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a.  A brief description of the assessment and its use in the program

According the International Literacy Association (2016), Reading Specialists/Literacy Coaches are professionals whose goal is to improve reading achievement in their assigned school or district positions. Their responsibilities and titles often differ based on the context in which they work, and their teaching and educational experiences. Their responsibilities may include teaching, coaching, and leading school reading programs. Reading Specialists/Literacy Coaches may also serve as a resource in reading and writing for educational support personnel, administrators, teachers, and the community, provide professional development based on historical and current literature and research, work collaboratively with other professionals to build and implement reading programs for individuals and groups of students, and serve as advocates for students who struggle with reading.

The Reading Specialist test (5301) is intended primarily for persons who have advanced academic preparation and/ or who are being considered for supervisory or instructional positions related to the teaching of reading instruction in grades K–12. The test is most appropriate for candidates with advanced preparation (i.e., those with a master’s degree or course work comparable to the training needed for a master’s degree) who expect to have specialized responsibilities related to the teaching of reading at any level from kindergarten through twelfth grade. It also is appropriate for individuals who wish to be considered for supervisory or instructional positions related to the teaching of reading—those seeking positions as reading clinicians, consultants, supervisors, specialists, coordinators, or resource persons and thus intending to be responsible for more than the teaching of developmental reading in a regular classroom setting. 



b.  A description of how this assessment specifically aligns with the standards it is cited for in Section III.  Cite SPA standards by number, title, and/or standard wording.

An attachment is provided, which shows in detail how the Reading Specialist Praxis II is aligned with the IRA (2010) standards.  

Part A: Selected-response Questions 

I. Assessment and Diagnostic Teaching (IRA Standard 3 Assessment and Evaluation)

II. Reading and Writing Development (IRA Standard 2 Curriculum and Instruction, IRA Standard 4 Diversity and IRA Standard 5 Literate Environment)

III. Leadership Skills and Specialized Knowledge of Pedagogical Principles and Instructional Practices (IRA 1 Foundational Knowledge, IRA Standard 2 Curriculum and Instruction IRA Standard 3 Assessment and Evaluation, IRA Standard 4 Diversity, IRA Standard 5 Literate Environment, and IRA Standard 6   Professional Learning and Leadership)

Part B: Constructed-Response Questions 

IV. Professional Learning and Leadership (IRA Standard 1 Foundational Knowledge, IRA Standard 2 Curriculum and Instruction)

V. Analysis of Individual Student Case Study (IRA Standard 1 Foundational Knowledge, IRA Standard 3 Assessment and Evaluation)



c. A brief analysis of the data findings

All students graduating from Clarion University of Pennsylvania with a Master in Education: Reading Specialist Concentration are required to pass the Reading Specialist Praxis II for certification.  Findings indicate that 100% of program completers have passed with a minimum score of  164 over a three-year time period.



d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number, title, and/or standard wording;

See attached chart of alignment to 2010 IRA standards and each Praxis criteria.



e.  The assessment tool itself or a rich description of the assessment (often the directions given to the candidates):

An assessment tool is not required for licensure data.



f.  The scoring guide for the assessment; and

A scoring guide is not used to report state certification data.



g.  Charts that provide candidate data derived from the assessment.

Table 1: Results for Reading Specialist Praxis #0300 for 2013 through 2016

		

		2013-2014

 AY

		2014-2015 AY

		2015-2016

AY



		Passing score

		164

		164



		164



		# of candidates who took test 

		9

		23

		17



		# of candidates who passed test 

		9

		         23

		17



		% pass rate program completers

		100%

		100%

		100%
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Assessment 1 Licensure Test Reading Specialist


		Praxis Content Reading Specialist (5301)

		2010 IRA Standards

		



		I. Assessment and Diagnostic Teaching

		

		



		A.  Understand the characteristics and uses of assessments and screening measures for evaluating students’ language proficiency and reading skills

		IRA Standard 3: Assessment and Evaluation Candidates use a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction

		



		1. Understand the characteristics and uses of assessments and screening measures for evaluating students’ oral and written communication proficiency

		3.1  Candidates understand types of assessments and their purposes, strengths, and limitations.


3.2  Candidates select, develop, administer, and interpret assessments, both traditional print and electronic, for specific purposes


3.3  Candidates use assessment information to plan and evaluate instruction

		



		2. Distinguish between formal and informal assessments and screening measures to evaluate emergent readers’ and beginning readers’ knowledge and skills, e.g., concepts of print, phonemic awareness, letter recognition, sound-symbol knowledge, single-word recognition, and decoding.

		3.1  Candidates understand types of assessments and their purposes, strengths, and limitations. 


3.2  Candidates select, develop, administer, and interpret assessments, both traditional print and electronic, for specific purposes

		



		3. Distinguish between formal and informal assessments and screening measures for monitoring the ongoing development of students’ reading skills and strategies, e.g., word-attack skills, vocabulary, word recognition in context, reading fluency, and oral and silent reading comprehension

		3.1  Candidates understand types of assessments and their purposes, strengths, and limitations. 


3.2  Candidates select, develop, administer, and interpret assessments, both traditional print and electronic, for specific purposes


3.3  Candidates use assessment information to plan and evaluate instruction

		



		B. Understand the use of assessment data to plan reading instruction

		IRA Standard 3: Assessment and Evaluation Candidates use a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction

		



		1. Describe methods for using assessment data to diagnose the reading needs of, and tailor instruction for, individual students.

		3.3 Candidates use assessment information to plan and evaluate instruction


3.4  Candidates communicate assessment results and implications to a variety of audiences




		



		2. Describe methods for using diagnostic reading data to differentiate instruction to accelerate the development of students’ reading skills.

		3.1  Candidates understand types of assessments and their purposes, strengths, and limitations. 


3.2  Candidates select, develop, administer, and interpret assessments, both traditional print and electronic, for specific purposes


3.3  Candidates use assessment information to plan and evaluate instruction

		



		3. Describe methods for using diagnostic reading date to differentiate instruction to address the needs of students with reading difficulties

		3.1  Candidates understand types of assessments and their purposes, strengths, and limitations. 


3.2  Candidates select, develop, administer, and interpret assessments, both traditional print and electronic, for specific purposes


3.3  Candidates use assessment information to plan and evaluate instruction

		



		4. Describe the uses of flexible groupings in instruction to address students’ changing reading needs.

		3.3 Candidates use assessment information to plan and evaluate instruction


3.4  Candidates communicate assessment results and implications to a variety of audiences




		



		

		

		





		Praxis Content Reading Specialist (5301)

		2010 IRA Standards

		



		II. Reading and Writing Development

		

		



		A. Understand the development of oral language and oral communication skills.

		IRA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing.

IRA Standard 4: Diversity Candidates create and engage their students in literacy practices that develop awareness, understanding, respect, and a valuing of differences in our society.  


IRA Standard 5: Literate Environment Candidates create a literate environment that fosters reading and writing by integrating foundational knowledge, instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments.  

		



		1. Explain appropriate instructional strategies to promote growth in students’ use of oral language, to develop their listening and speaking skills, and to expand their listening and speaking vocabularies.

		5.2  Candidates design a social environment that is low risk and includes choice, motivation, and scaffolded support to optimize students' opportunities for learning to read and write.  


5.4  Candidates use a variety of classroom configurations (i.e., whole class, small group, and individual) to differentiate instruction.  

		



		2. Explain appropriate instructional strategies to build students’ oral communication skills, to help students use oral language for different purposes, and to facilitate the use of oral language for critical thinking and creative expression.

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		3. Explain appropriate instructional strategies to promote students’ use of oral and nonverbal communication skills is various settings, including group activities and oral presentations.

		5.4  Candidates use a variety of classroom configurations (i.e., whole class, small group, and individual) to differentiate instruction.  

		



		4. Explain appropriate instructional strategies to promote student’s understanding or oral language structures

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		5. Explain appropriate effective methods for facilitating the learning of Standard American English by speakers of other language and dialects.

		4.1 Candidates recognize, understand, and value the forms of diversity that exist in society and their importance in learning to read and write. 




		



		6. Explain the relationship between the complex nature of language acquisition and the unique needs of students with language delays and disorders. 

		4.1 Candidates recognize, understand, and value the forms of diversity that exist in society and their importance in learning to read and write. 




		



		7. Explain how to create a learning environment that is respectful of, and responsive to linguistic and cultural diversity

		4.1 Candidates recognize, understand, and value the forms of diversity that exist in society and their importance in learning to read and write. 


4.2 Candidates use a literacy curriculum and engage in instructional practices that positively impact students' knowledge, beliefs, and engagement with the features of diversity. 


5.2  Candidates design a social environment that is low risk and includes choice, motivation, and scaffolded support to optimize students' opportunities for learning to read and write.  




		



		B. Understand the development of phonological awareness, including phonemic awareness.

		IRA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing

		



		1. Describe phonological awareness and effective instructional strategies for promoting students’ phonological association skills

		2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections.

		



		2. Describe phonemic awareness and the role of phonemic awareness in reading development.

		2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections.

		



		3. Differentiate types of phonemic awareness skills, e.g., phoneme isolation, identity, categorization, blending, segmentation, and deletion.

		2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections.

		



		4. Describe instructional strategies to promote development of phonemic awareness skills by helping students hear, say, and manipulate phonemes in spoken words containing one or more syllables.

		2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections.

		



		C. Understand how to promote students’ understanding of concepts of print and basic phonetic principles.

		IRA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing.  




		



		1. Describe instructional strategies for helping students to learn concepts of print and begin to match voice with print. Describe ways to promote students’ automatic recognition of high-frequency sight words.

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		2. Describe ways to help students recognize and name uppercase and lowercase letters.

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		3. Describe instructional strategies to promote students’ understanding of basic phonetic principles by helping students grasp the alphabetic principle, match consonant sounds and short vowel sounds to appropriate letters, and identify beginning consonant sounds in single-syllable printed words.

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		4. Explain the relationship between students’ invented spelling and their understanding of phonetic principles.

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		D. Understand explicit, systematic phonics instruction

		IRA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing.  

		



		1. Describe basic phonic elements

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		2. Describe explicit instructional strategies for helping beginning readers blend consonant and vowel sounds to decode single-syllable words with regular spellings

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		3. Describe explicit instructional strategies for helping beginning readers recognize common consonant-vowel patterns and apply knowledge of these patterns to read single-syllable words and decode unfamiliar words containing familiar patterns.

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		4. Describe explicit instructional strategies for developing and reinforcing students’ skills in using phonics to decode multisyllabic words and read words containing consonant blends, consonant digraphs, vowel combinations, and r-controlled vowels.

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		E. Understand word-analysis skills and vocabulary development

		IRA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing.  




		



		1. Describe the way phonics, syntax, and semantics interacts as the reader constructs meaning

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  




		



		2. Describe methods for improving students’ reading proficiency by helping students apply word-analysis skills and word-attack strategies

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  




		



		3. Describe instructional strategies for helping students read unfamiliar  multisyllabic words, including compound words, by using syllabication and structural analysis to identify common spelling patterns and morphemes within the word

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		4. Describe instructional strategies for helping students use context, including sentence structure as well as meaning clues, to identify unfamiliar words and technical terms, determine the relevant meaning of a word with multiple meanings, and verify the relevant meaning and/or pronunciation of a homonym or homograph

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  




		



		5. Demonstrate advanced knowledge of instructional strategies for building and extending vocabulary

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  




		



		6. Describe instructional strategies for helping students make effective use of a dictionary, thesaurus, glossary, or other word-reference materials to clarify understanding of a word’s denotative and connotative meanings. 

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  




		



		F. Understand the development of reading fluency and reading comprehension

		IRA Standard 1: Foundational Knowledge Candidates understand the theoretical and evidence-based foundations of reading and writing processes and instruction. 


IRA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing.  




		



		1. Describe the role and importance of automatic word recognition

		2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		2. Describe instructional strategies for promoting development of students’ reading fluency

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  




		



		3. Differentiate the linguistic, sociological, cultural, cognitive, and psychological bases of the reading process and how they influence students’ reading comprehension

		1.1 Candidates understand major theories and empirical research that describe the cognitive, linguistic, motivational, and sociocultural foundations of reading and writing development, processes, and components, including word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


1.2 Candidates understand the historically shared knowledge of the profession and changes over time in the perceptions of reading and writing development, processes, and components. 




		



		4. Differentiate literal, inferential, and evaluative comprehension

		2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources

		



		5. Describe ways to help students apply comprehensions strategies before reading, during reading, and after reading

		2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  




		



		6. Explain the importance of independent reading in the development of reading comprehension and vocabulary knowledge

		1.1 Candidates understand major theories and empirical research that describe the cognitive, linguistic, motivational, and sociocultural foundations of reading and writing development, processes, and components, including word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		7. Explain ways to promote independent reading and family and community involvement in literacy activities.

		1.1 Candidates understand major theories and empirical research that describe the cognitive, linguistic, motivational, and sociocultural foundations of reading and writing development, processes, and components, including word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


1.2 Candidates understand the historically shared knowledge of the profession and changes over time in the perceptions of reading and writing development, processes, and components. 




		



		G. Understand reading comprehension strategies for fiction and poetry

		IRA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing.  




		



		1. Explain how to select a wide variety of literature at appropriate reading levels to encourage independent and reflective reading and to promote students’ comprehension and enjoyment of, and appreciation for, fiction and poetry

		2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  




		



		2. Describe instructional strategies to help students comprehend fiction by identifying basic story elements, retelling familiar stories, and making predictions based on information and pictures in the text

		2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  




		



		3. Describe different genres and types of literature and use this knowledge to improve students’ comprehension

		2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  




		



		4. Identify instructional strategies to help students recognize different genres and types of literature

		2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  




		



		5. Describe ways to strengthen students’ comprehension by developing their literary response and analysis skills

		2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.  




		



		H. Understand reading comprehension strategies for nonfiction

		IRA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing

		



		1. Describe how to select and use a variety of informational, descriptive, and persuasive materials at appropriate reading levels to promote students’’ comprehension of nonfiction, including content-area texts

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources

		



		2. Describe how to use a variety of comprehension strategies to clarify understanding of a text

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources

		



		3. Describe instructional strategies to help students distinguish main ideas and supporting details in a nonfiction text and identify the author’s purpose

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources

		



		4. Describe the instructional strategies to promote students’ comprehension by helping them identify logical organization and recognize structural patterns in nonfiction text

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources

		



		5. Describe instructional strategies for helping students locate and use evidence from a nonfiction text to support their predictions, opinions, and conclusions.

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources

		



		I. Understand writing skills and processes

		IRA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing

		



		1. Describe writing as a developmental process

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 




		



		2. Describe how to write in various forms and for various audiences and purposes

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources

		



		3. Describe strategies for promoting students’ writing skills

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources

		



		4. Describe the recursive stages in the writing process and integrate appropriate strategies for conferencing with students to provide effective feedback during all phases of writing

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources

		



		5. Describe the characteristics of effective composing

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources

		



		6. Describe the principles of effective written expression

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources

		



		7. Describe the interdependence of reading and writing and the role of writing activities in promoting reading comprehension

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources

		



		J. Understand how to promote students’ knowledge of correct spelling, usage, and other writing mechanics

		IRA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing

		



		1. Describe spelling as a developmental process

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		2. Describe systematic spelling instruction, including strategies for helping students recognize common orthographic patterns and strategies for helping students generalize spelling knowledge by transferring what they learn in spelling lessons to their own writing

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		3. Describe appropriate instructional strategies for promoting students’ knowledge and use of writing mechanics, including correct usage, punctuation, and capitalization

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		K. Understand writing and reading as tools for inquiry and research

		IRA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing

IRA Standard 5: Literate Environment Candidates create a literate environment that fosters reading and writing by integrating foundational knowledge, instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments.  




		



		1. Describe ways to promote students’ research skills by helping the students apply affective reading techniques to locate, organize, evaluate, and synthesize information from a variety of print and electronic sources

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


5.1  Candidates design the physical environment to optimize students' use of traditional print, digital, and online resources in reading and writing instruction.

		



		2. Describe how to help students use text organizers to help locate and categorize information

		2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 

5.1  Candidates design the physical environment to optimize students' use of traditional print, digital, and online resources in reading and writing instruction. 

		



		3. Describe strategies for helping students make effective use of reference materials

		2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


5.1  Candidates design the physical environment to optimize students' use of traditional print, digital, and online resources in reading and writing instruction.  

		



		4. Describe how to promote students’ skill in using technology, including electronic media, to conduct research and create final products of research

		2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


5.1  Candidates design the physical environment to optimize students' use of traditional print, digital, and online resources in reading and writing instruction.  

		



		5. Describe ways to evaluate and select a variety of media resources

		2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 

5.1  Candidates design the physical environment to optimize students' use of traditional print, digital, and online resources in reading and writing instruction.  




		



		

		

		





		Praxis Content Reading Specialist (5301)

		2010 IRA Standards

		



		III. Leadership Skills and specialized knowledge of pedagogical principles and instructional practices

		

		



		A. Understand specialized knowledge and skills required to perform the role of a reading specialist

		IRA Standard 1: Foundational Knowledge Candidates understand the theoretical and evidence-based foundations of reading and writing processes and instruction. 


IRA Standard 3: Assessment and Evaluation Candidates use a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction.


IRA Standard 4: Diversity Candidates create and engage their students in literacy practices that develop awareness, understanding, respect, and a valuing of differences in our society.  


IRA Standard 5: Literate Environment Candidates create a literate environment that fosters reading and writing by integrating foundational knowledge, instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments.  


IRA Standard 6: Professional Learning and Leadership Candidates recognize the importance of, demonstrate, and facilitate professional learning and leadership as a career-long effort and responsibility.

		



		1. Describe the processes involved in language acquisition in order to diagnose reading difficulties

		6.3  Candidates participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs.

		



		2. Distinguish types of disabilities and their implications for literacy development an reading instruction

		4.1 Candidates recognize, understand, and value the forms of diversity that exist in society and their importance in learning to read and write. 


5.2  Candidates design a social environment that is low risk and includes choice, motivation, and scaffolded support to optimize students' opportunities for learning to read and write.  


5.3  Candidates use routines to support reading and writing instruction (e.g., time allocation, transitions from one activity to another, discussions, and peer feedback). 


5.4  Candidates use a variety of classroom configurations (i.e., whole class, small group, and individual) to differentiate instruction.  




		



		3. Integrate knowledge of the reading needs of high-achieving students and effective instructional strategies to challenge them at appropriate levels

		5.2  Candidates design a social environment that is low risk and includes choice, motivation, and scaffolded support to optimize students' opportunities for learning to read and write.  


5.3  Candidates use routines to support reading and writing instruction (e.g., time allocation, transitions from one activity to another, discussions, and peer feedback). 


5.4  Candidates use a variety of classroom configurations (i.e., whole class, small group, and individual) to differentiate instruction.  




		



		4. Integrate knowledge of developmental psychology, including theories of personality and learning behaviors in relation to literacy development

		1.1 Candidates understand major theories and empirical research that describe the cognitive, linguistic, motivational, and sociocultural foundations of reading and writing development, processes, and components, including word recognition, language comprehension, strategic knowledge, and reading-writing connections. 




		



		5. Describe in-depth knowledge of, and respect for, the influence of cultural context on language and literacy development

		4.1 Candidates recognize, understand, and value the forms of diversity that exist in society and their importance in learning to read and write. 


4.2 Candidates use a literacy curriculum and engage in instructional practices that positively impact students' knowledge, beliefs, and engagement with the features of diversity

		



		6. Integrate knowledge of the principles of educational measurement and evaluation as they apply to reading assessment and screening

		3.1  Candidates understand types of assessments and their purposes, strengths, and limitations. 


3.2  Candidates select, develop, administer, and interpret assessments, both traditional print and electronic, for specific purposes. 


3.3  Candidates use assessment information to plan and evaluate instruction. 


3.4  Candidates communicate assessment results and implications to a variety of audience

		



		7. Apply current research and recognize exemplary practices in literacy instruction

		6.1  Candidates demonstrate foundational knowledge of adult learning theories and related research about organizational change, professional development, and school culture.  

		



		B. Understand leadership roles of the reading specialist in organizing and supervising reading programs and promoting staff development

		IRA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing.  


IRA Standard 5: Literate Environment Candidates create a literate environment that fosters reading and writing by integrating foundational knowledge, instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments.  


IRA Standard 6: Professional Learning and Leadership Candidates recognize the importance of, demonstrate, and facilitate professional learning and leadership as a career-long effort and responsibility.

		



		1. Describe strategies for planning, organizing, coordinating, and supervising the reading program within the classroom, school, or division

		6.1  Candidates demonstrate foundational knowledge of adult learning theories and related research about organizational change, professional development, and school culture.

6.3  Candidates participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs  

		



		2. Integrate appropriate strategies for instructing and advising teachers in the skills necessary to differentiate reading instruction for all students

		6.3  Candidates participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs

		



		3. Describe ways to initiate, implement, evaluate, and participate in professional development to enhance the quality of reading instruction and address the goals of the reading program

		6.1  Candidates demonstrate foundational knowledge of adult learning theories and related research about organizational change, professional development, and school culture.  


6.3  Candidates participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs

		



		4. Describe principles, procedures, and issues involved in designing, implementing, evaluating, and improving the reading curriculum

		6.1  Candidates demonstrate foundational knowledge of adult learning theories and related research about organizational change, professional development, and school culture.  

		



		5. Describe strategies for selecting, organizing, and using appropriate reading materials and instructional resources, including instructional technologies, to create a learning environment that promotes students’ reading development

		2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 


2.2  Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading-writing connections. 


2.3  Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.


5.1  Candidates design the physical environment to optimize students' use of traditional print, digital, and online resources in reading and writing instruction.  


5.2  Candidates design a social environment that is low risk and includes choice, motivation, and scaffolded support to optimize students' opportunities for learning to read and write.  


5.4  Candidates use a variety of classroom configurations (i.e., whole class, small group, and individual) to differentiate instruction.  




		



		C. Understand strategies for communicating and collaborating with all members of the educational community to address the goals of the reading program

		IRA Standard 6: Professional Learning and Leadership Candidates recognize the importance of, demonstrate, and facilitate professional learning and leadership as a career-long effort and responsibility.

		



		1. Integrate communication and facilitation skills to promote effective collaboration among colleagues, students’ families, and the wider community in addressing the goals of the reading program

		6.2  Candidates display positive dispositions related to their own reading and writing and the teaching of reading and writing, and pursue the development of individual professional knowledge and behaviors


6.3  Candidates participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs.

		



		2. Describe how to apply techniques for consensus building and conflict resolution to facilitate communication about issues relating to the reading program

		6.1  Candidates demonstrate foundational knowledge of adult learning theories and related research about organizational change, professional development, and school culture.  

