2 Qualified Social Studies Faculty. Institutions preparing 
social studies teachers should provide faculty in the social 
studies and social studies education components of the 
program who are recognized as (a) exemplary teachers, (b) 
scholars in the fields of social studies and social studies 
education, and (c) informed about middle and secondary 
school classrooms and teaching.



SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. Taken as a whole, the assessments must demonstrate candidate mastery of the SPA 
standards. The key assessments and data reported should be required of all candidates. Assessments, 
scoring guides/rubrics and data charts should be aligned with the SPA standards. This means that the 
concepts in the SPA standards should be apparent in the assessments and in the scoring guides/rubrics 
to the same depth, breadth, and specificity as in the SPA standards. Data tables should also be aligned 
with the SPA standards. The data should be presented, in general, at the same level it is collected. For 
example, if a rubric collects data on 10 elements [each relating to specific SPA standard(s)], then the 
data chart should report the data on each of the elements rather that reporting a cumulative score.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas to be aligned with the 
elements in CAEP Standard 1:
• Content knowledge (Assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
• Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare one document that includes the following items: 

(1) A two-page narrative that includes the following:
a. A brief description of the assessment and its use in the program (one sentence may be sufficient);
b. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
c. A brief analysis of the data findings;
d. An interpretation of how that data provide evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; 
and

(2) Assessment Documentation
e. The assessment tool itself or a rich description of the assessment (often the directions given to 
candidates);
f. The scoring guide/rubric for the assessment; and
g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , 
however in some cases assessment instruments or scoring guides/rubrics may go beyond five pages. 

Note: As much as possible, combine all of the files for one assessment into a single file. That is, 
create one file for Assessment #4 that includes the two-page narrative (items a – d above), the 
assessment itself (item e above), the scoring guide (item f above, and the data chart (item g above). 
Each attachment should be no larger than 2 MB. Do not include candidate work or syllabi. There is a 
limit of 20 attachments for the entire report so it is crucial that you combine files as much as possible. 

1.   CONTENT KNOWLEDGE: Data from licensure tests of content knowledge. NCSS standards addressed in this 



entry should include the knowledge elements of Standards 1.1-1.10 and 2.1-2.5.13 If your state does not require 
licensure tests in the content area, data from another assessment must be presented to document candidate 
attainment of content knowledge. Documentation should include total scores plus sub-scores for the state licensure 
test. 

Provide assessment information as outlined in the directions for Section IV

    (13) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need 
only be addressed for programs that lead to teacher licensure in civics/government, economics, geography, history, or 
psychology.

Assessment 1: Praxis II

See Attachment panel below.

2.   CONTENT KNOWLEDGE: Assessment of content knowledge in the social studies or the specific social 
science discipline to be taught. NCSS standards addressed in this assessment could include the knowledge 
elements of Standards 1.1-1.10, 2.1-2.5,14 3.1, and 3.2. Examples of assessments include comprehensive 
examinations, course grades where the course is appropriate to a standard15, and portfolio tasks.11

Provide assessment information as outlined in the directions for Section IV

    (14) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need 
only be addressed for programs that lead to teacher licensure in civics/government, economics, geography, history, or 
psychology.

    (15) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a 
portfolio is considered a single assessment and scoring criteria (usually rubrics) have been developed for the contents of 
the portfolio as a whole. In this instance, the portfolio would be considered a single assessment. However, in many 
programs a portfolio is a collection of candidate work—and the artifacts included are discrete items. In this case, some of 
the artifacts included in the portfolio may be considered individual assessments.
    

Assessment 2: Course Grades

See Attachment panel below.

3.   PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS: Assessment that 
demonstrates candidates can effectively plan classroom-based instruction. NCSS standards that could be 
addressed in this assessment include the capabilities and dispositions to organize and provide instruction identified 
in Standards 1.1-1.10, 2.1-2.516, 3.1, and 3.2. This assessment does not need to address all standards. Examples 
of assessments include the evaluation of candidates’ abilities to develop lesson or unit plans, individualized 
educational plans, needs assessments, or intervention plans. 

Provide assessment information as outlined in the directions for Section IV

    (16) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need 
only be addressed for programs that lead to teacher licensure in civics/government, economics, geography, history, or 
psychology. 

Assessment 3: Unit Plan

See Attachment panel below.

4.   PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS: Assessment that 
demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice. NCSS 
standards that could be addressed in this assessment include the capabilities and dispositions to organize and 
provide instruction identified in Standards 1.1-1.10 and 2.1-2.513. Only the aspects of the assessment instrument 
used in student teaching or the internship specifically applicable to social studies instruction should be submitted. 

Provide assessment information as outlined in the directions for Section IV



    (13) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need 
only be addressed for programs that lead to teacher licensure in civics/government, economics, geography, history, or 
psychology.

Assessment 4: STPP

See Attachment panel below.

5.   EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning.
NCSS standards that could be addressed in this assessment include student learning elements of Standards 1.1-1.10 
and Standards 2-1-2.514. This assessment does not have to address every standard. Examples of assessments 
include those based on student work samples, portfolio tasks and case studies.. 

