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 Assessment 1: State Licensure Test

PECT Special Education PreK-8


PECT Special Education 7-12

a. Description

The PECT test for Special Education pre K-8 is designed for examinees who plan to teach in a special education program at those grade levels and another test for Special Education 7-12. These tests were developed in alignment with Pennsylvania regulations and standards, including the Pennsylvania Program Framework Guidelines and relevant Pennsylvania Academic Standards. These tests are criterion referenced and objective based computer-based tests. Each test includes two modules which examinees take and must pass in order to qualify for Pennsylvania teacher certification. Students in our Early Childhood/Special Education Dual program and our Middle Level/Special Education program are required to take tests 1011 and 1012. As of July 2015, candidates in the intervention specialist program are required to pass either tests 1011 and 1012 (preK-8) or tests 8015 and 8016 (7-12). Candidates get to choose which tests they would like to take. 

b. Alignment with CEC Standards

Those CEC standards which align most closely to this assessment are listed below:

Standard 1: Learner Development & Individual Learning Differences – Beginning special education professionals understand how exceptionalities may interact with developmental and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with exceptionalities. 

 Standard 2: Learning Environments


The learning environment is described in the Classroom Environment section, and candidates demonstrate effective management of teaching and learning. Candidates must maintain a positive classroom climate. They act as role models by respecting those who are from different cultures, gender, and disabilities. In addition, they employ effective behavior management plans that consider clear behavior expectation, student motivations, and individual preferences. 


Standard 3: Curricular Content Knowledge – Beginning special education professionals  use knowledge of general and specialized curricula to individualize learning for individuals with exceptionalities


Standard 4: Assessment – Beginning special education professionals use multiple methods of assessment and data sources in making educational decisions

Standard 5: Instructional Planning & Strategies – Beginning special education professionals select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with exceptionalities. 

Standard 6: Professional Learning and Practice – Beginning special education professionals use foundational knowledge of the field and their professional Ethical Principles and Practice Standards to inform special education practice, to engage in lifelong learning, and to advance the profession. 


Standard 7: Collaboration – Beginning special education professionals collaborate with families, other educators, related service providers, individuals with exceptionalities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with exceptionalities across a range of learning experiences


		PECT Module 1 (1011) 

		CEC standard(s)



		Subarea I - Foundations and Professional Practice

		Standard 6 – Professional Learning and Ethical Practice

Standard 7 - Collaboration



		Subarea II  - Understanding Students with Disabilities

		Standard 1 – Learner Development and Individual Learning Differences

Standard 2  - Learning Environments 



		 Subarea III – Assessment and Program Planning and Implementation

		Standard 4 – Assessment

Standard 5 – Instructional Planning and Strategies 



		PECT Module 2 (1012)

		



		Subarea I – Inclusive Learning Environments

		Standard  2 – Learning Environments

Standard 5 – Instructional Planning and Strategies 



		Subarea II – Delivery of Specially Designed Instruction




		Standard 1 - Learner Development and Individual Standard 3 – Curricular Content Knowledge 

Standard 5 – Instructional Planning and Strategies





Those CEC standards which align most closely to this assessment are listed below:


		PECT Module 1 (8015) 

		CEC standard(s)



		Subarea I - Foundations and Professional Practice

		Standard 6 – Professional Learning and Ethical Practice


Standard 7 - Collaboration



		Subarea II  - Understanding Students with Disabilities

		Standard 1 – Learner Development and Individual Learning Differences

Standard 2  - Learning Environments 



		 Subarea III – Assessment and Program Planning and Implementation

		Standard 4 – Assessment


Standard 5 – Instructional Planning and Strategies 



		PECT Module 2 (8015)

		



		Subarea I – Inclusive Learning Environments

		Standard  2 – Learning Environments


Standard 5 – Instructional Planning and Strategies 



		Subarea II – Delivery of Specially Designed Instruction




		Standard 1 - Learner Development and Individual Standard 3 – Curricular Content Knowledge 


Standard 5 – Instructional Planning and Strategies





c. Summary of Analysis and Data Finding   

For three applications of the test, candidates in the Early Childhood Special Education program have an overall pass rate of 95% on Module 1 and 98% on Module 2. The overall pass rate for Intervention Specialist candidates and Middle Level Special Education candidates was 100% on all modules. 

d. Interpretation of How Data Provides Evidence that CEC Standards Have Been Met

The passing rates over three applications suggest that the program prepares candidates to meet the expectations of the CEC standards for teaching students with disabilities. For the students that did not pass the test, remediation plans were put into place and they had the opportunity to retake the test at a time of their choosing. If candidates choose not to do the remediation or still cannot pass the test they are not recommended for certification and they do not receive the degree in special education. They do have the option to graduate with a liberal studies degree. Members of the Special Education Committee meet at least annually to review the scores and explore the need for adaptations in relevant coursework. In the past 3 semesters there have been no substantial changes based on this assessment. 

e. Description of Assessment/Assessment Tool


The PECT test for Special Education pre K-8 and 7-12 are designed for examinees who plan to receive certification in special education at those grade levels. There are 2 modules in each of the grade areas that each have 41 multiple-choice questions. 


Module 1 (1011 & 8015)

I. Foundations and Professional Practice (33% of the test)

A. Understand the historical, philosophical, and legal foundations of special education and the professional and ethical roles of the special education teacher

B. Understand how to communicate and collaborate with all team members, including students with disabilities and their families/caregivers, to help students achieve desired learning outcomes

II. Understanding Students with Disabilities (33% of the test)

A. Understand typical and atypical human growth and development and the characteristics and needs of students with disabilities

B. Understand factors affecting the learning, development, and daily living of students with disabilities

III. Assessment and Program Planning and Implementation (33% of the test)

A. Understand types and characteristics of assessments used with students with disabilities; strategies and procedures for selecting, deigning, and administering assessments to students with disabilities; and strategies and procedures for interpreting and communicating assessment results

B. Understand strategies and procedures for developing, implementing, and monitoring individualized learning and behavior plans for students with disabilities and research-based strategies for planning specially designed curricula and instruction

Module 2 (1012 & 8016)

I. Inclusive Learning Environments (50% of the test)

A. Understand strategies and procedures for planning, managing, and modifying learning environments for students with disabilities, including strategies for providing positive behavioral interventions and supports. 

