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Assessment 1 – CONTENT KNOWLEDGE 


 


NCSS Standards Addressed: 1.1 – 1.7, 1.10  


 


Name of Assessment: State Licensure Test (Praxis II: 0081/5081: Social Studies Content  


                                     Knowledge) 


 


a. Brief description of the assessment and its use in the program 


 


The Praxis II, Social Studies Content Knowledge test (0081/5081) requires candidates to 


understand and apply social studies knowledge, concepts, methodologies, and skills 


across the fields of US History, World History, Government/Civics, Political Science, 


Geography, Economics, and the Behavioral Science fields (Sociology, Anthropology, and 


Psychology).  Praxis II results do not provide a clear indication of the degree to which 


candidates have objectively mastered knowledge in a given content area due to the way it 


is scored.   


 


b. A description of how this assessment specifically aligns with the standards 


 


Correlation between test sub-sections and NCSS Standards is as follows: 


Praxis II Subsection NCSS Standard(s) 


US and World History II.  Time, Continuity, and Change 


Government and Civics VI. Power, Authority, and Governance 


X. Civic Ideals and Practices 


Geography III. People, Places, and Environments 


Economics VII. Production, Distribution, and 


Consumption 


Behavioral Sciences I. Culture 


IV. Individual Development and Identity 


V. Individuals, Groups, and Institutions 


 


 


c. A brief analysis of the data findings 


All teacher certification candidates enrolled in the teacher certification programs at 


Clarion University must take the required Praxis II exam before entering the student 


teaching semester.  In the past, if the candidate did not pass the required exam they were 


not recommended for certification, did not receive the BSED SSTU degree, and was not 


considered a program completer. The change, since our last report, is that the students 


who do not pass the Praxis II exam are now permitted to graduate with the BSED SSTU 


degree, but obviously will not earn the Pennsylvania Teaching License until the Praxis II 


licensure exam is passed.   The data indicate a 79.4% pass rate over the past three years, 


which nearly meets the old NCATE language of 80% pass rate of the Praxis.  Clarion 


University understands the CAEP language in regards to Praxis scores that “there is no 


stated policy and no CAEP standard stating an 80% pass rate requirement on licensure 


tests.  However, the CAEP standards do mention about a 90% pass rate on common state 


licensure tests with common passing scores as “aspirational evidence.”  







Although having an 80% pass rate is not a CAEP requirement, programs are required to 


provide information on completers’ performance in state licensure exams in their reports. 


This applies to all programs seeking CAEP accreditation and that are submitting program 


reports prior to their scheduled on-site visits under CAEP.” 
 


 







 


2014-2015 


Student Overall 
Score 


US History World 
History 


Civics Geography Economics Behavioral 
Sciences 


Pass/Not 
Passed 


  Earned TP Earned TP Earned TP Earned TP Earned TP Earned TP  


A 162 
            


Pass 


B 170 
            


Pass 


C 161 17 25 14 21 18 25 12 17 8 16 8 13 Pass 


D 173 20 25 17 21 17 25 14 17 11 16 8 13 Pass 


E 165 16 23 12 24 15 24 11 18 12 17 8 13 Pass 


F 153 15 25 11 24 15 24 10 18 8 17 8 12 Not 
Passed 


G 155 
            


Not 
Passed 


H 166 
            


Pass 


I 157 16 24 8 24 14 24 13 18 7 16 5 13 Pass 


J 195 21 25 20 21 21 25 17 17 11 16 13 13 Pass 


K 169 19 25 17 21 19 25 11 17 10 16 8 13 Pass 


AVERAGE SCORE:      165.8 


 


n % Pass % Not Passed 


11 82 (n = 9) 18 (n = 2) 


 


 


 


 


 


 







2015-2016 


Student Overall 
Score 


US History World 
History 


Civics Geography Economics Behavioral 
Sciences 


Pass/Not 
Passed 


  Earned TP Earned TP Earned  TP Earned TP Earned TP Earned TP  


A 166 19 24 19 24 15 23 9 16 14 19 8 12 Pass 


B 157 14 23 11 24 13 24 8 18 10 17 10 13 Pass 


C 163 17 25 15 21 16 24 14 17 9 16 7 13 Pass 


D 165 20 24 17 24 17 23 8 16 14 19 7 12 Pass 


E 165 17 25 14 24 16 24 13 18 11 17 9 12 Pass 


F 165 21 24 16 24 18 23 10 16 12 19 6 12 Pass 


G 141 17 25 6 21 11 24 8 17 7 16 10 13 Not 
Passed 


H 140 9 25 11 24 11 24 7 18 9 17 3 12 Not 
Passed 


I 177 15 23 16 24 19 24 13 18 14 17 10 13 Pass 


J 174 19 24 16 24 15 24 13 18 11 16 8 13 Pass 


K 168 20 24 20 24 18 23 12 16 12 19 4 12 Pass 


L 162 22 24 14 24 17 23 7 16 13 19 7 12 Pass 


M 152 11 22 7 22 16 23 8 16 8 16 7 11 Not 
Passed 


N 158 16 22 13 22 14 23 7 16 8 16 7 11 Passed 


Average Score:          160.9 


n % Pass % Not Passed 


14 79 (n = 11) 21 (n = 3) 


 


 


 


 


 







2016-2017 


Student Overall 


Score 


US History World 


History 


Civics Geography Economics Behavioral 


Sciences 


Pass/Not 


Passed 


  Earned TP Earned TP Earned  TP Earned TP Earned TP Earned TP  


A 165 16 22 14 22 17 23 8 16 11 16 6 11 Pass 


B 162 18 25 18 24 14 24 12 18 9 17 6 12 Pass 


C 166 16 22 15 22 15 23 10 16 7 16 8 11 Pass 


D 167 15 23 14 24 18 24 10 18 12 17 8 13 Pass 


E 157 13 22 13 22 10 23 11 16 12 16 4 11 Pass 


F 144 8 22 5 22 10 23 9 16 12 16 6 11 Not 


Passed 


G 139 13 22 7 22 12 23 5 16 6 16 3 11 Not 


Passed 


H 162 12 22 12 22 13 23 10 16 12 16 9 11 Pass 


I 177 18 22 17 22 16 23 12 16 10 16 9 11 Pass 


Average Score:          159.9 


n % Pass % Not Passed 


9 82 (n = 7) 18 (n = 2) 


 


Overall: Over the years from 2014-2017, 34 students took the PRAXIS II: 5081/0081 test with 79.4% passing during that time.   





Assessment 1: Praxis II




Assessment 3 – PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS AND 


DISPOSITIONS: Assessment that demonstrates candidates can effectively plan classroom 


instruction. 


NCSS Standards Addressed:  1.1-1.10 


Name of Assessment: Unit Plan 


a. Brief description of the assessment and its use in the program 


 


Teacher candidates develop a unit plan around a topic suggested by their student teaching cooperating 


teacher. If possible, the teacher candidate teaches all or part of the unit during the field experience.  This 


assessment was moved to the student teaching experience since the last submission.  It is our intent to put 


the assessment in both the pre-student teaching and student teaching experiences beginning next semester.    


 


The unit plan must be designed with a minimum of five instructional lessons that contain all the general 


university components (including lesson plans) in an approved unit plan design template that reflects the 


backward design protocol.  The purpose of this assignment is to demonstrate teacher candidate 


understanding of the content area, student centered instructional strategies, and varied assessments.  This 


is a thorough assessment of the candidate’s ability to apply pedagogical and professional content 


knowledge, skills, and dispositions.  This is also used in conjunction with the Teacher Candidate Work 


Sample (Assessment 5).   
 


b. A description of how this assessment specifically aligns with the standards it is cited for in Section 


III 


 


Candidates are not required to plan to teach each of the social studies standards, but to demonstrate their 


ability to plan to teach those standards that are integrated into the unit plan that they have created for the 


pre-student teaching experience.  Based on this assessment there is evidence that the candidates have 


effectively planned to teach all of the NCSS standards.   


 


The unit plan performance task is an outgrowth of the social studies methods course (ED 337: Methods of 


Teaching and Evaluating Social Studies). The units may be designed from any social studies content 


perspective. Moreover, the themes are addressed according to their relevance to each unit. Again, the 


notions of interdependence and overarching themes are manifested in each unit.  


 


Given the design platform, the unit plan aligns with the NCSS Standards. The unit plan encourages the 


teacher candidates to design effective instruction that encourages depth of content and upper level cognitive 


processing. It also promotes active and meaningful engagement. Candidates are assessed through their 


ability to effectively implement best practices in unit design, pedagogy, and meaningful connections in 


content. The ten NCSS standards and the subject areas are addressed in an integrated fashion. Similarly, 


design and pedagogy are interwoven with the content. With this, it is noted that the NCSS standards align 


with not only content related aspects of the assessment, but also this alignment is apparent with the planning 


and pedagogical components as well as the methodology. 
 


The assessment tool will look specifically at how the teacher candidate plans NCSS standards aligned 


lessons that fit into their unit plan. The overall unit plan scoring rubric is provided.   


 


Based on the feedback from the original report, the data from the entire rubric is included in the analysis.  


Also, to show which of the NCSS standards are being addressed.  In identifying the NCSS standard, it is 


inherent that candidate success will be demonstrated through looking at the data.   







 


 


c. A brief analysis of the data findings 


 


The data also shows that the candidates were stronger with their content knowledge than they were in 


integrating the state and national standards to the content.  That has been a theme throughout, not just the 


BSED SSTU program, but other programs throughout the Unit.  We are making the academic content 


standards a point of emphasis in multiple points in the program.  They will be accentuated in ED 327  


(Instructional Strategies and Management), ED 337 (Methods of Teaching and Evaluating Social 


Studies), and ED 424/425 (Secondary Student Teaching).  The only area where a candidate did not reach 


acceptable was in planning for accommodations/differentiation.   


 


Table 1: Unit Plan Evaluation 


Year Section of the Unit 


Plan 


% Target % Acceptable % Developing % Unacceptable 


Fall 2017 (n = 2) Goals, Rationale and 


Objectives 


 100% (n = 2)   


Academic Content 


Standards 


50% (n =1) 50% (n = 1)   


Content Knowledge 100% (n = 2)    


Content-Specific 


Teaching Strategies 


100% (n = 2)    


Meaningful 


Learning 


Experiences 


50% (n =1) 50% (n = 1)   


Use of Technology 100% (n = 2)    


Formative and 


Summative 


Assessments 


50% (n = 1) 50% (n = 1)   


Accommodations/ 


Differentiation 


50% (n = 1)  50% (n = 1)  


Resources 100% (n = 2)    


 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







 


 


 


Table 2: NCSS Specific Standards (2004 Standards) Addressed Fall 2017 


 1st Placement 2nd Placement 


Student A  I: Culture 


II: Time, Continuity, and 


Change 


VIII : Science, Technology, and 


Society 


I: Culture 


II: Time, Continuity, and 


Change 


VIII : Science, Technology, and 


Society 


Student B I: Culture 


II: Time, Continuity, and 


Change 


III: People, Places, and 


Environments 


IV: Individual Development and 


Identity 


V: Individuals, Groups, and 


Institutions  


VI: Power, Authority, and 


Governance 


VII: Production, Distribution, 


and Consumption 


VIII: Science, Technology, and 


Society 


X: Civic Ideals and Practices 


I: Culture 


II: Time, Continuity, and 


Change 


VIII : Science, Technology, and 


Society 


 


d. An interpretation of how the data provide evidence for meeting standards 


 


Candidates are assessed through their ability to effectively implement best practices in unit design, 


pedagogy, and meaningful connections of content. The data are interpreted from the perspective of the 


interdependence among the NCSS themes, subject areas, and instructional design, pedagogy, and 


assessment.   


 


More collaboration has occurred between the Education Department faculty to ensure that there is 


continuity and consistency in regards to lesson and unit plans and to avoid confusion by the candidates. 


The collaboration has taken place between the professors of the ED 337 (Methods of Teaching and 


Evaluating Social Studies) course and the ED 327 (Instructional Strategies and Management) course.    


 


The Secondary Block Committee meets on a regular basis and discusses all secondary certification 


programs. Considering the Secondary Block Committee’s adherence to continuous improvement, the 


performance data will continue to be monitored closely observing any trends that may suggest a 


reexamination of current practice. 
 


 


 


 


 


 







e. The assessment tool 


Assignment: 


Students will develop a UNIT PLAN around a topic suggested by the field cooperating teacher. If possible, 


the student will teach all or part of the unit. 


 


Description: Each teacher candidate will design a unit plan with a minimum of five instructional lessons 


containing all the components (including lesson plans) in the approved unit plan design template 


(Backward Design).  The purpose of this assignment is to demonstrate alignment with state and NCSS 


standards, teacher candidate understanding of their content area, student centered instructional strategies 


and varied assessments.   


 


 







f. The scoring guide 


 


Assessment Description: The focus of the assignment is to design a social studies unit containing at least five lesson 
plans.  In so doing, students will synthesize that which has been learned to create a framework of meaningful learning 
opportunities that develops all students’ competence in subject matter and skills. 