		



		3. Describe how to interpret and communicate to colleagues and other members of the educational community relevant research findings about reading and their implications for reading instruction

		6.2  Candidates display positive dispositions related to their own reading and writing and the teaching of reading and writing, and pursue the development of individual professional knowledge and behaviors


6.3  Candidates participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs.

		



		4. Describe how to help advocate for public support of reading education by communicating effectively with policymakers, the media, and the general public

		4.3 Candidates develop and implement strategies to advocate for equity


6.4  Candidates understand and influence local, state, or national policy decisions.

		



		5. Describe strategies for developing effective partnerships between schools and community agencies to help address reading goals.

		6.2  Candidates display positive dispositions related to their own reading and writing and the teaching of reading and writing, and pursue the development of individual professional knowledge and behaviors


6.4  Candidates understand and influence local, state, or national policy decisions.
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		2010 IRA Standards

		



		IV. Professional Leadership

		IRA Standard 1: Foundational Knowledge Candidates understand the theoretical and evidence-based foundations of reading and writing processes and instruction. 


IRA Standard 2: Curriculum and Instruction Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing.  

		



		1. The candidate will apply knowledge of professional learning and leadership to prepare an organized written response to a topic relating to the development of student literacy

		1.3 Candidates understand the role of professional judgment and practical knowledge for improving all students' reading development and achievement.


2.1  Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum. 
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		V. Analysis of Individual Case Study

		IRA Standard 1: Foundational Knowledge Candidates understand the theoretical and evidence-based foundations of reading and writing processes and instruction. 


IRA Standard 3: Assessment and Evaluation Candidates use a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction.




		



		1. The candidate will apply knowledge of reading assessment and instruction to prepare an organized written response to a case study of an elementary student

		1.3 Candidates understand the role of professional judgment and practical knowledge for improving all students' reading development and achievement.


3.1  Candidates understand types of assessments and their purposes, strengths, and limitations. 


3.2  Candidates select, develop, administer, and interpret assessments, both traditional print and electronic, for specific purposes. 


3.3  Candidates use assessment information to plan and evaluate instruction. 


3.4  Candidates communicate assessment results and implications to a variety of audiences

		



		

		

		





Alignment Reading Specialist Praxis to 2010 IRA Standards


Assessment #7:  ED 564 Synthesis of Research Studies 


(IRA Standards 1.1, 1.3)


a.  A brief description of the assessment and its use in the program:


Candidates are required to reflect on historical developments in the area of reading by writing a summary of what s/he learned from the Cowen text:


 Cowen, J. E. (2003).  A balanced approach to beginning reading instruction: A synthesis 



of six major U.S. research studies. Newark, DE: International Reading 



Association.


Candidates are instructed to articulate through reflection how these seminal research results should inform literacy instruction in schools with particular emphasis on language development and learning to read.  Begin by first identifying and thoroughly describing the six (6) major studies discussed within the text:  1. Cooperative Research Program in First-Grade Reading Instruction (1967/1997); 2.  Learning to Read: The Great Debate (1967); 3.  Becoming a Nation of Readers: The Report of the Commission on Reading 1985);  4.  Beginning to Read: Thinking and Learning about Print (1990); 5. Preventing Reading Difficulties in Young Children (1998);  and, 6. Report of the National Reading Panel: Teaching Children to Read: An Evidence-Based Assessment of the Scientific Research Literature on Reading and Its Implications for Reading Instruction (2000) (IRA 1.1).   Summaries should be accurate, concise, organized, coherent and labeled appropriately. 


Once candidates have described each study, they are instructed to reflect upon the research results in total. Through further synthesis, candidates are required to compare and contrast these seminal research results and include a description of how these results should inform literacy instruction in schools.  For example, describe specifically how teachers can implement effective reading instruction based upon these seminal research results.  How do these research results impact language development and learning to read?  You might consider including a classroom scenario in which students are engaged in evidence-based instruction.  Be specific about what these practices should include (IRA 1.3).


b.  A description of how this assessment specifically aligns with the standards it is cited for in Section III.  Cite SPA standards by number, title, and/or standard wording.


The Synthesis of Studies assignment most strongly aligns with IRA standards 1.1 and 1.3.  The Synthesis of Studies assignment addresses Standards 1.1 and 1.3 as candidates are required to summarize seminal readings studies and articulate how these studies impacted reading instruction. Standard 1.3 is also included as candidates through their synthesis of studies understand the role of practical knowledge and role of professional judgment for improving all students’ reading development and achievement.

c. A brief analysis of the data findings

The majority of teacher candidates were at the exemplary and proficient levels. No candidate scored at the unsatisfactory level, which includes resubmission of the assignment to demonstrate mastery of the weak area.  

d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number, title, and/or standard wording;

Candidates identified and described each major research study in the Cowen text. Candidates through this assignment were instructed to reflect upon the research results in total. Results reveal that the candidates articulate foundational knowledge to ground their instructional practices and deliver highly effective interventions responsive to literacy development (IRA 1.1, 1.3), although higher percentage was noted for IRA 1.3.  A pass rate of 100% was established for IRA Standard 1.1 and 1.3 Foundational Knowledge through the Synthesis of Studies assessment.

ED 564 Synthesis of Studies –  Assignment Directions

Each student is required to write a summary of what s/he learned from the Cowen text and reflect upon how these research results should inform literacy instruction in schools, with particular emphasis on child language development and learning to read (IRA 1.3).  Begin by first identifying and thoroughly describing the six (6) major studies discussed within the text:  1. Cooperative Research Program in First-Grade Reading Instruction (1967/1997); 2.  Learning to Read: The Great Debate (1967); 3.  Becoming a Nation of Readers: The Report of the Commission on Reading 1985); 4.  Beginning to Read: Thinking and Learning about Print (1990); 5. Preventing Reading Difficulties in Young Children (1998); and, 6. Report of the National Reading Panel: Teaching Children to Read: An Evidence-Based Assessment of the Scientific Research Literature on Reading and Its Implications for Reading Instruction (2000) (IRA 1.1, 1.3).  Summaries should be accurate, concise, organized, coherent and labeled appropriately.  Please do not include direct quotes; instead, paraphrase your understanding of each study.  Suggested length of each study description is 1 – 1 ½ pages in length.  You will not be penalized for exceeding the suggested page length.


Once you have described each study, reflect upon the research results in total.  Then write a description of how these results should inform literacy instruction in schools (IRA 1.1, 1.3).  In other words, describe specifically how teachers can implement effective reading instruction, for example, child language development, based upon these research results.  You might consider including a classroom scenario in which students are engaged in evidence-based instruction.  Be specific about what these practices should include. Suggested length of reflection is 2 - 3 pages in length.

Papers must be doubled-spaced and between 8 to 12 pages in length, excluding coversheet.  Include a coversheet and number the pages of your paper.  Please proofread before submitting your work.  Papers will be evaluated using the Synthesis of Studies Rubric.  

Assessment #7:  ED 564 Synthesis of Studies


		IRA


Standards




		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Score



		Understands major theories and empirical research that describe the cognitive, linguistic, motivational and sociocultural foundations of reading and writing development processes and components. (IRA 1.1)

		The candidate referred to six major theories


in the foundational areas related to reading.  The candidate is highly descriptive and exceptional in comparing, contrasting, and critiquing the theories based on reading and writing development processes and components.

		The candidate referred to six major theories in the foundational areas related to reading.  The candidate is descriptive  with a high degree of comparing, contrasting, and critiquing the theories based on reading and writing development processes and components.

		The candidate referred to five major theories in foundational areas related to reading.  The candidate is descriptive with a satisfactory degree of comparing, contrasting, and critiquing the theories based on reading and writing development processes and components.

		The candidate referred to less than four major theories in foundational areas related to reading.  The candidate provides minimal description in comparing, contrasting, and critiquing the theories. Limited information on reading and writing development and processes and components.

		/4



		Understands professional judgment and practical knowledge for improving reading development and achievement. (IRA 1.3)

		The candidate demonstrates an exceptional degree of empathy and ethical behavior when teaching students and collaborating with professionals.

		The candidate demonstrates an adequate degree of empathy and ethical behavior when teaching students and collaborating with professionals.

		The candidate demonstrates some empathy and ethical behavior when teaching students and collaborating with professionals.

		No analysis and/or reflection is included. Inconsistent demonstration of empathy and ethical behavior when teaching students and collaborating with professionals.

		/4



		Adherence to Guidelines

		Paper follows all 7 guidelines: (cover sheet, submitted on time, 8 – 12 pages in length, 12 pt. TNR font, 1 inch margins, pages numbered, rubric attached)

		Paper follows 5 - 6 guidelines: (cover sheet, submitted on time, 8 – 12 pages in length, 12 pt. TNR font, 1 inch margins, pages numbered, rubric attached)

		Paper follows 3 – 4 guidelines:


(cover sheet, submitted on time, 8 – 12 pages in length, 12 pt. TNR font, 1 inch margins, pages numbered, rubric attached)

		Paper follows fewer than 3 guidelines: 


(cover sheet, submitted on time, 8 – 12 pages in length, 12 pt. TNR font, 1 inch margins, pages numbered, rubric attached)

		/4



		Mechanics and Usage

		The paper is error free.

		The paper contains 1 – 2 errors in punctuation, spelling, or grammar.

		The paper contains 3 – 4 errors in punctuation, spelling, or grammar.

		The paper contains 5 or more errors in punctuation, spelling, or grammar.

		/4





Assessment #7 ED 564 Synthesis of Studies Assignment

Summary of Results: Fall 2014

IRA Standards Measured: 1.1, 1.3

Number of Candidates = 7

		IRA


Standards




		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


3.50



		Understands major theories and empirical research that describe the cognitive, linguistic, motivational and sociocultural foundations of reading and writing development processes and components. (IRA 1.1) 

		2

		3

		2

		0

		3.00





		 Understands professional judgment and practical knowledge for improving reading development and achievement. (IRA 1.3)

		7

		0

		0

		0

		4.00







Assessment # 7

Pass Rate: 100%


		Assessment #7: Synthesis of Studies Assignment Aligned To IRA Standards/Criteria

		2014

N = 7



		Standard 1: Foundational Knowledge

		3.50



		Assessment #7 Cumulative Mean Score

		3.50





Assessment #7:  ED 564 Synthesis of Studies


		IRA


Standards




		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Score



		Understands major theories and empirical research that describe the cognitive, linguistic, motivational and sociocultural foundations of reading and writing development processes and components. (IRA 1.1)

		The candidate referred to six major theories


in the foundational areas related to reading.  The candidate is highly descriptive and exceptional in comparing, contrasting, and critiquing the theories based on reading and writing development processes and components.

		The candidate referred to six major theories in the foundational areas related to reading.  The candidate is  descriptive  with a high degree of comparing, contrasting, and critiquing the theories based on reading and writing development processes and components.

		The candidate referred to five major theories in foundational areas related to reading.  The candidate is descriptive with a satisfactory degree of comparing, contrasting, and critiquing the theories based on reading and writing development processes and components.

		The candidate referred to less than four major theories in foundational areas related to reading.  The candidate provides minimal description in comparing, contrasting, and critiquing the theories. Limited information on reading and writing development and processes and components.

		/4



		Understands professional judgment and practical knowledge for improving reading development and achievement. (IRA 1.3)

		The candidate demonstrates an exceptional degree of empathy and ethical behavior when teaching students and collaborating with professionals.

		The candidate demonstrates an adequate degree of empathy and ethical behavior when teaching students and collaborating with professionals.

		The candidate demonstrates some empathy and ethical behavior when teaching students and collaborating with professionals.

		No analysis and/or reflection is included. Inconsistent demonstration of empathy and ethical behavior when teaching students and collaborating with professionals.

		/4



		Adherence to Guidelines

		Paper follows all 7 guidelines: (cover sheet, submitted on time, 8 – 12 pages in length, 12 pt. TNR font, 1 inch margins, pages numbered, rubric attached)

		Paper follows 5 - 6 guidelines: (cover sheet, submitted on time, 8 – 12 pages in length, 12 pt. TNR font, 1 inch margins, pages numbered, rubric attached)

		Paper follows 3 – 4 guidelines:


(cover sheet, submitted on time, 8 – 12 pages in length, 12 pt. TNR font, 1 inch margins, pages numbered, rubric attached)

		Paper follows fewer than 3 guidelines: 


(cover sheet, submitted on time, 8 – 12 pages in length, 12 pt. TNR font, 1 inch margins, pages numbered, rubric attached)

		/4



		Mechanics and Usage

		The paper is error free.

		The paper contains 1 – 2 errors in punctuation, spelling, or grammar.

		The paper contains 3 – 4 errors in punctuation, spelling, or grammar.

		The paper contains 5 or more errors in punctuation, spelling, or grammar.

		/4





Assessment #7 ED 564 Synthesis of Studies Assignment

Summary of Results: Summer 2015

IRA Standards Measured: 1.1, 1.3

Number of Candidates = 12

		IRA


Standards




		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


3.54



		Understands major theories and empirical research that describe the cognitive, linguistic, motivational and sociocultural foundations of reading and writing development processes and components. (IRA 1.1) 

		9

		1

		2

		0

		3.58





		 Understands professional judgment and practical knowledge for improving reading development and achievement. (IRA 1.3)

		9

		1

		1

		1

		3.50







Assessment # 7

Pass Rate: 100%


		Assessment #7: Synthesis of Studies Assignment Aligned To IRA Standards/Criteria

		2015

N = 12



		Standard 1: Foundational Knowledge

		3.54



		Assessment #7 Cumulative Mean Score

		3.54





Assessment 7 Synthesis of Research Studies


Section IV – Assessment #4 ED 570 Case Study Profile (IRA, 2010)


a.  A brief description of the assessment and its use in the program


The candidate will be developing and implementing an extensive Case Study Profile on a child below grade level (Pre K – 3) as part of a supervised practicum at the Clarion University campus. A thorough review of the reading research literature will be conducted.  The candidate will select, plan, and demonstrate use of appropriate reading assessment instruments, strategies, and materials to identify strengths and needs.  The candidate will demonstrate research-based strategies for providing effective reading instruction, with particular emphasis on phonemic awareness, phonics, vocabulary, fluency, and comprehension for a designated period of time in their work with Pre-K – 6 children.  The candidate will be working onsite with speech pathologists and reading intervention specialists from the special education department assessing and instructing children in the area of language development as part of their case study profile with particular emphasis on phonemic awareness.  The candidate will share their findings with parents/guardians, onsite speech pathologists, reading intervention specialists and classroom teachers at an Open House as part of the practicum experience at Clarion University of Pennsylvania campus.  

b.  A description of how this assessment specifically aligns with the standards it is cited for in Section III.  Cite SPA standards by number, title, and/or standard wording.


The Case Study Profile Assignment aligns with Standards 1, 2, 3, 5, and 6.  Standard 1 focusing on Foundational Knowledge is documented through knowledge of reading and writing instruction including research to support instructional goals related to cultural and linguistic diversity along with the major components of reading and how they are integrated in fluent reading, embedded as part of the overall case study profile (IRA 1.3).  With Standard 2 Curriculum and Instruction, candidates will use a wide range of instructional practices, approaches, methods, and curriculum materials to support appropriate grade level reading and writing instruction for learners at differing stages of development (IRA 2.2). Candidates use a variety of assessment tools (informal and formal) and practices to plan and evaluate effective reading instruction through the case study profile (IRA 3.1, 3.2, 3.3, 3.4).  IRA standard 5 Literate Environment is also reflected as candidates design the physical environment that optimizes students’ use of traditional print, digital and online resources in reading and writing instruction. (IRA 5.1, 5.2, 5.4)  IRA standard 6 Professional Learning and Leadership provides the opportunity for candidates to view professional development as a career-long effort and responsibility through sharing their case study profiles with classroom teachers, parent/guardians, and speech pathologists and reading intervention specialists onsite at the practicum Open House at Clarion University of Pennsylvania (IRA 6.2, 6.3).

c. A brief analysis of the data findings

The majority of teacher candidates were at the exemplary and proficient levels.  The collaborative work of the graduate reading and language arts committee to revise the Case Study Profile to more explicitly reflect child language development and use of research to ensure that future teacher candidates score at the exemplary and/or proficient levels by meeting or exceeding IRA standards was an immensely helpful recommendation made by the IRA reviewers.  No candidate scored at the unsatisfactory level, which includes resubmission of the assignment to demonstrate mastery of the weak area.  


d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number, title, and/or standard wording;


Cumulative data findings indicate that candidates successfully demonstrated the ability to identify, explain, compare, and contrast the theories and research in the areas of child language development and learning to read while also comparing and contrasting, using, interpreting, and recommending a wide range of assessment tools and practices (IRA 1.3 and 3.2). Candidates also showed proficiency in assisting the classroom teacher in using assessment to plan instruction for all students, communicating assessment information by sharing their case study profiles with various stakeholders consisting of classroom teachers, parents/guardians, and onsite speech pathologists and reading intervention specialists in an Open House venue.  Candidates also demonstrated and modeled reading and writing for real purposes in daily interactions and through use of reader’s theater and journal writing as part of their case study profile (IRA 3.3, 3.4). Candidates also articulated theories connected to the teacher’s role (IRA 6.3) in interpreting assessment data and providing a take home parent packet to continue and maintain reading progress throughout the summer.  This parent packet also included brain-breaks activities for the children.  

Assessment #4 - ED 570 Case Study Profile

Candidate’s Case Study Profile must be constructed using the following subtitles:


 Background Information (IRA 3.3)

A variety of background information on the child can be obtained through the following: 



School Reports


Title 1 Reading File 


Academic Performance


Parent Interview

Conferring with reading specialist and/or literacy coach


Conferring with other school personnel such as classroom teacher

Consulting with the speech pathologist (onsite)

Reading Interest Interview or Motivation Survey


 Pre-assessment Results (IRA 3.1, 3.2, 3.3)


Informal assessments, for example (Johns Informal Reading Inventory) and formal assessments (DIBELS) through research are to be utilized to determine the child’s strengths and needs in the area of reading.


Instructional Goals and Instructional Strategies Used (IRA 1.3, 2.2, 2.3)


Log of individualized instruction, literature research review and collaboration as literacy coaches with the child is documented. Instructional approaches and strategies, including research and technology-based practices are included.


Post-assessment Results (IRA 3.1, 3.3)


Informal and formal assessments are utilized to compare to pre-assessment results.


 Recommendations (IRA 2.2,  3.3, 3.4)

Based on the Post Assessment Results, what instructional strategies/techniques do you recommend to maintain progress with the child’s reading or writing development?  Use Johns, McKenna & Dougherty-Stahl or other texts to suggest techniques and activities.  What instructional materials and books do you recommend be used with this child?  Provide five technology websites to reinforce learning at home, for example, diversity in the home with English Language Learners.  Link your recommendations to what you found in your pre and post assessments and background information on this child.  Compile this information in a parent packet to be discussed and distributed at the Practicum Open House.


Appendices



Five references in current APA format


Copies of all pre and post assessments and survey, copies of reading interest interviews

ED 570 Case Study Profile Rubric

		IRA Standards/Criteria

		Exemplary (4) 

		Proficient (3)

		Developing (2) 

		 Unsatisfactory (1)

		Score



		Understands professional judgment and practical knowledge for improving reading development and achievement. (IRA 1.3)




		Effectively demonstrates professional judgment and practical knowledge when teaching students and collaborating with professionals.

		Demonstrates consistent professional judgment and practical knowledge when teaching students and collaborating with professionals.

		Demonstrates some professional judgment and practical knowledge when teaching students and collaborating with professionals.

		Inconsistently demonstrates professional judgment and practical knowledge when teaching students and collaborating with professionals.

		/4



		Uses appropriate instructional practices to meet the needs of individual learners including word recognition, comprehension, strategic knowledge, and reading-writing connections. 


(IRA 2.2)

		Highly comprehensive and effectively implements appropriate instructional practices to meet the needs of individual learners including word recognition, comprehension, strategic knowledge, and reading-writing connections.

  

		Comprehensive and implements appropriate instructional practices to meet needs of a group of learners including word recognition, comprehension, strategic knowledge, and reading-writing connections 

		Implements appropriate instructional practices to meet needs of some learners including few word recognition, comprehension, strategic knowledge, and reading-writing connections.

		Use of instructional practices to meet the needs of a group of learners is not documented.

		/4



		Understands and uses assessments according to their purposes, strengths, and limitations. 


(IRA 3.1)

		Highly comprehensive and effectively uses, interprets, and recommends relevant assessment tools and practices.  Effectively demonstrates appropriate use of assessments in practice. Reflective evidence of team collaboration is provided.

		Comprehensive, uses, interprets, and recommends relevant assessment tools and practices.  Demonstrates appropriate use of assessments in practice. Provides evidence of team collaboration

		Uses and interprets some assessment tools and practices. Demonstrates limited use of assessments in practice.  Provides some evidence of team collaboration.

		Uses of assessment tools and practices are not documented.

		/4



		Select, administers, and interprets assessments for specific purposes (IRA 3.2)

		Highly comprehensive and effectively assesses individual students to determine strengths and needs.  Extend assessments to design and modify instruction for individuals.

		Comprehensive and assesses individual students to determine strengths and needs.  Use of assessments to design and modify instruction for individuals.

		Determines strengths and needs.  Use of some assessments to design and modify instruction for some individuals.

		Strength and needs of students are not identified or used for instruction.

		/4



		Uses assessment information to plan, evaluate, and revise instruction.

(IRA 3.3)

		Highly comprehensive and effectively analyzes detailed assessment data and utilizes results to meet the needs of all learners. Reflective evidence of team collaboration is provided.

		Comprehensive analyzes assessment data and utilizes results to meet the needs of a group of learners. Provides evidence of team collaboration.

		Uses some assessment data to meet the needs of a group of learners. Provides evidence of some team collaboration.

		Uses limited assessment data to meet the needs of a group of learners. Limited collaboration provided.

		/4



		Communicates assessment information to various stakeholders


 (IRA 3.4)




		Highly comprehensive and effectively communicates clear written communication to document students’ strengths, needs, and instructional recommendations.

		Comprehensive and communicates written communication to document students’ strengths, needs, and instructional recommendations.

		Some use of written communication to document students’ strengths, needs, and instructional recommendations.

		Written communication is limited in documenting students’ strengths, needs, and instructional recommendations.

		/4



		Designs a physical environment to optimize students’ use of instructional materials, and resources. (IRA 5.1)

		Highly comprehensive and effectively selects materials that relate to students’ reading abilities, and interests. Provides reflective evidence of team collaboration.

		Comprehensive and selects materials that relate to students’ reading abilities and interests of a group of learners. Provides evidence of team collaboration.

		Selects materials that relate to students’ abilities, interests of some learners. Provides some evidence of team collaboration.

		Use of instructional materials to meet the needs of a group of learners is not documented.

		/4



		Designs socially engaging environment to optimize students’ reading and writing performance. (IRA 5.2)

		Effectively and comprehensively creates and maintains a socially engaging learning environment with scaffolded support. Effectively reflects on motivational impact of instruction. Reflective team collaboration is evident.

		Creates and maintains a socially engaging learning environment with appropriate support for all learners. Reflects on motivational impact of instruction.  Consistent team collaboration is evident.

		Creates and maintains a learning environment with some support for learners.  Acknowledges motivational impact of instruction.  Some team collaboration is evident.

		A socially engaging and motivating learning environment and team collaboration are not apparent.