B. Understand strategies for fostering receptive and expressive communication skills and social skills in students with disabilities

C. Understand strategies for teaching independent and functional living skills and promoting successful transitions for students with disabilities

II. Delivery of Specially Designed Instruction (50% of the test)

A. Understand the foundations of reading instruction for students with disabilities. 

B. Understand literacy instruction for students with disabilities

C. Understand strategies for planning, delivering, and monitoring specially designed instruction (SDI) to promote content-area learning in students with disabilities. 

This test is an exit requirement for the program because successful completion of this test is required by the Pennsylvania Department of Education (PDE) in order to obtain a special education teaching certificate in the state of Pennsylvania. A score of 220 is currently required.  

f. Scoring Rubric


Not applicable


g. Candidate Data


PECT Module 1 (1011) PreK – 8 Dual Early Childhood/Special Education Majors – Pennsylvania passing score: 220


		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 10

		N = 22

		N = 15



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 1



		10

		0

		100%

		20

		2

		91%

		14

		1

		93%





PECT Module 2 (1012) PreK – 8 Early Childhood/Special Education Majors - Pennsylvania passing score: 220

		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 10

		N = 22

		N = 15



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 1




		10

		0

		100%

		21

		1

		95%

		14

		0

		100%





PECT Module 1 (1011) PreK – 8 Mid-Level/Special Education Majors - Pennsylvania passing score: 220

		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 1

		N = 0

		N = 1



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 1




		1

		0

		100%

		0

		0

		0

		1

		0

		100%





PECT Module 2 (1012) PreK – 8 Mid-Level/Special Education Majors - Pennsylvania passing score: 220

		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 1

		N = 0

		
N = 1



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 1




		1

		0

		100%

		0

		0

		0

		1

		0

		100%





 PECT Module 1 (1011) PreK – 8 Intervention Specialist Majors - Pennsylvania passing score: 220

		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 2

		N = 8

		N = 9



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 1




		2

		0

		100%

		8

		0

		100%

		7

		0

		100%





PECT Module 2 (1012) PreK – 8 Intervention Specialist Majors - Pennsylvania passing score: 220

		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 2

		N = 8

		N = 7



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 1




		2

		0

		100

		8

		0

		100

		7

		0

		100





PECT Module 1 (8015) 7-12 Intervention Specialist Majors - Pennsylvania passing score: 220

		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 0

		N = 0

		N = 2



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 1




		0

		0

		0

		0

		0

		0

		2

		0

		100%





PECT Module 2 (8016) Intervention Specialist Majors - Pennsylvania passing score: 220

		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 0

		N = 0

		N = 2



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 1




		0

		0

		0

		0

		0

		0

		2

		0

		100%
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Section IV


Assessment 2: Individualized Education Plan (IEP)

a. Description: Learning about and working on writing an Individualized Education Plan is required throughout the core and methods courses in the special education program. The Pennsylvania state form is used by all students in the program. In the Classroom Administration course the candidates are required to write an IEP after intense instruction on all parts of the IEP. During the block field experience, SPED 426, the candidates are required to write a full student centered and standards based IEP on a target student chosen by the cooperating teacher This IEP is to be based on background information and formal and informal assessment results.    

b. Alignment with CEC Standards:


Those CEC standards which align most closely to this assessment are listed below:

Standard 1: Learner Development & Individual Learning Differences – Beginning special education professionals understand how exceptionalities may interact with developmental and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with exceptionalities.  

Standard 3: Curricular Content Knowledge – Beginning special education professionals  use knowledge of general and specialized curricula to individualize learning for individuals with exceptionalities

Standard 4: Assessment – Beginning special education professionals use multiple methods of assessment and data sources in making educational decisions

Standard 5: Instructional Planning & Strategies – Beginning special education professionals select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with exceptionalities. 

Standard 7: Collaboration – Beginning special education professionals collaborate with families, other educators, related service providers, individuals with exceptionalities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with exceptionalities across a range of learning experiences

c. Summary and Analysis of Data Findings


The data indicate that 100% of the candidates in the dual Early Childhood/Special Education program met or exceeded the target in the fall of 2016, 90% in the spring of 2016, and 70% in the fall of 2015. For the Intervention Specialist program 100% of the candidates met or exceeded target in the fall and spring of 2016 and 67% in the fall of 2015 and 100% of the Mid-Level Special Education candidates met or exceeded the target in all applications.

d. Interpretation of How Data Provides Evidence that CEC Standards Have Been Met


The data indicates that the majority of the teacher candidates are meeting the standards outlined above. The Special Education Committee reviews the data each semester. After reviewing data from the fall 2015 semester the committee determined that there were some issues with the way the IEP was taught. Changes were made and they seemed to have help the candidates in their execution of writing the IEP. These changes are discussed in section V.  Since the changes the number of candidates meeting the target at met or exceeded has increased. The committee will continue to monitor candidates’ progress on this assessment. 

 e. Description of the Assessment/Assessment Tool

Develop one IEP for an individual in an inclusive setting from your block placement.  The plan should use the PDE forms available on the D2L site. The IEP measures your knowledge and skill in understanding the effects than exceptional condition can have on an individual’s learning in school.  You will use multiple types of formal & informal assessments to make planning, instructional and placements decisions and  to identify related services, supports, and adaptations required for individuals with exceptional learning needs to access the general curriculum and to participate in school, system, and statewide assessment programs.  In addition, you will monitor the progress of individuals with exceptional learning needs in general and special curricula and use appropriate technologies including augmentative, alternative, & assistive technologies to support assessment.  From this data, you will develop long-range individualized instructional plans anchored in both general and special curricula, and when appropriate, develop individualized transition plans indicating collaboration with agencies.  The IEP should address all of the Pennsylvania Department of Education elements. These elements include: (1) student demographics (2) present levels of performance (3) statement as to how the disability affects involvement in the general educational curriculum (4) participation in state and local assessments (5) when necessary transition services (6) goals and when necessary objectives (7) progress towards meeting goal (8) program modifications and specially designed instruction (9) related services (10) supports for school personnel (11) educational placement and extended school year. Do NOT copy or paraphrase any part of the student’s current IEP. There are several reasons for this: 1) we need to know that you can write an IEP on your own, 2) copying or paraphrasing is plagiarism, and 3) the student’s current IEP may not conform to the format we used in class. You must receive an overall score of at least a 2 (target met) on this assessment.