 
 


Scoring Guide 
 
3 - Target – Exceeds expectations                     2 - Acceptable - meets expectations                    1 - Unacceptable – does not meet 
expectations 
 


Criteria 
InTASC 


Standard 
3 - Target 2 - Acceptable 1 - Unacceptable 


 
Score 


 


Goals, Rationale and Objectives 1 


Goals, rationale and 
objectives are highly 
appropriate and demonstrate 
a high degree of evidence of 
understanding the 
intellectual, physical, social, 
emotional, and moral 
development of learners 


Goals, rationale and 
objectives are acceptable 
and demonstrate an 
acceptable degree of 
evidence of understanding 
the intellectual, physical, 
social, emotional, and moral 
development of learners 


Lacks evidence of 
appropriateness and an 
acceptable degree of 
evidence of 
understanding the 
intellectual, physical, 
social, emotional, and 
moral development of 
learners 


 


Academic Content Standards 4 


Provides a high degree of 
evidence of knowledge of 
state and national standards 
in planning and integrating 
social studies curriculum 


Provides an acceptable 
degree of evidence of 
knowledge of state and 
national standards in 
planning and integrating 
social studies curriculum 


Lacks evidence of an 
acceptable degree of 
knowledge of state and 
national standards in 
planning and 
integrating social 
studies curriculum 


 


Content Knowledge 4 


Demonstrates a high degree 
of evidence of depth and 
breadth of social studies 
content knowledge in ways 
that maximize student 
learning 


Demonstrates an acceptable 
degree of evidence of depth 
and breadth of social studies 
content knowledge in ways 
that maximize student 
learning 


Lacks evidence of an 
acceptable degree of 
depth and breadth of 
social studies content 
knowledge in ways that 
maximize student 
learning 


 







Criteria 
InTASC 


Standard 
3 - Target 2 - Acceptable 1 - Unacceptable 


 
Score 


 


Content-specific Teaching 
Strategies 


8 


Supplies a high degree of 
evidences of effective 
content-specific teaching 
strategies appropriate for 
social studies’ learners 


Supplies an adequate 
degree of evidence of 
effective content- specific 
teaching strategies 
appropriate for social 
studies’ learners 


Lacks evidence to an 
acceptable degree of 
planning effective 
content-specific 
teaching strategies 
appropriate for social 
studies’ learners 


 


Meaningful Learning Experiences 3 


Presents evidence to a high 
degree of meaningful 
learning experiences 
designed to extend 
knowledge in their teaching 
fields and engage learners in 
independent and 
collaborative inquiry 


Presents evidence to an 
adequate degree of 
meaningful learning 
experiences designed to 
extend knowledge in their 
teaching fields and engage 
learners in independent and 
collaborative inquiry 


Lacks evidence of 
planning to an 
acceptable degree 
meaning learning 
experiences designed 
to extend knowledge in 
their teaching fields and 
engage learners in 
independent and 
collaborative inquiry 


 


Use of Technology 4 


Offers evidence to a high 
degree of integration of 
state-of-the-art technologies 
and literacy skills into 
teaching content  


Offers evidence to an 
adequate degree of 
integration of state-of-the-art 
technologies and literacy 
skills into teaching content  


Lacks evidence to an 
acceptable degree of 
integration of state-of-
the-art technologies 
and literacy skills into 
teaching content  


 


Formative and Summative 
Assessments 


6 


Suggests evidence to a high 
degree of multiple 
assessments that are highly 
developmentally appropriate 
for and responsive learners 


 
 
Suggests evidence to an 
adequate degree of multiple 
assessments that are 
developmentally appropriate 
for and responsive to 
learners 
 


Lacks evidence of 
planning multiple 
assessments that are 
developmentally 
appropriate for and 
responsive to learners 
 


 







Criteria 
InTASC 


Standard 
3 - Target 2 - Acceptable 1 - Unacceptable 


 
Score 


 


Accommodations 3 


Provides accommodations 
that demonstrate to a high 
degree of evidence 
understanding of the 
development of all learners 


Provides accommodations 
that demonstrate to an 
adequate degree of 
evidence understanding of 
the development of all 
learners 


Lacks evidence of 
accommodations that 
demonstrate to an 
adequate degree 
understanding of the 
development of all 
learners 


 


Resources 10 


Evidences an extensive and 
varied list of resources, 
including community 
resources, to foster student 
learning 


Evidences an adequate list 
of resources, including 
community resources, to 
foster student learning 


Lacks evidence of an 
adequate list of 
resources, including 
community resources, 
to foster student 
learning 


 


Organization, Mechanics and 
Usage 


 


Unit plan is extremely well 
organized, coherent and 
written with 3 or fewer 
mechanic and/or APA errors 


Unit plan is adequately well 
organized, coherent and 
written with 4-6 mechanic 
and/or APA error 


Unit plan lacks 
evidence of adequate 
organization, cohesion 
and contains 7 or more 
mechanic and/or APA 
error 


 


Overall Rating / Score      


 
Comments:   
 
 
 
 
 
 





Assessment 3: Unit Plan




Assessment 4 – PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS AND 


DISPOSITIONS: Assessment that demonstrates candidates can effectively plan 


classroom instruction. 


NCSS Standards Addressed:  1.1-1.10 (2004) 


        1-5 (2017) 


Name of Assessment: Student Teaching Performance Profile (STPP) 
 


1. Brief Description. The Pennsylvania Department of Education (PDE) mandates a standard 


assessment instrument for student teachers.  The instrument—PDE Form 430—assesses 


candidates in five categories: Planning and preparation; classroom environment; instruction; 


professionalism; discipline specific knowledge.  Using PDE 430 as a template, Clarion’s 


secondary Social Studies education program uses the Student Teaching Performance Profile 


(STPP) as a summative assessment, administered at the end of a candidate’s field experience.  


The university supervisor and cooperating teacher collaborate on the STPP and discuss the results 


with teacher candidates.  


2. Alignment with NCSS Standards.  The STPP serves as a summative assessment not only of 


student teaching, but a candidate’s academic and professional preparation.  The instrument 


captures a candidate’s pedagogical and content knowledge, as well as aspects of her or his 


attitudes and dispositions.  Every program uses the same STPP components 1-29.  All 


components after 29 are used by the program to specifically address their SPA standards.  For the 


BSED SSTU program, 30-35 directly align to the National Council for the Social Studies 


National Standards for the Preparation of Social Studies Teachers.  In order to adhere to the 


newly adopted NCSS Standards, we had altered the STPP to meet those standards.  In an attempt 


to continue to show adherence to the 2004 standards as well, the content areas will be identified 


for the completers of the STPP.  The entire STPP is located on the next page.   
 
 


 
 
 


 
 
 


 
 


 
 
 


 
 
 


 
 


 
 
 


 
 
 


 
 
 


 
 


 







 
 


 







SOCIAL STUDIES/CITIZENSHIP EDUCATION 


Clarion University Student Teaching Performance Profile (STPP)  
Teacher Candidate _____________________________________________________________________________________    Semester Hours: 6  


School/Agency _________________________________________ City/State ______________________________________________________  


Grade Level(s) _______________________________ Subject(s) Taught __________________________________________________________  


Report is for:      Fall  _____        Spring  _____        First half semester  ____        Second half semester  ____  


------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------ 


3 – Target: Consistently & Extensively        2 – Acceptable: Usually & Substantially        


 1 – Developing: Sometimes & Basic         0 – Unacceptable: Rarely or Superficially        NA - Not Applicable  


 


Please refer to the STPP Rubric for the full definitions of the criteria to determine the level to which the candidate has 


performed. 


Planning and Preparation (I)  3  2  1  0  NA  


1.  Understands content knowledge.            


2.  Knowledge of students – Learner development            


3. Knowledge of students – Student Needs      


4. Selecting Instructional Outcomes – Developing Goals & Objectives      


5. Appropriately sequences and organized instructional plan      


6.  Demonstrates understanding of instructional planning. – active engagement           


7. Demonstrates understanding of instructional planning. – models, structure, and grouping      


8.  Incorporates outside resources into instructional plans.            


9.  Selects/determines assessment strategies – congruence with outcomes           


10. Selects/determines assessment strategies – types of assessment      


11.  Use of data for planning            


The Classroom Environment (II)  3  2  1  0  NA  


1. Creating an environment of respect and rapport            


2.  Creating a culture for learning            


3.  Manages classroom behaviors.           


4.  Organizes physical space and materials.           


Instruction (III)  3  2  1  0  NA  


1.  Demonstrates understanding of pedagogical and content knowledge            


2.  Communicates directions and expectations            


3.  Expresses oral and written language.           


4..  Demonstrates questioning skills.           


5.  Engages students in learning            


6.  Utilizes dimensions of classroom time – structure & pacing           


7.  Using assessment in instruction            


8.  Reflects on learner progress and adapts instruction            


9.  Integrates technology into instruction.            


Professionalism (IV)  3  2  1  0  NA  


1.  Communicates professionally with learners and their families.            


2.  Communicates professionally within the educational community.            


3. Collaborates with other professionals as instructional partners      


4.  Meets professional responsibilities.            


5.  Accepts constructive feedback.            


Discipline Specific Competencies (Social Studies/Citizenship Education) (V)  


Standards for the National Council for Social Studies: Ability to teach to Standard  


3  2  1  0  NA  


 1. Candidate demonstrates content knowledge of social studies disciplines. (1)           


 2. Candidate demonstrates application of content through planning that demonstrates alignment 


with state standards and/or the C3 Framework. (2) 


          


 3. Candidate uses theory and research to implement a variety of instructional practices and 


authentic assessments featuring social studies disciplinary knowledge. (3c) 


          


 







4. Candidate exhibits data literacy by using assessment data to guide instructional decision-making and 


reflect on student learning outcomes related to social studies disciplinary knowledge. (3d) 


          


 5. Candidate uses knowledge of learners to plan and implement relevant and responsive pedagogy that 


ensures equitable learning opportunities in social studies. (4a) 


          


6. Candidate takes informed action in schools and/or communities and serve as advocates for learners, the 


teaching profession, and/or social studies. (5c) 


     


  


  


 


  


 


Additional Comments Related to Subjects Taught:  


  


  


  


  


  


  


  


  


  


  


____________________________________________________________________________________________________________  


  


  


  


Would you recommend this individual for employment?  


____ I highly recommend.  (3) Accomplished Candidate    ____ I recommend, provided supervision is available.  (1) Developing 


Candidate  


____ I recommend.  (2) Proficient Candidate                    ____ I do not recommend.  (0) Emergent Candidate   


  


Please include a narrative either on the back or attached to this form.  Please type or use black ink.  Thank you.  


--------------------------------------------------------------------------------------------------------------------------------------------------------------------


-------------  


Signatures imply the information on front and back has been read and discussed.        ____ Cooperating 


Teacher  


Person Completing This Report ___________________________________________________________   ____ University Supervisor  


Signature _____________________________________________________________________________                 Date_ 


___________________  


Teacher Candidate Signature ______________________________________________________________                 Date  


___________________  


August 2017 


 


 


 


 


 


 


 


 


 


 


 


 


 







 


Student Teaching Performance Profile (STPP) Rubric (BSED SSTU) 


This rubric details the levels of performance for each objective in the first four sections of the Student Teaching Performance Profile.    


This rubric is to be used to determine the student teacher’s performance in these sections.  The fifth section is content specific.  The 
Cooperating Teacher will use his/her content expertise to evaluate the fifth section.  Consultation with the University Supervisor is suggested 
with this section.   
   


A. Planning and Preparation   Levels of Performance 
Alignment 


 


Danielson 


 


InTASC 


Performance   
Indicators  


Target 
Consistently & Extensively meets 


the criteria as defined. 
3 Points 


Acceptable 


Usually & Substantially meets 


the criteria as defined. 


2 Points 


Developing 


Sometimes & Basically meets 


the criteria as defined. 


1 Points 


Unacceptable 


Rarely or Superficially 
meets the criteria as 


defined. 
0 Points 


Danielson 


1.A 


 


InTASC 4 


1. Understands 


content knowledge. 


  


   


  


Teacher candidate: 


▪ Displays extensive 


content knowledge.  
▪ Plans reflect content 


appropriate pedagogy. 


▪ Plans build on pre-


requisite knowledge 


  


Teacher candidate:   
▪ Displays substantial 


content knowledge. 


  
▪ Plans reflect content 


appropriate pedagogy 


   


Teacher candidate:   
▪ Displays basic 


content knowledge. 


  
▪ Plans reflect a 


minimal 


understanding of 


content specific 


pedagogy.   


Teacher candidate:   
▪ Displays little 


content knowledge 


  


▪ Plans reflect a lack 


of knowledge of 


content specific 


pedagogy   


Danielson 


1.B 


 


InTASC 1 


2. Knowledge of 


students – 


Learner 
Development 


Teacher candidate: 


▪ Plans reflect a 


knowledge of adolescent 


development. 


▪ Plans incorporate 


developmentally 


appropriate yet 


challenging materials 


reflecting an 


understanding that 


learners vary across 


cognitive, linguistic, 


Teacher candidate: 


▪ Plans reflect a 


knowledge of 


adolescent 


development. 


▪ Plans incorporate 


developmentally 


appropriate materials 


reflecting a basic 


understanding that 


learners vary across 


cognitive, linguistic, 


social, emotional, and 


Teacher candidate: 


▪ Plans incorporate 


developmentally 


appropriate materials 


but reflect no variety 


based on learner 


differences. 


 


Teacher candidate: 


▪ Plans are not 


developmentally 


appropriate and 


reflect no 


knowledge of 


learner differences. 


 







social, emotional, and 


physical areas. 


 


physical areas. Not all 


areas are considered. 


 


Danielson 
1.B 


 


InTASC 2 


3. Knowledge of 
students cont’d – 
Student needs 


Teacher candidate:  


 


▪ Plans reflect 


differentiation based on 


leaner differences 


including culture, 


interests, and 


proficiencies.  
 


▪ Prepares highly effective 


materials & resources 


reflecting appropriate 


accommodations for all 


students to learn.   


Teacher candidate:   
 


▪ Plans reflect 


differentiation based 


on leaner differences 


but focus on one area 


such as interest of the 


students without 


cultural or ethnic 


consideration. 


 
▪ Prepares effective 


materials and 


resources reflecting 


appropriate 


accommodations 


enabling all students 


to learn.  


Teacher candidate:   
 


▪ Plans reflect an 


attempt at 


differentiation but 


strategies are not 


appropriate for the 


differences of these 


particular students. 
 


▪ Prepares materials 


and resources 


reflecting appropriate 


accommodations 


enabling some 


students to learn.  


Teacher candidate:  
 


▪ Plans reflect no 


attempt at 


differentiation for 


learner differences. 
 


▪ Prepares materials 


and resources that do 


not reflect 


appropriate 


accommodations 


enabling all students 


to learn.   


Danielson 


1.C 


 


InTASC 1 


4.  Selecting 


Instructional 
Outcomes   


   


   


 


Teacher candidate:   
 


▪ Identifies and selects 


clear, measurable, and 


realistic objectives 


consistently reflecting a 


balance of key concepts 


and skills and taking into 


account individual 


differences and learner 


needs  
(e.g. gender, culture, 


socioeconomic, diversity). 


  


Teacher candidate:   



▪ Identifies and selects 


clear, measurable, and 


realistic objectives 


frequently reflecting 


balance of key 


concepts and skills, 


taking into account 


individual differences 


and learner needs 


  
(e.g. gender, culture, 


socioeconomic, diversity). 


  


Teacher candidate:   
 


▪ Identifies and 


selects objectives 


that are only 


moderately clear, 


measurable, and 


realistic usually 


reflecting a 


minimal balance of 


key concepts and 


skills, little 


attention to 


individual 


differences and 


learner needs  


Teacher candidate:   
 


▪ Identifies and selects 


objectives that are 


not clear, 


measurable or 


realistic reflecting 


no balance of key 


concepts and skills 


and no attention to 


individual 


differences and 


learner needs   
(e.g. gender, culture, 


socioeconomic, diversity). 


  







(e.g. gender, culture, 


socioeconomic, diversity). 
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  5.  Selecting 


Instructional 


Outcomes.   
   


  


Teacher Candidate: 


▪ Designs well organized, 


logically sequenced, 


coherent, 


developmentally 


appropriate instructional 


plans reflecting 


creativity and 


originality.  


Teacher Candidate: 


▪ Designs well 


organized, logically 


sequenced, 


coherent, 


developmentally 


appropriate 


instructional plans.  