		/4



		Uses a variety of classroom configurations to differentiate instruction. (IRA 5.4)

		Effectively and comprehensively utilizes evidence-based grouping practices to meet the needs of all learners. Reflective team collaboration is evident.

		Utilizes evidence-based grouping practices to meet the needs of all learners.  Consistent team collaboration is evident.

		Utilizes some grouping practices to meet the needs of some learners.  Some team collaboration is evident.

		Grouping practices and team collaboration are not evident.

		/4



		Displays positive dispositions related to reading/writing and pursues the development of professional knowledge, skills, and dispositions.

(IRA 6.2)

		Effectively and consistently demonstrates and models positive dispositions toward teaching reading/writing and student performance and actively pursues knowledge, skills, and dispositions through strong leadership.

		Demonstrates positive dispositions toward teaching reading/writing and student performance and actively pursues knowledge, skills, and dispositions through adequate leadership skills.

		Demonstrates some positive dispositions toward teaching reading/writing and student performance and pursues knowledge, skills, and dispositions through limited leadership skills.

		Positive dispositions toward teaching reading/writing and student performance are inconsistent. Professional knowledge and leadership skills are not evident.

		/4



		Participates, designs, facilitates, leads and evaluates professional development programs


(IRA 6.3)

		Exhibits excellent leadership skills in professional development. Effectively articulates the evidence base that grounds instructional practices.

		Exhibits leadership skills in professional development.  Articulates the evidence base that grounds most instructional practices.

		Exhibits some leadership skills in professional development.  Articulates the evidence base that grounds some instructional practices.

		Leadership skills are not evident.  Evidence base that grounds instructional practices is not articulated.




		/4



		Professionalism

		5 or more references


Professional presentation


No spelling, grammar, and/or mechanical errors.


No APA errors

		4 or more references


Professional presentation,


Few spelling, grammar, and/or mechanical errors. 1 -2 APA errors

		3 or more references


Professional presentation Several spelling, grammar, and/or mechanical errors


3 – 4 APA errors




		2 or less references


Unprofessional appearance


Significant spelling, grammar, and/or mechanical errors


More than 4 APA errors

		





Assessment #4 ED 570 Case Study Profile

Summary of Results: 2015

IRA Standards Measured: 1.3, 2.2, 3.1, 3.2, 3.3, 3.4, 5.1, 5.2, 5.4, 6.2, 6.3

Number of Candidates = 7

		IRA  Standards/Criteria

(Foundational Knowledge)

		Exemplary (4) 

		Proficient (3)

		Developing (2) 

		 Unsatisfactory (1)

		Mean

4.00



		Language development and reading acquisition, and variations related to cultural and linguistic diversity


(IRA 1.3)




		7

		0

		0

		0

		4.00



		IRA Standards/Criteria


(Curriculum and Instruction)

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean

3.85



		Uses appropriate instructional practices to meet the needs of diverse learners. 


(IRA 2.2)

		6

		1

		0

		0

		3.85



		IRA Standards/Criteria


Assessment and Evaluation

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean

3.90



		Understands and uses assessments according to their purposes, strengths, and limitations. 


(IRA 3.1)

		7

		0

		0

		0

		4.00



		Select, administers, and interprets assessments for specific purposes (IRA 3.2)

		7

		0

		0

		0

		4.00



		Uses assessment information to plan, evaluate, and revise instruction.

(IRA 3.3)

		5

		2

		0

		0

		3.71



		Communicates assessment information to various stakeholders


 (IRA 3.4)




		6

		1

		0

		0

		3.85



		IRA Standards/Criteria


(Literate Environment)

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean

3.95



		Designs a physical environment to optimize students’ use of instructional materials, and resources. (IRA 5.1)

		7

		0

		0

		0

		4.00



		Designs socially engaging environment to optimize students’ reading and writing performance. (IRA 5.2)

		7

		0

		0

		0

		4.00



		Uses a variety of classroom configurations to differentiate instruction. (IRA 5.4)

		6



		1

		0

		0

		3.85



		IRA Standards/Criteria


(Professional Learning and Leadership)

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean

3.925



		Displays positive dispositions related to reading/writing and pursues the development of professional knowledge, skills, and dispositions.

(IRA 6.2)

		7

		0

		0

		0

		4.00



		Participates, designs, facilitates, leads and evaluates professional development programs


(IRA 6.3)

		6

		1

		1

		0

		3.85



		Professionalism

		

		

		

		

		





Assessment #4

Pass Rate: 100%


		Assessment #4: Case Study Profile Aligned To IRA Standards/Criteria

		2015

N = 7



		Standard 1: Foundational Knowledge

		4.00



		Standard 2: Curriculum and Instruction

		3.85



		Standard 3: Assessment and Evaluation

		3.90



		Standard 5: Literate Environment

		3.95



		Standard 6: Professional Learning and Leadership

		3.925



		Assessment #4 Cumulative Mean Scores

		3.925





Assessment #4  ED 570 Case Study Profile

Summary of Results: 2016

IRA Standards Measured: 1.3, 2.2, 3.1, 3.2, 3.3, 3.4, 5.1, 5.2, 5.4, 6.2, 6.3

Number of Candidates = 12

		IRA Standards/Criteria

(Foundational Knowledge)

		Exemplary (4) 

		Proficient (3)

		Developing (2) 

		 Unsatisfactory (1)

		Mean

3.92



		Language development and reading acquisition, and variations related to cultural and linguistic diversity


(IRA 1.3)




		11

		1

		0

		0

		3.92



		IRA Standards/Criteria


(Curriculum and Instruction)

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean

3.92



		Uses appropriate instructional practices including word recognition, comprehension, strategic knowledge, and reading-writing connection

(IRA 2.2)

		11

		1

		0

		0

		3.92



		IRA Standards/Criteria


Assessment and Evaluation

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean

3.94



		Understands and uses assessments according to their purposes, strengths, and limitations. 


(IRA 3.1)

		12

		0

		0

		0

		4.00



		Select, administers, and interprets assessments for specific purposes (IRA 3.2)

		11

		1

		0

		0

		3.92



		Uses assessment information to plan, evaluate, and revise instruction.

(IRA 3.3)

		10

		2

		0

		0

		3.83



		Communicates assessment information to various stakeholders


 (IRA 3.4)




		12

		0

		0

		0

		4.00



		IRA Standards/Criteria


(Literate Environment)

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean

4.00



		Designs a physical environment to optimize students’ use of instructional materials, and resources. (IRA 5.1)

		12

		0

		0

		0

		4.00



		Designs socially engaging environment to optimize students’ reading and writing performance. (IRA 5.2)

		12

		0

		0

		0

		4.00



		Uses a variety of classroom configurations to differentiate instruction. (IRA 5.4)

		12



		0

		0

		0

		4.00



		IRA Standards/Criteria


(Professional Learning and Leadership)

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean

3.92



		Displays positive dispositions related to reading/writing and pursues the development of professional knowledge, skills, and dispositions.

(IRA 6.2)

		11

		1

		1

		0

		3.92



		Participates, designs, facilitates, leads and evaluates professional development programs


(IRA 6.3)

		11

		1

		1

		0

		3.92



		Professionalism

		

		

		

		

		





Assessment #4

Pass Rate: 100%


		Assessment #4: Case Study Profile Aligned To IRA Standards/Criteria

		2016

N = 12



		Standard 1: Foundational Knowledge

		3.92



		Standard 2: Curriculum and Instruction

		3.92



		Standard 3: Assessment and Evaluation

		3.94



		Standard 5: Literate Environment

		4.00



		Standard 6: Professional Learning and Leadership

		3.92



		Assessment #4 Cumulative Mean Scores

		3.94





Assessment 4 Case Study Profile


Section IV – Assessment #5 571 Portfolio (IRA, 2010)


a.  A brief description of the assessment and its use in the program


Candidates (in literacy coaching teams onsite at Clarion University of Pennsylvania campus) will be developing an extensive portfolio on their three-week practicum experience.  The candidate will demonstrate use of appropriate reading assessment instruments, strategies, and materials to identify strengths and needs of the children in their portfolio. The candidate will also demonstrate research-based strategies for providing effective reading instruction, with particular emphasis on phonemic awareness, phonics, vocabulary, fluency, and comprehension for a designated period of time with Pre-K – 6 children.  Examples of informal and formal assessments are included in the portfolio and their work in the area of language development with onsite speech pathologists. Instructional goals are documented, placing emphasis on application of techniques used for assessment and instruction. Candidates will share their portfolios with parents/guardians, onsite speech pathologists, reading intervention specialists, and classroom teachers at an Open House as part of the practicum experience at Clarion University of Pennsylvania.


b.  A description of how this assessment specifically aligns with the standards it is cited for in Section III.  Cite SPA standards by number, title, and/or standard wording.


The Portfolio Assignment aligns with Standards 1, 2, 3, 5, and 6.  Standard 1.3, candidates demonstrate the role of professional judgment and practical knowledge for improving students’ reading development and achievement.  Standard 2.2, candidates use appropriate instructional approaches to meet the needs of diverse learners in the role of literacy coaches using a wide range of texts from traditional print, digital, and online resources (IRA 2.3).  Candidates use and include a variety of assessment tools (informal and formal) and practices to plan and evaluate effective reading instruction through the portfolio assignment (IRA 3.1, 3.2, 3.3, 3.4).  IRA standard 5 Literate Environment is also reflected as candidates create a literate environment that fosters reading and writing by integrating foundational knowledge, use of instructional practices, approaches, and methods, curriculum materials, and the appropriate use of assessments collaborating as literacy coaches (IRA 5.1, 5.2, 5.3, 5.4).   For IRA standard 6.2 Professional Learning and Leadership, candidates display positive dispositions related to reading/writing and pursue the development of professional knowledge, skills, and dispositions. 


c. A brief analysis of the data findings


Cumulative mean score results from the Portfolio assignment reveals strong candidate performance in each area consisting of Curriculum and Instruction, Assessment and Evaluation, and Literate Environment.  In terms of specific IRA elements, candidates demonstrated the strongest performance in using instructional grouping options as appropriate to meet the needs of all students, using a wide range of instructional practices and methods for learners at differing stages of development, and using a wide range of curriculum materials (text from traditional print, digital, and online resources) in effective reading for learners at differing stages of development (IRA 2,2, 2.3).  For Standard 3 Assessment and Evaluation, candidates used a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction (IRA 3.1, 3.2, 3.3, 3.4).   Standard 5 Literate Environment, candidates created a literate environment at the Clarion University of PA campus that fostered reading and writing by integrating instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments (IRA 5.1, 5.2, 5.3, 5.4).  Candidates also displayed competencies in working with colleagues through observation, evaluation and feedback on each other’s practices (IRA 6.2) at the practicum Open House and through collaboration as literacy coaches at Clarion University of Pennsylvania.

d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number, title, and/or standard wording;  


Cumulative data findings suggest that candidates at the completion of the Graduate Reading Specialist Practicum display evidence of candidate effect on student learning as literacy leaders, with particular emphasis on literacy coaching.  In addition to their knowledge and experience with assessment tools and use of instructional techniques, candidates learn how to effectively support classroom teachers through this supervised practicum experience that enables candidates to work in the capacity of literacy coaches and to share their portfolios with various stakeholders consisting of classroom teachers, parents/guardians, reading intervention specialists, and speech pathologists in an Open House venue.  Two practicum co-directors evaluate the portfolio contents, placing emphasis on literacy coaching daily logs, analysis of assessment data, student work samples, observation of individualized instruction as well as literacy coaching collaborations onsite at Clarion University of Pennsylvania. Throughout this practicum experience, our candidates demonstrate their abilities to effectively and enthusiastically support classroom teachers and parent/guardians in interpreting assessment data and providing a take home parent packet to continue and maintain reading progress throughout the summer with the children, providing further extensions of candidate effect on student learning.


Assessment #5 – ED 571 Portfolio

Candidates in literacy coaching teams will be submitting a 1-2 inch binder or an electronic CD to the practicum instructors containing the Case Study Profile along with information pertaining to the practicum experiences categorized by subheadings such as pre-assessments, instructional strategies, post assessments, recommendations, parent interview, writing samples, and photographs.

The Portfolio must include the following subtitles:


 Pre-assessment Results (IRA 3.1, 3.2, 3.3)


Student progress will be documented utilizing informal and formal pre-assessment results (i.e. DIBELS, running records, retelling).  Reading interest interviews are also provided.

Instructional Goals and Instructional Strategies Used (IR, 2.2, 2.3, 3.1, 3. 2, 3.3, 5.1, 5.2, 5.3)


The following are included in the portfolio: log of individualized instruction and collaboration as literacy coaches with the child, instructional approaches and strategies, including technology-based practices and candidate observations completed by practicum instructors reflecting individualized instruction and collaboration as literacy coaches.

Post-assessment Results (IRA 3.1, 3.2, 3.3)


Informal and formal assessments are provided to compare to pre-assessment results.


 Recommendations (IRA 2.2, 2.3, 3.1, 3.2, 3.3, 3.4, 5.1, 5.2, 5.3, 6.2)


Based on the Post Assessment Results, instructional strategies/techniques are recommended to maintain progress with the child’s reading or writing development.  Use Johns, McKenna & Dougherty-Stahl or other texts to suggest techniques and activities.  The portfolio depicts instructional materials and books the literacy coaching teams recommend be used with the child. At least five technology websites are provided to reinforce learning at home, for example, diversity in the home with English Language Learners.  Candidates are instructed to link their recommendations to what was found in the pre and post assessments and background information on the child.  


Parent Information (IRA 3.4)

A copy of the parent interview is available. Information is compiled in a parent packet to be discussed and distributed at the Practicum Open House is provided in the portfolio. 


Practicum Samples (IRA 2.1, 2.2, 2.3, 3.1, 3.4, 5.1, 5.2, 5.3, 5.4, 6.2)

Writing, spelling samples are documented along with photographs with appropriate photo release permission forms.  Reader’s theater scripts and other pertinent reading and writing samples are also included, further exemplifying literacy coaching collaboration efforts.

ED 570 and ED 571 Portfolio Rubric

		IRA Standards/


Criteria

		Exemplary (4) 

		Proficient (3)

		Developing (2) 

		 Unsatisfactory (1)

		Score



		Understands and demonstrates the role of professional judgment and practical knowledge for improving students’ reading development and achievement. (IRA 1.3)

		Highly comprehensive and effectively demonstrates the role of professional judgment and practical knowledge for improving students’ reading development and achievement. Reflective evidence of team collaboration is provided.

		Comprehensive and demonstrates the role of professional judgment and practical knowledge for improving students’ reading development and achievement. Reflective evidence of team collaboration is provided. 

		Limited background information provided that demonstrates the role of professional judgment and practical knowledge for improving students’ reading development and achievement. Provides evidence of some team collaboration.

		Essential background information is not documented that demonstrates the role of professional judgment and practical knowledge for improving students’ reading development and achievement. Limited evidence of team collaboration is provided.

		/4



		Uses appropriate instructional approaches to meet the needs of diverse learners in the role of literacy coach.

(IRA 2.2)

		Highly comprehensive and effectively implements appropriate instructional practices to meet the needs of individual learners.  Reflective evidence of team collaboration is provided.

		Comprehensive and implements appropriate instructional practices to meet needs of a group of learners. Provides evidence of team collaboration.

		Implements appropriate instructional practices to meet needs of some learners.  Provides some evidence of team collaboration.

		Use of instructional practices to meet the needs of a group of learners is not documented.

		/4



		Uses a wide range of texts from traditional print, digital and online resources.

 (IRA 2.3)

		Highly comprehensive and effectively implements appropriate traditional print, digital and online resources to meet the needs of individual learners.  Reflective evidence of team collaboration is provided.

		Comprehensive and implements appropriate traditional print, digital and online resources to meet needs of a group of learners. Provides evidence of team collaboration

		Implements some appropriate traditional print, digital and online resources. Provides some evidence of team collaboration.

		Use of instructional materials (traditional print, digital and online resources) to meet the needs of a group of learners is not documented.

		/4



		Understand types of assessments and their purposes, strengths, and limitations. (IRA 3.1)

		Highly comprehensive and effectively uses, interprets, and recommends relevant assessment tools and practices.  Effectively demonstrates appropriate use of assessments in practice. Reflective evidence of team collaboration is provided and thorough analysis of work samples.

		Comprehensive, uses, interprets, and recommends relevant assessment tools and practices.  Demonstrates appropriate use of assessments in practice. Provides evidence of team collaboration and analysis of work samples.

		Uses and interprets some assessment tools and practices. Demonstrates limited use of assessments in practice.  Provides some evidence of team collaboration and analysis of work samples.

		Uses of assessment tools and practices are not documented.

		/4



		Select, develop, administer, and interpret assessments both traditional print and electronic, for specific purposes. (IRA 3.2)

		Highly comprehensive and effectively assesses individual students to determine strengths and needs.  Extend assessments to design and modify instruction for individuals using both traditional print and electronic.

		Comprehensive and assesses individual students to determine strengths and needs.  Use of assessments to design and modify instruction for individuals using both traditional print and electronic.

		Determines strengths and needs.  Use of some assessments to design and modify instruction for some individuals using both traditional print and electronic.

		Strength and needs of students are not identified or used for instruction. Lack of traditional print and electronic.

		/4



		Uses assessment information to plan and evaluate instruction.  


(IRA 3.3)

		Highly comprehensive and effectively analyzes detailed assessment data and utilizes results to plan and evaluate instruction to meet the needs of all learners. Reflective evidence of team collaboration is provided.

		Comprehensive analyzes assessment data and utilizes results to plan and evaluate instruction to meet the needs of a group of learners. Provides evidence of team collaboration.

		Uses some assessment data to plan and evaluate instruction to meet the needs of a group of learners. Provides evidence of some team collaboration.

		Uses limited assessment data to plan and evaluate instruction to meet the needs of a group of learners. Limited collaboration provided.

		/4



		Communicate assessment results and implications to a variety of audiences.

 (IRA 3.4)




		Highly comprehensive and effectively communicates clear written communication to document students’ strengths, needs, and instructional recommendations.

		Comprehensive and communicates written communication to document students’ strengths, needs, and instructional recommendations.

		Some use of written communication to document students’ strengths, needs, and instructional recommendations.

		Written communication is limited in documenting students’ strengths, needs, and instructional recommendations.

		/4



		Designs a physical environment to optimize students’ use of instructional materials and resources. (IRA 5.1)

		Highly comprehensive and effectively designs a physical environment to optimize students’ use of instructional materials and resources. Provides reflective evidence of team collaboration.

		Comprehensive and designs a physical environment to optimize students’ use of instructional materials and resources. Provides evidence of team collaboration.

		Designs a satisfactory physical environment to optimize students’ use of instructional materials and resources. Provides some evidence of team collaboration.

		Use of a physical environment to optimize students’ use of instructional materials and resources are not documented. No evidence of team collaboration.

		/4



		Designs a socially engaging environment to optimize students’ reading and writing performance. (IRA 5.2)

		Effectively and comprehensively creates and maintains a socially engaging learning environment with scaffolded support. Effectively reflects on motivational impact of instruction. Reflective team collaboration is evident.

		Creates and maintains a socially engaging learning environment with appropriate support for all learners. Reflects on motivational impact of instruction.  Consistent team collaboration is evident.

		Creates and maintains a learning environment with some support for learners.  Acknowledges motivational impact of instruction.  Some team collaboration is evident.

		A socially engaging and motivating learning environment and team collaboration are not apparent

		/4



		Uses instructional routines to support reading and writing instruction. (IRA 5.3)

		Effectively demonstrates and models reading and writing in many daily interactions with students and education professionals.



		Demonstrates and models reading and writing in daily interactions with students and education professionals.




		Some demonstration and modeling of reading and writing in some daily interactions with students and education professionals. 




		Does not demonstrate and model reading and writing in daily interactions with students and education professionals.

		/4



		Uses a variety of classroom configurations to differentiate instruction.  (IRA 5.4)

		Effectively and comprehensively utilizes evidence-based grouping practices to meet the needs of all learners. Reflective team collaboration is evident

		Utilizes evidence-based grouping practices to meet the needs of all learners.  Consistent team collaboration is evident.

		Utilizes some grouping practices to meet the needs of some learners.  Lack of team collaboration is evident.

		Grouping practices and team collaboration are not evident.

		/4



		Displays positive dispositions related to reading/writing and pursues the development of professional knowledge, skills, and dispositions.

 (IRA 6.2)

		Effectively and consistently demonstrates and models positive dispositions toward teaching reading/writing and student performance and actively pursues knowledge, skills, and dispositions through strong leadership.

		Demonstrates positive dispositions toward teaching reading/writing and student performance and actively pursues knowledge, skills, and dispositions through adequate leadership skills.

		Demonstrates some positive dispositions toward teaching reading/writing and student performance and pursues knowledge, skills, and dispositions through limited leadership skills.

		Positive dispositions toward teaching reading/writing and student performance are inconsistent. Professional knowledge and leadership skills are not evident..

		/4



		Professionalism

		5 or more references


Professional presentation


No spelling, grammar, and/or mechanical errors.


No APA errors

		4 or more references


Professional presentation,


Few spelling, grammar, and/or mechanical errors. 1 -2 APA errors

		3 or more references


Professional presentation Several spelling, grammar, and/or mechanical errors


3 – 4 APA errors




		2 or less references


Unprofessional appearance


Significant spelling, grammar, and/or mechanical errors


More than 4 APA errors

		





Assessment #5 ED 571 Portfolio

Summary of Results: Summer 2015

IRA Standards Measured:  1.3, 2.2, 2.3, 3.1, 3.2, 3.3, 3.4, 5.1, 5.2, 5.3, 5.4, 6.2

Number of Candidates = 7

		IRA Standards/Criteria


(Foundational Knowledge)

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean


3.86



		Understands professional judgment and practical knowledge for improving reading development and achievement. (IRA 1.3)

		6

		1

		0

		0

		3.86



		Standards/Criteria


(Curriculum and Instruction)

		

		

		

		

		3.93



		Uses appropriate instructional approaches including word recognition, comprehension, strategic knowledge, and reading-writing connections. (IRA 2.2)

		7

		         1

		1

		0

		4.00



		Uses a wide range of texts (narrative, expository, poetry), print, and online resources.


 (IRA 2.3)

		6

		1

		1

		0

		3.86



		IRA Standards/Criteria


Assessment and Evaluation

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean


3.89



		Understands and uses assessments according to their purposes, strengths, and limitations. 


 (IRA 3.1)

		7

		0

		0

		0

		4.00



		Select, administers, and interprets assessments for specific purposes (IRA 3.2)

		6

		1

		0

		0

		3.86



		Uses assessment information to plan, evaluate, and revise instruction. (IRA 3.3)

		5

		2

		0

		0

		3.71



		Communicates assessment information to various stakeholders


 (IRA 3.4)




		7

		0

		0

		0

		4.00



		IRA Standards/Criteria


(Literate Environment)

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean


3.86



		Designs a physical environment to optimize students’ use of instructional materials, and resources.  (IRA 5.1)

		7

		0

		0

		0

		4.00



		Designs socially engaging environment to optimize students’ reading and writing performance.  (IRA 5.2)

		6

		1

		0

		0

		3.86



		 Uses instructional routines to support reading and writing instruction.