The following instrument will be used by the University supervisor to assess the appropriateness and correctness of this IEP:


Rubric for PA IEP               


		   Categories of Evaluation 

		EXCEEDED TARGET

		 TARGET MET

		NOT MET



		Demographics, Special Considerations and Present Levels of Academic Achievement


CEC 1, 4, 5

		· Provides a  complete snapshot of student performance in his/her current educational program


· Indicates student’s instructional level in all content areas


· Information stated in clear, concrete terminology and well written.


· Method for determining instructional level relates to day-to-day instruction and provides curriculum-based data


· Includes a description of the child’s performance in all relevant areas and subjects in the general education curriculum: reading, writing, and math.


· If student is currently in special education, information on progress toward his/her annual goals is  included with performance data that includes but not limited to grades, graphs, charts, summaries of progress reports


· If student is ELL, a statement of primary language performance and of English proficiency level in academic and social context is provided


· Information in this section provides baseline data for developing the IEP


· Includes recommendations from current Evaluation report,


· Assessment results that are both formal and informal


· On-going progress monitoring data if student is currently in special education


· IEP implemented no later than 10 days after completion


· Duration date one year from implementation


· Other information includes primary language and culture of home, if relevant


· IEP team signatures include a regular class teacher, LEA, Parent/guardian- signature documents attendance at meeting


· Student participates if transition services are being planned


· 

		· Provides a snapshot of student performance in his/her current educational program


· Indicates student’s instructional level


· Information stated in clear, concrete terminology.


· Method for determining instructional level relates to day-to-day instruction


· Includes a description of the child’s performance in all relevant areas and subjects in the general education curriculum: reading, writing, and math.


· If student is currently in special education, information on progress toward his/her annual goals is  included


· If student is ELL, a statement of primary language performance and of English proficiency level is included


· Information in this section provides baseline data for developing the IEP


· Includes recommendations from current Evaluation report,


· Assessment results


·   On-going progress monitoring


· IEP implemented no later than 10 days after completion


· Duration date one year from implementation


· Other information includes primary language and culture of home, if relevant


· IEP team signatures include a regular class teacher, LEA, Parent/guardian- signature documents attendance at meeting


· Student participates if transition services are being planned




		· Provides a brief snapshot of student performance in his/her current educational program


·  Little  or no instructional level given for content areas


· Information stated is unclear, and full of jargon, poor grammar and mechanics


· Method for determining instructional level dependent on standardized test scores only


· Does not include a description of the student’s performance in all relevant areas and subjects in the general education curriculum: reading, writing, and math.


· If student is currently in special 


education, information on progress toward his/her annual goals is not included


· If student is ELL, no statement of primary  language performance and of English proficiency level is included


· Information in this section  is so sparse that it does not provide baseline data for developing the IEP


· IEP implemented later than 10 days after completion


· Duration date incorrect


· Other information not included 


· IEP team signatures missing key individuals 


· Transition IEP did not include student


· No parent signature indicate receipt of PSN


· One or more necessary considerations are not  checked


An unnecessary or inappropriate consideration is checked



		Present Level of Functional Performance


CEC 1, 4, 5

		· Information relates to activities of daily living, basic consumer skills, functional reading level, social skills, communication skills, or behavioral deficits as well as strengths


· Indications of age appropriate functional performance with examples that tie into student’s strengths or needs

		· Information relates to activities of daily living, basic consumer skills, functional reading level, social skills, communication skills, or behavioral deficits.


· Indications of age appropriate functional performance




		· Information relates to activities of daily living, basic consumer skills, functional reading level, social skills, communication skills, or behavioral deficits.


· No indications of age appropriate functional performance or the performance is incorrect/irrelevant






		Other present level information


CEC 1, 4, 5

		· Additional information related to special considerations checked in section above


· Behavior as a special consideration is included with functional behavioral assessment with FBA chart and a written summary that is tied to present level section 

		· Additional information related to special considerations checked in section above


· Behavior as a special consideration is included with functional behavioral assessment 

		· Additional information related to special considerations checked in section above


· Behavior as a special consideration does not include with functional behavioral assessment or the assessment is faulty



		How the disability affects involvement and progress in general education


*strengths, academic, developmental, functional needs related to child’s disability, effect on involvement & progress in general education curriculum


CEC 1, 4, 5 




		· Comprehensive statements of student progress in general education curriculum and how s/he interacts in curriculum


· Information is comprehensive and supports the continuation, elimination or need for services included in student’s IEP


· Information is comprehensive and is based on assessments directly made in general education curriculum and programs with supporting data and reflected in IEP present levels of academic and functional performance

		· Statements of student progress in general education curriculum and how s/he interacts in curriculum


· Information supports the continuation, elimination or need for services included in student’s IEP


· Information based on assessments directly made in general education curriculum and programs reflected in IEP present levels of academic and functional performance




		· No statements or incomplete information on student progress in general education curriculum is made and how s/he interacts in curriculum


· Information does not support the continuation, elimination or need for services included in student’s IEP


· Information is not based on assessments directly made in general education curriculum and programs and reflected in IEP present levels






		Participation in State Assessment and Local Assessments (including adaptations)


CEC 1, 4 

		· Determine student takes the PSSA & local assessments


· Accommodations are allowable and match student strengths and needs as described in the present level section


· Accommodations do not give an unfair advantage


· Differentiated accommodations are provided for PSSA and local assessments, when needed

		· Determine student takes the PSSA


· Accommodations are allowable


· Accommodations do not give an unfair advantage


· Accommodations are driven from the present levels section

		· No indication that student takes the PSSA


· Accommodations are not allowable or inappropriate for students needs


· Accommodations  give an unfair advantage


· Accommodations are not connected  with the present levels section in terms of student needs



		Transition Services


CEC 5, 7 

		· Begins at 14 or earlier at IEP team decision


· Plan is step by step from high school to post school outcomes 


· The completed  grid provides resource people, collaboration with agencies, timeline, alternate choices, and a back-up plan




		· Begins at 14 or earlier at IEP team decision


· Plan is step by step from high school to post school outcomes – completed in grid including collaboration with agencies