Provide assessment information as outlined in the directions for Section IV

    (14) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need 
only be addressed for programs that lead to teacher licensure in civics/government, economics, geography, history, or 
psychology.

Assessment 5: Teaching Analysis

See Attachment panel below.

6.   Additional assessment that addresses NCSS standards. Examples of assessments include evaluations of field 
experiences, case studies, portfolio tasks, licensure tests not reported in #1, and follow-up studies.

Provide assessment information as outlined in the directions for Section IV

Assessment 6: Block Evaluation

See Attachment panel below.

7.   Additional assessment that addresses NCSS standards. Examples of assessments include evaluations of field 
experiences, case studies, portfolio tasks, licensure tests not reported in #1, and follow-up studies.

Provide assessment information as outlined in the directions for Section IV

Assessment 7: History through the Eyes of a Child

See Attachment panel below.

8.   Additional assessment that addresses NCSS standards. Examples of assessments include evaluations of field 
experiences, case studies, portfolio tasks, licensure tests not reported in #1, and follow-up studies.

Provide assessment information as outlined in the directions for Section IV



SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1.   Evidence must be presented in this section that assessment results have been analyzed and have been or will be 
used to improve candidate performance and strengthen the program. This description should not link improvements 
to individual assessments but, rather, it should summarize principal findings from the evidence, the faculty's 
interpretation of those findings, and changes made in (or planned for) the program as a result. Describe the steps 
program faculty has taken to use information from assessments for improvement of both candidate performance 
and the program, This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

On the Unit-Wide level:
There have been three changes at Clarion University, since our last 
submission, that will allow for greater ease in using assessments to generate 
meaningful program growth. In 2014 Clarion University created the 
Institutional and Student Learning Assessment Committee (ISLAC) to create a 
culture of assessment on campus. Every program must write a report that is 
aligned to the University-Wide Learning Outcomes. These reports focus on one 
outcome and allows the programs to interpret and use the data to spur growth 
in programs. The annual reports are submitted and reviewed across the entire 
University. A second change that will allow for greater ease and a more robust 
analysis of key data is the adoption of the Chalk and Wire data management 
system. This began for all freshmen education students during the fall 2016 
semester. This system allows for easy storage and manipulation of the data. It 
makes the data readily available for sharing at department and curricular 
meetings. The final change that will allow for a greater concentration on 
program growth is the hiring of a full-time administrator that has a focus on 
assessment and accreditation. Clarion University has just hired an individual at 
the Associate Dean level that will be in charge of all program assessments and 
action plans to produce meaningful growth in our programs. The Associate 
Dean will begin on July 1, 2017. 

On the program level:
1. Content Knowledge: As mentioned above, a development that has occurred 
since the last report is the adoption of the Chalk and Wire data management 
system. This implementation began during the fall 2016 semester with the 
incoming freshman class. In order to see longitudinal growth, the key 
assessments of the required content courses will be uploaded into Chalk and 
Wire so the Education faculty can identify any deficiencies in the core 
competencies of the BSED SSTU candidates that are not readily identified 
through course grades. It is the belief of the Education faculty that the 
identification of weaknesses in the specific competencies will allow for growth 
throughout the pedagogical aspects of the program. Unfortunately, data are 
not available during this round of SPA reporting due to the very recent 
implementation. 

2. Professional and Pedagogical Knowledge, Skills, and Dispositions: A point of 
emphasis that came from the data is that our candidates are more proficient at 
planning their lessons that have NCSS integrated content than they are 



instructing it. The cooperating teachers have mentioned that the candidates 
are properly prepared to teach the content, but some may fall short of 
effectively teaching that content. This finding has allowed for a more robust 
discussion between the Methods instructor and the cooperating teachers. With 
this being a point of emphasis, the gap between effective planning and 
effective instruction has narrowed. We will continue to model effective 
instructional strategies to eliminate the gap between planning and instruction. 

3. Student Learning: This is a newer assessment that is geared more towards 
the proposed changes to the NCSS standards. To gain a deeper understanding 
of why it is important to effectively utilize the NCSS standards, the National 
Curriculum Standards for Social Studies: A Framework for Teaching, Learning 
and Assessment (2010) is being used, as the candidates have to identify one of 
the NCSS standards and cite specific language from the aforementioned 
document. This has been very successful to date. A reason for the high level of 
mastery could be the fact that they have to complete this same assignment 
during ED 337 (Methods of Teaching and Evaluation Social Studies) during a 
peer teaching episode. They are provided ample feedback to use when they 
complete the assignment during student teaching. 



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1.   For Revised Reports: Describe what changes or additions have been made to address the standards that 
were not met in the original submission. Provide new responses to questions and/or new documents to 
verify the changes described in this section. Specific instructions for preparing a Revised Report are 
available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-
review-policies-and-procedur

For Response to Conditions Reports: Describe what changes or additions have been made to address the 
conditions cited in the original recognition report. Provide new responses to questions and/or new 
documents to verify the changes described in this section. Specific instructions for preparing a Response 
to Conditions Report are available on the CAEP website at http://caepnet.org/accreditation/caep-
accreditation/spa-program-review-policies-and-procedur

(Response limited to 24,000 characters.)

 



Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