  


Teacher Candidate: 


▪ Designs organized, 


sequenced, 


developmentally 


appropriate 


instructional plans.


  


Teacher Candidate: 


▪ Designs 


disorganized, 


developmentally 


inappropriate 


instructional plans. 


There is no apparent 


sequence to 


planning.  
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6. Demonstrates 


understanding 


of instructional 


planning.   


Teacher candidate:   
▪ Plans for a wide variety 


of strategies to facilitate 


active engagement in the 


learning-teaching 


process. 


Teacher candidate:   
▪ Plans for a variety of  


strategies to facilitate 


active engagement in 


the learning-  teaching 


process. 


Teacher candidate:   
▪ Plans a few 


strategies to 


facilitate active 


engagement in 
the learning-


teaching 
process.  


Teacher candidate:   
▪ Plans strategies 


in which 


learners are 


passive in the 


learning-


teaching 


process. 
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7. Demonstrates 


understanding of 


instructional planning 


Teacher candidate:   
▪ Plans using appropriate 


lesson models including 


problem based learning, 


cooperative learning, 


concept attainment, and 


other models of student 


centered teaching. 


 


Teacher candidate:   
▪ Plans using a limited 


variety lesson models 


including problem 


based learning, 


cooperative learning, 


concept attainment, 


and other models of 


student centered 


teaching. 


Teacher candidate:   
▪ Some variety 
in teaching 


models attempted 
but revert back to 


teacher-centered 


models for main 
source of 


instruction. 


Teacher candidate:   
▪ Plans mainly 
using teacher 


centered models. 
▪ Lesson 


structure is 


appropriate for 
the model. 
▪ No grouping is 


attempted. 







▪ Plans reflect appropriate 


lesson structure depending 


on model. 


 


▪ Plans reflect deliberate 


grouping and instructional 


groups depending on model. 


▪ Plans reflect 


appropriate lesson 


structure depending on 


model. 


▪ Instructional grouping 


is attempted but may not 


be deliberate or 


appropriate for model. 
  


▪ Lesson 


structure is 
appropriate for 


the model but is 


mainly teacher 
centered. 
▪ Grouping is 
random or student 


directed.  
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8.  Incorporates 


outside resources into 


instructional plans.  


  


   


   
  


Teacher candidate:   
▪ Extensively draws upon 


educational research in the 


planning process.   
▪ Integrates a wide-range 


of appropriate print, 


nonprint, and multimedia 


and technological resources 


to facilitate learner 


understanding.  
▪ Incorporates highly 


interesting and motivating 


material to enhance learning. 


  


Teacher candidate:   
▪ Usually draws upon 


 educational research in 


the planning process.  
▪ Integrates appropriate 


print, non-print, multi-


media, and technological 


resources to  facilitate 


learner understanding. 


  
▪ Incorporates 


interesting and motivating 


material to enhance 


learning.   
   


Teacher candidate:   
▪ Recognizes the need for 


research but does not 


draw upon educational 


research in the planning 


process.   
▪ Integrates limited 


appropriate print, non-


print, and multi-media 


and technological 


resources to facilitate 


learner understanding. 


  
▪ Incorporates some 


material to enhance 


learning.   


Teacher candidate:   
▪ Recognizes little or no 


need for drawing upon 


educational research in 


the planning process.  
▪ Integrates little or no 


print, nonprint, and 


multi-media and 


technological resources 


to facilitate learner 


understanding. 
▪ Incorporates little or no 


interesting and 


motivating material to 


enhance learning.   
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9. 


 Selects/deter


mines assessment 


strategies – 


Congruence with 


outcomes 


Teacher candidate: 
▪ Aligns highly effective 


assessment strategies with 


the learning goals and 


objectives of a teaching 


episode and clearly specifies 


the alignment within the 


instructional plan. 


Teacher candidate: 
▪ Aligns effective 


assessment strategies with 


the learning goals and 


objectives of a teaching 


episode and specifies the 


alignment within the 


instructional plan.  
 


Teacher candidate: 
▪ Aligns basic 


assessment strategies 


with the learning goals 


and objectives of a 


teaching episode but 


does not specify the 


alignment within the 


instructional plan. 


Teacher candidate: 
▪ Aligns little or no 


assessment strategies 


with the learning goals 


and objectives of a 


teaching episode and 


does not specify the 


alignment within the 


instructional plan. 
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10. 


 Selects/deter


mines assessment 


strategies.   
   


   
  


   


Teacher candidate:   
▪ Plans reflect extensive 


understanding of authentic 


assessment.  
▪ Incorporates a wide variety 


of formative and summative 


assessment techniques. 


  
▪ Designs challenging 


assessment  strategies that 


effectively accommodate 


learners’ interests and 


preferences.  


Teacher candidate:   
▪ Plans reflect substantial 


understanding of authentic 


assessment.  
▪ Incorporates a variety of 


formative and summative 


assessment techniques.  
▪ Designs assessment   
strategies that effectively 


accommodate learners’ interests 


and preferences.   


Teacher candidate:   
▪ Plans reflect basic 


understanding of 


authentic assessment   
▪ Incorporates some 


formative and 


summative assessment 


techniques.   
▪ Designs assessment 


strategies that 


accommodate learners’ 


interests and 


preferences.   


Teacher candidate:   
▪ Displays little 


understanding of 


authentic assessment. 


  
▪ Incorporates few 


formative and 


summative assessment 


techniques.  
▪ Designs assessment 


strategies that do not 


accommodate learners’ 


interests and 


preferences.   
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11.  Use of data 


for planning   
   


   
  


   


Teacher candidate:   
▪ Analyzes learner data 


from both formative and 


summative assessment; 


▪ Appropriately uses the 


data to plan instruction and 


assessments. 


Teacher candidate:   
▪ Analyzes learner data 


from both formative and 


summative assessment; 


▪ Does not effectively 


use data to plan instruction and 


assessments 


 


Teacher candidate:   
▪ Attempts to analyze 


data from either 


formative or 


summative assessments 


but does not use this 


data for planning. 


Teacher candidate:   
▪ Does not analyze 


learner data and does 


not use the data to plan 


assessments 


 B. Classroom Environment  Levels of Performance   


Alignment 
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Performance   
Indicators  


 Consistently & Extensively   
3 Points   


 Usually & Substantially          
2 Points   


 Sometimes & Basic  
1 Points   


 Rarely or Superficially          
0 Points   
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1. Creating an Environment of 


Respect and Rapport   
Teacher candidate:   
▪ Uses highly 


appropriate verbal and 


nonverbal responses to 


promote a positive 


learning environment.  
▪ Constructs positive 


rapport consistently 


with learners using 


class greetings, 


positive feedback, and 


encouragement.  
▪ Models and 


encourages appropriate 


interactions between 


students.  


Teacher candidate:   
▪ Uses appropriate 


verbal and nonverbal 


responses to promote a 


positive learning 


environment.   
▪ Attempts to construct 


positive rapport with 


all learners using class 


greetings, positive 


 feedback, and 


encouragement; 


rapport building is 


effective only with 


specific learners. 
▪ Encourages 


appropriate 


interactions between 


students.  


Teacher candidate:   
▪ Uses appropriate verbal and 


nonverbal responses.   
▪ Constructs rapport with 


learners using positive 


feedback and 


encouragement only with 


particular individuals. 
▪ Is unaware of student 


interactions. 


Teacher candidate:   
▪ Uses inappropriate 


verbal and nonverbal 


responses.   
▪ Does not construct 


positive rapport with 


learners.   
▪ Ignores or encourages 


inappropriate student 


interactions. 
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2. Creating a culture for learning ▪ Consistently shows 


genuine enthusiasm 


for learning while 


building excitement 


and generating 


interest in subject 


matter.   
▪ Consistently builds 


and sustains an 


instructional 


environment of 


acceptance, 


encouraging  
creativity, inquisitiveness, 


and risktaking.   


▪ Sets appropriately 


differentiated yet 


challenging 


expectations for 


student learning.  


▪ Usually shows 


genuine enthusiasm 
for learning while 


building excitement 
and generating 


interest in subject 


matter.   
 


▪ Frequently builds 


and sustains an 


instructional 


environment of 


acceptance, 


encouraging 


creativity, 


inquisitiveness, and 


risktaking.   
▪ Sets appropriately 


differentiated 


▪ Shows some enthusiasm 


for learning but does not 


build excitement or 


generate interest in 


subject matter.  
  


▪ Sometimes builds and sustains 


an instructional environment of 


acceptance, encouraging 


creativity. 


 


▪ Sets expectations for 


student learning that may 


prove to challenging or 


too low for particular 


students. 


▪ Lacks enthusiasm for 


learning and does not build 


excitement or generate 


interest in subject matter.   
▪ Does not build or 


sustain an instructional 


environment or 


acceptance, 


encouraging creativity. 


▪ Does not 


communicate 


expectations for learning. 







expectations for 


student learning. 
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3. Manages classroom 


behaviors.   
   


 


   


   
 


  


  


   
 


  


  


 


  


  


   
 


  


  


   


   


Teacher candidate:   
▪ Communicates rules, 


procedures, and 


expectations clearly, 


convincingly, 


consistently, and 


appropriately to the 


situation.   
▪ Maintains a consistent, 


high state of 


awareness of the total 


environment.  
▪ Circulates consistently 


to monitor on-task and 


engaged-time 


behaviors.    
▪ Consistently holds 


learners accountable 


for unacceptable 


behavior and follows 


through with 


classroom 


management 


procedures clearly and 


convincingly.   
Uses proximity, eye 
 contact, voice 
quality, and/or body 
language appropriate to the 
situation in a clear, 
 convincing, and 
consistent manner.   
▪ Utilizes positive 


reinforcement for 


appropriate behavior 


clearly, convincingly, 


and consistently.   


Teacher candidate:   
▪ Communicates rules, 


procedures, and 


expectations clearly, 


convincingly, and 


appropriately to the 


situation.   
▪ Maintains a 


consistent state of 


awareness of the total 


environment. 


Circulates frequently 


to monitor on-task and 


engaged-time 


behaviors.   
▪ Frequently holds 


learners accountable 


for unacceptable 


behavior and follows 


through with 


classroom management 


and procedures clearly. 


  
▪ Uses proximity, eye 


 contact, voice 


quality, and/or body 


language appropriate 


to the situation in a 


clear manner.   
Utilizes positive 
reinforcement for 
 appropriate 
behavior clearly and 
frequently.   


▪ Responds to the 


management of 


classroom 


Teacher candidate:   
▪ Communicates rules, 


procedures, and  


 expectations clearly and 


appropriately to some 


situations.   
▪ Maintains an awareness of 


the environment some of 


the time.   
▪ Circulates sometimes to 


monitor ontask and 


engaged-time behaviors. 
▪ Sometimes holds learners 


accountable for 


unacceptable behavior and 


follows through with 


classroom management 


procedures.   
▪ Uses proximity, eye 


contact, voice quality, 


and/or body language 


appropriate to the situation 


in a limited manner.   
▪ Utilizes positive 


reinforcement for 


appropriate behavior 


sometimes.   
▪ Responds to the 


management of classroom 


behaviors with limited 


sensitivity.   


Teacher candidate:   
▪ Demonstrates little or 


no evidence of 


communicating rules, 


procedures, and 


expectations.   
▪ Lacks an awareness 


of the environment.  
▪ Does not circulate to 


monitor on-task and 


engaged-time behaviors


  
▪ Does not hold 


learners accountable for 


unacceptable behaviors 


and does not follow 


through with classroom 


management procedures. 


  
▪ Demonstrates little or 


no evidence of 


proximity, eye contact, 


voice quality, and/or 


body language.   
▪ Does not utilize 


positive reinforcement 


for appropriate behavior. 


  
▪ Responds to the 


management of 


classroom behaviors with 


little or no sensitivity. 


  







▪ Responds to the 


management of 


classroom behaviors 


with  
▪ a high level of 


sensitivity.   


behaviors with 


sensitivity. 
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4. Organizes physical space and 


materials.   


   


 


Teacher candidate:   
▪ Arranges physical 


environment in a 


highly skillful manner 


to provide accessibility 


to learning materials 


and the use of physical 


resources for all 


students.   
▪ Maintains safety and 


health standards of the 


school (lighting, 


heating and 


ventilation, traffic 


flow, and organization 


of equipment).   
▪ Organizes materials in 


advance of instruction 


to enhance the 


classroom environment 


in a highly effective 


manner.   


Teacher candidate:   
▪ Arranges physical 


environment skillfully 


to  provide 


accessibility to 


learning materials and 


the use of physical 


resources for all 


students.   
▪ Maintains safety and 


health standards of the 


school.   
▪ Organizes materials in 


advance of instruction 


to enhance the 


classroom environment 


in an effective manner. 


  


Teacher candidate:   
▪ Arranges physical 


environment adequately to 


provide accessibility to 


learning materials and the 


use of physical resources 


for all students.   
▪ Maintains safety and health 


standards of the school. 


  
▪ Organizes materials in 


advance of instruction to 


enhance the classroom 


environment in an adequate 


manner.  


Teacher candidate:   
▪ Arranges the physical 


environment poorly and 


does not provide 


accessibility to learning 


materials and the use of 


physical resources for all 


students.   
▪ Does not maintain safety 


and health standards of 


the school.   
▪ Does not organize 


materials in advance of 


instruction to enhance the 


classroom environment. 


  


 C. Instruction  Levels of Performance   


Alignment 
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Performance   
Indicators  


 Consistently & 


Extensively   
3 Points   


 Usually & Substantially          
2 Points   


 Sometimes & Basic  
1 Points   


 Rarely or Superficially          
0 Points   







Danielson 
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1. Demonstrates 


understanding of pedagogical 


content knowledge.   


   


  


     Teacher candidate:  
▪ Links content with 


 learners’ prior 


knowledge, 


experiences, and 


diverse backgrounds   


▪ Facilitates learners’ 


contributions to the 


presentation of 


content.   
▪ Presents content 


skillfully by 


providing effective 


and appropriate 


examples/non-


examples and 


illustrations. 


  


  Teacher candidate: 
▪ Links content with learners’ 


prior knowledge, 


experiences, and diverse 


 backgrounds.   
▪ Represents content 


frequently by providing 


appropriate  
  


examples/nonexamples 


and illustrations.   


 Teacher candidate:   
▪ Links content 


inconsistently with 


learners’ prior 


knowledge, 


experiences, and 


diverse backgrounds.   
▪ Represents content by 


sometimes providing 


examples/non-


examples and 


illustrations.   


 Teacher candidate:   
▪ Does not link content 


with learners’ prior 


knowledge, 


experiences, and 


diverse backgrounds. 