· Outcomes for postsecondary education, employment and independent living are clearly & succinctly stated, reflect student’s age and disability

		· Does not begin at 14 


· Plan is not step by step from high school to post school outcomes – no grid is completed


· Vague goals and information about the transition process or who will take responsibility for the plan






		Goals and objectives


CEC 1, 3



		· Students have access to the general education curriculum


· Goals are aligned to the PA Academic Standards and/or anchors


· Annual goals are measurable, reasonable expectations that can be accomplished in 12 month period


· Direct relationship between all annual goals and the present levels of performance


· If communication needs are checked in present levels sections, includes appropriate annual goal to teach communication skills


· Annual goals are in the areas directly affected by the student’s disability clearly linked to SDI


· All annual goals are written in ABCD format with appropriate conditions and degrees




		· Students have access to the general education curriculum


· Goals are aligned to the PA Academic Standards and/or anchors


· Annual goals are measurable, reasonable expectations that can be accomplished in 12 month period


· Direct relationship between annual goals and the present levels of performance


· If communication needs are checked in present levels sections, includes annual goal to teach communication skills


· Annual goals are in the areas directly affected by the student’s disability


· All annual goals are written in ABCD format




		· Students have access to the general education curriculum


· Goals are not aligned to the PA Academic Standards/anchors and/or standards not listed


· Annual goals are not measurable or not reasonable; or don’t make sense; goals cannot be accomplished in 12 month period or goals are so limiting that they are achievable at the implementation of the IEP


· No direct relationship between annual goals and the present levels of performance


· Annual goals are in the areas not directly affected by the student’s disability


· All annual goals are not written in ABCD 






		How the child’s progress toward meeting this goal will be measured and WHEN (monitor progress)


CEC 4, 7 

		· Goals measured through formal or informal assessment tools such as rubrics, self-monitoring, teacher-made tests, checklists, inventories, math/reading probes and are linked to day to day instruction and assessment process


· Use of multiple reporting systems used to communicate to families and related service personnel, if appropriate


· Report of progress section completed with IEP renewals not on initial IEP


· Report of progress on renewals contain graphs and other evidence of student learning on the goal

		· Goals measured through formal or informal assessment tools such as rubrics, self-monitoring, teacher-made tests, checklists, inventories, math/reading probes


· Reporting done concurrent with the issuance of report cards through quarterly and other periodic reports to families


· Report of progress section completed progress reports being sent home


· Report of progress on renewals contain graphs and other evidence of student learning on the goal

		· Goals are not measured through formal or informal assessment tools such as rubrics, self-monitoring, teacher-made tests, checklists, inventories, math/reading probes


· Reporting limited to  the issuance of report cards 


· Report of progress section completed with IEP renewals not on initial IEP


· No report of progress on renewals contains graphs and other evidence of student learning on the goal



		Program Modifications and Specially Designed Instruction (SD I) (including adaptations)


And 


 Related Services (including augmentative, alternative and assistive technologies)


CEC 1, 5 

		· SDI advances student toward attaining the annual goals


· Maintains & progresses the student in general education curriculum and promote positive learning results in general and special curricula

· Participates with non-disabled peers and peers with disabilities


· SDI describes appropriate content adaptations/accommodations, methodology, and delivery of instruction


· Location, frequency, and dates appropriate for each SDI


· SDI is developed from assessment information in present level section which takes into consideration child’s needs and the PA Academic Standards


· Enough SDI is listed to provide 


· direction to general education or substitute teacher


· Accurately reflects student’s needs 


· Frequency and duration appropriate


· All related services are included that meet the student’s needs

		· SDI advances student toward attaining the annual goals


· Maintains & progresses the student in general education curriculum and promote positive learning results in general and special curricula

· Participates with non-disabled peers and peers with disabilities


· SDI describes appropriate content adaptations/accommodations, methodology, and delivery of instruction


· Location, frequency, and dates appropriate for each SDI


· Enough SDI is listed to provide direction to general education or substitute teacher


· SDI addresses both instruction and classroom assessment


· Accurately reflects student’s needs 


· Frequency and duration appropriate


· All related services are included that meet the student’s needs

		· SDI  does not advance student toward attaining the annual goals


· SDI does not maintain &/or  progress the student in general education curriculum and/or and does not promote positive learning results in general and special curricula

· Does not participates with non-disabled peers and peers with disabilities


· SDI  not appropriate  in content and/or adaptations/accommodations, methodology, or delivery of instruction


· Location, frequency, and dates inappropriate for each SDI


· SDI is not developed from assessment information taken from the  present level section  or does not take into consideration child’s needs and the PA Academic Standards


· Does not accurately reflect student’s needs 


· Frequency and duration are not appropriate


· Not all related services are included that meet the student’s needs



		Supports for School Personnel 


CEC 2, 7 

		· Supports linked to present level, annual goals, and specially designed instruction


· Specific supports or training are listed school personnel who assist in implementing the IEP


· Specific supports help general education colleagues to integrate students in general education classes and  curriculum


· List includes aids, resource materials, training or equipment


· Location lists where the support will occur


· Frequency refers to how often the support personnel will receive this support

		· Specific supports or training are listed for school personnel who assist in implementing the IEP


· Supports help general education colleagues to integrate students in general education classes and  curriculum


· List includes aids, resource materials, training or equipment


· Location lists where the support will occur


· Frequency refers to how often the support personnel will receive this support

		· No specific supports or training are listed for school personnel who assist in implementing the IEP


· Does not list supports to help general education colleagues integrate students in general education classes and  curriculum


· List does not include aids, resource  materials, training or equipment


· Location does not lists where the support will occur


· No information on  how often the support personnel will receive this support



		Extended School Year 

CEC 1, 2

		· If eligible,  a comprehensive eligibility statement reflects present levels, goals, and specially designed instruction


· If eligible, provides a comprehensive list of goals, STOs, and services

		· If eligible, the eligibility statement reflects present levels, goals, and specially designed instruction


· If eligible, lists goals, STOs, and services

		· If eligible, no eligibility statement is made and no indication of goals, services, or short term objectives are written


· If eligible, no goals, STOS, and/or services



		Educational Placement

CEC 2


		· Service, support and location of the placement is correctly listed


· Comprehensive explanation of the extent to which the student will not participate  in the regular class is based on present level, annual goals, and specially designed instruction