 (IRA 5.3)

		5



		2

		0

		0

		3.71



		Uses a variety of classroom configurations to differentiate instruction.

(IRA 5.4)

		6

		1

		0

		0

		3.86



		IRA Standards/Criteria


(Professional Learning and Leadership)

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean


3.86



		Articulate the theories related to the connections between teacher dispositions and student achievement.


(IRA 6.2)

		6

		1

		0

		0

		3.86



		Professionalism

		7

		0

		0

		0

		4.00





Assessment #5 ED 571 Portfolio

Summary of Results: Summer 2016

IRA Standards Measured:  1.3, 2.2, 2.3, 3.1, 3.2, 3.3, 3.4, 5.1, 5.2, 5.3, 5.4, 6.2

Number of Candidates = 12

		IRA Standards/Criteria


(Foundational Knowledge)

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean


3.83



		Understands professional judgment and practical knowledge for improving reading development and achievement. (IRA 1.3)

		10

		2

		0

		0

		3.83



		Standards/Criteria


Curriculum and Instruction

		Exemplary

(4)




		Proficient

(3)

		Developing

(2)

		Unsatisfactory

(1)

		  Mean

3.96



		Uses appropriate instructional approaches including word recognition, comprehension, strategic knowledge, and reading-writing connections. (IRA 2.2)

		11

		1

		0

		0

		3.92



		Uses a wide range of texts (narrative, expository, poetry), print, and online resources.


 (IRA 2.3)

		12

		0

		0

		0

		4.00



		IRA Standards/Criteria


Assessment and Evaluation

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean


3.92



		Understands and uses assessments according to their purposes, strengths, and limitations. 


 (IRA 3.1)

		10

		2

		0

		0

		3.83



		Select, administers, and interprets assessments for specific purposes (IRA 3.2)

		11

		1

		0

		0

		3.92



		Uses assessment information to plan, evaluate, and revise instruction. (IRA 3.3)

		11

		1

		0

		0

		3.92



		Communicates assessment information to various stakeholders


 (IRA 3.4)




		12

		0

		0

		0

		4.00



		IRA Standards/Criteria


(Literate Environment)

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean


3.92



		Designs a physical environment to optimize students’ use of instructional materials, and resources.  (IRA 5.1)

		12

		0

		0

		0

		4.00



		Designs socially engaging environment to optimize students’ reading and writing performance.  (IRA 5.2)

		11

		1

		0

		0

		3.92



		 Uses a variety of classroom configurations to differentiate instruction (e.g. interactive reading, guided reading, individual goals, word study and writing) 


 (IRA 5.3)

		10



		2

		0

		0

		3.83



		Uses a variety of classroom configurations to differentiate instruction.

(IRA 5.4)

		11

		1

		0

		0

		3.92



		IRA Standards/Criteria


(Professional Learning and Leadership)

		Exemplary


(4)

		Proficient


(3)

		Developing


(2)

		Unsatisfactory


(1)

		Mean

3.92





		Articulate the theories related to the connections between teacher dispositions and student achievement.


(IRA 6.2)

		11

		1

		0

		0

		3.92



		Professionalism

		

		

		

		

		





Assessment #5

Pass Rate: 100%


		Assessment #5 Portfolio Aligned To IRA Standards/Criteria

		2015

N = 7

		2016

N = 12



		Standard 1: Foundational Knowledge

		3.86

		3.83



		Standard 2: Curriculum and Instruction

		3.93

		3.96



		Standard 3: Assessment and Evaluation

		3.89

		3.92



		Standard 4: Literate Environment

		3.86

		3.92



		Standard 5: Professional Development

		3.86

		3.92



		Assessment #5 Cumulative Mean Scores

		3.88

		3.91





Assessment 5 Portfolio


Assessment #6:  ED 563 Study Group Leadership (IRA, 2010)


a.  A brief description of the assessment and its use in the program:


As a culminating project for ED 563 Reading Pedagogy, candidates will be designing study group project in either a face-to-face classroom setting or as an online class project using the Desire To Learn course application.  Through research, candidates will identify a study topic that is appropriate for literacy educators and offer a rationale for their selection of the study topic.  Candidates will plan and develop a series of learning opportunities for their peers in the ED 563 online class, or for another appropriate real-world audience of participants in a classroom, then will serve as the leader of this study group.  Candidates will evaluate their peers’ study group projects in the capacity of literacy coaches through written responses (via an online Discussions forum).  Candidates will also evaluate their own literacy coach leadership strengths and constraints in a written reflective response.

b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards by number, title, and/or standard wording.


The Study Group Leadership assignment most strongly aligns with IRA standards 2 and 6.  With Standard 2 Curriculum and Instruction, candidates will use a wide range of instructional practices, approaches, methods, and curriculum materials to enhance the learning of participants in the study group (IRA 2.2, 2.3).   IRA standard 6 Professional Learning and Leadership provides the opportunity for candidates to view professional development as a career-long effort and responsibility and to serve as literacy leaders as they conduct professional study groups for teachers and literacy educators (IRA 6.1, 6.2, 6.3, 6.4).


c. A brief analysis of the data findings


Cumulative mean score results from the Study Group Leadership assignment reveal strong candidate performance in each area consisting of Curriculum and Instruction (IRA 2.2, 2.3) and Professional Learning and Leadership (IRA 6.1, 6.2, 6.3, 6.4).  Candidates also displayed competencies in working with colleagues through facilitation, evaluation, and feedback on instructional practices in addition to planning, implementing, and designing professional development programs that could potentially influence local, state, and national policy decisions (IRA 6.3, 6.4).  


d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number, title, and/or standard wording;


Cumulative data findings suggest that candidates at the completion of the reading pedagogy course display pedagogical and professional knowledge and demonstrate responsibilities as literacy leaders.  In addition to their knowledge of and experience with curriculum and instruction, candidates learn how to provide support for classroom teachers through the Study Group Leadership assignment.   Candidates evaluate their peers’ study group designs and interactions by indicating the strengths as well as areas for improvement.  Throughout the Study Group Leadership task, candidates demonstrate their foundational knowledge and abilities to enthusiastically and effectively support and encourage other teachers’ development of professional knowledge and experience bases in providing research-supported instruction for students at all levels.  A pass rate of 100% was established for each of the following standards through the Study Group Leadership assessment:  IRA standard 2 Curriculum and Instruction and IRA standard 6 Professional Learning and Leadership.

Assessment # 6--ED 563 Reading Pedagogy-Study Group Leadership


Description of Task-- Identify a focus for study that meets the needs of literacy professionals (IRA 2.2, 2.3).  Find an appropriate research-based article from a professional journal or an excerpt from a professional text that addresses your focus for study (IRA 2.2, 2.3) and make it available to all participants, providing sufficient time for them to peruse the article before the study group meets.  Write a study group plan that includes a rationale (explain why you chose this focus for study), goals (list 1-2 expected outcomes of your study group), and focus questions (list 1-2 focus questions that will guide your study group) (IRA 2.2, 2.3, 6.2).  Plan and develop a sequence of learning opportunities and interactions that will encourage and support participants’ engagement in the study group and meaningful learning about your topic (IRA 2.2, 2.3, 6.2, 6.3, 6.4). Conduct your study group (IRA 2.2, 2.3, 5.2, 6.3, 6.4).  After you complete your study group, compose a written response to your experience that includes a brief description that provides an overview of your study group experience and a reflection that focuses on participants’ learning and engagement and the strengths and constraints of your role as literacy leader and the implications on local, state, or national policy decisions (IRA 6.4).  


Study Group Leadership Rubric

		IRA Standards/Criteria

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Score



		Uses appropriate instructional practices to meet the needs of individual learners including word recognition, comprehension, strategic knowledge, and reading-writing connections. 


 (IRA 2.2) 

		Effectively demonstrates appropriate and varied evidence-based instructional practices and adapts approaches to meet the needs of individual learner.  Provides reflective evidence of collaboration with classroom teachers as literacy leader.

		Demonstrates appropriate evidence-based instructional practices and adapts approaches to meet the needs of individual learner. Provides evidence of collaboration with classroom teachers as literacy leader.

		Demonstrates some instructional practices to meet the needs of individual learner.  Provides evidence of some collaboration with classroom teachers as literacy leader.

		Instructional practices to meet the needs of individual learner are not demonstrated.  Incomplete evidence of collaboration with classroom teachers as literacy leader.

		/4



		Uses a wide range of texts (narrative, expository, poetry), print, and online resources.


 (IRA 2.3)

		The candidate demonstrates the ability to select and/or create a wide range of texts, print and online, that have been shown to be highly effective in meeting the needs of diverse learners at differing stages of development.

		The candidate demonstrates the ability to select and/or create a wide range of texts, print and online, that have been shown to be effective in meeting the needs of diverse learners at differing stages of development.

		The candidate demonstrates the ability to select and/or create a wide range of texts, print and online, but offers no compelling evidence that those materials have been shown to be effective in meeting the needs of diverse learners at differing stages of development.

		The candidate selects and/or creates a limited range of texts with no consideration of their effectiveness in meeting the needs of diverse learners at differing stages of development.

		/4



		Demonstrates foundational knowledge of adult learning theories and related research about organizational change, professional development, and school culture. (IRA 6.1)

		The candidate demonstrates exceptional knowledge of study group leadership topic, supported by research about organizational change, professional development and school culture.

		The candidate demonstrates moderate knowledge of study group leadership topic, supported by some research about organizational change, professional development, and school culture.

		The candidate demonstrates limited knowledge of study group leadership topic, supported with limited research about organizational change, professional development, and school culture.

		The candidate seems to have no knowledge of study group leadership topic or related research.

		/4



		Displays positive dispositions related to reading/writing and pursues the development of professional knowledge, skills, and dispositions.

(IRA 6.2)

		Effectively and consistently demonstrates and models positive dispositions toward teaching reading/writing and student performance and actively pursues knowledge, skills, and dispositions through strong  study group leadership.

		Demonstrates positive dispositions toward teaching reading/writing and student performance and actively pursues knowledge, skills, and dispositions through adequate study group leadership skills.

		Demonstrates some positive dispositions toward teaching reading/writing and student performance and pursues knowledge, skills, and dispositions through limited study group leadership skills.

		Positive dispositions toward teaching reading/writing and student performance are inconsistent. Professional knowledge and study group leadership skills are not evident.

		/4



		Participate, design, facilitate, lead, and evaluate effective and differentiated professional development program. (IRA 6.3)

		Exhibits excellent study group leadership skills through participation, design, facilitation, and evaluation of study group leadership topic.

		Exhibits study group leadership skills through participation, design, facilitation, and evaluation of study group leadership topics.

		Exhibits some study group leadership skills through participation, design, facilitation and evaluation of study group leadership topic.

		Study group leadership skills are not evident.  Participation, design, facilitation, and evaluation of study group leadership topic is not apparent.



		/4



		Understand and influence local, state, or national policy decisions. (IRA 6.4)

		The candidate demonstrates excellent understanding of local, state, or national policy decisions through study group leadership presentation.

		The candidate demonstrates adequate understanding of local, state, or national policy decisions through study group leadership presentation.

		The candidate demonstrates limited understanding of local, state, or national policy decisions through study group leadership presentation.

		The candidate does not demonstrate understanding of local, state, or national policy decisions through study group leadership presentation.

		/4





Assessment #6 Study Group Leadership


Summary of Results: Fall 2015

IRA Standards Measured   2.2, 2.3, 6.1, 6.2, 6.3, 6.4


Number of Candidates = 10

		IRA Standards/Criteria


(Instructional Strategies and Curriculum Materials)

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


3.80



		Uses appropriate instructional approaches including word recognition, comprehension, strategic knowledge, and reading-writing connections.  (IRA 2.2) 

		8

		1

		1

		0

		3.70





		Uses a wide range of texts (narrative, expository, poetry), print, and online resources. (IRA 2.3)

		9

		1

		0

		0

		3.90





		IRA Standards/Criteria


(Professional Development)

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


3.75



		Demonstrates foundational knowledge of adult learning theories and related research. (IRA 6.1)

		8

		1

		1

		0

		3.70





		Displays positive dispositions related to reading/writing and pursues the development of professional knowledge, skills, and dispositions. (IRA 6.2)

		9

		1

		0

		0

		3.90





		Participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs. (IRA 6.3)

		7

		2

		1

		0

		3.60





		Understands and implements local, state or national policy decisions. (IRA 6.4)

		8

		2

		0

		0

		3.80







Assessment #6 Study Group Leadership


Summary of Results: Summer 2016

IRA Standards Measured   2.2, 2.3, 6.1, 6.2, 6.3, 6.4


Number of Candidates = 12

		IRA Standards/Criteria


(Instructional Strategies and Curriculum Materials)

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


3.71



		Uses appropriate instructional approaches including word recognition, comprehension, strategic knowledge, and reading-writing connections.  (IRA 2.2) 

		10

		1

		1

		0

		3.75





		Uses a wide range of texts (narrative, expository, poetry), print, and online resources. (IRA 2.3)

		9

		2

		1

		0

		3.67





		IRA Standards/Criteria


(Professional Development)

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


3.71



		Demonstrates foundational knowledge of adult learning theories and related research. (IRA 6.1)

		8

		3

		1

		0

		3.58





		Displays positive dispositions related to reading/writing and pursues the development of professional knowledge, skills, and dispositions. (IRA 6.2)

		11

		1

		0

		0

		3.92





		Participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs. (IRA 6.3)

		9

		2

		1

		0

		3.67





		Understands and implements local, state or national policy decisions. (IRA 6.4)

		9

		2

		1

		0

		3.67







Assessment #6

Pass Rate: 100%


		Assessment #6: Study Group Leadership Project Aligned to IRA Standards/Criteria

		2015

N = 10

		2016

N = 12



		Standard 2: Curriculum and Instruction

		3.80

		3.71



		Standard 6: Professional Learning and Leadership

		3.75

		3.71



		Assessment #6 Cumulative Mean Scores

		3.77

		3.71



		Pass Rate

		100%

		100%





Assessment 6 Study Group Leadership Assignment


Assessment #2: Assessment of content knowledge in reading education   (IRA, 2010)


a.  A brief description of the assessment and its use in the program


All Master of Education candidates can choose one of the following exit assessment options:


1.  Thesis and thesis defense


2.  Online (or 3 inch binder) professional portfolio and defense


3.  An online comprehensive exam.


These exit options are used in partial fulfillment for the Master of Education degree.  One of the three exit options must be completed in addition to thirty (30) credits of prescribed course work.   


b.  A description of how this assessment specifically aligns with the standards it is cited for in Section III.  Cite SPA standards by number, title, and/or standard wording.


The online comprehensive exam for the Reading Specialist concentration consists of a series of six prompts, from which candidates choose two for their responses.  Candidates are required to cite with research to support their responses. The comprehensive exam aligns with IRA (2010) standards 1, 2, 3, 4, 5 and 6. Table 1 describes the alignment of the Comprehensive Exam with the IRA standards.


Table 1: Alignment of Comprehensive Exam with IRA 2010 Standards


		IRA Standards 

		How Comprehensive Exam aligns with standard



		IRA standard 1.2, 4.1, 5.4, 6.3



		Prompt 1 assesses candidates’ ability to discuss how the roles of literacy professionals have changed, transitioning to literacy coaching.






		IRA standard 1.3, 2.2, 4.2, 5.2, 5.4

		Prompt 2 includes a scenario in which a principal asks the candidate to provide an important professional development opportunity for teachers in a school district that focuses on literacy learning.



		IRA standard 2.2, 3.1, 3.2, 3.3, 3.4, 4.1

		Prompt 3 depicts a student referral, in which candidates are expected to design an assessment plan using a wide range of instructional practices, approaches and methods, as well as appropriate technology-based practices.



		IRA standard 2.1, 2.2,  4.2, 4.3, 5.2, 6.3

		Prompt 4 requires candidates, as literacy professionals, to describe how they could encourage and support content-area teachers as they integrate literacy instruction in their content classrooms.



		IRA standard 1.1, 1.2, 1.3

		Prompt 5 requires candidates to identify three to four research initiatives that you feel have had a profound impact upon the teaching and learning of reading and the language arts. Succinctly describe the initiatives, and explain, in detail, their importance in shaping literacy instruction.



		IRA standard 4.1, 6.1, 6.2, 6.3, 6.4

		Prompt 6 requires candidates to focus on the following scenario: How, in your role as a reading specialist or literacy coach, can you encourage and support teachers’ development of positive, professional dispositions toward literacy and literacy learning? How do teachers’ dispositions impact and shape young learners’ attitudes toward reading and learning?





The Professional Portfolio encompasses five key components and elements and is aligned to the IRA (2010) standards as follows:


Table 2: Alignment of Portfolio with IRA 2010 Standards


		IRA Standard

		How Portfolio option aligns with IRA standard



		IRA Standard 1: Foundational Knowledge

		 Key Component #1: The Master of Education candidate knows the subject he/she teaches and how to teach those subjects to all students.



		IRA Standard 2: Curriculum and Instruction



		Key Component #2: The Master of Education candidate is committed to all students and their learning.



		IRA Standard 3: Assessment and Evaluation

		Key Component #3: The Master of Education candidate is responsible for managing and monitoring student learning.



		IRA Standard 4:


Diversity

		Key Component #2:  The Master of Education candidate is committed to all students and their learning.



		IRA Standard 5: Literate Environment

		Key Component #4: The Master of Education candidate systemically reflects about his/her practice and learns from experience.






		IRA Standard 6: Professional Learning and Leadership

		Key Component #5: The Master of Education candidate is an effective leader with the learning communities.





.

c. A brief analysis of the data findings


Findings indicate that 100% of the reading specialist graduate students passed the comprehensive exam and portfolio exit assessment options over a three-year time period.


d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number, title, and/or standard wording;


Findings indicate that Clarion University of Pennsylvania Reading Specialist graduate students have demonstrated understanding of CAEP/IRA Standards 1 -6, since these standards are aligned to the comprehensive exam or portfolio options. 


e.  The assessment tool itself or a rich description of the assessment (often the directions given to the candidates);

Comprehensive Exam Guidelines   When responding to the prompt, please adhere to the following criteria:

· Read the prompt thoroughly.    . 


· The essay must demonstrate your understanding of the content. 


· As you respond, refer to the degree program at large instead of a specific course or instructor (i.e. course and instructor names should not be included in the responses). 


· The essay should directly align with the intent of the prompt and reflect thinking at the graduate level. 


· Carefully review the Comprehensive Exam Rubric prior to responding to the prompt. The criteria are as follows: 


· Clarity of Ideas 


· Articulates content knowledge 


· Connections to program content, relevant research, and practical applications 


· In-depth analyses and response 


· Conventions of grammar, usage, and spelling 


· The essay should be a minimum of 4000 words with a maximum of 6000 words. 


· Do not include the reference page in the word count.


· A reference page must follow at the end of the essay. 


· References must be cited in APA format.


· Ten or more references are required.  


· Citations listed at the end of the article cannot be used to fulfill the ten or more citation requirement for the essay


· Any form of plagiarism or collusion will result in failure.  Cutting and pasting from previously submitted course product documents is unacceptable.


· Double-spaced; Arial; 12pt font; 1 inch margins; pagination is required; headers and footers are not.  


· Submit document to the dropbox in ONE document, (i.e., essay and reference page)


· Complete the M. Ed. graduate survey 


The Professional Portfolio


Portfolio assessment is one of the exit assessments available to Clarion University students who are candidates for the Master of Education degree program.  Each candidate’s portfolio will be used to support and document the candidate’s achievement throughout the degree program of study.  This professional portfolio will, in conjunction with the candidate’s successful completion of required coursework, provide a basis for the Education Department’s recommendation of the candidate for degree completion.


Candidates are encouraged to begin working on their Professional Portfolio early in their graduate program with periodic discussion with their academic advisor about the portfolio contents. 


The Master of Education Professional Portfolio is based on candidates’ documented evidence in five key component areas.  These five component areas are aligned with the Five Core Propositions compiled by the National Board for Professional Teaching Standards. 


Candidates at Clarion University seeking to complete a Professional Portfolio for the Master of Education degree are required to document their competency in each of the Five Key Component areas:


The Master of Education candidate:


1. Knows the subjects he/she teaches and how to teach those subjects to all students.  


2. Commits to all students and their learning.


3. Manages and monitors student learning.  


4. Systematically reflects about his/her practice and learns from experience.


5. Participates in learning communities. 


Each of the Five Key Component areas is supported by Elements that elaborate the candidate’s evidence of competency in each component area.  Evidence may be in a wide variety of electronic formats including but not limited to word processing, graphic, audio, movie, portable document formats, html, and any other formats that support the candidate’s evidence of competency.


Professional Portfolio Contents


General Organization



· Portfolio is developed in an electronic format.


· Portfolio is labeled with candidate name, program, and semester completion.


· Portfolio begins with a complete Table of Contents aligned to the Five Key Component areas and supporting Elements.


· Navigation among the sections of the portfolio flows and is intuitive.  Good design principles are exhibited.

· Evidence is posted for each of the Five Key Component area that articulates the supporting Elements.

Specific Organization


· Candidates have some flexibility in the specific organization of the evidence presented.


· Evidence provided for each of the Five Key Component Areas may include but are not limited to:


· student work samples


· lesson plans


· curriculum designs,


· video recordings


· instructional materials


· documentation of accomplishments outside the classroom such as interactions with families,  community groups, and professional organizations.


· Candidates include some orienting context and a reflection on the evidence presented.  It is important that details elaborating the use of analysis and reflection are evident in the candidate’s practice.  The reflective piece also gives the candidate an opportunity to illustrate specific accomplishments in professional practice and the implications for the students and future student learning.


· Navigation from the Key Component area to the supporting Elements should be smooth and intuitive.


· Navigation from the evidence for the supporting Elements back to the other Key Component areas should also be smooth and intuitive so that your reviewers are not getting lost in your materials.


The Professional Portfolio Five Key Components and Elements


Key Component #1: The Master of Education candidate knows the subject he/she teaches and how to teach those subjects to all students.


Element 


· Knowledge of Content


· Interdisciplinary Approaches to Teaching Content


· Student Engagement


· Multiple Teaching Strategies


· Media and Technology Use


· Oral and Written Language


Key Component #2: The Master of Education candidate is committed to all students and their learning.


Element

· Developmental Characteristics of students


· Teaching to Individual Learning Abilities


· Selection of Resources to Meet Range of Students’ Needs


· Expectations for Learning and Achievement


· Positive Classroom Climate


Key Component #3: The Master of Education candidate is responsible for managing and monitoring student learning.


Elements

· Formal/Informal Assessment Strategies


· Assessment Data Used in Lesson Planning


· Evaluation Criteria


· Expectations for Behavior


· Student motivation


Key Component #4: The Master of Education candidate systematically reflects about his/her practice and learns from experience.


Elements

· Reflection on Teaching


· Professional Growth


Key Component #5:  The Master of Education candidate is an effective leader within the learning communities.