  
▪ Does not represent 


content and provides 


inappropriate and 


unclear 


examples/nonexamples 


and illustrations.   


Danielson 


3.A 


 


InTASC 5 


 


2. Communicates directions 


and expectations.   


   


 


Teacher candidate: 


  
▪ Articulates clearly 


and accurately 


specific 


instructional and 


procedural 


outcomes to 


learners and 


anticipates possible 


learner 


misunderstanding.  
▪ Clearly, 


consistently, and 


convincingly 


models the   
skills, concepts, 


attributes, and/or 


thinking processes to be 


learned.  


Teacher candidate:   
▪ Articulates clearly and 


accurately specific 


instructional and procedural 


outcomes to learners.   
▪ Models the skills, concepts 


and attributes to be learned 


clearly and consistently.  
▪ Communicates expectations 


 and challenges learners in 


a positive manner.   
▪ Checks learners’ 


understanding of directions 


and expectations during and 


after every instructional 


episode.   


Teacher candidate:   
▪ Articulates specific 


instructional and 


procedural outcomes 


to learners after initial 


learner confusion.   
▪ Models skills, 


concepts, and 


attributes, to be 


learned clearly. ▪  


 Communicates 


expectations.   
▪ Checks learners’ 


understanding of 


directions and 


expectations during  
  


and after most 


instructional episodes   


Teacher candidate:   
▪ Articulates confusing 


instructional and 


procedural outcomes to 


learners and does not 


clarify the directions and 


expectations.   
▪ Does not model the skills, 


concepts, attributes, and/or 


thinking processes to be 


learned.    
▪ Does not communicate 


expectations and does not 


challenge learners.   
▪ Checks learners’ 


understanding of directions 


and expectations during 


and after some or none of 


the instructional episodes. 


  







▪ Communicates high 


 expectations 


and challenges 


learners in a 


positive and 


supportive manner.  
▪ Checks learners’ 


understanding of 


directions and 


expectations during 


and after every 


instructional 


episode and uses 


that information in 


planning future 


instruction.   
Danielson 


3.A 


 


InTASC 5 


 


3. Expresses oral and written 
language.   


   


 


Teacher candidate: 


  
▪ Consistently uses 


voice inflections 


and tone to enhance 


instruction 


effectively.   
▪ Consistently models 


correct grammar 


and expressive, 


well-chosen 


vocabulary to enrich 


instruction.   
▪ Consistently avoids 


annoying, 


distracting speaking 


habits (e.g.  “um”, 


“okay”, etc.).  
▪ Consistently uses 


language that is 


clearly appropriate 


for the age, 


background, and 


Teacher candidate:   
▪ Frequently uses voice 


inflections and tone to 


enhance instruction 


effectively.   
▪ Frequently models correct 


grammar and expressive 


vocabulary to enrich 


instruction.   
▪ Frequently avoids annoying, 


distracting speaking habits 


frequently.   
▪ Frequently uses language  
that is consistently appropriate for 


the age, background, and ability of 


learners.    


Teacher candidate:   
▪ Sometimes uses voice 


and tone to enhance 


instruction.   
▪ Sometimes models 


correct grammar and 


vocabulary to enrich 


instruction.   
▪ Sometimes avoids 


annoying, distracting 


speaking habits.   
▪ Sometimes uses 


language that is 


appropriate for the 


age, background, and 


ability of learners.   


Teacher candidate:   
▪ Does not use voice 


inflections and tone to 


enhance instruction.   
▪ Does not model correct 


grammar and vocabulary. 


  
▪ Frequently uses language 


that includes annoying, 


distracting speaking habits. 


  
▪ Does not use language 


appropriate for the age, 


background, and ability of 


the learners.   







ability of learners. 
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4. Demonstrates 


questioning skills.   
   


 


 Teacher candidate:  
▪ Consistently asks 


clear and 


purposeful 


questions, 


redirecting and 


prompting as 


necessary.   
▪ Consistently uses 


logical questioning 


sequences that elicit 


thoughtful 


responses from 


learners.   
▪ Consistently uses 


questioning to 


clearly and 


convincingly 


identify 


misconceptions or 


confusions and to 


monitor learner 


work.   
▪ Consistently uses 


higher order 


questions to engage 


learners in creative 


and evaluative 


thinking.   
▪ Consistently uses 


adequate wait time 


to encourage 


higher-order, 


reflective thinking.  


Teacher candidate:   
▪ Frequently asks clear and 


purposeful questions, 


redirecting and prompting as 


necessary.    
▪ Frequently uses logical 


questioning sequences that 


elicit thoughtful responses 


from learners.   
▪ Frequently uses questioning  


 to identify 


misconceptions or confusion 


and to monitor learner work. 


  
▪ Frequently uses higher-order 


questions to engage learners 


in creative and evaluative 


thinking.   
▪ Frequently uses adequate 


wait time to encourage 


higher-order, reflective 


thinking.   
▪ Stimulates and promotes 


 critical thinking and 


learner questions using a 


variety of teaching strategies 


and inquiry approaches.   
▪ Motivates, encourages, and 


supports moderate levels of 


individual group inquiry.  
▪ Frequently capitalizes of 


learner questions and gives 


complete, targeted, and 


effective responses.   


Teacher candidate:   
▪ Sometimes asks clear 


and purposeful 


questions, sometimes 


redirecting and 


prompting as 


necessary.   
▪ Sometimes uses 


logical questioning 


sequences that elicit 


thoughtful responses 


from learners.   
▪ Sometimes uses 


questioning to identify 


misconceptions or 


confusion and to 


monitor learner work. 


  
▪ Sometimes uses 


higher-order questions 


to engage learning in 


creative and evaluative 


thinking.   
▪ Sometimes uses 


adequate wait time to 


encourage higher-


order thinking.   
▪ Stimulates and 


promotes critical 


thinking and learner 


questions using little 


variety of teaching 


strategies and inquiry 


approaches.    


Teacher candidate:   
▪ Asks some clear and 


purposeful questions, but 


does not redirect and 


prompt.     
▪ Does not use logical 


questioning sequences that 


elicit thoughtful responses 


from learners.   
▪ Does not use questioning to 


identify misconceptions or 


confusion and to monitor 


learner work.   
▪ Uses limited or no higher 


order questions to engage 


learners.   
▪ Does not use adequate wait 


time.   
▪ Does not stimulate or 


promote critical thinking 


and learner questions. 


  
▪ Motivates, encourages, and 


supports limited or no 


individual and group 


inquiry.   
▪ Does not capitalize on 


learner questions and gives 


incomplete, non-targeted, 


and ineffective responses. 


  







▪ Stimulates and 


promotes  critical 


thinking and learner 


questions using a 


wide variety of 


teaching strategies 


and inquiry 


approaches.   
▪ Motivates, 


encourages, and 


supports high levels 


of individual and 


group inquiry.  
▪ Consistently 


capitalizes on 


learner questions 


and gives complete, 


targeted, and 


effective responses. 


  


▪ Motivates, encourages, 


and supports minimal 


levels of individual 


and group inquiry.   
▪ Sometimes capitalizes 


on learner questions 


and gives completes, 


targeted, and effective 


responses.   
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5. Engage students in learning 


  


   


 


Teacher candidate:  
▪ Actively involves 


the learner in 


challenging and 


motivating 


experiences. 


  
▪ Guides the learner 


to effectively apply 


knowledge, skills, 


and critical thinking 


processes to similar 


and new situations.  
▪ Consistently 


integrates skills, 


content, and 


 thinking 


processes across 


disciplines clearly, 


Teacher candidate:   
▪ Frequently involves the  


 learner in challenging and 


motivating experiences. 


  
▪ Guides the learner to 


effectively apply knowledge, 


skills, and critical thinking 


processes to similar, but not 


new, situations.   
▪ Frequently integrates 


skills and content, but not 


thinking processes, across 


disciplines clearly, 


appropriately, and accurately.  
▪ Frequently facilitates 


discussions that use multiple 


perspectives and differing 


Teacher candidate:   
▪ Attempts to involve 


the learner actively in 


experiences.   
▪ Guides the learner to 


apply knowledge, 


skills, and critical 


thinking processes to 


the present situation 


only.   
▪ Sometimes integrates 


skills and content 


across disciplines 


clearly.   
▪ Sometimes attempts 


teacher initiated 


discussions that use 


multiple perspectives 


and differing 


Teacher candidate:   
▪ Mainly utilizes recitation in 


teacher directed 


instruction.   
▪ Does not guide the learner 


to apply knowledge, skills, 


and critical thinking 


processes.   
▪ Does not integrate skills 


and content across 


disciplines.   
▪ Does not facilitate learner 


initiated or teacher initiated 


discussions.   
▪ Does not enhance learning 


through collaboration. 


  







appropriately, and 


accurately. 
▪ Consistently 


enhances learning 


through effective 


collaboration 


generated by 


students’ interests 


and aspirations. 


viewpoints that are primarily 


teacher-initiated.  
▪ Frequently enhances learning 


through effective 


collaboration designed by the 


teacher. 


viewpoints with 


limited success.   
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6. Utilizes dimensions of 
classroom time – structure and 
pacing 


   


  


   


Teacher candidate:  
▪ Consistently 


adheres to school 


and/or 


 cooperating 


professional 


specifications of 


allocated time for 


content area or 


topic.   
▪ Completes routines 


and administrative 


tasks   
efficiently and creatively 
to provide maximum use 


of instructional time.  


  
▪ Organizes 


instruction to 


provide maximum 


amounts of engaged 


time in which 


learners are 


attending and 


involved 


successfully.  
▪ Consistently 


displays high levels 


of flexibility to 


modify instructional 


Teacher candidate:   
▪ Frequently adheres to school 


and/or cooperating 


professional specifications of 


allocated time for content 


area or topic.   
▪ Completes routines and 


administrative tasks 


efficiently to provide 


maximum use of instructional 


time.   
▪ Organizes instruction to 


provide adequate amounts of 


engaged time in which 


learners are attending and 


involved successfully.  
▪ Frequently displays 


flexibility to modify 


instructional processes and 


procedures maximizing the 


use of classroom time. 


  
▪ Frequently provides 


appropriate transitions within 


instructional procedures and 


between instructional 


episodes.   


Teacher candidate:   
▪ Sometimes adheres to 


school and/or 


cooperating 


professional 


specifications of 


allocated time for 


content area or topic.   
▪ Requires prompting to 


complete routines and 


administrative tasks to 


provide adequate use 


of instructional time.    
▪ Organizes instruction 


to provide minimal 


amounts of engaged 


time in which learners 


are attending and 


involved successfully 


some of the time.   
▪ Sometimes displays 


flexibility to modify 


instructional processes 


and procedures to 


adequately use 


classroom time.   
▪ Sometimes provides 


transitions within 


instructional 


procedures and 


Teacher candidate:   
▪ Does not adhere to school 


and/or cooperating 


professional specifications 


of allocated time for 


content area or topic.   
▪ Does not complete routines  


and administrative tasks  
Efficiently to provide adequate 


use of instructional   time. 


  
▪ Organizes instruction that 


does not provide engaged 


time in which learners are 


attending and involved.  
▪ Does not display flexibility 


to modify instructional 


processes and procedures.  
▪ Does not provide 


transitions within 


instructional procedures 


and between instructional 


episodes.   







processes and 


procedures 


maximizing the use 


of classroom time.    
▪ Consistently 


provides 


appropriate 


transitions within 


instructional 


procedures and 


between 


instructional 


episodes.   


between instructional 


episodes.   
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7. Using assessment in 


instruction   


   


  


Teacher candidate:  
▪ Designs multiple 


assessment tools 


that match 


objectives and are 


challenging and 


authentic.   
▪ Alters multiple 


assessment tools 


after reflection to 


better meet learners 


needs and to more 


effectively match 


objectives.   
▪ Aligns formative 


and summative 


assessments 


consistently with 


national, state, 


and/or local 


standards.   
▪ Consistently adapts 


formative and 


summative 


assessment tools to 


meet the needs of 


Teacher candidate:   
▪ Designs assessment tools that 


match objectives and are 


challenging.   
▪ Alters assessment tools after 


reflection to better meet 


learner needs and to more 


effectively match objectives.  
▪ Correlates formative and 


summative assessments 


frequently with national, 


state, and/or local standards.  
▪ Frequently adapts formative 


and summative assessment 


tools to meet the needs of 


exceptional learners.   


Teacher candidate:   
▪ Designs assessment 


tools that match 


objectives.   
▪ Alters assessment 


tools after reflection to 


more effectively 


match objectives.   
▪ Correlates formative 


and summative


 assessments in a 


limited manner  
with national, state, and/or 
local standards.  
▪ Sometimes adapts 


formative and 


summative assessment 


tools to meet the needs 


of exceptional 


learners.    


Teacher candidate:   
▪ Designs assessment tools 


that do not match 


objectives.   
▪ Does not alter assessment 


tools after reflection to 


more effectively match 


objectives.   
▪ Does not correlate 


formative and summative 


assessments manner with 


national, state, and/or local 


standards.   
▪ Does not adapt formative 


and summative assessment 


tools to meet the needs of 


exceptional learners.   


  







exceptional 


learners.   
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8. Reflects on learner 


progress and adapts 


instruction.   


   


  


Teacher candidate:  
▪ Collects and 


maintains data 


about learner 


progress in a 


systematic manner 


and uses the data 


to improve 


learning and 


teaching.   
▪ Consistently 


communicates 


progress clearly to 


learners and to 


cooperating 


professionals in a 


timely manner. 


  


Teacher candidate:   
▪ Collects and maintains data 


about learner progress in a 


systematic manner.   
▪ Frequently communicates  
progress clearly to learners and to 


cooperating professionals.   


Teacher candidate:   
▪ Collects and maintains 


data about learner 


progress.   
▪ Sometimes 


communicates 


progress to learners 


and to cooperating 


professionals.   


Teacher candidate:   
▪ Does not collect and 


maintain data about learner 


progress.   
▪ Does not communicate 


progress to learners and to 


cooperating professionals. 


  


 9. Integration of technology. 


  


   


Teacher candidate:  
▪ Explores, evaluates, 


and uses a wide 


range of 


technological 


resources in a 


highly effective, 


student centered 


manner for 


individual, small 


group, and large 


group learning 


activities.   
▪ Consistently, 


explicitly models, 


instructs, and 


Teacher candidate:   
▪ Explores, evaluates, and uses 


a variety of technological 


resources in a student 


centered, effective for 


individual, small group, and 


large group learning 


activities.   
▪ Explicitly models, instructs, 


and supervises learners in the 


equitable, ethical, and legal 


use of technology.   
▪ Facilitates life-long learning 


through the consistent use of 


technology.   