· Comprehensive explanation of the extent to which the student will not participate with non-disabled students in the general education curriculum is based on present levels, annual goals, and specially designed instruction


· Penn Data correctly calculated

		· Service, support and location of the placement is correctly listed


· Explanation of the extent to which the student will not participate  in the regular class is based on present level ,annual goals, and specially designed instruction


· Explanation of the extent to which the student will not participate with non-disabled students in the general education curriculum is based on present levels, annual goals, and specially designed instruction


· Penn Data correctly calculated

		· No service, support and location of the placement is correctly listed


· No explanation of the extent to which the student will not participate  in the regular class is based on present level ,annual goals, and specially designed instruction


· No explanation of the extent to which the student will not participate with non-disabled students in the general education curriculum is based on present levels, annual goals, and specially designed instruction


· Penn Data incorrectly calculated





g. Candidate Data


g. Candidate data  


DUAL Early Childhood/Special Education Majors


		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 17

		N = 10

		N = 13



		

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met



		

		

		

		

		

		

		

		

		

		



		Demographics, Special Considerations and Present Levels of Academic Achievement


CEC 1, 4, 5



		14

		3

		0

		4

		4

		2

		7

		2

		4



		Present Level of Functional Performance


CEC 1, 4, 5

		14

		3

		0

		3

		5

		2

		5

		4

		4



		Other present level information


CEC 1, 4, 5

		16

		1

		0

		6

		3

		1

		5

		5

		3



		How the disability affects involvement and progress in general education


*strengths, academic, developmental, functional needs related to child’s disability, effect on involvement & progress in general education curriculum


CEC 1, 4, 5 




		12

		5

		0

		7

		2

		1

		5

		4

		4



		Participation in State Assessment and Local Assessments (including adaptations)


CEC 1, 4 

		14

		3

		0

		8

		1

		1

		7

		3

		3



		Transition Services


CEC 5, 7 

		17

		0

		0

		8

		2

		0

		5

		6

		2



		Goals and objectives

CEC 1, 3

		12

		4

		1

		5

		4

		1

		4

		6

		3



		How the child’s progress toward meeting this goal will be measured and WHEN (monitor progress)


CEC 4, 7 

		12

		5

		0

		6

		4

		0

		6

		3

		4



		Program Modifications and Specially Designed Instruction (SD I) (including adaptations)


And 


 Related Services (including augmentative, alternative and assistive technologies)


CEC 1, 5 



		17

		0

		0

		7

		3

		1

		7

		4

		2



		Supports for School Personnel 


CEC 2, 7 

		16

		1

		0

		7

		2

		1

		7

		3

		3



		Extended School Year 


CEC 1, 2

		15

		1

		1

		6

		3

		1

		5

		7

		1



		Educational Placement


CEC 2


		17

		0

		0

		8

		2

		0

		7

		5

		0





Intervention Specialist Majors


		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 3

		N = 2

		N = 6



		

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met



		

		

		

		

		

		

		

		

		

		



		Demographics, Special Considerations and Present Levels of Academic Achievement


CEC 1, 4, 5

		 1

		 2

		0

		1

		1

		0

		3

		1

		2



		Present Level of Functional Performance


CEC 1, 4, 5

		1

		2

		0

		0

		2

		0

		2

		1

		3



		Other present level information


CEC 1, 4, 5

		1

		1

		1

		1

		1

		0

		3

		0

		3



		How the disability affects involvement and progress in general education


*strengths, academic, developmental, functional needs related to child’s disability, effect on involvement & progress in general education curriculum


CEC 1, 4, 5 




		2

		1

		0

		1

		1

		0

		2

		3

		1



		Participation in State Assessment and Local Assessments (including adaptations)


CEC 1, 4 

		3

		0

		0

		2

		0

		0

		3

		2

		1



		Transition Services


CEC 5, 7 

		3

		0

		0

		2

		0

		0

		4

		1

		1



		Goals and objectives


CEC 1, 3

		3

		0

		0

		1

		1

		0

		2

		2

		2



		How the child’s progress toward meeting this goal will be measured and WHEN (monitor progress)


CEC 4, 7 

		3

		0

		0

		1

		0

		1

		3

		2

		1



		Program Modifications and Specially Designed Instruction (SD I) (including adaptations)


And 


 Related Services (including augmentative, alternative and assistive technologies)


CEC 1, 5 

		3

		0

		0

		1

		1

		0

		3

		3

		0



		Supports for School Personnel 


CEC 2, 7 

		2




		1

		0

		2

		0

		0

		3

		2

		1



		Extended School Year 


CEC 1, 2

		3

		0

		0

		1

		1

		0

		4

		1

		1



		Educational Placement


CEC 2


		3

		0

		0

		1

		1

		0

		3

		1

		2





Mid-Level Special Education Majors


		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 9

		N = 1

		N = 0



		

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met



		

		

		

		

		

		

		

		

		

		



		Demographics, Special Considerations and Present Levels of Academic Achievement


CEC 1, 4, 5

		3

		6

		0

		0

		1

		0

		0

		0

		0



		Present Level of Functional Performance


CEC 1, 4, 5

		2

		7

		0

		0

		1

		0

		0

		0

		0



		Other present level information


CEC 1, 4, 5

		4

		3

		0

		1

		0

		0

		0

		0

		0



		How the disability affects involvement and progress in general education


*strengths, academic, developmental, functional needs related to child’s disability, effect on involvement & progress in general education curriculum


CEC 1, 4, 5 




		4

		2

		1

		0

		1

		0

		0

		0

		0



		Participation in State Assessment and Local Assessments (including adaptations)


CEC 1, 4 

		5

		2

		0

		1

		0

		0

		0

		0

		0



		Transition Services


CEC 5, 7 

		5

		2

		0

		1

		0

		0

		0

		0

		0



		Goals and objectives


CEC 1, 3

		4

		3

		0

		0

		1

		0

		0

		0

		0



		How the child’s progress toward meeting this goal will be measured and WHEN (monitor progress)


CEC 4, 7 

		4

		2

		1

		1

		0

		0

		0

		0

		0



		Program Modifications and Specially Designed Instruction (SD I) (including adaptations)