Elements

· Participation in School/District Events


· Participation/Presentation with Professional Organizations


· Community Resources


· Communication with Families

· Relationships with Colleagues

M.Ed. Professional Portfolio Defense Process


1. Candidate secures the Portfolio Requirements and Scoring Rubric document from the Graduate/Center for Teaching Excellence website. (Note: Cohorts beginning in Fall 2009 must declare this option prior to the completion of nine credit hours of coursework).  


Portfolios are only reviewed in the fall and spring semesters. Portfolios are not reviewed during summer sessions.  


2. Candidate must notify the Education Department’s Graduate Coordinator or Center for Teaching Excellence via email (ldefibaugh@clarion.edu) of his/her intention to complete the portfolio requirement by Sept. 15 or Feb. 15.  Candidate will have one month to develop the portfolio: each Fall from October 1-October 31 or each spring from March 1-March 31 (candidate has the entire month to submit the portfolio) 


3. Candidate posts the portfolio online at a hosting site of his/her choice. Portfolio content is to be based on the candidate’s documented evidence in five key component areas: knowledge or content, commitment, managing and monitoring, reflection, and learning communities.  (These five component areas are aligned with the five National Board for Professional Teaching standards).


4. Two graduate faculty members solicited from a pool of graduate faculty form a panel to review and evaluate the portfolio using the Professional Portfolio Review Rubric.  


5.   This defense period will take place the first three weeks in November or April.    The candidate monitors his/her Clarion email daily during that time period to make timely responses to the panel.


6.  The panel meets to discuss candidate performance and indicates a passing or failing evaluation of the portfolio defense in the grade book.  The Graduate Coordinator will review the grade-book. The Graduate Coordinator forwards the results to the Graduate Office and the Center for Teaching Excellence as soon as possible after the review.


7.  Upon completion of passing marks, the Graduate Coordinator completes the university’s official grade change/comprehensive exam form and notes the candidate’s successful completion of the portfolio.  The form, available in the Dean’s Office, is submitted to 1) the Registrar’s Office, and 2) the Office of Graduate Studies. 


8. The Graduate coordinator and the Center for Teaching Excellence send an official letter to candidates within 2-3 weeks after the portfolios have been reviewed.  Unsuccessful candidates will be required to make arrangements with the Graduate coordinator to revise the portfolio by the next exit option review period. The faculty review panel will then reevaluate the portfolio.  


A Note to the Masters Degree Candidate about the portfolio contents


You should become familiar with the rubrics prior to developing your portfolio and use them while designing your portfolio entries. These rubrics, which are derived from the NBTS Standards, should serve as your roadmap to success and also guide your understanding of how your panel of reviewers will holistically assess your portfolio during the portfolio defense. 


There are three levels of gradation in the rubric:  Outstanding, Proficient, and Needs More Development.  Outstanding and Proficient evaluations will result in a passing review.  Needs More Development will result in a failing review and the candidate will have another opportunity to take panel responses under consideration, revise the portfolio, and resubmit for another review.   The resubmission will be at the joint discretion of the candidate and the portfolio advisor.





General Organization

		Outstanding performance in the General Organization category provides a clear and consistent framework for presenting evidence in the portfolio.





· Portfolio is developed in an electronic format.


· Portfolio is labeled with candidate name, program, and semester completion.


· Portfolio begins with a complete Table of Contents aligned to the Five Key Component areas and supporting Elements.


· Navigation among the sections of the portfolio flows and is intuitive.  Excellent design principles are exhibited.


· Evidence is posted for each of the Five Key Component area that articulates the supporting Elements.


		Proficient performance in the General Organization category provides a clear framework for presenting evidence in the portfolio.





· Portfolio is developed in an electronic format.


· Portfolio is labeled with candidate name, program, and semester completion.


· Portfolio begins with a Table of Contents aligned to the Five Key Component areas and supporting Elements.


· Navigation among the sections of the portfolio flows.  Good design principles are exhibited.


· Evidence is posted for each of the Five Key Component area that articulates the supporting Elements.


		Needs More Development performance in the General Organization category provides a limited framework for presenting evidence in the portfolio.





· Portfolio is developed in an electronic format.


· Portfolio is labeled with candidate name, program, and semester completion.


· Portfolio Table of Contents aligned to the Five Key Component areas and supporting Elements may have missing components or is incomplete.


· Navigation among the sections of the portfolio does not flow or is difficult to maneuver.  Faulty or inconsistent design principles are exhibited.


· Evidence may be lacking for any of the Five Key Component area that articulates the supporting Elements.


Key Component #1: 

		Outstanding performance in the Key Component #1 category provides clear, consistent, and convincing evidence that the Master of Education candidate knows the subject he/she teaches and how to teach those subjects to all students.





The candidate provides clear, consistent, and convincing evidence of:


· superior Knowledge of Content of the subject(s) taught.


· many Interdisciplinary Approaches to Teaching Content that span multiple curricular areas.


· many examples of appropriate, rich, and thought-provoking instructional resources fostering Student Engagement in learning important subject matter content.


· highly appropriate and varied examples of  Multiple Teaching Strategies to support students’ growth and achievement of instructional goals and objectives.


· highly appropriate and varied examples integrating Media and Technology Use to support students’ growth and achievement of instructional goals and objectives.


· integrated reading, writing, listening, speaking, and/or viewing activities in Oral and Written Language that are connected to the learning goals, and that the instruction is sequenced and structured so that students can achieve those goals.


		Proficient performance in the Key Component #1 category provides clear evidence that the Master of Education candidate knows the subject he/she teaches and how to teach those subjects to all students.





The candidate provides clear evidence of:


· Knowledge of Content of the subject(s) taught.


·  Interdisciplinary Approaches to Teaching Content that span multiple curricular areas.


· instructional resources fostering Student Engagement in learning important subject matter content.


· Multiple Teaching Strategies to support students’ growth and achievement of instructional goals and objectives.


· integrating Media and Technology Use to support students’ growth and achievement of instructional goals and objectives.


· integrated reading, writing, listening, speaking, and/or viewing activities in Oral and Written Language that are connected to the learning goals, and that the instruction is sequenced and structured so that students can achieve those goals. 

		Needs More Development performance in the Key Component #1 category provides limited evidence that the Master of Education candidate knows the subject he/she teaches and how to teach those subjects to all students.





The candidate provides limited evidence of:


· Knowledge of Content of the subject(s) taught.


·  Interdisciplinary Approaches to Teaching Content that span multiple curricular areas.


· instructional resources fostering Student Engagement in learning important subject matter content.


· Multiple Teaching Strategies to support students’ growth and achievement of instructional goals and objectives.


· integrating Media and Technology Use to support students’ growth and achievement of instructional goals and objectives.


· integrated reading, writing, listening, speaking, and/or viewing activities in Oral and Written Language that are connected to the learning goals, and that the instruction is sequenced and structured so that students can achieve those goals. 

Key Component #2: 

		Outstanding performance in the Key Component #2 category provides clear, consistent, and convincing evidence that the Master of Education candidate is committed to all students and their learning.





The candidate provides clear, consistent, and convincing evidence of:


· superior knowledge of the  Developmental Characteristics of Students to understand their students’ abilities, interests, aspirations, and values. 


· Teaching to Individual Learning Abilities by having a thorough knowledge of students as individual learners and is able to accurately and thoughtfully describe and analyze student work in ways that recognize students’ progress and offers means for students to build on their accomplishments.  


· integrating detailed knowledge of students’ backgrounds, needs, abilities, interests, content knowledge and external resources such as staff and community members in the  Selection of Resources to Meet Range of Students’ Needs that are developmentally appropriate, rich, and varied to support student learning.

· selecting high, worthwhile, and attainable goals in his or her Expectations for Learning and Achievement and in selecting instructional approaches that support those goals. 

· establishing a caring, inclusive, stimulating, safe and Positive Classroom Climate where students can take intellectual risks, practice democracy, and work collaboratively and independently.

		Proficient performance in the Key Component #2 category provides clear evidence that the Master of Education candidate is committed to all students and their learning.





The candidate provides clear evidence of:


· knowledge of the  Developmental Characteristics of Students to understand their students’ abilities, interests, aspirations, and values. 


· Teaching to Individual Learning Abilities by having a knowledge of students as individual learners and is able to accurately and thoughtfully describe and analyze student work in ways that recognize students’ progress and offers means for students to build on their accomplishments.  


· integrating  knowledge of students’ backgrounds, needs, abilities, interests, content knowledge and external resources such as staff and community members in the  Selection of Resources to Meet Range of Students’ Needs that are developmentally appropriate, rich, and varied to support student learning.

· selecting high, worthwhile, and attainable goals in his or her Expectations for Learning and Achievement and in selecting instructional approaches that support those goals. 

· establishing a caring, inclusive, stimulating, safe and Positive Classroom Climate where students can take intellectual risks, practice democracy, and work collaboratively and independently.


		Needs More Development performance in the Key Component #2 category provides limited evidence that the Master of Education candidate is committed to all students and their learning.





The candidate provides limited evidence of:


· knowledge of the  Developmental Characteristics of Students to understand their students’ abilities, interests, aspirations, and values. 


· Teaching to Individual Learning Abilities by having a knowledge of students as individual learners and is able to accurately and thoughtfully describe and analyze student work in ways that recognize students’ progress and offers means for students to build on their accomplishments.  


· integrating  knowledge of students’ backgrounds, needs, abilities, interests, content knowledge and external resources such as staff and community members in the  Selection of Resources to Meet Range of Students’ Needs that are developmentally appropriate, rich, and varied to support student learning.

· selecting high, worthwhile, and attainable goals in his or her Expectations for Learning and Achievement and in selecting instructional approaches that support those goals. 

· establishing a caring, inclusive, stimulating, safe and Positive Classroom Climate where students can take intellectual risks, practice democracy, and work collaboratively and independently.

Key Component #3: 

		Outstanding performance in the Key Component #3 category provides clear, consistent, and convincing evidence that the Master of Education candidate is responsible for managing and monitoring student learning.





The candidate provides clear, consistent, and convincing evidence of:


· superior knowledge of the strengths and weaknesses of different ongoing Formal/Informal Assessment Strategies used to gather information on student learning and development that inform instructional strategies,  and encourage and assist students in monitoring their own learning.


· Assessment Data Used in Lesson Planning gathered on the progress of individuals and on the class as a whole that allows for evaluation of the relative success of instructional strategies and serves as a guide for improving practice. 


· explicit Evaluation Criteria that considers the specific needs of all students.  A wide variety of evaluation tools are carefully matched to students’ developmental levels and to the particular attributes being assessed.  Alternative assessments are used when appropriate including journals, portfolios, demonstrations, exhibitions, oral presentations, and videos. 

· high Expectations for Behavior help students to be responsible people who demonstrate that they care about and respect themselves, their fellow human beings, and the world at large and make it a point to provide consistent recognition for a wide variety of student accomplishments and positive behaviors. When disciplinary action is necessary, action is delivered promptly, equitably, and in a manner that is not embarrassing and explains what prompted the disciplinary action.

· cultivating interesting students’ lives, ideas, and activities and dignifying students’ efforts in the classroom foster Student Motivation. Students feel welcomed, valued, and respected in ways that enable them to experience success. These actions foster students’ beliefs that they can succeed in school and that they have a role and purpose in the classroom. 


		Proficient performance in the Key Component #3 category provides clear evidence the Master of Education candidate is responsible for managing and monitoring student learning.





The candidate provides clear evidence of:


· knowledge of the strengths and weaknesses of different ongoing Formal/Informal Assessment Strategies used to gather information on student learning and development that inform instructional strategies,  and encourage and assist students in monitoring their own learning.


· Assessment Data Used in Lesson Planning gathered on the progress of individuals and on the class as a whole that allows for evaluation of the relative success of instructional strategies and serves as a guide for improving practice. 


· Evaluation Criteria that considers the specific needs of all students.  A wide variety of evaluation tools are carefully matched to students’ developmental levels and to the particular attributes being assessed.  Alternative assessments are used when appropriate including journals, portfolios, demonstrations, exhibitions, oral presentations, and videos. 

· Expectations for Behavior help students to be responsible people who demonstrate that they care about and respect themselves, their fellow human beings, and the world at large and make it a point to provide consistent recognition for a wide variety of student accomplishments and positive behaviors. When disciplinary action is necessary, action is delivered promptly, equitably, and in a manner that is not embarrassing and explains what prompted the disciplinary action.

· cultivating interest in students’ lives, ideas, and activities and dignifying students’ efforts in the classroom foster Student Motivation. Students feel welcomed, valued, and respected in ways that enable them to experience success. These actions foster students’ beliefs that they can succeed in school and that they have a role and purpose in the classroom. 


		Needs More Development performance in the Key Component #3 category provides limited evidence the Master of Education candidate is responsible for managing and monitoring student learning.





The candidate provides limited evidence of:


· knowledge of the strengths and weaknesses of different ongoing Formal/Informal Assessment Strategies used to gather information on student learning and development that inform instructional strategies,  and encourage and assist students in monitoring their own learning.


· Assessment Data Used in Lesson Planning gathered on the progress of individuals and on the class as a whole that allows for evaluation of the relative success of instructional strategies and serves as a guide for improving practice. 


· Evaluation Criteria that considers the specific needs of all students.  A wide variety of evaluation tools are carefully matched to students’ developmental levels and to the particular attributes being assessed.  Alternative assessments are used when appropriate including journals, portfolios, demonstrations, exhibitions, oral presentations, and videos. 

· Expectations for Behavior help students to be responsible people who demonstrate that they care about and respect themselves, their fellow human beings, and the world at large and make it a point to provide consistent recognition for a wide variety of student accomplishments and positive behaviors. When disciplinary action is necessary, action is delivered promptly, equitably, and in a manner that is not embarrassing and explains what prompted the disciplinary action.

· cultivating interest in students’ lives, ideas, and activities and dignifying students’ efforts in the classroom foster Student Motivation. Students feel welcomed, valued, and respected in ways that enable them to experience success. These actions foster students’ beliefs that they can succeed in school and that they have a role and purpose in the classroom. 


Key Component #4: 

		Outstanding performance in the Key Component #4 category provides clear, consistent, and convincing evidence that the Master of Education candidate systematically reflects about his/her practice and learns from experience.





The candidate provides clear, consistent, and convincing evidence of:


· deliberate and regular analysis, evaluation, and Reflection on Teaching that strengthens the effectiveness and quality of professional practice.  Data is collected from a variety of sources including pupil-parent-teacher conferences, parent-teacher conferences, informal conversations with parents and other family members, colleagues, and administrators.

· staying abreast of developments in the profession through research, reading, study, and collaboration with colleagues. Analyzing the relative merits of teaching practices deemed accomplished, and judging the appropriateness of these practices for ongoing Professional Growth mark openness to change and innovation.


		Proficient performance in the Key Component #4 category provides clear evidence the Master of Education candidate systematically reflects about his/her practice and learns from experience.





The candidate provides clear evidence of:


· deliberate analysis, evaluation, and Reflection on Teaching that strengthens the effectiveness and quality of professional practice.  Data is collected from a variety of sources including pupil-parent-teacher conferences, parent-teacher conferences, informal conversations with parents and other family members, colleagues, and administrators.

· staying abreast of developments in the profession through research, reading, study, and collaboration with colleagues. Analyzing the relative merits of teaching practices deemed accomplished, and judging the appropriateness of these practices for ongoing Professional Growth mark openness to change and innovation.


		Needs More Development performance in the Key Component #4 category provides limited evidence the Master of Education candidate systematically reflects about his/her practice and learns from experience.





The candidate provides limited evidence of:


· deliberate analysis, evaluation, and Reflection on Teaching that strengthens the effectiveness and quality of professional practice.  Data is collected from a variety of sources including pupil-parent-teacher conferences, parent-teacher conferences, informal conversations with parents and other family members, colleagues, and administrators.

· staying abreast of developments in the profession through research, reading, study, and collaboration with colleagues. Analyzing the relative merits of teaching practices deemed accomplished, and judging the appropriateness of these practices for ongoing Professional Growth mark openness to change and innovation.

Key Component #5: 

		Outstanding performance in the Key Component #5 category provides clear, consistent, and convincing evidence that the Master of Education candidate is an effective leader within their learning communities.





The candidate provides clear, consistent, and convincing evidence of:


· providing leadership and expertise in their Participation in School/District Events by contributing to the review, revision, or redesign of curriculum guidelines; participating effectively on school committees and projects with other educators to improve school policies, organization, or procedures that influence the overall educational experience for students.

· providing leadership and information to the profession in their Participation/Presentation with Professional Organizations by making presentations at professional meetings; contributing to professional magazines and journals; or serving as members of education policy committees or councils.

· utilizing local Community Resources as an extension of the school and the classroom, and recognizing the importance of students’ valuing and using community resources by actively recruiting and involving families and other community members, agencies, universities, and businesses as partners in the school program. Local cultural, economic, and physical resources (e.g., the local ecosystem) are employed to enrich the curriculum and enhance student learning and development.

· initiating positive, interactive Communication with Families as they participate in the education of their children, striving to create a partnership where the families feel included in the school community. This relationship is valued as a critical influence on children’s development and their attitudes toward learning and school.

· skill in working harmoniously with colleagues, actively influencing professional norms in their Relationships with Colleagues by encouraging an attitude of experimentation and collaboration, and skillfully coordinating with counselors and resource teachers.  Service as peer coaches, mentors to student teachers and interns, invitation to colleagues to observe their work and observing the work of their colleagues as a way to strengthen instructional strategies and designing and implementing new programs for deeper interdisciplinary understandings.


		Proficient performance in the Key Component #5 category provides clear evidence that the Master of Education candidate is an effective leader within their learning communities.





The candidate provides clear evidence of:


· providing leadership and expertise in their Participation in School/District Events by contributing to the review, revision, or redesign of curriculum guidelines; participating effectively on school committees and projects with other educators to improve school policies, organization, or procedures that influence the overall educational experience for students.

· providing leadership and information to the profession in their Participation/Presentation with Professional Organizations by making presentations at professional meetings; contributing to professional magazines and journals; or serving as members of education policy committees or councils.

· utilizing local Community Resources as an extension of the school and the classroom, and recognizing the importance of students’ valuing and using community resources by actively recruiting and involving families and other community members, agencies, universities, and businesses as partners in the school program. Local cultural, economic, and physical resources (e.g., the local ecosystem) are employed to enrich the curriculum and enhance student learning and development.

· initiating positive, interactive Communication with Families as they participate in the education of their children, striving to create a partnership where the families feel included in the school community. This relationship is valued as a critical influence on children’s development and their attitudes toward learning and school.

· skill in working harmoniously with colleagues, actively influencing professional norms in their Relationships with Colleagues by encouraging an attitude of experimentation and collaboration, and skillfully coordinating with counselors and resource teachers.  Service as peer coaches, mentors to student teachers and interns, invitation to colleagues to observe their work and observing the work of their colleagues as a way to strengthen instructional strategies and designing and implementing new programs for deeper interdisciplinary understandings.


		Needs More Development performance in the Key Component #5 category provides limited evidence that the Master of Education candidate is an effective leader within their learning communities.





The candidate provides limited evidence of:


· providing leadership and expertise in their Participation in School/District Events by contributing to the review, revision, or redesign of curriculum guidelines; participating effectively on school committees and projects with other educators to improve school policies, organization, or procedures that influence the overall educational experience for students.

· providing leadership and information to the profession in their Participation/Presentation with Professional Organizations by making presentations at professional meetings; contributing to professional magazines and journals; or serving as members of education policy committees or councils.

· utilizing local Community Resources as an extension of the school and the classroom, and recognizing the importance of students’ valuing and using community resources by actively recruiting and involving families and other community members, agencies, universities, and businesses as partners in the school program. Local cultural, economic, and physical resources (e.g., the local ecosystem) are employed to enrich the curriculum and enhance student learning and development.

· initiating positive, interactive Communication with Families as they participate in the education of their children, striving to create a partnership where the families feel included in the school community. This relationship is valued as a critical influence on children’s development and their attitudes toward learning and school.

· skill in working harmoniously with colleagues, actively influencing professional norms in their Relationships with Colleagues by encouraging an attitude of experimentation and collaboration, and skillfully coordinating with counselors and resource teachers.  Service as peer coaches, mentors to student teachers and interns, invitation to colleagues to observe their work and observing the work of their colleagues as a way to strengthen instructional strategies and designing and implementing new programs for deeper interdisciplinary understandings.

f.  The scoring guide for the assessment; and


Clarion University of Pennsylvania


Rubric for the Comprehensive Exam 


		Criteria

		Sophisticated

		Literal

		Requires Development



		Clarity of Ideas

		Candidate demonstrates systematic account of the topic; ideas are revealing, thorough, and sequential and build on previous ideas and points of view without repetition of thought and text.

		Candidate demonstrates sequential account that reflects ideas and points of view that are related to the topic.

		Candidate demonstrates fragmented or sketchy account that uses repetitive thoughts and text.



		Articulates Content Knowledge

		Candidate demonstrates masterful use of knowledge and understanding; 

		Candidate demonstrates application of knowledge with some degree of  understanding;

		Candidate demonstrates limited application of knowledge; lacks understanding.



		Connections to Program Content, Relevant Research, and Practical Applications

		Candidate demonstrates clear connections to program content that are beyond the obvious; demonstrates transfer of that knowledge and understanding to other contexts; clearly cites relevant research

		Candidate demonstrates connections to the topic; may include some insightful ideas, however, the majority is simplistic with little transfer to other contexts; cites relevant research.

		Candidate demonstrates few or no connections to the topic; lacks 10 or more citations to relevant research.



		In-Depth Analysis and Response

		Candidate demonstrates intelligent and insightful interpretation of the importance, meaning, or significance of the topic.


Candidate demonstrates superior potential to contribute to the professional knowledge base.

		Candidate demonstrates plausible interpretation of the meaning of the topic.


Candidate demonstrates adequate potential to contribute to the professional knowledge base.

		Candidate demonstrates uncritical and overly superficial interpretation of the topic.


Candidate demonstrates a lack of potential to contribute to the professional knowledge base.



		Conventions of Grammar, Usage, and Spelling

		Grammar, usage, and spelling are impeccable with a maximum of 1 error; acceptable use of APA format

		Grammar, usage, and spelling reflect 2-3 errors; acceptable use of APA format

		Grammar, usage, and spelling reflect more than 3 errors; improper use of APA format





Portfolio Rubric to be used by faculty reviewers


Candidate’s Name



Date



Reviewer



Scores


		Key Component

		Outstanding




		Proficient




		Needs more development




		Pass (√)



		General Organization

		

		

		

		



		#1 
Knowledge

		

		

		

		



		#2 
Commitment

		

		

		

		



		#3 
Managing and Monitoring

		

		

		

		



		#4
Reflective

		

		

		

		



		#5
Learning Communities

		

		

		

		



		Overall Rating

		Pass / Fail





Passing requires an outstanding or proficient rating in each area.

g.  Charts that provide candidate data derived from the assessment


Comprehensive Exam


Academic Year

Number of Candidates

Percent Passing


2013/2014



27



100%





2014/2015



29



100%







2015/2016



31



100%






Portfolio


Academic Year

Number of Candidates

Percent Passing

2013/2014



0


2014/2015



0


2015/2016



0





Assessment 2 Content Knowledge in Reading Education Graduate Studies


Section IV – Assessment #3:  ED 567 Content In-Service Program (IRA, 2010)


a.  A brief description of the assessment and its use in the program:


Candidates will be designing a Content In-Service program as a culminating project for ED 567 Secondary, College, and Content Area Reading in a Wiki, Prezi or PowerPoint format as an online project using the Desire To Learn course application. Through research, candidates will convey the importance of utilizing content reading and writing strategies in a specific discipline and/or all content areas.  Candidates will include an array of pre-reading, during reading, and after reading strategies for implementation in the content classroom.  Candidates will be evaluating their peers’ Content In-Service programs by commenting on the strengths and recommendations for improvements.


b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards by number, title, and/or standard wording.