Teacher candidate:   
▪ Explores, evaluates, 


and uses few 


technological 


resources for 


individual, small 


group, and large group 


learning activities – 


usually teacher 


centered.   
▪ Implicitly models, 


instructs learners in 


the equitable, ethical, 


and legal use of 


technology.     


Teacher candidate:   
▪ Does not use technological 


resources for individual, 


small group, and large 


group learning activities.  
▪ Does not model, 


instruct, and supervise 


learners in the equitable, 


ethical, and legal use of 


technology.  
▪ Uses limited or no 


technology to support 


assessments of learners.  







supervises learners 


in the equitable, 


ethical, and legal 


use of technology  
▪ Facilitates life-long 


learning through the 


highly consistent 


use of technology.  
▪ Consistently uses a 


wide range of 


technology to 


effectively support 


multiple 


assessments of 


learners.   
  


▪ Frequently uses a variety of 


technologies to support 


multiple assessments of 


learners.   
  


▪ Technology used 


mainly as novel 


instructional tool but 


not used in assessment 


of student learning.   
  


 


  







 


  


 D. Professionalism  Levels of Performance   


Alignment 
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Performance   
Indicators  


 Consistently & 


Extensively   
3 Points   


 Usually & Substantially          
2 Points   


 Sometimes & Basic  
1 Points   


 Rarely or Superficially          
0 Points   
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1. Communicates 


professionally with learners 


and their families.   


   


  


Teacher candidate:  
▪ Values and 


encourages multiple 


modes of 


communication in 


the classroom 


(verbal, nonverbal, 


written, etc.)  
▪ Consistently listens 


thoughtfully and 


responsively to 


learners.   
▪ Consistently seeks 


to foster culturally 


sensitive 


communication and 


gender differences 


with and among all 


learners in the class. 


  


Teacher candidate:   
▪ Values and encourages some 


modes of communication in 


the classroom (verbal, 


nonverbal, written, etc.)  
▪ Frequently listens 


thoughtfully and responsively 


to learners.   
▪ Frequently seeks to foster 


culturally sensitive 


communication and gender 


differences with and among 


all learners in the class. 


  


Teacher candidate:   
▪ Values and encourages 


limited modes of 


communication in the 


classroom (verbal, 


nonverbal,   
written, etc.)   
▪ Sometimes listens 


thoughtfully and 


responsively to 


learners.   
▪ Sometimes seeks to 


foster culturally 


sensitive 


communication and 


gender differences by 


and among all learners 


in the class.   


Teacher candidate:   
▪ Minimally values or 


encourages modes of 


communication in the 


classroom (verbal, 


nonverbal, written, etc.)  
▪ Rarely listens thoughtfully 


and responsively to 


learners rarely or not at all. 


  
▪ Does not foster culturally 


sensitive communication 


and gender differences 


with and among learners 


in the class.   
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2. Communicates 


professionally  
within the educational 


community.   
   


  


Teacher candidate:  
▪ Demonstrates 


highly effective 


interpersonal skills.  
▪ Consistently seeks 


opportunities to 


build positive 


relationships within 


Teacher candidate:   
▪ Demonstrates effective  
interpersonal skills   
▪ Frequently seeks 


opportunities to build positive 


relationships within the 


educational community.  
▪ Frequently shares information 


about situations, events, and 


Teacher candidate:   
▪ Demonstrates basic 


interpersonal   
skills   
▪ Sometimes seeks 


opportunities to build 


positive relationships 


within the educational 


community.   


Teacher candidate:   
▪ Demonstrates limited or 


no interpersonal skills. 


  
▪ Does not seek 


opportunities to build 


positive relationships 


within the educational 


community.  







the educational 


community.   
▪ Consistently shares 


information about 


situations, events, 


and persons in the 


school or agency 


with careful regard 


to confidentiality. 


  


persons in the school or 


agency with careful regard to 


confidentiality.   


▪ Sometimes shares 


information about 


situations, events, and 


persons in the school 


or agency with careful 


regard to 


confidentiality.   


▪ Shares information about 


situations, events, and 


persons in the school or 


agency without careful 


regard to confidentiality.  
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3. Collaborates with other 


professionals as instructional 


partners.  
   


Teacher candidate:   


▪ Recognizes 


that the practice of 


teaching is a 


collaborative effort 


and consistently seeks 


resources available 


within the educational 


community.  


▪ Demonstrates 


highly effective skills of 


communication, 


negotiation, and 


personal relations that 


are essential to the 


collaborative effort 


among colleagues in the 


planning process.  


▪ Develops and 


sustains relationships 


and networks with 


vested stakeholders – 


families, teachers, 


administrators, teacher 


educators and/or 


support personnel – to 


share information and 


develop strategies to 


resolve issues.  


Teacher candidate:   
▪ Recognizes that the practice 


of teaching is a collaborative 


effort and usually seeks 


resources available within the 


educational community.  
▪ Demonstrates effective skills 


of communication, 


negotiation, and personal 


relations that are essential to 


the collaborative effort 


among colleagues.   
▪ Develops relationships and 


networks with vested 


stakeholders- families, 


teachers, teacher educators 


and/or support personnel – to 


share information and 


develop strategies to resolve 


issues 


Teacher candidate:   
▪ Recognize that the 


practice of teaching is 


collaborative effort 


and sometimes seeks 


resources available 


within the educational 


community.   
▪ Demonstrates basic 


skills of 


communication, 


negotiation, and 


personal relations that 


are essential to the 


collaborative effort 


among colleagues.   
▪ Develops relationships 


with vested 


stakeholders – 


teachers, teacher 


educators and/or 


support personnel – to 


share information and 


develop strategies to 


resolve issues. 


Teacher candidate:   
▪ Does not recognize that 


the practice of teaching is 


a collaborative effort and 


does not seek resources 


available within the 


educational community.  
▪ Demonstrates ineffective 


skills of communication, 


negotiation, and personal 


relations that are essential 


to the collaborative effort 


among colleagues.  
 
▪ Does not develop 


relationships with vested 


stakeholders to share 


information and develop 


strategies to resolve issues
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4. Meets professional 
responsibilities.   


   


 


Teacher candidate:  
▪ Consistently dresses 


appropriately for 


the school/agency 


community.   
▪ Consistently is 


punctual – arrives in 


plenty of time for 


preparation for 


classes to begin. 
▪ Consistently 


communicates 


tardiness and 


absenteeism to the 


Cooperating 


Teacher and 


University  
Supervisor.   
▪ Consistently 


completes   
all university 
requirements in a timely 
manner.  
▪ Consistently 


organizes a high 


quality instructional 


materials file.  
▪ Maintains accurate 


records and uses 


them for future 


teaching. 


Teacher candidate:   
▪ Frequently dresses 


appropriately for the 


school/agency community. 
▪ Is generally punctual – 


arrives in adequate time for 


classes to begin.   
▪ Frequently communicates 


tardiness and absenteeism to 


the Cooperating Teacher and 


University Supervisor.  
▪ Frequently demonstrates 


professional behavior at all 


times.   
▪ Frequently completes 


university requirements in 


timely manner.   
▪ Frequently organizes a 


quality instructional materials 


file.   
▪ Maintains accurate records. 


Teacher candidate:   
▪ Sometimes dresses 


appropriately for the 


school/agency 


community.   
▪ Arrives on time but 


does not leave time for 


preparation.   
▪ Sometimes 


communicates 


tardiness and 


absenteeism to the 


Cooperating Teacher 


and University 


Supervisor.   
▪ Sometimes 


completes all 


university 


requirements in a 


timely manner.   
▪ Sometimes 


organizes a basic 


instructional materials 


file.   
▪ Maintains records with 


limited organization or 


frequent inaccuracies. 


Teacher candidate:   
▪ Dresses inappropriately 


for the school/agency 


community.   
▪ Is frequently late.  
▪ Does not communicate 


tardiness and absenteeism 


to the Cooperating 


Teacher and University 


Supervisor.   
▪ Is late in completing or 


does not complete 


University requirements. 


  
▪ Does not organize an 


instructional materials file.


  
▪ Does not maintain 


necessary records. 
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5. Accepts constructive 
feedback.   


   


Teacher candidate: 


  
▪ Consistently 


displays a highly 


appropriate 


openness to new 


ideas and a sincere 


willingness to 


Teacher candidate:   
▪ Frequently displays an 


appropriate openness to new 


ideas and a sincere 


willingness implement 


suggestions of qualified 


individuals.   
▪ Frequently appreciates and 


values the reflective 


Teacher candidate:   
▪ Displays an openness 


to new ideas but lacks 


the ability to 


appropriately 


implement the 


suggestions from 


qualified individuals.   


Teacher candidate:   
▪ Displays limited openness 


to new ideas and is not 


willing to implement 


suggestions of qualified 


individuals. 
▪ Does not appreciate or 


value the reflective 


dialogues with cooperating 







implement 


suggestions of 


qualified 


individuals.   
▪ Consistently 


appreciates and 


highly values the 


reflective dialogues 


with cooperating 


professionals  
and University 
Supervisors.   
▪ Asks clarifying 


questions to ensure 


an extensive 


understanding of 


constructive 


feedback.   
▪ Consistently, 


professionally, 


thoughtfully, and 


ethically articulates 


differences of 


opinion about 


constructive 


feedback.   
▪ Consistently 


recognizes 


opportunities for 


growth and 


development .  


dialogues with cooperating 


professionals and University 


Supervisors.   
▪ Asks clarifying questions to 


ensure a sound understanding 


of constructive feedback.  
▪ Frequently, professionally, 


thoughtfully, and ethically 


articulates differences of 


opinion about constructive 


feedback.   
▪ Frequently recognizes 


opportunities for growth and 


development.  


▪ Sometimes appreciates 


and values the 


reflective dialogues 


with cooperating 


professionals and 


University 


Supervisors.   
▪ Asks clarifying 


questions to ensure a 


basic understanding of 


constructive feedback.  
▪ Sometimes 


professionally, 


thoughtfully, and 


ethically articulates 


differences of opinion 


about constructive 


feedback.   
▪ Sometimes recognizes 


opportunities for 


growth and 


development.  


professionals and 


University Supervisors. 
▪ Does not ask clarifying 


questions to ensure an 


understanding f 


constructive feedback. 
▪ Does not professionally, 


thoughtfully, and ethically 


articulate differences of 


opinion about constructive 


feedback. 
▪ Rarely Recognizes 


opportunities for growth 


and development.  


Discipline Specific Competencies (Social Studies/Citizenship Education) (V) 


 1. Candidate demonstrates 
        content knowledge of    


        social studies disciplines.  


        (1) 


Candidates demonstrate 


an exceptional level of 


knowledge of the 


concepts, facts, and tools 


within and among the 


social studies disciplines 


of civics, economics, 


Candidates demonstrate 


an adequate level of 


knowledge of the concepts, facts, 


and tools, within and among the 


social studies disciplines of 


civics, economics, geography, 


history, and the social/behavioral 


Candidates demonstrate a 


basic level of knowledge of 


the concepts, facts, and 


tools within and among 


the social studies 


disciplines of civics, 


economics, geography, 


Candidates demonstrate a 


limited level of content 


knowledge.   







geography, history, and 


the social/behavioral 


sciences. 


sciences. history, and the 


social/behavioral sciences. 


 2. Candidate demonstrates 
application of content 
through planning that 
demonstrates alignment 
with state standards 


and/or the C3 Framework. (2) 


Candidates plan learning 


sequences that 


demonstrate an explicit 


and specific alignment 


with the C3 Framework, 


state required content 


standards, and theory and 


research. 


Candidates plan learning 


sequences that demonstrate 


general alignment with the C3 


Framework, state-required 


content standards, and theory and 


research. 


Candidates plan learning 


sequences. 


Candidates fails to properly 


align content. 


 3. Candidate uses theory 
and research to  
implement a variety of 
instructional practices  
and authentic assessments 
featuring social studies 
disciplinary knowledge. (3c) 


Candidates use principles 


from theory and research 


to justify implementation 


of a variety of 


instructional 


practices and authentic 


assessments featuring 


disciplinary knowledge, 


inquiry, and forms of 


representation for 


competence in civic life. 


Candidates implement a 


variety of instructional 


practices and authentic 


assessments that draw 


upon general concepts 


from theory and research. 


Candidates implement 


instructional practices and 


assessments. 


Candidates fail to implement 


instructional practices and 


assessments.   


 4. Candidate exhibits data 
literacy by using 
assessment data to guide 
instructional decision-
making and reflect on 
student learning  


outcomes related to  
social studies disciplinary 
knowledge. (3d) 


Candidates collect, 


analyze, and interpret 


various types of data 


including student-


learning outcomes to 


transform data into 


actionable curriculum, 


knowledge of 


students, and/or 


instructional practices 


related to disciplinary 


knowledge, inquiry, and 


forms of representation 


for competence in civic 


life. 


Candidates collect, 


analyze, and interpret 


various types of data 


including student-learning 


outcomes to help 


determine instructional 


decision-making. 


Candidates collect student 


assessment data. 


Candidates fail to collect 


student assessment data.  







 5. Candidate uses  
knowledge of learners to plan 
and implement relevant and 
responsive pedagogy that 
ensures equitable learning 
opportunities in social studies. 
(4a) 


Candidates use 


knowledge of learners’ 


socio-cultural assets, 


learning demands, 


and individual identities 


to plan and implement 


pedagogy that is relevant 


to learners’ personal, 


family, and community 


experiences that 


demonstrate rigorous 


expectations for all 


learners and the 


necessary scaffolding 


that ensures their 


success. 


 


AND 


 


Candidates use 


knowledge 


of learners’ socio-


cultural assets, learning 


demands, and individual 


identities to plan and 


implement pedagogy that 


is relevant to learners’ 


cognitive and 


emotional demands that 


demonstrate rigorous 


expectations for all 


learners and the 


necessary scaffolding 


that ensures their 


success. 


Candidates use knowledge 


of learners’ socio-cultural 


assets, learning demands, 


and individual identities to 


plan and implement pedagogy that 


is relevant to learners’ personal, 


family, and community 


experiences. 


 


AND 


 


Candidates use knowledge 


of learners’ socio-cultural 


assets, learning demands, 


and individual identities to 


plan and implement pedagogy that 


is relevant to learners’ cognitive 


and emotional demands. 


Candidates plan and 


implement pedagogy that 


acknowledges learners’ 


socio-cultural assets, 


learning demands, and 


individual identities. 


Candidates fail to plan and 


implement pedagogy that 


acknowledges learners’ assets.   


 6. Candidate takes informed 
action in schools and/or 
communities and serve as 
advocates for learners, 


Candidates use 


knowledge 


of issues of injustice to 


take informed action in 


schools and/or 


Candidates are knowledgeable of 


issues of injustice and take 


informed action that models civic 


leadership in schools and/or 


communities.  


Candidates are aware of 


issues that affect schools, 


communities, learners, 


teaching, and the field of 


social studies. 