And 


 Related Services (including augmentative, alternative and assistive technologies)


CEC 1, 5 

		5

		2

		0

		1

		0

		0

		0

		0

		0



		Supports for School Personnel 


CEC 2, 7 



		7

		0

		0

		1

		0

		0

		0

		0

		0



		Extended School Year 


CEC 1, 2

		6

		1

		0

		0

		1

		0

		0

		0

		0



		Educational Placement


CEC 2


		7

		0

		0

		1

		0

		0

		0

		0

		0





Asessment 2 IEP.doc


Assessment 3: Unit Plan  

a. Description: This assessment is completed in the candidate’s student teaching placement. The purpose of the assessment is to demonstrate candidates’ ability to plan an appropriate sequence of instruction based on obtained summative and formative pre-assessment data, provide instruction, conduct formative pre and post assessments to document student learning, and reflect on student achievement and possible changes in teaching that might impact student learning. This assessment is completed in the candidates’ student teaching experience. The teacher candidate must develop a series of learning activities centered on a central topic (unit) in their special education placement. The unit may be developed exclusively for the instruction in the special education classroom or in inclusive settings in conjunction with other instruction personnel. The topic of the unit may be selected from any area mutually agreed upon by the cooperating professional and the university supervisor. The unit is to be implemented with students in the setting decided upon by the candidate and cooperating teacher. Candidates must meet or exceed target on each element of the unit plan. If a candidate does not achieve acceptable on any element, the college supervisor remediates and adjustments are implemented. 

b. Alignment with CEC Standards


Those CEC standards which align most closely to this assessment are listed below:

Standard 1: Learner Development and Individual Learning Differences: Beginning special education professionals understand how exceptionalities may interact with development and learning and use this to provide meaningful and challenging learning experiences for individuals with exceptionalities.


Standard 3: Curricular Content Knowledge: Beginning special education professionals use knowledge of general and specialized curricula to individualize learning for individuals with exceptionalities. 

Standard 4: Beginning special education professionals use multiple methods of assessment and data sources in making educational decisions. 

Standard 5: Beginning special education professionals select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with exceptionalities. 

c. Summary and Analysis of Data Findings


Over the 3 applications of this assessment 100% of teacher candidates met or exceeded the target in all areas of the unit plan. We will continue to monitor this assessment in the future. 

d. Interpretation of How Data Provides Evidence That CEC Standards Have Been Met


The data indicates that the teacher candidates are meeting the standards outlined above. All of the teacher candidates in all programs successfully completed the unit plan as outlined by the rubric. The findings suggest that the candidates can successfully plan a sequence of lessons based on assessment data, provide effective instruction, document learning, and reflect on student achievement making changes when needed. Each semester members of the Special Education Committee review the assignment in detail and any suggestions for improvement are noted. No significant changes were made in this assessment during the 3 applications reported. 

e. Description of the Assessment/Assessment Tool


Candidates must develop a unit plan consisting of a unit goal including Pennsylvania Academic Standards, a pretest, at least five lesson plans, a posttest, and a unit critique and self reflection. The unit must reflect evidence based instructional strategies to individualize instruction. They should promote positive learning and appropriately modify the learning environment for individuals with exceptional learning needs. The unit should enhance the learning of critical thinking, problem-solving, and performance skills of individuals with exceptional learning needs. The lesson plans must follow the provided lesson plan format that emphasizes explicit modeling, efficient guided practice and independent practice to assure acquisition and fluency. Lessons should show that they are modified based on ongoing analysis of the individual’s learning progress. They should include diverse instructional materials. Unit data should be analyzed on an ongoing basis and changes should be made based on this data. The candidate must conduct self evaluation of each lesson taught and the unit as a whole.

f. Scoring Guide   

Unit Plan Rubric  


		Section 

		Exceeded Target (3) 

		Target Met (2) 

		Target Not Met (1) 



		Unit Goal and PA 
Academic 
Standards (CEC  5)

		· Goal is written in ABCD format and is long term to provide multiple lessons. 

· PA Academic Standards 
or Anchors are aligned to goals and objectives

· Goal incorporates scope and sequence of the general curriculum



		· Goal is written in ABCD format and is long term to 
provide multiple lessons. PA Academic Standards 
or Anchors are aligned to goals and objectives 

· Goal incorporates some of the scope and sequence of the general curriculum

		· Goal is not written in ABCD format and is not 
long term to provide multiple lessons. 

· PA 
Academic Standards or Anchors are not aligned 
to goals and objectives or not listed 

· Goal does not incorporate the scope and sequence of the general curriculum



		Unit Pretest 

(CEC 3, 4)

		• Addresses 90—100% of short term objectives that represent learning of critical thinking, problem solving, and performance skills, 
• Addresses goal for unit 
• Appropriate method of measurement used 
• All content sampled 
• Appropriate item type

Assessment is adapted and modified as necessary to accommodate the unique ability and needs of individuals with exceptional learning needs

		• Addresses 80-89% of short term 
objectives that represent learning of 
critical thinking, problem solving, and 
performance skills, 
• Addresses goal for unit 
• Appropriate method of measurement 
used 
• All content sampled 
• Appropriate item type 

Assessment is somewhat adapted and modified as necessary to accommodate the unique ability and needs of individuals with exceptional learning needs

		• Addresses less than 79% of short term objectives that represent learning of critical thinking, problem solving, and performance skills. 
• Does not address goal for unit 
• Does not use appropriate method of measurement 
• Some content not sampled 
• Use of inappropriate item type 

Assessment is not adapted and modified as necessary to accommodate the unique ability and needs of individuals with exceptional learning needs



		Unit Lesson Plans (CEC 1, 3, 5)

		• Sequenced in level of scope and difficulty; 
• clear behavioral objectives written in ABCD 
format; 
• PA Standards aligned to goal and objectives; all 
components of a lesson plan are included (Intro; 
Modeling; guided practice; independent practice; 
review/closure; evaluation and critique); 
• student performance data is listed by 
objective(s); 
• an analysis of the data is made and possible 
changes or additional instruction/modifications 
needed for the next lesson are planned. 