The Content In-Service assignment most strongly aligns with IRA standards 2, 5, and 6.  With Standard 2 Curriculum and Instruction, candidates will use a wide range of foundational knowledge, instructional practices, approaches, methods, and curriculum materials to support reading and writing instruction in the content areas (IRA 2.1, 2.2, 2.3).   IRA standard 5 Literate Environment is also included as candidates create a literate environment that optimizes students’ use of traditional print and online resources, instructional practices, approaches, and methods, curriculum materials, and the appropriate use of assessments in the content classrooms (5.3, 5.4).   IRA standard 6 Professional Learning and Leadership provides the opportunity for candidates to use their foundational knowledge and to view professional development as a career-long effort and responsibility (IRA 6.1, 6.2, 6.3).


c. A brief analysis of the data findings


Cumulative mean score results from the Content In-Service Program assignment reveal strong candidate performance in each area consisting of Curriculum and Instruction, Literate Environment, and Professional Learning and Leadership.  In terms of specific IRA elements, candidates demonstrated the strongest performance in using student interests, reading abilities, and backgrounds as foundations for reading instruction, as well as selecting book, technology-based information and non-print materials representing diverse learners.  Candidates also displayed competencies in working with colleagues through observation, evaluation and feedback on instructional practices in addition to planning, implementing, and evaluating professional development programs (IRA 6.1, 6.2, 6.3).  An area noted for improvement is IRA standard 6.4 the ability to understand and influence local, state, or national policy decisions.


d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number, title, and/or standard wording;


Cumulative data findings suggest that candidates at the completion of the Secondary, College, and Content Area Reading course display pedagogical and professional knowledge and demonstrate responsibilities as content literacy leaders in their abilities to plan instruction.  In addition to their knowledge of and experience with instructional techniques, candidates learn how to provide support for secondary classroom teachers through the Content In-Service Program assignment.   Candidates evaluate their peers’ Content In-Service program by indicating the strengths as well as areas for improvement.  Throughout this culminating project, candidates demonstrate their foundational knowledge and abilities to enthusiastically and effectively support secondary classroom teachers in providing content reading instruction for students in various disciplines.  Pass rate of 100% was achieved for each of the following standards through the Content In-Service program assessment:  IRA standard 2 Curriculum and Instruction, IRA standard 5 Literate Environment and IRA standard 6 Professional Learning and Leadership.

Assessment #3 - ED 567 Content In-Service Presentation


As a culminating project for ED 567, candidates will be designing a PowerPoint, Prezi or Wiki to introduce secondary teachers of one specific discipline or a combination of disciplines  (i.e. science, math, social studies, English, or foreign languages) to content area reading and writing strategies. 


Assuming the role of a literacy coach, the candidate must include the following components with the PowerPoint, Prezi or Wiki:


Introduction: Convey through research the importance of collaboration as a literacy coach with secondary content teachers. Relate the concept of literacy to a content area or areas.  Why is it essential for a secondary student to be literate in math, social studies, science, English, or foreign languages?  Through your research, express to teachers the need for emphasizing content area reading/writing strategies, for example, increased emphasis on PSSA and standards/assessment anchors.  Select an area of focus for study for your PowerPoint/Wiki. What grade level or levels? (IRA 2.1, 2.2, 2.3, 5.3, 5.4)


Provide examples of content area reading and writing strategies you would use at the beginning of the chapter (otherwise known as pre-reading). (IRA 2.1, 2.2, 2.3, 5.3, 5.4)


Next, place emphasis on what is referred to as during reading.  Provide examples of content area reading or writing strategies that you would use in a content area during reading. (IRA 2.1, 2.2, 2.3, 5.3, 5.4)


At the conclusion (after reading), provide examples of content area reading and writing strategies. (IRA 2.1, 2.2, 2.3, 5.3, 5.4)


Candidates will be implementing their Content In-Service programs online.  Candidates will be providing evaluation feedback through Discussion Board forum, indicating the strengths and areas for improvement regarding their peers’ Content In-Service programs.  (IRA 6.1, 6.2, 6.3)


Keep in mind if you were presenting this information to local secondary teachers that they would not want to be burdened with reading extensive notes on slides and they would want “hands-on” activities as opposed to viewing too many slides or links the content area teachers can easily refer and navigate through each link.

ED 567 Content In-Service Presentation Rubric 


		IRA Standards/Criteria




		Exemplary (4) 

		Proficient (3)

		Developing (2) 

		Unsatisfactory (1)

		Score



		Uses foundational knowledge to design and implement an integrated and comprehensive curriculum.  

(IRA 2.1)

		Highly comprehensive in developing and implementing a Content In-Service program that meets the needs of all learners. Effective use of evidence-based professional resources.

		Develops and implements a Content In-Service program that meets the needs of all learners.  Includes evidence-based professional resources.

		Limited development and implementation of Content In-Service program that meets the needs of some learners.  Uses some professional resources.

		Development and implementation of a Content In-Service program is not evident.  Use of professional resources is not included.

		/4



		 Uses appropriate instructional approaches including word recognition, comprehension, strategic knowledge, and reading-writing connections. (IRA 2.2)

		Highly comprehensive and effectively implements appropriate instructional practices (content reading/writing strategies) to meet the needs of individual learners.  

		Comprehensive and implements appropriate instructional practices (content reading/writing strategies) to meet needs of a group of learners. 

		Implements appropriate instructional practices (content reading/writing strategies) to meet needs of some learners.  

		Use of instructional practices (content reading/writing strategies) to meet the needs of a group of learners is not documented.

		/4



		Uses a wide range of texts (narrative, expository, poetry), print, and online resources.

 (IRA 2.3)

		Highly comprehensive and effectively implements a range of texts, print and online resources to meet the needs of individual learners.

		Comprehensive and implements a range of texts (narrative, expository, poetry) print, and online resources materials to meet needs of a group of learners.

		Implements appropriate range of texts, print, and online resources to meet needs of some learners. 

		Use of appropriate range of texts, print, and online resources to meet the needs of a group of learners are not documented.

		/4



		Uses instructional routines to support reading and writing instruction.


(IRA 5.3)

		Effectively demonstrates and models reading and writing in many daily interactions with students and education professionals through use of content reading/writing strategies.




		Demonstrates and models reading and writing in daily interactions with students and education professionals through use of content reading/writing strategies.




		Some demonstration and modeling of reading and writing in some daily interactions with students and education professionals through use of content reading/writing strategies.




		Does not demonstrate and model reading and writing in daily interactions with students and education professionals through use of content reading/writing strategies.




		/4



		Uses a variety of classroom configurations to differentiate instruction (e.g. interactive reading, guided reading, individual goals, word study and writing) 


 (IRA 5.4)

		Effectively uses a variety of configurations to differentiate instruction through Content In-Service program.

		Includes some variety of configurations to differentiate instruction through Content In-Service program.

		A few configurations are included that differentiates instruction through Content In-Service program.

		No configurations are included that differentiates instruction through Content In-Service program. 

		/4



		Demonstrates foundational knowledge of adult learning theories and related research about organizational change, professional development, and school culture. (IRA 6.1)

		Highly comprehensive and effectively reflects (through teaming with literacy coach and secondary content teacher) to improve instructional practices and to document competencies. 

		Comprehensive and reflects (through teaming with literacy coach and secondary content teacher) improve instructional practices and to document competencies.

		Reflects some  (through teaming with literacy coach and secondary content teacher) to improve instructional practices and to document competencies.

		No reflection provided  (through teaming with literacy coach and secondary content teacher) Limited instructional practices and competencies.

		/4



		Displays positive dispositions related to reading/writing and pursues the development of professional knowledge, skills, and dispositions.


(IRA 6.2)

		Effectively and consistently demonstrates and models positive dispositions toward teaching reading/writing and student performance and actively pursues knowledge, skills, and dispositions through strong leadership.

		Demonstrates positive dispositions toward teaching reading/writing and student performance and actively pursues knowledge, skills, and dispositions through adequate leadership skills.

		Demonstrates some positive dispositions toward teaching reading/writing and student performance and pursues knowledge, skills, and dispositions through limited leadership skills.

		Positive dispositions toward teaching reading/writing and student performance are inconsistent. Professional knowledge and leadership skills are not evident.

		/4



		Participates, designs, facilitates, leads and evaluates professional development programs


(IRA 6.3)

		Exhibits excellent leadership skills in professional development. Effectively articulates the evidence base that grounds instructional practices.

		Exhibits leadership skills in professional development.  Articulates the evidence base that grounds most instructional practices.

		Exhibits some leadership skills in professional development.  Articulates the evidence base that grounds some instructional practices.

		Leadership skills are not evident.  Evidence base that grounds instructional practices is not articulated.




		



		Professionalism

		Highly creative with appropriate use of graphics and links


5 or more references


Professional presentation


No spelling, grammar, and/or mechanical errors.


No APA errors

		Creative with appropriate use of graphics and links


4 or more references


Professional presentation,


Few spelling, grammar, and/or mechanical errors. 1 -2 APA errors

		Some Creativity with graphics and links


3 or more references


Professional presentation Several spelling, grammar, and/or mechanical errors


3 – 4 APA errors




		Lack of Creativity


Limited use of graphics and links


2 or less references


Unprofessional appearance


Significant spelling, grammar, and/or mechanical errors


More than 4 APA errors

		





Assessment #3 ED 567 Content In-Service Presentation


Summary of Results: 2015

IRA Standards Measured: 2.1, 2.2, 2.3, 5.3, 5.4, 6.1, 6.2, 6.3

Number of Candidates = 11

		IRA Standards/Criteria


(Curriculum and Instruction)

		Exemplary (4) 




		Proficient (3)




		Developing (2) 

		Unsatisfactory (1)




		Mean


3.91



		Uses foundational knowledge to design and implement an integrated and comprehensive curriculum.  

(IRA 2.1)

		9

		2

		0

		0

		3.82



		Uses appropriate instructional approaches including word recognition, comprehension, strategic knowledge, and reading-writing connections.  (IRA 2.2)

		10

		1

		0

		0

		3.91



		Uses a wide range of texts (narrative, expository, poetry), print, and online resources.

 (IRA 2.3)

		11

		0

		0

		0

		4.00



		IRA Standards/Criteria (Literate Environment)




		Exemplary


(4)

		Proficient (3)

		Developing (2) 

		Unsatisfactory (1)




		Mean


3.78



		 Uses a variety of classroom configurations to differentiate instruction (e.g. interactive reading, guided reading, individual goals, word study and writing) 


 (IRA 5.3)

		8

		2

		1

		0

		3.64



		Uses a variety of classroom configurations to differentiate instruction (e.g. interactive reading, guided reading, individual goals, word study and writing) 


(IRA 5.4)

		10

		1

		0

		0

		3.91



		IRA Standards/Criteria


(Professional Learning and Leadership)

		Exemplary


(4)

		Proficient (3)

		Developing (2)

		Unsatisfactory


(1)

		Mean

3.88



		Demonstrates foundational knowledge of adult learning theories and related research. (IRA 6.1)

		9



		1

		1

		0

		3.73



		Displays positive dispositions related to reading/writing and pursues the development of professional knowledge, skills, and dispositions. (IRA 6.2)

		11

		0

		0

		0

		4.00



		Participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs.


 (IRA 6.3)

		10

		1

		0

		0

		3.91



		Professionalism

		11

		0

		0

		0

		4.00





Assessment #3


Pass Rate: 100%


Assessment #3 ED 567 Content In-Service Presentation


Summary of Results: Fall 2016

IRA Standards Measured: 2.1, 2.2, 2.3, 5.3, 5.4, 6.1, 6.2, 6.3

Number of Candidates = 8

		IRA Standards/Criteria


(Curriculum and Instruction)

		Exemplary (4) 




		Proficient (3)




		Developing (2) 

		Unsatisfactory (1)




		Mean


3.88



		Uses foundational knowledge to design and implement an integrated and comprehensive curriculum.  

(IRA 2.1)

		6

		2

		0

		0

		3.75





		Uses appropriate instructional approaches including word recognition, comprehension, strategic knowledge, and reading-writing connections.  (IRA 2.2)

		7

		1

		0

		0

		3.88



		Uses a wide range of texts (narrative, expository, poetry), print, and online resources.

 (IRA 2.3)

		8

		0

		0

		0

		4.00



		IRA Standards/Criteria (Literate Environment)




		Exemplary


(4)

		Proficient (3)

		Developing (2) 

		Unsatisfactory (1)




		Mean


3.82



		 Uses a variety of classroom configurations to differentiate instruction (e.g. interactive reading, guided reading, individual goals, word study and writing) 


 (IRA 5.3)

		6

		2

		0

		0

		3.75



		Uses a variety of classroom configurations to differentiate instruction (e.g. interactive reading, guided reading, individual goals, word study and writing) 


(IRA 5.4)

		7

		1

		0

		0

		3.88



		IRA Standards/Criteria


(Professional Learning and Leadership)

		Exemplary


(4)

		Proficient (3)

		Developing (2)

		Unsatisfactory


(1)

		Mean

3.92



		Demonstrates foundational knowledge of adult learning theories and related research. (IRA 6.1)

		8



		0

		0

		0

		4.00



		Displays positive dispositions related to reading/writing and pursues the development of professional knowledge, skills, and dispositions. (IRA 6.2)

		7

		1

		0

		0

		3.88



		Participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs.


 (IRA 6.3)

		7

		1

		0

		0

		3.88



		Professionalism

		11

		0

		0

		0

		4.00





		Assessment #3: Content In-Service Program Aligned To IRA Standards/Criteria

		2015

N = 11

		2016

N = 8



		Standard 2: Curriculum  and Instruction 

		3.91

		3.88



		Standard 5:  Literate Environment

		3.78

		3.82



		Standard 6: Professional Learning and Leadership

		3.88

		3.92



		Assessment #3 Cumulative Mean Scores

		3.86

		3.87



		Pass Rate

		100%

		100%





Assessment 3 Content In-Service Program Assignment


Reading Specialist Course Rotation Graduate Classes


Fall


ED 520  Intro to Research


ED 578 Professional Seminar


ED 523 Curriculum Development and Evaluation (ED 529 can be substituted)


ED 563 Reading Pedagogy


ED 564 Evidence-based Literacy Instruction


ED 567  Secondary, College, and Content Area Reading Instruction


Spring


ED 520 Intro to Research


ED 578  Professional Seminar


ED 523  Curriculum Development and Evaluation (ED 529 can be substituted)


ED 574  Literacy Leadership: Collaboration, Coaching, and Collegial Professional 


               Development


ED 569  Assessment of Literacy


Summer


ED 520  Intro to Research


ED 578  Professional Seminar


ED 570  Practicum I  Assessment – course taken on CUP campus, summer II session (3 weeks)


ED 571  Practicum II Instruction – course taken on CUP campus, summer II session (3 weeks)


ED 563 Reading Pedagogy


CUP Reading Specialist Graduate Course Rotation Sheet


DESCRIPTIONS OF REQUIRED


COURSES

ED 520

INTRODUCTION TO RESEARCH



3 s.h.



This seminar course covers the selection, investigation, and writing of a research topic.  Students are introduced to the planning of research projects, major methods of obtaining data, descriptive statistics, statistical inferences, methods of analysis and critical evaluation of published research, and the preparation of written reports.  Proposed research problems and procedures are prepared for discussion and critical analysis.


ED 523

CURRICULUM DEVELOPMENT AND EVALUATION

3 s.h.



Presents philosophic, psychological, and social foundations of school curriculum as well as principles of curriculum development, curriculum design, curriculum implementation, and curriculum evaluation with an emphasis on K-12 models.  A range of views both historical and current is presented along with curriculum issues, trends, and future directions.  Ideological biases from traditional to pragmatic and postmodern are considered across major time frames for the 20th century and early 21st century.  Offered spring semester.


ED 563

READING PEDAGOGY





3 s.h.



Students will define and investigate reading as related to the individual learner.  Study is made of the current research into sequential and systematic reading development and the application of multi-dimensional techniques, strategies, and materials in the teaching of reading K-12 for both narrative and expository structures.   Annually.  


ED 564

EVIDENCE-BASED LITERACY INSTRUCTION

3 s.h.



Students will review the major national studies in literacy since the 1960s and investigate current research on various literacy topics for the purposed of developing a model of best practice based on inquiry and reflection

ED 567
SECONDARY, COLLEGE, AND CONTENT AREA READING INSTRUCTION  3 s.h.



Survey of reading programs and principles at secondary and post-secondary levels, examination of materials and strategies for various instructional settings and populations with an emphasis on secondary content area reading.  Fall, annually.

ED 569

ASSESSMENT OF LITERACY




3 s.h.



Provides and in-depth analysis of assessment strategies and techniques win the field of literacy.  Features of this course included evaluation, implementing, and analyzing data gathered from formal and informal assessment approaches for the purposed of planning instruction.  Introduction to literacy profile.  Prerequisite:  Two graduate-level literacy courses.  Spring, annually.


ED 570

PRACTICUM I:  ANALYSIS




3 s.h.



The investigation of an individual’s background to determine possible causal factors for underachievement in reading through (1) the selection and administration of appropriate diagnostic instruments, and (2) a sensitive interpretation of the cumulative results.  Prerequisite:  ED 569 and permission of the instructor.  Course must be taken concurrently with ED 571.


ED 571

PRACTICUM II:  INSTRUCTION



3 s.h.



The emphasis in this course is the development of competency in correcting reading problems.  The work includes (1) learning the techniques and methods of corrective instruction, (2) developing expertise in using materials related to the immediate needs of individuals, and (3) preparing a clinical case study which suggests to public schools and other agencies the post-clinic procedures to use in a student’s academic progress.  Prerequisite:  E
D 569 and permission of the instructor.  Course must be taken concurrently with ED 570.


ED 574

LITERACY LEADERSHIP:  COLLABORATION,  

3 s.h.




COACHING, AND COLLEGIAL PROFESSIONAL DEVELOPMENT



The organization, administration, and supervision of reading programs from kindergarten through high school.  Particular emphasis is given to the functions of reading specialists and literacy coaches in the development of a curriculum guide for reading, organizational patterns in reading programs, and procedures for instituting and operating in-service reading education programs.  

ED 578

PROFESSIONAL SEMINAR




3 s.h.



Intended, as the capstone course for all graduate students in the Education Department graduate programs and the Instructional Technology Specialist Certification Program.  Students will focus on a classroom-based action research project which will serve as an integrating element for knowledge and experiences acquired during the graduate program.  Students will recognize the integrity of classroom research and demonstrate proficiency in using and assisting classroom teachers in the process of collecting data, generating hypotheses, and implementing instructional changes grounded in inquiry and reflection.  The project will synthesize course readings, discussions, group activities, applications, and observations.  It will afford students the opportunity to share effective classroom practices and will require studies of and experiences in interpreting and analyzing pertinent research to promote professional growth.  Students will be encouraged to view themselves as researchers of teaching and learning and as professionals whose continued growth can best be met through inquiry, reflection, and sustained dialogue with peers.  Prerequisite:  ED 520 or permission of Graduate Committee.


Ed


CUP Reading Specialist Course Descriptions


Assessment #8:  ED 574 Professional Development Initiative


a.  A brief description of the assessment and its use in the program:


A culminating, collaborative project for candidates in ED 574 Literacy Leadership:  Collaboration, Coaching, and Collegial Professional Development is the Professional Development Initiative in which candidates will collaboratively design, plan and demonstrate a professional development opportunity for the participants in ED 574, a real-life group of teachers, paraprofessionals and teacher candidates.  The professional development initiative will be in a face-to-face classroom setting or in an online class format using D2L (Desire To Learn).  The collaborating candidates will choose a literacy learning focus from their interactions with research print sources, or from their teaching experiences in their schools and classrooms.  The collaborative team will develop a rationale that articulates the importance of the topic as a professional development focus, identifies overarching goals of the initiative, and designs guiding focus questions.  The collaborative team will plan and develop a series of learning opportunities for their peers in ED 574 or for teachers in a school setting, or undergraduate teacher candidates in series of workshops.  The collaborative team will serve as facilitators of the professional development initiative.  Candidates will evaluate their peers’ professional development initiative projects through written responses (either in paper/pencil format or via an online Discussions forum).  Candidates will also evaluate their own leadership strengths and constraints in a collaboratively written reflective response.  As candidates create their reflective response to the professional development initiative that they have created and shared, consider the following prompts:


1.  How did your positive dispositions and enthusiasm for the topic of your professional development initiative influence your design, your participants’ experiences and learning, and the overall outcomes of your project?  How did your professional development initiative establish and nurture positive dispositions that would support and encourage student learning and literacy success?

2. Which elements of your professional development initiative do you feel were the most important?  The most effective?

3. In what ways does your participants’ feedback encourage you to revise any elements of your initiative, should you choose to provide the opportunity for another group of professionals?

4. How has the creation of this particular professional development initiative supported and nurtured your own continuing professional development in addition to influencing local, state or national policy decisions?  (Standard 6.4)

5. Through this professional development initiative, what leadership skills, qualities, and dispositions have you further developed, or honed?

b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards by number, title, and/or standard wording.