Candidates have a superficial 


awareness of advocacy.  







 the teaching profession, and/or 
social studies. (5c) 


communities that 


challenges the effects of 


injustice on learners, the 


teaching profession, 


and/or the field of social 


studies. 


 


   
 


 


 


 


 


 


 


 


 


 







1. Summary of Data 


Summary of Secondary Social Studies STPP results 


Year # candidates % exceeding target % at target % below target 


Fall 2017 2 100 (n = 2)   


STPPs are scored on a four point scale: 3= Target; 2 = Acceptable;  1=Developing; 0 = Unacceptable. 


Candidates exceed target if their aggregated scores fall between 2.5-3.0; they meet target if their scores 


fall between 2.0-2.4. The data indicate that both candidates exceed expectations for their adherence to the 


NCSS standards during student teaching.   


 


4. Interpretation of How Data Provide Evidence of Meeting Standards. We administer this instrument 


at the end of each 8-week student teaching. It serves at a summative assessment candidates’ preparation 


for field experience as well as actual field experience itself. 


The data clearly show that Clarion’s candidates excel during student teaching. We are undoubtedly 


pleased with these results. Engaging in this reaccreditation process leads us to conclude, however, that we 


need more detailed data about our candidates’ knowledge, skills, and dispositions when they begin 


student teaching, so that we may more accurately track their progress. 







 


Table 2: NCSS Specific Competencies (2017 Standards) Fall 2017 
NCSS 


Standard 


NCSS 


Standard 


Average 


A1 A2 Student 


A 


Average 


B1 B2 Student 


B 


Average 


1 3.0 3 3 3.0 3 3 3.0 


2 2.75 3 3 3.0 3 2 2.5 


3c. 2.75 3 3 3.0 3 2 2.5 


3d. 2.75 3 3 3.0 3 2 2.5 


4.a 2.75 3 3 3.0 3 2 2.5 


5c. 2.5 3 3 3.0 3 1 2.0 


Student 


Average 


 
3.0 3.0 3.0 3.0 2.0 2.5 


 


 


 


 


 


 


 


 
Table 3: NCSS Specific Standards (2004 Standards) Addressed Fall 2017 


 1st Placement 2nd Placement 


Student A  I: Culture 


II: Time, Continuity, and Change 


VIII : Science, Technology, and Society 


I: Culture 


II: Time, Continuity, and Change 


VIII : Science, Technology, and Society 


Student B I: Culture 


II: Time, Continuity, and Change 


III: People, Places, and Environments 


IV: Individual Development and Identity 


V: Individuals, Groups, and Institutions  


VI: Power, Authority, and Governance 


VII: Production, Distribution, and 


Consumption 


VIII: Science, Technology, and Society 


X: Civic Ideals and Practices 


I: Culture 


II: Time, Continuity, and Change 


VIII : Science, Technology, and Society 


 





Assessment 4: STPP




Assessment 5 – EFFECTS ON STUDENT LEARNING:  Assessment that demonstrates 


candidate effects on student learning. 


NCSS Standards Addressed:  1.1-1.10  


Name of Assessment: Teacher Candidate Work Sample 


a. Brief description of the assessment and its use in the program 


 


The Teacher Candidate Work Sample is to be completed by the teacher candidate at two points in their 


program, during their pre-student teaching assignment and at the end of the first student teaching 


placement. The Teacher Candidate Work Sample is used in conjunction with the Unit Plan during the 


candidate’s student teaching experience. This assessment allows the candidate to perform a pre-


assessment, post-assessment, data analysis, and to identify implications for future teaching in order to 


determine the candidate’s impact on student learning.  This unit-wide assessment was implemented across 


the School of Education in the fall of 2017.   


 


b. A description of how this assessment specifically aligns with the standards it is cited for in 


Section III. 


 


The Teacher Candidate Work Sample is completed in conjunction with the Unit Plan assignment.  The 


purpose of the analysis is to combine pedagogy and content in actual school settings and to determine the 


candidate’s impact on student learning.  This intricate blend of pedagogy, content, and practice gives the 


teacher candidate the opportunity to focus on the NCSS standards while infusing the 


planning/teaching/assessment triad in the school settings.  Since the unit plan is the focal point of the 


analysis, the ten themes of social studies could apply due to the interdisciplinary nature of the topics 


selected. Since this analysis is designed and implemented as part of the pre-student teaching and student 


teaching experience, the topics are under the jurisdiction of the cooperating teacher and the teacher’s 


subject area.       


c. A brief analysis of the data findings 


 


The Teacher Candidate Work Sample is a new assessment and is replacing the Teaching Analysis used in 


the prior report.  


 


The data in Table 1 suggest that the teacher candidates are much more comfortable and capable of 


identifying and reflecting on areas of improvement needed to boost student achievement.  The data show 


that the candidate’s pre and post assessments are at the superficial level and indicate areas of needed 


improvement from the program’s perspective.  In reviewing the data, it is apparent that the creation of the 


pre and post assessments need to go beyond the superficial level.  Collaboration with the Assessment 


course will take place to improve those assessments. Beginning with the next semester (fall 2018), the 


Teacher Candidate Work Sample will be administered during the pre-student teaching block as well as 


during student teaching.  Once again, by having the candidates complete the Teacher Candidate Work 


Sample at two times during their program, they will benefit from familiarity and feedback.  It is 


anticipated that the candidates will improve on the Teacher Candidate Work Sample during student 


teaching because of the feedback that they will receive during their pre-student teaching assignment.   


 







Because the Teacher Candidate Work Sample is completed in conjunction with their unit plans, they may 


emphasize the ten themes and the candidates’ professional knowledge, skills, and dispositions.  In 


addition, further analysis focuses on the impact that these lessons had on student learning. Candidates are 


also asked to reflect on their lessons and the learning that has taken place as they provide appropriate 


evidence to demonstrate mastery.  This exemplifies the direct impact on student learning.  


 


Table 1: Teaching Candidate Work Sample Impact on Student Learning 


Year  Target Acceptable Developing Unacceptable 


Fall 2017 (n=2) Pre-


assessment 


50% (n=1)  50% (n=1)  


 Post-


assessment 


 50% (n=1) 50% (n=1)  


 Data 


Analysis  


50% (n=1) 50% (n=1)   


 Implications 


for Future 


Teaching 


100% (n=2)    


 


 


d. An interpretation of how the data provide evidence of meeting standards 


The data in Table1 indicate that the teacher candidates are able to complete the requisite skills to identify 


their impact on student learning.  Having only two completers makes it difficult to see any trends in the 


data.  The data identifies areas of improvement that are needed at the program level.  The issues that were 


able to be identified were that at least one candidate that was only achieving assessments at the superficial 


level.  The NCSS standards are embedded throughout the unit plans as are identified from Assessment 3: 


Unit Plan.    


Two departmental committees are responsible for the analysis of secondary education certification 


programs and student teaching. Those committees are the Secondary Block Committee and the Teacher 


Candidate Supervisor Committee. These committees meet regularly and discuss issues pertaining to 


secondary certification programs and student teaching respectively.  Analysis of teacher candidate 


performance data in the secondary social studies program and student teaching help to maintain the 


efficacy of these programs. Considering the Secondary Block Committee’s and the Teacher Candidate 


Supervisor Committee’s adherence to continuous improvement, the performance data for secondary social 


studies certification majors and teacher candidates in student teaching will continue to be monitored 


closely observing any trends that may suggest a reexamination of current practice. In addition, 


performance data cannot be analyzed in isolation. Hence, an ongoing analysis of the curriculum for 


secondary social studies and student teaching will be evaluated at strategic intervals. 


 


 


 


 


 


 


 


 







Clarion University of Pennsylvania Secondary/Middle Level Teacher Candidate 
Work Sample 


Impact on Student Learning Assignment 
 


As part of your student teaching experience, teacher candidates are responsible for 
assessing the impact of their instruction on student learning.  In order to do this, 
candidates will design learning experiences based on the student’s current knowledge 
of the topic and assess the effectiveness of planned instruction for each student.  In 
order to do this, candidates will, with their cooperating teacher, decide on a topic for the 
unit/project lessons.  Candidates will then pre-assess to determine the student’s 
prior/current knowledge of the topic.  Using the pre-assessment information, candidates 
will design an integrated unit/project with a minimum of five learning experiences– 
including goals, objectives, standards, procedures, and assessments – for the students.  
After the students have engaged in the unit/project learning experiences, candidates will 
perform an assessment to determine the impact of their instruction via the learning 
experiences.  
 
Teacher candidates will submit the following to the university supervisor: 
1. One copy of the pre-assessment with attached data analysis regarding the students’ 


prior/current topic knowledge. 
2. A copy of the unit/project learning experience plans (minimum of five- each focusing 


on different content areas) using the lesson plan template. 
3. One copy of the post-assessment with attached data analysis spreadsheet regarding 


effectiveness of instruction via the learning experience.  
4.  A 3-part summary statement that includes:  (a) most effective outcomes of 


instruction via the learning experience, (b) what the candidate would change or do 
differently to improve the least successful or least effective instruction, and (c) what 
the candidate plans to do next to enhance student learning in the content area.   


 
 
The Teacher Candidate Work Sample will be assessed by the university supervisor.  
Candidates must obtain a minimum overall average of 2 on the criteria in order to 
successfully complete student teaching.  Candidates who do not meet the minimum 
overall average will have their work sample returned to them and will need to revise 
their work in order to meet the minimum overall average.     
 
The Teacher Candidate Work Sample is to be completed once during the first 
placement of student teaching. 







Scoring Guide 
             3 – Target                                 2 – Acceptable                            1 – Developing                            0 - Unacceptable  
             Consistently & Extensively       Usually & Substantially               Sometimes & Basically                Rarely or Superficially 
             meets the criteria as defined    meets the criteria as defined       meets the criteria as defined       meets the criteria as defined 
 


Criteria 
InTASC 


Standard 
3 - Target 2 - Acceptable 1 - Developing 


 
0 - Unacceptable 


 


Teacher Candidate Work Sample 


 


Pre-assessment  6 


Develops extensive and 
appropriate pre-
assessment to collect 
specific data to determine 
prior knowledge of the 
topic.  


Develops substantial and 
appropriate pre-
assessment to determine 
prior knowledge of the 
topic.   


Pre-assessment is 
superficial & provides 
minimal information 
about prior knowledge.   


Lacks evidence of pre-
assessment to 
determine prior 
knowledge. 


Post-assessment 6 


Develops extensive and 
appropriate post-
assessment to collect 
specific data to determine 
the effectiveness of 
instruction. 


Develops extensive and 
appropriate post-
assessment to determine 
the effectiveness of 
instruction. 


Post-assessment is 
superficial & provides 
minimal information 
about the effectiveness 
of instruction. 


Lacks evidence of 
post-assessment to 
determine effective 
instruction. 


Data Analysis 6 


Extensively analyzes pre- 
and post-assessments to 
determine effectiveness of 
instruction via the learning 
experience.   


Substantially analyzes pre- 
and post-assessments to 
determine effectiveness of 
instruction via the learning 
experience.   


Superficially analyzes 
pre- and post-
assessments. 


Lacks evidence of data 
analysis. 


Implications for Future 
Teaching 


8 


Extensively describes 
effectiveness of instruction 
based on analysis, what 
candidate would do 
differently, and 
differentiation that is linked 
to individual learner 
characteristics.   


Substantially describes 
effectiveness of instruction 
based on analysis, what 
candidate would do 
differently, and 
differentiation that is linked 
to individual learner 
characteristics.   


Reflection is basic and 
minimally describes 
effectiveness of 
instruction, what 
candidate would do 
differently, or 
differentiation that is 
linked to individual 
learner characteristics.   


Lacks evidence of 
reflection. 


 
Comments:   





Assessment 5: Teacher Candidate Work Sample



Advanced Teaching
First teaching license
Other School Personnel
Unspecified

10.   Degree or award level

Baccalaureate
Post Baccalaureate
Master's
Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

11.   Is this program offered at more than one site?

Yes
No

12.   If your answer is "yes" to above question, list the sites at which the program is offered

 
13.   Title of the state license for which candidates are prepared

Secondary Social Studies
14.   Program report status:

Initial Review
Response to One of the Following Decisions: Further Development 
Required, Recognition with Probation, or Not Nationally Recognized
Response to National Recognition With Conditions

15.   Is your Educator Preparation Provider (EPP) seeking

CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation

16.   State Licensure data requirement on program completers disaggregated by specialty area with sub-area 
scores:
CAEP requires programs to provide completer performance data on state licensure examinations for 
completers who take the examination for the content field, if the state has a licensure testing 
requirement. Test information and data must be reported in Section IV. Does your state require such a 
test?

Yes
No



SECTION I - CONTEXT

1.   Description of any state or institutional policies that may influence the application of NCSS standards. 
(Response limited to 4,000 characters)

 
2.   Description of the field and clinical experiences required for the program, including the number of hours 

for early field experiences and the number of hours/weeks for student teaching or internships. 
Additionally, programs should describe the process for identifying and training cooperating/mentor 
teachers (school-based faculty) and the training provided to all faculty charged with supervising 
candidates in the field. (Response limited to 8,000 characters)

 
3.   Please attach files to describe a program of study that outlines the courses and experiences required for 

candidates to complete the program. The program of study must include course titles and should also 
denote the required courses for all candidates. (This information may be provided as an attachment 
from the college catalog or as a student advisement sheet.)

4.   This system will not permit you to include tables or graphics in text fields. Therefore any tables or 
charts must be attached as files here. The title of the file should clearly indicate the content of the file. 
Word documents, pdf files, and other commonly used file formats are acceptable.

5.   Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic or calendar year for which numbers have been 
tabulated. Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, 
alternate routes, master's, doctorate) being addressed in this report. Only programs leading to licensure 
or a teaching credential should be included. Data must also be reported separately for programs offered 
at multiple sites. Update academic years (column 1) as appropriate for your data span. Create additional 
tables as necessary.

    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met 
all the requirements of a state-approved teacher preparation program. Program completers include all those who are 
documented as having met such requirements. Documentation may take the form of a degree, institutional certificate, 
program credential, transcript, or other written proof of having met the program's requirements.