Based on pretest results


Appropriate adaptations and assistive technology for all individuals is evident in the lessons


Use of research supported instructional strategies and practices is evident in the lesson

		• Somewhat sequenced in level of scope and difficulty; 
• Clear behavioral objectives written in ABCD 
format; 
• PA Standards aligned to goal and objectives; all 
components of a lesson plan are included (Intro; 
Modeling; guided practice; independent practice; 
review/closure; evaluation and critique); 
• student performance data is listed by objective(s), 
• Some Appropriate adaptations and assistive technology for all individuals is evident in the lessons


Some lessons are based on pretest results


Use of a few research supported instructional strategies and practices is evident in the lesson

		• May or may not be sequenced in level of scope and difficulty; 
• behavioral objectives not written in ABCD format or are unclear; 
• No PA Standards; not all components of a lesson plan are included (Intro; Modeling; guided practice; independent practice; review/closure; evaluation and critique) 
• the components lack sufficient detail to determine planning skills; 
• no student performance data give on the objectives 
no analysis made about student performance. 

Not based on pretest results


No appropriate adaptations and assistive technology for all individuals is evident in the lessons


No use of research supported instructional strategies and practices is evident in the lesson



		Unit Posttest 

(CEC 4)

		• Posttest is aligned to pretest in level of 
difficulty and uses modified assessment strategies when needed
• scope and sequence of skills and provides 
sufficient sampling of target skills; 
• matches the learning objectives of each of the 
lessons and unit goal; 
• creates a chart illustrating the pre and post data is given 
along with an analysis of student performance; 
• teacher candidate reflects on changes that could 
be made to improve student performance. 

		• Posttest is aligned to pretest in level of difficulty, 
• scope and sequence of skills and provides 
sufficient sampling of target skills; 
• matches the learning objectives of each of the 
lessons and unit goal; 
• creates a chart illustrating the pre and post data is given 
along with an analysis of student performance. 

		• Posttest is not aligned to pretest in level of difficulty, 
• scope and sequence of skills and does not provide sufficient sampling of target skills; 
• a weak match between learning objectives and test items; 
• no data chart provided or analysis of student performance. 



		Use of  instructional materials & resources (CEC 5)

		• Instructional materials are diverse,  adapted to students’ needs,  illustrates the concepts being taught, developed using the principles of universal design, resource material include a variety of sources and technology 

		•Instructional materials meet students’ needs, the materials illustrate concepts being taught, use some principles of universal design and 
 include a variety of sources and/or technology. 

		•Instructional materials are not diverse, do not match students’ needs, or does not illustrates the concepts being taught 
no consideration to using the principles of universal design;  resource materials do not include a variety of sources and/or technology 



		Critique of unit and self-reflection


(CEC 3)

		Teacher candidate analyzes unit data results and notes from individual lessons to reflect on one’s practice to improve instruction and guide professional practice; conducts self-evaluation of instruction; uses verbal and written language effectively

		Reflects on one’s practice to improve instruction and guide professional practice; conducts self-evaluation of instruction; uses verbal and written language effectively

		Reflects on students’ behavior rather than teacher behavior, self-reflection focuses only on the positives and does not show depth in self-evaluating instruction, quality of the critique is poorly written.





Possible Score is 18 (3 point values x 6 items) 


16-18 points= 3 (Exceeds target)


15-14 points = 2 (Met target)


g. Candidate Data


 DUAL Early Childhood/Special Education Majors


		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 10

		N = 22

		N = 15



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 

Target Met

		1 Target Not Met

		3 Exceeds Target

		2 

Target Met

		1


Target Not Met



		Unit Goal and PA Academic Standards

(CEC 5)

		10

		0

		0

		20

		2

		0

		13

		2

		0



		Unit Pretest 


(CEC 3, 4)

		10

		0

		0

		21

		1

		0

		15

		0

		0



		Unit Lesson Plans

(CEC 1, 3, 5)

		10

		0

		0

		19

		3

		0

		13

		2

		0



		Unit Posttest

(CEC 4)

		10

		0

		0

		21

		1

		0

		15

		0

		0



		Use of Instructional Materials & Resources (CEC 5)

		10

		0

		0

		20

		2

		0

		14

		1

		0



		Critique of Unit and Self-Reflection (CEC 3)

		10

		0

		0

		22

		0

		0

		15

		0

		0





Intervention Specialist Majors


		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 2

		N = 8

		N = 9



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 

Target Met

		1 Target Not Met

		3 Exceeds Target

		2 

Target Met

		1


Target Not Met



		Unit Goal and PA Academic Standards

(CEC 5)

		1

		1

		0

		8

		0

		0

		9

		0

		0



		Unit Pretest 


(CEC 3, 4)

		2

		0

		0

		8

		0

		0

		9

		0

		0



		Unit Lesson Plans

(CEC 1, 3, 5)

		2

		0

		0

		8

		0

		0

		9

		0

		0



		Unit Posttest

(CEC 4)

		2

		0

		0

		8

		0

		0

		9

		0

		0



		Use of Instructional Materials & Resources (CEC 5)

		1

		1

		0

		8

		0

		0

		8

		1

		0



		Critique of Unit and Self-Reflection (CEC 3)

		2

		0

		0

		8

		0

		0

		9

		0

		0





Mid-Level Special Education Majors


		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N = 1

		N = 0

		N = 1



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 

Target Met

		1 Target Not Met

		3 Exceeds Target

		2

 Target Met

		1


Target Not Met



		Unit Goal and PA Academic Standards

(CEC 5)

		1

		0

		0

		0

		0

		0

		1

		0

		0



		Unit Pretest 


(CEC 3, 4)

		1

		0

		0

		0

		0

		0

		1

		0

		0



		Unit Lesson Plans

(CEC 1, 3, 5)

		1

		0

		0

		0

		0

		0

		1

		0

		0



		Unit Posttest

(CEC 4)

		1

		0

		0

		0

		0

		0

		1

		0

		0



		Use of Instructional Materials & Resources (CEC 5)

		1

		0

		0

		0

		0

		0

		1

		0

		0



		Critique of Unit and Self-Reflection (CEC 3)

		1

		0

		0

		0

		0

		0

		1

		0

		0





Assessment 3 Unit Plan 17.doc


Assessment 4: Student Teacher Performance Profile (STPP)

a. Description: The Department of Special Education at Clarion University uses the STPP as a summative assessment. This evaluation is completed at the end of the candidate’s eight-week student teaching placement. It is a comprehensive assessment that evaluates content as well as pedagogy and professional knowledge, skills, and dispositions. Throughout their placements, students are given feedback by the cooperating teacher and the university supervisor that prepares them for this final assessment. The ratings on the evaluation are a collaborative effort by the cooperating teacher and the university supervisor. The evaluation is discussed with the candidate before it is signed by each party. 

b. Alignment with CEC Standards:  

Those CEC standards which align most closely to this assessment are listed below:

Standard 1: Learner Development & Individual Learning Differences

Candidates must understand diverse learners’ academic needs and impact of family and cultures when they develop lesson plans. When teaching, candidates select and employ different types of teaching strategies and appropriate modifications or accommodations for addressing individual differences. 