The Professional Development Initiative assignment most strongly aligns with IRA standards 1, 2, 4, 5, and 6.  The Professional Development Initiative addresses Standard 1 as candidates demonstrate their knowledge of the foundations of reading and writing processes and instruction (IRA 1.1, 1.2) As candidates collaborate to plan and develop meaningful learning opportunities they will use a wide range of instructional practices, approaches, methods, and curriculum materials to enhance the learning of participants and addressing IRA Standard 2.2 and 2.3. Standard 4.1 is a focus point for this assignment as candidates recognize, understand, and value the forms of diversity that exist in society and their importance in learning to read and write through the professional development initiative.  Candidates use routines to support reading and writing instruction, such as peer feedback. (IRA Standard 5.3)   IRA standard 6 Professional Learning and Leadership will be evident as candidates demonstrate a view of professional development as a career-long effort and responsibility.  The collaborative team will demonstrate leadership skills in professional development, planning and designing research-guided learning opportunities for teachers and literacy educators (IRA 6.2, 6.3, 6.4).  

c. A brief analysis of the data findings


Cumulative mean score results from the Professional Development Initiative assignment reveal solid candidate performances in each area consisting of Foundational Knowledge (IRA 1.1, 1.2) Curriculum and Instruction (IRA 2.1, 2.2, 2.3), and Professional Learning and Leadership--demonstrating competencies in their collaborative design and planning, interactions with colleagues in professional learning communities through observations, interactions, discussions, evaluation of others’ projects, as well as reflective self-evaluations of their collaborative efforts.  (IRA 6.2, 6.3, 6.4). The candidates’ reflections address the groups’ planning, development, and preparation efforts for each Professional Development Initiative, as well as candidates’ attention to interaction with peers and the engagement of the participants in the Professional Development Initiative, relating specifically to IRA Standards, 1.1-- Refers to major theories in the foundational areas as they relate to reading, 1.2—Understands the historically shared knowledge of the profession, 2.2-- Uses appropriate instructional practices to meet the needs of diverse learners at differing stages of development, 2.3—Uses wide range of texts (traditional print and online resources), 4.1—Recognize, understand, and value the forms of diversity and their importance in learning to read, 6.2—Display positive dispositions related to their own reading and writing and the teaching of reading and writing, 6.3—Participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs and 6.4—Understand and influence local, state, or national policy decision.  In many cases, Standard 5.3—Uses routines to support reading and writing instruction and Standard 4.1—Recognize, understand, and value the forms of diversity and their importance in learning to read, are directly addressed in candidates’ reflective responses.

d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by number, title, and/or standard wording;


Cumulative data findings suggest that candidates at the completion of the Literacy Leadership:  Collaboration, Coaching, and Collegial Professional Development course demonstrate pedagogical and professional knowledge and exhibit positive dispositions and responsibilities as literacy leaders.  In addition to their knowledge of and experience with instructional methods, learners’ strategies, and curricular materials, candidates learn how to provide support, encouragement, and meaningful learning opportunities for classroom teachers through Professional Development Initiative assignment.   Candidates evaluate their peers’ Professional Development Initiative designs and interactions by specifying the strengths of the initiatives as well as offering suggestions for revision and improvement.  Throughout the Professional Development Initiative assignment, candidates demonstrate their foundational knowledge and abilities to enthusiastically, effectively, and collaboratively support and encourage other teachers’ development of professional knowledge and practiced skills that will enhance research-supported instruction for learners at all levels.  Strong pass rates were established for each of the following standards through the Professional Development Initiative assessment:  IRA standard 1 Foundational Knowledge:  1.1 – Understands major theories and empirical research, 1.2—Understand the historically shared knowledge of the profession and changes over time, IRA standard 2 Curriculum and Instruction:  2.1—Use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum, 2.2-- Uses appropriate and varied instructional practices to meet the needs of diverse learners at differing stages of development, 2.3-- Uses a wide range of texts (e.g. narrative, expository) and IRA standard 5: Literate Environment  5.3 Uses routines to support reading and writing instruction.  The greatest variance in candidate performance in the Professional Development Initiative project was found within the criteria related to standard 6 (6.2, 6.3, and 6.4) and might possibly suggest that enrollment in the ED 574 course be limited to candidates in the reading specialist certification concentration program, ensuring rich prior experiences and candidates’ thorough prior knowledge about the most critical features of professional development initiatives.

Assessment #8 ED 574—Literacy Leadership:  Collaboration, Coaching, and Collegial Professional Development—Professional Development Initiative


Description of Task:  Collaboratively plan and develop a professional development initiative suitable for teachers, administrators, paraprofessionals, or parents on a specific, important literacy topic You will be asked to provide a rationale for choosing the topic.  Your investigation of the topic will include a thorough review of the relevant research literature.  Develop experiences and supporting materials to help participants to develop a more thorough understanding of the topic, strategy, or approach.  Initiate and sustain the professional development initiative with ED 574 peers or with another appropriate group of literacy educators.  Compose a reflective response that highlights the planning of the professional development project, the opportunities for learning, and the participants’ responses and interactions.    Candidates are strongly encouraged to collaborate with other candidates in the completion of the Professional Development Initiative Project. (Standards 1, 2, 4, 5, 6)

ED 574 Literacy Leadership:  Collaboration, Coaching, and Collegial Professional Development


Professional Development Initiative Rubric 


		IRA Standards/Criteria

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Score



		Understand major theories and empirical research that describe the cognitive, linguistic, motivational and sociocultural foundations of reading and writing development processes and components.  (IRA 1.1)

		The candidate articulates and explains foundational background information about the professional development topic, including theoretical underpinnings of the topic.

		The candidate lists some foundational background information about the professional development topic.

		The candidate provides limited background information about the professional development topic.

		The candidate provides little or no background information about the professional development topic.

		/4



		Understand the historically shared knowledge of the profession and changes over time in the perceptions of reading and writing development, processes, and components. (IRA 1.2)

		The candidate demonstrates a comprehensive search of the related historical research literature that informs the professional development topic.

		The candidate demonstrates an adequate search of the related historical research literature.

		The candidate demonstrates an inadequate search of the related historical research literature.

		No search of the historical research literature is documented.

		/4



		Uses appropriate instructional approaches including word recognition, comprehension, strategic knowledge, and reading-writing connections.  (IRA 2.2)

		Highly comprehensive and effectively implements appropriate instructional practices to meet the needs of individual learners.  

		Comprehensive and implements appropriate instructional practices to meet needs of a group of learners.

		Implements appropriate instructional practices (content reading/writing strategies) to meet needs of some learners.  

		Use of instructional practices to meet the needs of a group of learners is not documented.

		/4



		Uses a wide range of texts (narrative, expository, poetry), print, and online resources.


 (IRA 2.3)

		Highly comprehensive and effectively implements a range of texts, print and online resources to meet the needs of individual learners.

		Comprehensive and implements a range of texts (narrative, expository, poetry) print, and online resources materials to meet needs of a group of learners.

		Implements appropriate range of texts, print, and online resources to meet needs of some learners.

		Use of appropriate range of texts, print, and online resources to meet the needs of a group of learners are not documented.

		/4



		Recognize, understand, and value the forms of diversity that exist in society and their importance in learning to read and write.  (IRA 4.1) 

		After investigating a variety of studies, strategies, and approaches, the candidate has selected a professional development initiative topic that values the forms of diversity that exist in society and meet the needs of diverse learners at differing stages of development.  

		The candidate has chosen a professional development topic that values the forms of diversity that exist in society and meet the needs of diverse learners at differing stages of development.  

		The candidate has chosen a professional development topic that somewhat values the forms of diversity that exist in society and meet the needs of diverse learners at differing stages of development.

		The candidate has chosen a professional development topic that does not focus on diversity and that does not meet the needs of diverse learners at differing stages of development. 

		/4



		Uses instructional routines to support reading and writing instruction.


 (IRA 5.3)

		Effectively demonstrates and models reading and writing with students and education professionals through professional development initiative.




		Demonstrates and models reading and writing with students and education professionals through professional development initiative.



		Some demonstration and modeling of reading and writing with students and education professionals through professional development initiative.



		Does not demonstrate and model reading and writing with students and education professionals through professional development initiative.



		/4



		Displays positive dispositions related to reading/writing and pursues the development of professional knowledge, skills, and dispositions. (IRA 6.2)

		Effectively and consistently demonstrates and models positive dispositions toward teaching reading/writing and student performance and actively pursues knowledge, skills, and dispositions through strong leadership.

		Demonstrates positive dispositions toward teaching reading/writing and student performance and actively pursues knowledge, skills, and dispositions through adequate leadership skills.

		Demonstrates some positive dispositions toward teaching reading/writing and student performance and pursues knowledge, skills, and dispositions through limited leadership skills.

		Positive dispositions toward teaching reading/writing and student performance are inconsistent. Professional knowledge and leadership skills are not evident.

		/4



		Participates, designs, facilitates, leads and evaluates professional development programs (IRA 6.3)

		The candidate collaboratively plans, designs, and implements engaging, professional learning opportunities that feature purposeful and authentic reading and writing tasks. 

		The candidate collaboratively plans, designs, and implements professional learning opportunities that feature reading and writing tasks.

		The candidate collaboratively plans, designs, and implements professional learning opportunities that include some reading and writing.

		The candidate does not plan, design, or implement professional learning opportunities that include reading and written responses.

		/4



		Understand and influence local, state, or national policy decisions. (IRA 6.4)

		The candidate demonstrates excellent understanding of local, state, or national policy decisions through professional development initiative presentation.

		The candidate demonstrates adequate understanding of local, state, or national policy decisions through professional development initiative presentation.

		The candidate demonstrates limited understanding of local, state, or national policy decisions through professional development initiative presentation.

		The candidate does not demonstrate understanding of local, state, or national policy decisions through professional development initiative presentation.

		/4





Assessment #8:  Professional Development Initiative


Summary of Results: 2015

IRA Standards Measured   1.1, 1.2, 2.2, 2.3, 4.1, 5.3, 6.2, 6.3, 6.4

Number of Candidates = 18

		IRA Standards/Criteria


(Foundational Knowledge)

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


3.92



		Understands major theories and empirical research that describe the cognitive, linguistic, motivational and sociocultural foundations of reading and writing development processes and components.  (IRA 1.1)

		16

		 2

		0

		0

		3.89





		Understand the historically shared knowledge of the profession and changes over time in the perceptions of reading and writing development, processes, and components. (IRA 1.2)

		17

		 1

		0

		0

		3.94





		IRA Standards/Criteria


(Curriculum and Instruction)

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


3.97



		Uses appropriate instructional practices to meet the needs of diverse learners. (IRA 2.2) 

		17

		1

		0

		0

		3.94





		Uses a wide range of texts (narrative, expository, poetry), print, and online resources. (IRA 2.3)

		18

		0

		0

		0

		4.00





		IRA Standards/Criteria


(Diversity)

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


3.94



		Recognize, understand and value the forms of diversity that exist in society and their importance in learning to read and write.  (IRA 4.1)

		17

		1

		0

		0

		3.94





		IRA Standards/Criteria


(Literate Environment)

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


4.00



		Uses routines to support reading and writing instruction.  (IRA 5.3)

		18

		0

		0

		0

		4.00





		IRA Standards/Criteria


Professional Learning and Leadership

		Exemplary (4)




		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean

3.94



		Displays positive dispositions related to one’s own reading and writing and the teaching of reading and writing and pursue the development of individual professional knowledge and behaviors.

(IRA 6.2)

		18

		0

		0

		0

		4.00





		Participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs.

(IRA 6.3)

		17

		1

		0

		0

		3.94





		 Understand and influence local, state, or national policy decisions.  (IRA 6.4)

		16

		2

		

		0

		3.89







Assessment #8

		Assessment #8: Professional Development Initiative Aligned to IRA Standards/Criteria

		2015

N = 18



		Standard 1: Foundational Knowledge

		3.92



		Standard 2: Curriculum and Instruction

		3.97



		Standard 4: Diversity

		3.94



		Standard 5: Literate Environment

		4.00



		Standard 6: Professional Learning and Leadership

		3.94



		Assessment #8 Cumulative Mean Scores

		3.95



		Pass Rate

		100%





Assessment #8:  Professional Development Initiative


Summary of Results: 2016

IRA Standards Measured   1.1, 1.2, 2.2, 2.3, 4.1, 5.3, 6.2, 6.3, 6.4

Number of Candidates = 19

		IRA Standards/Criteria


(Foundational Knowledge)

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


3.69



		Understands major theories and empirical research that describe the cognitive, linguistic, motivational and sociocultural foundations of reading and writing development processes and components.  (IRA 1.1)

		19

		 0

		0

		0

		4.00





		Understand the historically shared knowledge of the profession and changes over time in the perceptions of reading and writing development, processes, and components. (IRA 1.2)

		7

		 12

		0

		0

		3.37





		IRA Standards/Criteria


(Curriculum and Instruction)

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


4.00



		Uses appropriate instructional practices to meet the needs of diverse learners. (IRA 2.2) 

		19

		0

		0

		0

		4.00





		Uses a wide range of texts (narrative, expository, poetry), print, and online resources. (IRA 2.3)

		19

		0

		0

		0

		4.00





		IRA Standards/Criteria


(Diversity)

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


4.00



		Recognize, understand and value the forms of diversity that exist in society and their importance in learning to read and write.  (IRA 4.1)

		19

		0

		0

		0

		4.00





		IRA Standards/Criteria


(Literate Environment)

		Exemplary (4)

		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean


4.00



		Uses routines to support reading and writing instruction.  (IRA 5.3)

		19

		0

		0

		0

		4.00





		IRA Standards/Criteria


Professional Learning and Leadership

		Exemplary (4)




		Proficient (3)

		Developing (2)

		Unsatisfactory (1)

		Mean

3.86



		Displays positive dispositions related to one’s own reading and writing and the teaching of reading and writing and pursue the development of individual professional knowledge and behaviors.

(IRA 6.2)

		19

		0

		0

		0

		4.00





		Participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs.

(IRA 6.3)

		17

		2

		0

		0

		3.90





		 Understand and influence local, state, or national policy decisions.  (IRA 6.4)

		16

		3

		0

		0

		3.69







Assessment #8

		Assessment #8: Professional Development Initiative Aligned to IRA Standards/Criteria

		2016

N = 19



		Standard 1: Foundational Knowledge

		3.69



		Standard 2: Curriculum and Instruction

		4.00



		Standard 4: Diversity

		4.00



		Standard 5: Literate Environment

		4.00



		Standard 6: Professional Learning and Leadership

		3.86



		Assessment #8 Cumulative Mean Scores

		3.91



		Pass Rate

		100%





Assessment 8 Professional Development Initiative


10.

11.

12.

13.

14.

15.

16.

P-12

(1) e.g. K-6, P-12
Program Type

©  Advanced Teaching

O First Teaching License

O Other School Personnel

U Unspecified

Degree or award level
Baccalaureate

O
O Post Baccalaureate
@ Master's

U Post Master's

U Specialist or C.A.S.
O Doctorate

O Endorsement only

Is this program offered at more than one site?

O Yes

9 No

If your answer is "'yes" to above question, list the sites at which the program is offered

Title of the state license for which candidates are prepared

]Reading Specialist P-12

Program report status:

@ Initial Review

o Response to One of the Following Decisions: Further Development Required
or Recognition with Probation

O Response to National Recognition With Conditions
Is your Educator Preparation Provider (EPP) seeking

O CAEP accreditation for the first time (initial accreditation)
© Continuing CAEP accreditation

State Licensure data requirement on program completers disaggregated by specialty area with sub-area
scores:

CAEP requires programs to provide completer performance data on state licensure examinations for
completers who take the examination for the content field, if the state has a licensure testing
requirement. Test information and data must be reported in Section IV. Does your state require such a
test?

2 Yes
2 No



SECTION I - CONTEXT

1.

2.

Description of any state or institutional policies that may influence the application of IRA standards.
(Response limited to 4,000 characters)

Clarion University of Pennsylvania is located in western Pennsylvania, has 5500
students and includes 27 nationally accredited programs. The reading
specialist concentration program, through the Master's Degree Program (M.
Ed.), is housed in the School of Education, Department of Education in Stevens
Hall.

Pennsylvania certifies reading specialists. The preparation of reading
professionals is achieved through the M. Ed. with a reading specialist
concentration. Graduate students completing 30 semester hours of the M.Ed.
Reading Specialist concentration qualify for Reading Specialist Certification
granted by the Pennsylvania Department of Education. The requirements for
the program stem from the guidelines established by the Professional
Standards and Ethics Committee of the International Literacy Association found
in Standards for Reading Professionals: Revised (2010). In addition to the ILA
Standards, the program is also aligned with the Pennsylvania Department of
Education standards. All state, national, and professional program standards
are aligned within the conceptual framework, course syllabi, assignments,
assessments, and field experiences.

The master's degree program in education is accredited by the National Council
for Accreditation of Teacher Education (NCATE), which has transitioned to
CAEP (Council for the Accreditation of Educator Preparation). This program
encourages students to view themselves as researchers of teaching and
learning and as professionals whose continued growth can best be met through
inquiry, reflection, and sustained dialogues with peers. It affords practitioners
the opportunity to share effective classroom practices while reading,
interpreting, and analyzing current research and professional literature.
Students must choose and complete course requirements within a specified
concentration area, such as reading specialist.

Students pursuing a M.Ed. with a reading specialist concentration are required
to complete a total of 30 semester hours of required courses with a cumulative
grade-point average of 3.00/4.00. Twelve semester hours must satisfy core
competencies that consist of courses in Research, Reading Pedagogy,
Curriculum, and Professional Seminar. Specialization courses (eighteen
semester hours) focus on developing specific knowledge of research and
practices in literacy processes, literacy coaching, assessment, content reading
strategies, reading pedagogy, reading specialist and literacy coaching program
organization. The capstone courses, Practicum I: Assessment and Practicum

I1: Instruction include six semester hours.

Description of the field and clinical experiences required for the program, including the number of hours
for early field experiences and the number of hours/weeks for student teaching or internships.
(Response limited to 8,000 characters)

Field experiences are built into each core, literacy specialization (24 semester
hours) and capstone courses (6 semester hours). The master's degree
program in education with a reading specialist concentration develops
competencies in pedagogy, curriculum development, research, and



assessment. These competencies are further applied to planning,
implementing, and evaluating developmental and remedial reading instruction
and assessment for pre-kindergarten through twelfth grade. Since Clarion
University's previous NCATE review, the reading specialist concentration
program at Clarion University of Pennsylvania has transitioned into literacy
coaching.

Field experiences consist of the following:

Planning and implementing a content literacy strategies in-service program
with emphasis on the use of literacy coaches in the content classrooms.

Case study profiles focusing on diagnosis, assessment, and instruction for
literacy learners

Classroom-based action research project

Job shadowing a reading specialist/literacy coach

Designing and implementing poster sessions for paraprofessional workshops at
local school districts

Analysis of classroom and school literacy environments, including interviews
with classroom teachers regarding the use of content literacy strategies and
observing a good reader and a struggling reader in the classroom.

Collegial sharing and response to literacy research Study Group Leadership

project that encourages collaboration and focuses on a specific literacy
topic/issue
Interview/Conversation with a literacy professional regarding literacy program,

materials, and/or instructional technology evaluations
Planning, development, and implementation of a professional development

initiative that focuses on literacy learning.

Field experiences are implemented throughout each semester. Candidates
spend a minimum of 15 hours (one hour per week) per course working with
students and collecting data regarding impact of instruction on student
learning. In many courses, for example, when professional development plan
or case studies are implemented, hours can exceed 15 hours with students.
Our program has two courses (6 semester hours) of supervised clinical
experience consisting of the capstone Practicum I: Assessment and Practicum
I1: Instruction. The culminating practicum that previously consisted of
supervised on-site assessment and teaching of Pre-K - grade 8 students with
literacy difficulties at local school districts has evolved to a summer reading
day camp as of 2006. This has been a concerted attempt to foster an interest
and motivation for reading along with transitioning to literacy coaching. In this
environment, candidates are required to implement initial assessments,
develop instructional goals, and make recommendations. Candidates also
create an instructional plan for achieving goals, and implement the plan on an
individualized basis or in small groups, forming literacy coaching teams. As
literacy coaches, graduate students work with children in small group and one-
on-one settings. Ongoing assessment and instruction are integral components
of practicum. Information collected through the assessment phase is analyzed
and used to inform instruction. Examples for instruction include tutoring,
reading response groups, collaborative and shared reading and writing, in



addition to technology.

The formation of literacy coaching teams permits on-site supervisors to provide
daily feedback through the use of literacy coaching discussions (de-briefing)
and a daily written log. Candidates can provide feedback within their own
literacy coaching teams such as focusing on effective literacy strategy
instruction and/or making adjustments with administering assessments. The
practicum experience has also included working with speech pathologists at the
university and reading intervention specialists (through the Special Education
Department), which has enhanced the case study background information.
Case study profiles are developed by literacy coaching teams in which graduate
students synthesize the results, write an extensive case study profile depicting
the child's progress throughout the three-week practicum. Candidates provide
a formal case study along with a portfolio that includes recommendations for
the parents/guardians, classroom teachers and specialized personnel who work
with the child. The submission of the case study/portfolio is reviewed by
parents/guardians at the Summer Reading Day Camp Open House (practicum).
Candidates are provided with the opportunity to present their pre and post
assessments, instructional goals, and recommendations directly to
parents/guardians. Take home packets of reinforcement activities to maintain
progress with the child are given to parents at the conclusion of the open
house. A copy of the case study/portfolio is submitted to the practicum
instructors.

Please attach files to describe a program of study that outlines the courses and experiences required for
candidates to complete the program. The program of study must include course titles. (This information
may be provided as an attachment from the college catalog or as a student advisement sheet.)

CUP Reading Specialist Graduate Course Rotation Sheet

See Attachment panel below.

This system will not permit you to include tables or graphics in text fields. Therefore any tables or
charts must be attached as files here. The title of the file should clearly indicate the content of the file.
Word documents, pdf files, and other commonly used file formats are acceptable.

CUP Reading Specialist Course Descriptions

See Attachment panel below.

Candidate Information

Directions: Provide three years of data on candidates enrolled in the program and completing the
program, beginning with the most recent academic year for which numbers have been tabulated. Report
the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes,
master's, doctorate) being addressed in this report. Data must also be reported separately for programs
offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create
additional tables as necessary.

Program:
Reading Specialist

# of Candidates # of Program

Academic Year Enrolled in the | ©
Program Completers
2013/2014 27 10
2014/2015 29 7

2015/2016 31 10




(2) CAEP uses the Title 11 definition for program completers. Program completers are persons who have met
all the requirements of a state-approved teacher preparation program. Program completers include all those who are
documented as having met such requirements. Documentation may take the form of a degree, institutional certificate,
program credential, transcript, or other written proof of having met the program'’s requirements.

Faculty Information

Directions: Complete the following information for each faculty member responsible for professional
coursework, clinical supervision, or administration in this program. (Please refer to the footnotes for

clarification)

Faculty Member Name

Amy Shannonhouse

Highest Degree, Field, &
University(3)

Ph.D - Doctor of Philosophy - School of Education(Developmental Movement
Studies/ ECH Minor) The University of Pittsburgh

Assignment: Indicate the
role of the faculty member
(O]

Early Childhood Faculty Member/ Student Teacher Supervisor

Faculty Rank(®)

Associate Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(s)

Key Note, "Books in Motion", ECH CUP Conference, April 2016 Presenter,
IMIL Training (Brain & MVPA workshop), Jefferson-Clarion Head Start,
Brookville, Pa. November 2016 Pediatric First Aid/CPR Red Cross Instructor
for student groups at CUP (KDP) - Teach classes 2-4 times per year
Presenter, Northwest Regional Key Wellness Day, CUP, April 2016

Teaching or other
professional experience in

P-12 schools(®

Guest presenter for Choosy creative movement/music (IMIL) in
Kindergarten, First St. Elementary School, Canonsburg, Pa. December 2016

Faculty Member Name

Deborah A. Ellermeyer

Highest Degree, Field, &
University(s)

EdD, Curriculum and Instruction, Indiana University of Pennsylvania, Indiana
University of Pennsylvania

Assignment: Indicate the
role of the faculty member
“

Teaching faculty, Student teacher supervision

Faculty Rank(®)

Full Professor

Tenure Track

b YES

Scholarship(®, Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(g)

1. Ellermeyer, D. (2014). MyEducationLab for textbook, All children read.
Boston, MA: Pearson Publishing 2. Ellermeyer, D. and Rowell, J. (submitted).
Teaching phonological awareness and early phonics skills with poems,
nursery rhymes and read alouds. Santa Barbara, CA: Libraries Unlimited 3.
Ellermeyer, D. Laughing and learning about language. (submitted May
2013). Language Arts.