Program:
BSED Secondary Social Studies

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2014-2015 70 11

2015-2016 70 14

2016-2017 68 9

6.   Faculty Information
Directions: Complete the following information for each faculty member responsible for professional 
coursework, clinical supervision, or administration in this program. Programs should clearly identify all 
faculty charged with teaching the Social Studies Methods course(s) and supervising Social Studies 
candidates in the field. (Refer to footnotes for clarification)

Faculty Member Name Jesse Haight

Highest Degree, Field, & 
University(3) D.Ed. Curriculum and Instruction, Indiana University of PA

Assignment: Indicate the 
role of the faculty member
(4)

Teaching faculty, Assessment Coordinator

Faculty Rank(5) Associate Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 

Haight, J.A. (2015, November). Above and Beyond: Increasing Social Studies 
Relevance through Field Experience. Session Presentation at the National 
Council for the Social Studies National Conference, New Orleans, LA. Haight, 



Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

J. A. & Houston, A. G. (2015, November). Starting Essential Social Studies 
Concepts Young: Creating Unique Curriculum Maps. Poster Presentation at 
the National Council for the Social Studies National Conference, New 
Orleans, LA. Haight, J. A. (2015, April). Above and Beyond: Creating Unique 
Field Experiences for Teacher Candidates. Session Presentation at the 
National Student Teaching and Supervision Conference, West Chester, PA. 

Teaching or other 
professional experience in 
P-12 schools(9)

Certification: Social Studies 7-12 (PA)

Faculty Member Name John McCullough

Highest Degree, Field, & 
University(3) EdD, Indiana University of Pennsylvania

Assignment: Indicate the 
role of the faculty member
(4)

Teaching faculty, student supervision

Faculty Rank(5) Full Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

1. Webmaster for the Clarion University of Pennsylvania College of Education 
and Human Services NCATE Electronic Evidence Room 2. Coordinator of 
Clarion University of Pennsylvania's Instructional Technology Specialist 
Certificate Program 3. Coordinaotr of Clarion University of Pennsylvania's 
College of Education and Human Services Technology in Education Computer 
Lab 

Teaching or other 
professional experience in 
P-12 schools(9)

Student teacher supervision Certifications - Secondary Education 
Mathematics

Faculty Member Name Jonathan R. Brown

Highest Degree, Field, & 
University(3) PhD, Pennsylvania State University

Assignment: Indicate the 
role of the faculty member
(4)

Teaching faculty

Faculty Rank(5) Full Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

1. Brown, J.R. and McLaughlin, C.L. (Spring 2015). Jive Talkin', Mandated 
high-stakes test score statistics: So misunderstood in teacher evaluation 
wars. PCTM (Pennsylvania Council of Teacher of Mathematics). 2. Brown, 
J.R. (Summer 2013). Rural Pennsylvania PSSA Mathematics Performance, 
Dismantling Rural Stereotypes. Pennsylvania Council Teachers of 
Mathematics (PCTM). 3. Brown, J.R. (2013). Patent education: Estimating 
assisted hearing costs. Advance: 
http://audiology.advanceweb.com/SignUp/RegDocFetchFile.aspx?
BRID=AD76975906052

1. Brookville Area School Districts Enhancing Education Through Technology 
Grant. Responsibilities include research design, data analysis and 
interpretation, and annual research report, 2004-2006. 2. Franklin Area 
School Districts Enhancing Education Through Technology Grant. 
Responsiblities include research design, data analysis and interpretation, and 



    (3) For example, PhD in Curriculum & Instruction, University of Nebraska.
    (4) For example, faculty, clinical supervisor, department chair, administrator
    (5) For example, professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and the 
education of teachers and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and 
the application of current research findings in new settings. Scholarship further presupposes submission of one's work for 
professional review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional 
associations in ways that are consistent with the institution and unit's mission.
    (8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of a 
local school program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, 
teaching in a PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification
(s) held, if any.

Teaching or other 
professional experience in 
P-12 schools(9)

annual research report, 2004-2007. 3. North Clarion School Districts 
Enhancing Education Through Technology Grant. Responsibiltiies include 
research design, data analysis and interpretation, and annual research 
report, 2005-2007. 4. State System of Higher Education. Northwest 
Philadelphia Full Service Community Schools Project. Responsibilities include 
research design, data analysis and interpretation, and research reports, 
2006-present. 5. Certifications - Elementary and Secondary Principal, Special 
Education Supervision, Teacher of the Hearing-Impaired, Teacher of Speech 
and Language 

Faculty Member Name Marilyn Howe

Highest Degree, Field, & 
University(3)

PhD, Curriculum and Supervision, Administration and Policy Studies, 
University of Pittsburgh

Assignment: Indicate the 
role of the faculty member
(4)

Teaching faculty

Faculty Rank(5) Associate Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

The Common Core State Standards and Assessment, Educational Psychology 
Reader, 2014. The Common Core State Standards for Higher Education, 
PAC-TE Journal, 2013. "Integration of Technology in the University 
Classroom," Hand in Hand, Clarion University of Pennsylvania, February 
2007.

Teaching or other 
professional experience in 
P-12 schools(9)

University Supervisor of Teacher Candidates/Consultant



SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NCSS standards. All programs 
must provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must 
substitute an assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate 
the type or form of the assessment and when it is administered in the program.

1.   Please provide following assessment information (Response limited to 250 characters each field)

    (10) Identify assessment by title used in the program; refer to Section IV for further information on 
appropriate assessment to include.
    (11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure 
test, portfolio).
    (12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, 
admission to student teaching/internship, required courses [specify course title and numbers], or completion of the 
program).

Type and Number of 
Assessment

Name of Assessment 
(10)

Type or Form of 
Assessment (11)

When the Assessment Is 
Administered (12)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)
Assessment #2: 
Content knowledge 
in social studies
(required)
Assessment #3: 
Candidate ability to 
plan instruction 
(required)

Unit Plan Project Student Teaching

Assessment #4: 
Student teaching 
(required)
Assessment #5: 
Candidate effect on 
student leaning 
(required)

Teacher Candidate 
Work Sample

Project Student Teaching

Assessment #6: 
Additional 
assessment that 
addresses NCSS 
standards 
(required)

CPAST
Performance 
Assessment

Student Teaching

Assessment #7: 
Additional 
assessment that 
addresses NCSS 
standards 
(optional)
Assessment #8: 
Additional 
assessment that 
addresses NCSS 
standards 
(optional)



SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each NCSS standard on the chart below, identify the assessment(s) in Section II that address the standard. 
One assessment may apply to multiple NCSS standards.

1.   For each NCSS standard element on the chart below, identify the assessment(s) in Section II that 
address the standard element. One assessment may by aligned to multiple NCSS standard elements and 
one element may be addressed within multiple assessments 

NCSS STANDARD - Themes

  #1 #2 #3 #4 #5 #6 #7 #8
1.1 Culture and Cultural Diversity. Candidates in 
social studies should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of culture and cultural diversity.
1.2 Time, Continuity, and Change. Candidates in 
social studies should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of time, continuity, and change.
1.3 People, Places, and Environment. Candidates in 
social studies should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of people, places, and environment.
1.4 Individual Development and Identity. 
Candidates in social studies should possess the 
knowledge, capabilities, and dispositions to organize 
and provide instruction at the appropriate school 
level for the study of individual development and 
identity.
1.5 Individuals, Groups and Institutions. Candidates 
in social studies should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of individuals, groups, and institutions.
1.6 Power, Authority, and Governance. Candidates 
in social studies should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of power, authority and governance.

1.7 Production, Distribution, and Consumption. 
Candidates in social studies should possess the 
knowledge, capabilities, and disposition to organize 
and provide instruction at the appropriate school 
level for the study of production, distribution, and 



consumption of goods and services.
1.8 Science, Technology and Society. Candidates in 
social studies should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of science, technology and society.
1.9 Global Connections. Candidates in social studies 
should possess the knowledge, capabilities, and 
dispositions to organize and provide instruction at 
the appropriate school level for the study of global 
connections and interdependence.
1.10 Civic Ideals and Practices. Candidates in social 
studies should possess the knowledge, capabilities, 
and dispositions to organize and provide instruction 
at the appropriate school level for the study of civic 
ideals and practices.

2.   SOCIAL SCIENCE DISCIPLINES

  #1 #2 #3 #4 #5 #6 #7 #8
2.1 History. Candidates who are to be licensed to 
teach history at all school levels should possess the 
knowledge, capabilities, and dispositions to organize 
and provide instruction at the appropriate school 
level for the study of history.
2.2 Geography. Candidates who are to be licensed 
to teach geography at all school levels should 
possess the knowledge, capabilities, and 
dispositions to organize and provide instruction at 
the appropriate school level for the study of 
geography.
2.3 Civics and Government. Candidates who are to 
be licensed to teach civics and/or government at all 
school levels should possess the knowledge, 
capabilities, and dispositions to organize and 
provide instruction at the appropriate school level 
for the study of civics and government.
2.4 Economics. Candidates who are to be licensed to 
teach economics at all school levels should possess 
the knowledge, capabilities, and dispositions to 
organize and provide instruction at the appropriate 
school level for the study of economics.

2.5 Psychology. Candidates who are to be licensed 
to teach psychology at all school levels should 
possess the knowledge, capabilities, and 
dispositions to organize and provide instruction at 
the appropriate school level for the study of 



psychology
3.   PROGRAMMATIC STANDARDS FOR INITIAL LICENSURE

 

Information is 
provided in 
Section I, 
Contextual 
Information

3.1 Course or Courses on Teaching Social Studies. 
Institutions preparing social studies teachers should provide 
and require prospective social studies teachers to complete 
a course or courses dealing specifically with the nature of 
the social studies and with ideas, strategies, and techniques 
for teaching social studies at the appropriate licensure level. 
3.2 Qualified Social Studies Faculty. Institutions preparing 
social studies teachers should provide faculty in the social 
studies and social studies education components of the 
program who are recognized as (a) exemplary teachers, (b) 
scholars in the fields of social studies and social studies 
education, and (c) informed about middle and secondary 
school classrooms and teaching.



SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in Section IV. Taken as a whole, 
the assessments must demonstrate candidate mastery of the SPA standards. The key assessments and data reported should be 
required of all candidates. Assessments, scoring guides/rubrics and data charts should be aligned with the NCSS SPA standard 
elements. This means that the concepts in the NCSS standard elements should be apparent in the assessments and in the scoring 
guides/rubrics to the same depth, breadth, and specificity as in the NCSS standard elements. Data tables should also be aligned 
with the SPA standard elements. The data should be presented, in general, at the same level it is collected. For example, if a rubric 
collects data on 10 criteria [each relating to specific NCSS element(s)], then the data chart should report the data on each of the 
elements rather that reporting a cumulative score.

In the description of each assessment below, the SPA has identified potential assessments that would be appropriate. Assessments 
have been organized into the following three areas to be aligned with the elements in CAEP Standard 1:
. Content knowledge (Assessments 1 and 2)
. Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
. Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this is the case, 
assessments that combine content and professional knowledge may be considered "content knowledge" assessments for the 
purpose of this report.

For each assessment, the compiler should prepare one document that includes the following items: 

(1) A two-page narrative that includes the following:
a. A brief description of the assessment and its use in the program (one sentence may be sufficient);
b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards by 
number, title, and/or standard wording.
c. A brief analysis of the data findings;
d. An interpretation of how that data provide evidence for meeting standards, indicating the specific SPA standards by number, 
title, and/or standard wording; 
and

(2) Assessment Documentation
e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide/rubric for the assessment; and
g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , however in some cases 
assessment instruments or scoring guides/rubrics may go beyond five pages. 

Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for Assessment #4 
that includes the two-page narrative (items a - d above), the assessment itself (item e above), the scoring guide (item f above, 
and the data chart (item g above). Each attachment should be no larger than 2 MB. Do not include candidate work or syllabi. There 
is a limit of 20 attachments for the entire report so it is crucial that you combine files as much as possible. 

1.   CONTENT KNOWLEDGE: Data from licensure tests of content knowledge. NCSS standards addressed in this 
entry should include the knowledge elements of Standards 1.1-1.10 and 2.1-2.5.13 If your state does not require 
licensure tests in the content area, data from another assessment must be presented to document candidate 
attainment of content knowledge. Documentation should include total scores plus sub-scores for the state licensure 
test. 

Provide assessment information as outlined in the directions for Section IV

    (13) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need 
only be addressed for programs that lead to teacher licensure in civics/government, economics, geography, history, or 
psychology.

Assessment 1: Praxis II

See the Attachment panel.

2.   CONTENT KNOWLEDGE: Assessment of content knowledge in the social studies or the specific social 
science discipline to be taught. NCSS standards addressed in this assessment could include the knowledge 
elements of Standards 1.1-1.10, 2.1-2.5,14 3.1, and 3.2. Examples of assessments include comprehensive 
examinations, course grades where the course is appropriate to a standard15, and portfolio tasks.11

Provide assessment information as outlined in the directions for Section IV



    (14) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need 
only be addressed for programs that lead to teacher licensure in civics/government, economics, geography, history, or 
psychology.

    (15) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a 
portfolio is considered a single assessment and scoring criteria (usually rubrics) have been developed for the contents of 
the portfolio as a whole. In this instance, the portfolio would be considered a single assessment. However, in many 
programs a portfolio is a collection of candidate work—and the artifacts included are discrete items. In this case, some of 
the artifacts included in the portfolio may be considered individual assessments.
    

3.   PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS: Assessment that 
demonstrates candidates can effectively plan classroom-based instruction. NCSS standards that could be 
addressed in this assessment include the capabilities and dispositions to organize and provide instruction identified 
in Standards 1.1-1.10, 2.1-2.516, 3.1, and 3.2. This assessment does not need to address all standards. Examples 
of assessments include the evaluation of candidates’ abilities to develop lesson or unit plans, individualized 
educational plans, needs assessments, or intervention plans. 

Provide assessment information as outlined in the directions for Section IV

    (16) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need 
only be addressed for programs that lead to teacher licensure in civics/government, economics, geography, history, or 
psychology. 

Assessment 3: Unit Plan

See the Attachment panel.

4.   PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS: Assessment that 
demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice. NCSS 
standards that could be addressed in this assessment include the capabilities and dispositions to organize and 
provide instruction identified in Standards 1.1-1.10 and 2.1-2.513. Only the aspects of the assessment instrument 
used in student teaching or the internship specifically applicable to social studies instruction should be submitted. 

Provide assessment information as outlined in the directions for Section IV

    (13) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need 
only be addressed for programs that lead to teacher licensure in civics/government, economics, geography, history, or 
psychology.

Assessment 4: STPP

See the Attachment panel.

5.   EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning.
NCSS standards that could be addressed in this assessment include student learning elements of Standards 1.1-1.10 
and Standards 2-1-2.514. This assessment does not have to address every standard. Examples of assessments 
include those based on student work samples, portfolio tasks and case studies.. 

Provide assessment information as outlined in the directions for Section IV

    (14) Standards 2.1-2.5 need not be addressed for Broad Field Social Studies Programs; these standards need 
only be addressed for programs that lead to teacher licensure in civics/government, economics, geography, history, or 
psychology.

Assessment 5: Teacher Candidate Work Sample

See the Attachment panel.

6.   Additional assessment that addresses NCSS standards. Examples of assessments include evaluations of field 
experiences, case studies, portfolio tasks, licensure tests not reported in #1, and follow-up studies.

Provide assessment information as outlined in the directions for Section IV



Assessment 6: CPAST

See the Attachment panel.

7.   Additional assessment that addresses NCSS standards. Examples of assessments include evaluations of field 
experiences, case studies, portfolio tasks, licensure tests not reported in #1, and follow-up studies.

Provide assessment information as outlined in the directions for Section IV

8.   Additional assessment that addresses NCSS standards. Examples of assessments include evaluations of field 
experiences, case studies, portfolio tasks, licensure tests not reported in #1, and follow-up studies.

Provide assessment information as outlined in the directions for Section IV



SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1.   Evidence must be presented in this section that assessment results have been analyzed and have been or will be 
used to improve candidate performance and strengthen the program. This description should not link improvements 
to individual assessments but, rather, it should summarize principal findings from the evidence, the faculty's 
interpretation of those findings, and changes made in (or planned for) the program as a result. Describe the steps 
program faculty has taken to use information from assessments for improvement of both candidate performance 
and the program, This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

For this Response to Conditions Report the Clarion University Social Studies 
Education Program only had two completers. Those two completers are 
included in Assessments 3, 4, 5, and 6. Having only two completers makes it 
impossible to make any viable interpretations. Another issue with this report is 
that many of the assessments were altered to adhere to the National Council 
for the Social Studies National Standards for the Preparation of Social Studies 
Teachers. The 2004 Thematic Strands are still included in the individual 
assessments, but the wording of the assessments and the rubrics focus on the 
2017 standards. It is the opinion of the Clarion University School of Education 
that the updated, or in some cases completely new, assessments have 
elevated the expectations and performance of the teacher candidates. Since 
the hiring of a full-time administrator, that has a focus on assessment and 
accreditation, we have greatly aligned our assessments now logically 
progressing from content knowledge to professional and pedagogical 
knowledge, skill, and disposition to student learning. This is not just happening 
in social studies, but unit-wide. This has also brought together the faculty so 
everyone is looking for the same things and offering constructive feedback. 

Due to the scores on the Praxis II, it is evident that the content knowledge is 
not as strong as we would like. The data indicate a 79.4% pass rate over the 
past three years, which nearly meets the old NCATE language of 80% pass 
rate of the Praxis. Clarion University understands the CAEP language in 
regards to Praxis scores that "there is no stated policy and no CAEP standard 
stating an 80% pass rate requirement on licensure tests. However, the CAEP 
standards do mention about a 90% pass rate on common state licensure tests 
with common passing scores as "aspirational evidence." A challenge that the 
School of Education faces is that the content classes that our teacher 
candidates take are housed outside of our School, in the College of Arts, 
Education, and Sciences. There is definitely a lack of communication between 
the content courses and the Social Studies Education Program. Unlike our Early 
Childhood, Secondary English, and Secondary Mathematics programs, the 
education faculty members are not in the social sciences department. This 
makes it much more difficult to identify trends and push towards goals that 
would benefit the education students. We are working towards making that 
communication better since the newly hired Director of the School of Education 
also has the title of Associate Dean of the College of Arts, Education, and 
Sciences. We will be working to convene meetings to share the needs of 
education students in regards to the Praxis II exam. 



Specifically, Assessment 3: The Unit Plan, has been linked to Assessment 5, 
Teacher Candidate Work Sample. This allows for continuity of thought process 
for our candidates. We are also in the process of requiring our candidates to 
complete the Unit Plan and Teacher Candidate Work Sample during their pre-
student teaching block in addition to student teaching. This will undoubtedly 
allow for the candidates to increase their familiarity of the instruments, and 
also allow for much more feedback to improve their student teaching 
experience. 

Based on the limited data from Assessments 3 and 5, we have seen that the 
content knowledge, in the field, is at a target level. Where improvement is 
needed comes from the assessment aspects. When looking at the 
competencies of assessment in the individual key assessments (3, 4, 5, and 6) 
it is clear that an overhaul of the ED 329 (Educational Assessment) course has 
to happen. This falls directly in the pedagogical skill area for continuous 
improvement. The School of Education is listening to stakeholder (candidates, 
cooperating professionals, and faculty) feedback to improve the course to be 
more aligned to our continuous improvement plan. Although with only two 
completers, it is still evident that this is clearly an area of need for 
improvement. 

The CPAST (Assessment 6) is a powerful tool that overlooks all key aspects and 
allows for the School of Education to identify very specific competencies to be 
addressed in the other key assessments. As mentioned before, the CPAST has 
a training component for all that are administering this instrument. We will be 
using this data to not only identify areas of improvement and success for our 
candidates, but also for our program. 

The major changes that have occurred in the School of Education since the last 
submission have been the creation of three committees; Assessment, 
Dispositions, and Student Teaching. The CAEP Coordinator chairs the 
Assessment and Dispositions Committees, and the Director of the Office of 
Field Services (newly hired in August 2017) chairs the Student Teaching 
Committee. The charge of the Assessment Committee is to continually oversee 
the unit-wide assessments and how each of the SPA key assessments fit into 
the Quality Assurance System. There will be much more continuity with the 
advent of using Chalk and Wire. The focus will also address process and 
administration of all assessments. The Disposition Committee is currently 
changing the process of when and where dispositional assessments are 
completed in the overall program. The Student Teaching Committee is using 
the data to determine specific areas for continuous improvement. The benefit 
of these three committees, as well as a full-time administrator (Director of the 
School of Education), is that there will be constant observation and focus on 
our candidate performance at several areas throughout their programs.



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1.   For Revised Reports: Describe what changes or additions have been made to address the standards that 
were not met in the original submission. Provide new responses to questions and/or new documents to 
verify the changes described in this section. Specific instructions for preparing a Revised Report are 
available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-
review-policies-and-procedur

For Response to Conditions Reports: Describe what changes or additions have been made to address the 
conditions cited in the original recognition report. Provide new responses to questions and/or new 
documents to verify the changes described in this section. Specific instructions for preparing a Response 
to Conditions Report are available on the CAEP website at http://caepnet.org/accreditation/caep-
accreditation/spa-program-review-policies-and-procedur

(Response limited to 24,000 characters.)

We feel that the conditions placed on the initial submission of the BSED Social 
Studies program were reasonable and warranted. The changes/additions that 
are part of this Response to Conditions Report are as follows:
1. The candidate information, Section I had been updated.
2. The alignment chart, Section III has been updated. This was challenging 
because Assessment 4 and 6 have a specific focus on the National Council for 
the Social Studies National Standards for the Preparation of Social Studies 
Teachers. Those assessments, and their alignment, are addressed in Section of 
this report. 
3. Assessment 1: Praxis II data on all completers during the last three years 
has been collected, reported, and analyzed. 
4. Assessment 3: Based on the feedback from the original report, the data 
from the entire rubric is included in the analysis. Also, to show which of the 
NCSS standards are being addressed, a chart was included to show which of 
the Thematic Strands were available to the candidate during their student 
teaching. 
5. Assessment 5: The STPP serves as a summative assessment not only of 
student teaching, but a candidate's academic and professional preparation. The 
instrument captures a candidate's pedagogical and content knowledge, as well 
as aspects of her or his attitudes and dispositions. Every program uses the 
same STPP components 1-29. All components after 29 are used by the 
program to specifically address their SPA standards. For the BSED SSTU 
program, 30-35 directly align to the National Council for the Social Studies 
National Standards for the Preparation of Social Studies Teachers. In order to 
adhere to the newly adopted NCSS Standards, we had altered the STPP to 
meet those standards. A rubric that is clearly aligned to 2017 National Council 
for the Social Studies National Standards for the Preparation of Social Studies 
with levels of candidate performance for each level clearly described was 
added. In an attempt to continue to show adherence to the 2004 standards as 
well, the content areas will be identified for the completers of the STPP.
6. Assessment 5: A new assessment, the Teacher Candidate Work Sample, 
was added and the Teaching Analysis was eliminated. This assessment was 
added unit-wide. The rubric has clearly described levels of performance for 
candidate planning, teaching, student learning, and assessment in the social 



studies classroom. 
7. Assessment 6: A new assessment, the Candidate Preservice Assessment of 
Student Teaching (CPAST), was added due to the feedback received from the 
original submission. This assessment is conducted during student teaching. The 
university supervisor, cooperating teacher, and teacher candidate all have 
input into the final rubric. CPAST, Candidate Preservice Assessment of Student 
Teaching, is a valid and reliable assessment tool developed by a team from 11 
different higher education institutions across Ohio. Aligned to CAEP and InTASC 
standards, the formative and summative assessment was developed over a 
three-year period and includes Pedagogy and Disposition subscales. Each row 
in the CPAST includes detailed descriptors of observable, measurable behaviors 
to guide scoring.
8. Section II: List of Assessments has been updated with the new assessments 
5: Teacher Candidate Work Sample and 6: CPAST. Also, Assessment 3 was 
administered at a different time in the program. 



Please click "Next"

    This is the end of the report. Please click "Next" to proceed.





Assessment 6 – Additional Assessment that Addresses NCSS Standards. 
 


NCSS Standards Addressed: 1 - 1.10  (2004 Standards) 


      1-5 (2017 Standards) 


 


Name of Assessment: Candidate Preservice Assessment of Student Teaching (CPAST) 
 


a. Brief description of the assessment and its use in the program 


This assessment is conducted during student teaching.  The university supervisor, cooperating teacher, 


and teacher candidate all have input into the final rubric.  CPAST, Candidate Preservice Assessment of 


Student Teaching, is a valid and reliable assessment tool developed by a team from 11 different higher 


education institutions across Ohio.  Aligned to CAEP and InTASC standards, the formative and 


summative assessment was developed over a three-year period and includes Pedagogy and Disposition 


subscales.  Each row in CPAST includes detailed descriptors of observable, measurable behaviors to 


guide scoring.    


Currently, the CPAST is used during student teaching, but it is intended (beginning next semester) to be 


used in both student teaching and during pre-student teaching.  The reasoning for this extended use is to 


measure the competencies over time, as well as to give our candidates more familiarity with the 


instrument.   


With the change of the NCSS Standards to the 2017 version, the Clarion University School of Education 


feels that this instrument will better adhere to the overall pedagogical standards to improve teaching.   


b. A description of how this assessment specifically aligns with the standards it is cited for in 


Section III 


This assessment guides the teacher candidates toward continued improvement in the broad areas of 


Planning for instruction and assessment, instructional delivery, assessment, and analysis of teaching.  It 


also assesses the dispositional areas of professional commitment and behaviors, professional 


relationships, and critical thinking and reflective practice.  Because this instrument is already aligned to 


InTASC standards, it is easily cross walked to the 2017 NCSS National Standards for the Preparation of 


Social Studies Teachers.   


c. A brief analysis of the data findings 


Table 1 illustrates the alignment between the CPAST and the 2017 NCSS National Standards for the 


Preparation of Social Studies Teachers.   Table 2 illustrates the student scores on the rows of the CPAST 


that directly relate to the 2017 NCSS Standards for the Preparation of Social Studies Teachers.  Each row 


of the CPAST is scored by Exceeds Expectations (3 points), Meets Expectations (2 points), Emerging (1 


point), and Does Not Meet Expectations (0 points).  Each row has clearly described levels of performance 


for each area that is being assessed.  During the inaugural use of the CPAST, Clarion University Social 


Studies candidates have met or exceeded expectations in areas that are related to planning for instruction 


and assessment, instructional delivery, assessment, professional relationships, and critical thinking and 


reflective practice.  Table 3 indicates the 2004 NCSS Standards that were addressed during the fall 2017 


semester.   


 


 







Table 1: Alignment of CPAST to 2017 NCSS Standards 


CPAST Standard 2017 NCSS 


Standard 


A: Focus for Learning: Standards and Objectives/Targets 2 


B: Materials and Resources 1,2 


C: Assessment of P-12 Learning 3 


E: Learning Target and Directions 2 


F: Critical Thinking 3 


G: Checking for Understanding and Adjusting Instruction through Formative 


Assessment 


3 


H: Digital Tools and Resources 1 


L: Assessment Techniques 3 


S: Collaboration  4 


T: Advocacy to Meet the Needs of Learners or for the Teaching Profession 5 


U: Responds Positively to Constructive Criticism 3 


 


Table 2: Teacher Candidate Scores on CPAST 


CPAST Row Row 


A 


Row 


B 


Row 


C 


Row 


E 


Row 


F 


Row 


G 


Row 


H 


Row 


L 


Row 


S 


Row 


T 


Row 


U 


Student Score 


(n=2) 


3.00 2.50 2.50 3.00 2.50 3.00 2.50 2.50 3.00 2.50 3.00 


 


 


Table 3: NCSS Specific Standards (2004 Standards) Addressed Fall 2017 


 1st Placement 2nd Placement 


Student A  I: Culture 


II: Time, Continuity, and Change 


VIII : Science, Technology, and 


Society 


I: Culture 


II: Time, Continuity, and Change 


VIII : Science, Technology, and 


Society 


Student B I: Culture 


II: Time, Continuity, and Change 


III: People, Places, and 


Environments 


IV: Individual Development and 


Identity 


V: Individuals, Groups, and 


Institutions  


VI: Power, Authority, and 


Governance 


VII: Production, Distribution, 


and Consumption 


VIII: Science, Technology, and 


Society 


X: Civic Ideals and Practices 


I: Culture 


II: Time, Continuity, and Change 


VIII : Science, Technology, and 


Society 


 







 


d. An interpretation of how the data provide evidence of meeting standards, indicating the specific 


SPA standards by number, title, and/or wording. 


The fact that this instrument solicits input from the university supervisor, cooperating teacher, and student 


teacher allows for triangulation of the data.  Input from the cooperating teachers for the component that 


aligns with NCSS Themes demonstrates ability to explain content clearly (Instruction) suggest a high 


degree of content knowledge related to the ten themes of NCSS as well as the ability to teach that content.     


As is evidenced in Table 3, it is clear that not all of the 2004 NCSS themes are being addressed.  Since the 


control of what to teach and how much to teach resides with the cooperating teachers and the school 


districts in which the teacher candidates it is difficult for the teacher candidates to address every theme.  


e. The scoring guide 


The CPAST was implemented in the fall 2017 semester.  The fact that training is mandatory for the 


university supervisor, and available for the cooperating teacher and student teacher allows for a greater 


understanding of the instrument.  It does not directly adhere to the specific content that is directed by the 


2004 NCSS Standards but does fit better with the 2017 National Standards for the Preparation of Social 


Studies Teachers.  This valid and reliable assessment will drive continuous improvement for our teacher 


candidates as they progress from pre-student teaching to student teaching and beyond.   


     


 


 


 


 


 


 


 