Teaching or other
professional experience in

P-12 schools(®

Supervision of students Certifications - English, Elementary Education

Faculty Member Name

Jonathan R. Brown

Highest Degree, Field, &
University(3)

PhD, Pennsylvania State University

Assignment: Indicate the
role of the faculty member
(O]

Teaching faculty




Faculty Rank(®)

Full Professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(s)

1. Brown, J.R. and McLaughlin, C.L. (Spring 2015). Jive Talkin', Mandated
high-stakes test score statistics: So misunderstood in teacher evaluation
wars. PCTM (Pennsylvania Council of Teacher of Mathematics). 2. Brown,
J.R. (Summer 2013). Rural Pennsylvania PSSA Mathematics Performance,
Dismantling Rural Stereotypes. Pennsylvania Council Teachers of
Mathematics (PCTM). 3. Brown, J.R. (2013). Patent education: Estimating
assisted hearing costs. Advance:
http://audiology.advanceweb.com/SignUp/RegDocFetchFile.aspx?
BRID=AD76975906052

Teaching or other
professional experience in

P-12 schools(®

1. Brookville Area School Districts Enhancing Education Through Technology
Grant. Responsibilities include research design, data analysis and
interpretation, and annual research report, 2004-2006. 2. Franklin Area
School Districts Enhancing Education Through Technology Grant.
Responsiblities include research design, data analysis and interpretation, and
annual research report, 2004-2007. 3. North Clarion School Districts
Enhancing Education Through Technology Grant. Responsibiltiies include
research design, data analysis and interpretation, and annual research
report, 2005-2007. 4. State System of Higher Education. Northwest
Philadelphia Full Service Community Schools Project. Responsibilities include
research design, data analysis and interpretation, and research reports,
2006-present. 5. Certifications - Elementary and Secondary Principal, Special
Education Supervision, Teacher of the Hearing-Impaired, Teacher of Speech
and Language

Faculty Member Name

Kathleen R. Murphy

Highest Degree, Field, &
University(s)

D. Ed., Elementary Education: Reading and Language Arts, Indiana
University of Pennsylvania, 2001

Assignment: Indicate the
role of the faculty member
“

Teaching faculty

Faculty Rank(®)

Full Professor

Tenure Track

b YES

Scholarship(G), Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(8)

1. Appointed member of ILA Professional Standards and Ethics Committee 2.
Reviewer and Lead Program Reviewer for International Reading Association
3. Work in progress A repertoire of motivating middle level reading
strategies: Focus on content classrooms, grades 4 - 8. Columbus, OH: Biblio
Publishing Inc. 4. K. R. Murphy (2014) Motivation and reading: Focus on
content literacy. In G. Goodman (Ed.)., Revised Edition Education
psychology reader: The art and science of how people learn (pp. 225-232).
New York, NY: Peter Lang Publishing, Inc.

Teaching or other
professional experience in

P-12 schools(®

Consultant and workshop presenter on reading Franklin, Ambridge, and
Forest Area School Districts Pre-student teaching supervision Certifications -
Communication 7-12, Reading Specialist K-12

Faculty Member Name

Marilyn Howe

Highest Degree, Field, &
University(3)

PhD, Curriculum and Supervision, Administration and Policy Studies,
University of Pittsburgh

Assignment: Indicate the
role of the faculty member

Teaching faculty




@

Faculty Rank(®)

Associate Professor

Tenure Track

b YES

Scholarship(®, Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(s)

The Common Core State Standards and Assessment, Educational Psychology
Reader, 2014. The Common Core State Standards for Higher Education,
PAC-TE Journal, 2013. "Integration of Technology in the University
Classroom," Hand in Hand, Clarion University of Pennsylvania, February
2007.

Teaching or other
professional experience in

P-12 schools(®

University Supervisor of Teacher Candidates/Consultant

Faculty Member Name

Brian Maguire

Highest Degree, Field, &
University(3)

PhD, Curriculum and Instruction, Language and Literacy Concentration,
Pennsylvania State University

Assignment: Indicate the
role of the faculty member
(@)

Teaching faculty, Student supervision

Faculty Rank(®)

Associate Professor

Tenure Track

b YES

Scholarship(e), Leadership in
Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(s)

1. Keystone State Reading Association, Board of Directors (2006-2008) 2.
Seneca Reading Council: Vice President (2005-2006), President (2007-2008)
3. Maguire, B.E. 92007). Rhythm, rhyme, and literacy in Enriching Children's
Literacy Skills Through the CREATE Project. A paper presented at the 9th
Annual International Conference on Education, Athens, Greece, 2007.

Teaching or other
professional experience in

P-12 schools(®

1. Consultant, Collaborative Literacy Leadership, Curriculum Revision,
Franklin School District, (2009-2010) 2. Presenter - Dr. Brian and Friends,
"Storytelling, Song Singing, and Book Sharing - Primary, Intermediate, and
Faculty Assemblies", Johnsonburg Elementary School, Johnsonburg, PA
(2009) 3. Clinical supervision of students Certifications - Elementary
Education, Reading Specialist

(3) For example, PhD in Curriculum & Instruction, University of Nebraska.
(4) For example, faculty, clinical supervisor, department chair, administrator
(5) For example, professor, associate professor, assistant professor, adjunct professor, instructor
(6) Scholarship is defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and the
education of teachers and other school personnel.
Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and
the application of current research findings in new settings. Scholarship further presupposes submission of one's work for

professional review and evaluation.

(7) Service includes faculty contributions to college or university activities, schools, communities, and professional
associations in ways that are consistent with the institution and unit's mission.
(8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of a

local school program.

(9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training,
teaching in a PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification

(s) held, if any.



SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ILA
standards. All programs must provide a minimum of six assessments. If your state does not require a
state licensure test in the content area, you must substitute an assessment that documents candidate
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the
assessment and when it is administered in the program.

1. Please provide following assessment information (Response limited to 250 characters each field)

Type and Number of
Assessment

Name of Assessment
(10)

Type or Form of
Assessment (1)

When the Assessment Is
Administered (12)

Assessment #1:
Licensure
assessment, or
other content-
based assessment
(required)

Reading Specialist

State Licensure
Test

Completion of the
program

Assessment #2:
Assessment of

addresses ILA
standards
(optional)

Research Studies

content knowledge Compr ehgnswe Exit assessment Completion of
L . Examination or .
in reading : options program
. Portfolio
education
(required)
Assessment #3: ED 567 Secondary,
Assessment of Content In-Service College, and
candidate ability to Project Content Area
. . Program - .
plan instruction Reading Instruction
(required) - required course
Assessment #4:
Assessment of
|nterr_1$h|p, Case Study Profile Case Study ED_570 Practicum
practicum, or other I: Assessment
clinical experience
(required)
Assessment #5:
Assessment of .
candidate effect on Portfolio Portfolio ED 5_571 Pract_lcum
. Il Instruction
student learning
(required)
Assessment #6:
Additional ED 563 Reading
assessment that Study Group Proiect Pedagoqy -
addresses ILA Leadership . dagogy
required course
standards
(required)
Assessment #7:
Additional ED 564 Evidence-
assessment that Synthesis of based Literacy
Research

Instruction -
required course




ED 574 Literacy
Assessment #8: Leadership
Additional Professional Collaboration,
assessment that Coaching, and

addresses ILA Devgl_oprnent Project Collegial
Initiative ;

standards Professional

(optional) Development -

required course

(10) Identify assessment by title used in the program; refer to Section IV for further information on
appropriate assessment to include.
(11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure
test, portfolio).
(12) Indicate the point in the program when the assessment is administered (e.g., admission to the program,
admission to student teaching/internship, required courses [specify course title and numbers], or completion of the
program).



SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

1. For each IRA/ILA standard on the chart below, identify the assessment(s) in Section Il that address the
standard. One assessment may apply to multiple IRA/ILA standards.

Standard 1. Foundational Knowledge. Candidates understand the theoretical and evidence-based
foundations of reading and writing processes and instruction.

H1 H2 #3 HA H#5 H6 H#7 #8

Standard 2. Curriculum and Instruction. Candidates use instructional approaches, materials, and an
integrated, comprehensive, balanced curriculum to support student learning in reading and writing.

H1 H2 #3 HA H#5 H6 H#7 H#8

Standard 3. Assessment and Evaluation. Candidates use a variety of assessment tools and practices to
plan and evaluate effective reading and writing instruction.

H1 H2 #3 HA H#5 H6 H#7 #8




4.

Standard 4. Diversity. Candidates create and engage their students in literacy practices that develop
awareness, understanding, respect, and a valuing of differences in our society.

H1 #H2 #3 HA H5 H#H6 #7 #8

Standard 5. Literate Environment. Candidates create a literate environment that fosters reading and
writing by integrating foundational knowledge, instructional practices, approaches and methods,
curriculum materials, and the appropriate use of assessments.

H1 #H2 #3 HA H5 H#H6 #7 #8

Standard 6: Professional Learning and Leadership. Candidates recognize the importance of,
demonstrate, and facilitate professional learning and leadership as a career-long effort and
responsibility.

H1 #2 #3 HA H5 HO6 H#7 #8




SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and
discussed in Section V. Taken as a whole, the assessments must demonstrate candidate mastery
of the SPA standards. The key assessments and data reported should be required of all
candidates. Assessments, scoring guides/rubrics and data charts should be aligned with the SPA
standards. This means that the concepts in the SPA standards should be apparent in the
assessments and in the scoring guides to the same depth, breadth, and specificity as in the SPA
standards. Data tables should also be aligned with the SPA standards. The data should be
presented, in general, at the same level it is collected. For example, if a rubric collects data on 10
elements [each relating to specific SPA standard(s)], then the data chart should report the data
on each of the elements rather that reporting a cumulative score..

In the description of each assessment below, the SPA has identified potential assessments that
would be appropriate. Assessments have been organized into the following three areas to be
aligned with the elements in CAEP's Standard 1:

» Content knowledge (Assessments 1 and 2)

 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

* Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from
professional knowledge. If this is the case, assessments that combine content and professional
knowledge may be considered ""content knowledge'* assessments for the purpose of this report.

For each assessment, the compiler should prepare one document that includes the following
items:

(1) A two-page narrative that includes the following:

a. A brief description of the assessment and its use in the program (one sentence may be
sufficient);

b. A description of how this assessment specifically aligns with the standards it is cited for in
Section I11. Cite SPA standards by number, title, and/or standard wording.

c. A brief analysis of the data findings;

d. An interpretation of how that data provides evidence for meeting standards, indicating the
specific SPA standards by number, title, and/or standard wording;

and

(2) Assessment Documentation

e. The assessment tool itself or a rich description of the assessment (often the directions given to
candidates);

f. The scoring guide/guide for the assessment; and

g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each,
however in some cases assessment instruments or scoring guides/rubrics may go beyond five
pages.

Note: As much as possible, combine all of the files for one assessment into a single file. That is,
create one file for Assessment #4 that includes the two-page narrative (items a — d above), the
assessment itself (item e above), the scoring guide (item f above, and the data chart (item g



above). Each attachment should be no larger than 2 MB. Do not include candidate work or
syllabi. There is a limit of 20 attachments for the entire report so it is crucial that you combine
files as much as possible.

Data from licensure tests or professional examinations of content knowledge. IRA/ILA standards
addressed in this entry could include Standard 1. If your state does not require licensure tests or
professional examinations in the content area, data from another assessment must be presented to
document candidate attainment of content knowledge. Provide assessment information (items 1-5) as
outlined in the directions for Section IV. (Answer required)

Provide assessment information as outlined in the directions for Section IV

Assessment 1 Licensure Test Reading Specialist | Alignment Reading Specialist Praxis to 2010 IRA Standards

See Attachment panel below.

Assessment of content knowledge in reading education. IRA/ILA standards addressed in this entry
include Standards 1 and 6. Examples of appropriate assessments include comprehensive examinations,

research reports, child studies, action research, portfolio projects,(13) and essays. (Answer required)

Provide assessment information as outlined in the directions for Section IV

Assessment 2 Content Knowledge in Reading Education Graduate Studies

See Attachment panel below.

(13) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs
a portfolio is considered a single assessment and scoring criteria (usually rubrics) have been developed for the contents of
the portfolio as a whole. In this instance, the portfolio would be considered a single assessment. However, in many
programs a portfolio is a collection of candidate work—and the artifacts included are discrete items. In this case, some of
the artifacts included in the portfolio may be considered individual assessments.
Assessment that demonstrates candidates can effectively plan reading and literacy instruction, or fulfill
other professional responsibilities in reading education. IRA/ILA standards that could be addressed in
this assessment include but are not limited to 2, 3, 4, and 5. Examples of assessments include the
evaluation of candidates’ abilities to develop lesson or unit plans or individualized educational plans.
(Answer required)

Provide assessment information as outlined in the directions for Sections Il11 and V.

Assessment 3 Content In-Service Program Assignment

See Attachment panel below.

Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in
practice. IRA/ILA standards that could be addressed in this assessment include but are not limited to 1,
2, 3, 4, 5 and/or 6. The assessment instrument used to evaluate internships, practicum, or other clinical
experiences should be submitted. (Answer required)

Provide assessment information as outlined in the directions for Section IV

Assessment 4 Case Study Profile

See Attachment panel below.

Assessment that demonstrates and evaluates candidate effects on student learning and provision of
supportive learning environments for student learning. IRA/ILA standards that could be addressed in
this assessment include but are not limited to 1, 2, 3, 4, 5, and/or 6. Examples of assessments include
those based on student work samples, portfolio tasks, case studies, follow-up studies, and employer



surveys. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 5 Portfolio

See Attachment panel below.

IRAZILA standards that could be addressed in this assessment include but are not limited to 1, 2, 3, 4, 5,
and/or 6. Examples of appropriate assessments include evaluations of field experiences, case studies,
professional study groups, leading a professional development session, research reports, child studies,
action research, portfolio tasks, and follow-up studies. (Answer required)

Provide assessment information as outlined in the directions for Section IV

Assessment 6 Study Group Leadership Assignment

See Attachment panel below.

Additional assessment that addresses IRA/ILA standards. Examples of assessments include evaluations
of field experiences, literacy coaching activities, case studies, portfolio tasks, licensure tests not
reported in #1, and follow-up studies. (Optional)

Provide assessment information as outlined in the directions for Section IV

Assessment 7 Synthesis of Research Studies

See Attachment panel below.

Additional assessment that addresses IRA/ILA standards. Examples of assessments include evaluations
of field experiences, literacy coaching activities, case studies, portfolio tasks, licensure tests not
reported in #1, and follow-up studies. (Optional)

Provide assessment information as outlined in the directions for Section IV

Assessment 8 Professional Development Initiative

See Attachment panel below.



SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and have been
or will be used to improve candidate performance and strengthen the program. This description should
not link improvements to individual assessments but, rather, it should summarize principal findings
from the evidence, the faculty's interpretation of those findings, and changes made in (or planned for)
the program as a result. Describe the steps program faculty has taken to use information from
assessments for improvement of both candidate performance and the program. This information should
be organized around (1) content knowledge, (2) professional and pedagogical knowledge, skill, and
dispositions, and (3) student learning.

(Response limited to 12,000 characters)

Introduction: Changes in the reading specialist concentration program have
transpired since the previous NCATE review in 2010. One major transition
reflects the shift from the role of the reading specialist to the literacy-coaching
framework. Candidates can also select a literacy concentration area, which
does not include the reading specialist certification but an emphasis on
literacy, embodying key areas such as literacy coaching, professional
development and secondary content literacy that can enhance teaching
repertoire. The Clarion University Graduate Committee meets monthly to
examine contemporary issues that impact coursework at the graduate level.
The Reading and Language Arts Committee meets bimonthly. The committees’
efforts during the past seven years have focused extensively on incorporating
aspects of literacy coaching in the reading specialist coursework through
adherence to the IRA 2010 standards. The eight program level assessment
scoring rubrics have been revised and the data analysis is used to strengthen
the program, focusing on specific coursework and overall candidate

performance.
Content Knowledge In assessment one, there is a 100% pass rate on the
Reading Specialist Praxis 11, indicating candidates have displayed knowledge of

IRA Standards 1 - 6. The Reading Specialist Praxis Il topics are aligned to the
IRA 2010 Standards and graduate courses in the reading specialist
concentration program. For each year outlined in this report, there has been
100% pass rate on the comprehensive exam. Efforts are consistently made by
the Graduate Committee to examine comprehensive exam prompts in addition
to guidelines and scoring criteria for both the comprehensive exam and
portfolio on a yearly basis. Current efforts are being made to revise the
comprehensive exam rubric.

One area of improvement noted is IRA Standard 1on the comprehensive exam.
IRA Standard 1 focuses on Foundational Knowledge. Through the graduate
courses, faculty have made attempts to ensure that candidates are familiar
with significant research studies where candidates can adequately identify,
explain, compare, and contrast the theories and research in the area of
language development and learning to read. Candidates are required to
provide internal citations through their comprehensive exam responses. An
area for consideration is the addition of timely research critiques to further
support content knowledge development. The instructor for ED 564 Evidence-
based Literacy Instruction has included an assignment in synthesizing peer-
reviewed research studies and practitioners' articles. ED 564 is also earlier in




the graduate course rotation sequence for more notable performance results as
related to IRA Standard 1.
Professional and Pedagogical Knowledge, Skill, and Dispositions Data from the

assessments indicate that candidates demonstrate the ability to plan and
implement effective reading instruction. Results suggest that candidates can
utilize assessment data, recommend instructional strategies to plan and
employ developmentally appropriate lessons (assessment 4). Candidates
through assessment 3 are provided with the opportunity to integrate
technology resources and hands-on activities for the purpose of providing an
interactive secondary content in-service program. Literacy coaching activities
are embedded throughout the graduate courses. ED 574 is now entitled as "ED
574 Literacy Leadership: Collaboration, Coaching, and Collegial Professional
Development.” The culminating project for the ED 574 course is the
Professional Development Initiative, which emphasizes collaboration as literacy
coaches (assessment 8).

Perhaps the most noteworthy reading program changes have been the
practicum courses (ED 570 Practicum I: Assessment and ED 571 Practicum II:
Instruction), which previously reflected the role of the reading specialist, now
encompassing literacy coaching. An area for improvement, which is continually
refined, is the role of candidates functioning in the capacity as literacy coaches
on teams. Graduate students as literacy coaches make decisions regarding the
use of informal and formal assessments, instructional strategies, and
recommendations. The practicum case studies and portfolio are completed
collaboratively as literacy coaches (assessments 4 and 5). On-site practicum
supervisors function as literacy coaches, working directly with each team
providing input on instruction and assessment decisions.

Another area of improvement includes communication with various
stakeholders. Candidates are provided with the opportunity to collaborate with
speech pathologists on-site, which enhances background information for their
case studies. Just this past summer 2016, literacy coaches worked with
reading intervention specialists from the Special Education Department. Input
was provided with the case studies from the reading intervention specialists.
Candidates communicate directly with parents/guardians as well as classroom
teachers through conferences and an open house venue in the practicum
setting. Recommendations for continued progress are shared in the form of
take home parent packets. Culminating activities by literacy coaching teams
with children have included reader's theater as well as incorporation of
technology (songs and choral readings on CD) as part of their portfolio
presentation (assessment 5). We have added brain-based activities and utilized
books with movement the past two summers (2015 and 2016). With the
success of the transition from a traditional reading specialist role to literacy
coaching for practicum is the concern with the onslaught of web-based
teaching. Suggestions and inquiries have been made as to whether practicum
will become web-based at some point.

Through analysis, data findings suggest that candidates in the reading
specialist concentration program display professional and pedagogical



knowledge, skills, and dispositions as literacy leaders. Candidates adeptly apply
previous course knowledge to the practicum experiences as graduate students
conduct a variety of informal and formal assessment tools, plan and implement
instructional strategies and provide support firsthand to other literacy coaches
on their respective teams, in addition to enhancing communication efforts with
various stakeholders such as parents, speech pathologists, and reading
intervention specialists.

Through the field-based experiences and practicum courses, our candidates
can enthusiastically and quite effectively support classroom teachers as literacy
leaders in their attempts to interpret assessments, provide high quality
instruction for students in Pre K - grade 8 in most need of reading assistance.
Student Learning Data findings suggest that reading specialist concentration

candidates demonstrate the ability to effectively plan and implement informal
and formal assessments that impact students' learning and literacy
development. Candidates for assessment 4, the case study profile, utilize pre
and post assessments to document students’ progress in, i.e. word recognition,
fluency, and comprehension. The impact on student learning is further
substantiated with the portfolio (assessment 5). Examples provided by the
candidates include pre and post assessments and instructional strategies
during a three-week practicum time frame. Revisions to both the case study
profile and portfolio reflect literacy coaching teamwork. Candidates are
required to provide a daily log of their work as literacy coaches in addition to
collaboration activities reflecting assessment and instruction. On-site practicum
supervisors provide a written team observation, focusing on candidates
functioning in the role of literacy coaches. Through this formal observation, we
can see firsthand the effect on student learning.

During practicum, literacy coaches are interacting with children, diagnosing
and remediating reading difficulties and/or implementing use of instructional
teaching strategies to a group of students at varying ability levels. Candidates
complete the case study profile and portfolio with exemplary scores
(assessments 4 and 5).

For assessment 6, candidates identify a study topic that is appropriate for
literacy educators and offer a rationale for their selection of the study topic.
Candidates plan and develop a series of learning opportunities for their peers in
ED 563, or for another appropriate real-world audience of participants, then
serve as the leader of this study group, which supports candidate effect on
student learning.

With the change from the College of Education and Human Services to a School
of Education as part of the College of Arts, Education, and Sciences, this has
made a significant impact on faculty staffing. In spring 2015, my colleague, Dr.
Brian Maguire retired and passed away on September 7, 2015. A part-time
temporary instructor has filled his position. Another area for noted
improvement is Standard 4: Diversity. Last summer, | initiated conversation
with the director of international programs. He expressed interest in further
discussions with the goal of having the international students participate in the



ummer practicum classes. This can greatly enhance our efforts with improving
iversity standards, most noteworthy - additional experience working with
English Language Learner students.



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. For Revised Reports: Describe what changes or additions have been made to address the standards that
were not met in the original submission. Provide new responses to questions and/or new documents to
verify the changes described in this section. Specific instructions for preparing a Revised Report are
available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-
review-policies-and-procedur

2. For Response to Conditions Reports: Describe what changes or additions have been made to address
the conditions cited in the original recognition report. Provide new responses to questions and/or new
documents to verify the changes described in this section. Specific instructions for preparing a Response
to Conditions Report are available on the CAEP website at http://caepnet.org/accreditation/caep-
accreditation/spa-program-review-policies-and-procedur

(Response limited to 24,000 characters.)




This is the end of the report. Please click "Next" to proceed.