Standard 2: Learning Environments

The learning environment is described in the Classroom Environment section, and candidates demonstrate effective management of teaching and learning. Candidates must maintain a positive classroom climate. They act as role models by respecting those who are from different cultures, gender, and disabilities. In addition, they employ effective behavior management plans that consider clear behavior expectation, student motivations, and individual preferences. 

Standard 3: Curricular Content Knowledge 


Beginning special education professionals use knowledge of general and specialized curricula to individualize learning for individuals with exceptionalities. 

Standard 4: Assessment

Candidates must assess learners continuously during their student teaching placement. They must use a variety of formal and informal instructional evaluation procedures, including continually progress monitoring. Candidates must use data collected from these assessment to develop or modify instruction.  

Standard 5: Instructional Planning & Strategies


 Implementing instruction is the most important feature in the STPP. Candidates must deliver effective instruction in the classroom by selecting, adapting, and using appropriate instructional strategies and materials. Candidates develop goals and objectives for individualized education plans and lessons. They identify and prioritize students’ needs, and develop appropriate instructional contents, materials, strategies, and assessments that respond students’ differences


Standard 6: Professional Learning & Ethical Practice

Candidates must demonstrate appropriate professionalism in their behaviors, communication, and attitude. Candidates demonstrate effective communication, fulfill ethical and professional responsibilities, and interact appropriately with other colleagues and learners.  Candidates are encouraged to be “reflective teachers”, constantly checking their own strengths and weaknesses and implementing alternatives to show continuous improvement. 


Standard 7: Collaboration

Candidates demonstrate effective collaboration and interpersonal skills with their cooperative teacher, other colleagues, learners, and families throughout their student teaching experience.

c. Summary and Analysis of Data Findings


STPPs are scored on a four point scale: 3= Consistently and Extensively; 2 = Usually and Substantially;  1=Sometimes and Basic; 0 = Rarely or Superficially. Candidates exceed target if their average scores in each area were a 3.0 -2.5; they meet target if their scores fall between 2.0-2.4; the target is not met if scores are 1.9 or below. The data indicate that candidates overall scored at least target levels of performance, with a great majority demonstrating performances of exceeding targets indicting that the candidates were well prepared for student teaching.  


 d. Interpretation of How Data Provides Evidence That CEC Standards Have Been Met

The STPP is administered at the end of the candidates’ student teaching experience.  The data indicates that they are meeting the standards outlined above. In reviewing the data in the fall 2015 semester the Special Education Committee noticed that there were some areas that had some scores of 1 (sometimes and basic) that caused some concern. These areas included demonstration of understanding of instructional planning, selects and determines assessment strategies, maintains on task behavior, manages classroom behaviors, and utilizes dimensions of classroom time. It was agreed that these areas would be specifically addressed in the appropriate classes throughout the program and scores in the subsequent semesters improved. One candidate in fall 2015 seemed to struggle with some of the areas in professionalism. When this occurs the student is conferenced with and a dispositions form is completed. The candidates score was not low enough to cause them to not pass the student teaching experience. 


e. Description of Assessment/Assessment Tool

The Student Teacher Performance Profile (STPP) tool is used by all university supervisors and cooperating teachers for all student teachers regardless of discipline. It is completed at the end of each eight week student teaching placement. Additionally, the Department of Special Education has developed a special education rubric that makes each area of the STPP form specific to our discipline. University supervisors and cooperating teachers fill out the special education rubric and then transfer the data onto the university wide STPP form to report data to the state. Candidates are made aware of these forms at the beginning of their student teaching placements and are provided feedback specific to the areas on the forms to prepare them for this summative evaluation. After the form is completed the student teacher conferences with the cooperating teacher and the university supervisor regarding scores received.

f. Scoring Guide


Clarion University Student Teaching Performance Profile (STPP)


		Criteria

		Number of Candidates Receiving Each Rating



		

		O

		C

		S

		U

		NA



		Planning and Preparation CEC 1, 3, 4, 5, 6, 7

		

		

		

		

		



		A. Understands content knowledge.

		

		

		

		

		



		B. Develops goals and objectives for instruction.

		

		

		

		

		



		C. Demonstrates understanding of instructional planning.

		

		

		

		

		



		D. Sets expectations for learners.

		

		

		

		

		



		E. Incorporates outside resources into instructional plans.

		

		

		

		

		



		F. Selects/determines assessment strategies.

		

		

		

		

		



		G. Collaborates with other professionals as instructional partners.

		

		

		

		

		



		The Classroom Environment CEC 2, 3

		

		

		

		

		



		A. Demonstrates and encourages a positive disposition for learning.

		

		

		

		

		



		B. Exhibits respect for individual differences, diversity, and equity (cultural and gender).

		

		

		

		

		



		C. Maintains on-task and engaged-time behaviors.

		

		

		

		

		



		D. Manages classroom behaviors.

		

		

		

		

		



		E. Creates visual displays to enhance learning.

		

		

		

		

		



		F. Organizes physical space and materials.

		

		

		

		

		



		G. Demonstrates understanding of pedagogical content knowledge.

		

		

		

		

		



		Instruction CEC 4, 5

		

		

		

		

		



		A. Communicates directions and expectations.

		

		

		

		

		



		B. Uses a variety of strategies.

		

		

		

		

		



		C. Measures learner knowledge, skills, and dispositions using a variety of assessments.

		

		

		

		

		



		D. Reflects on learner progress and adapts instruction.

		

		

		

		

		



		E. Utilizes dimensions of classroom time.

		

		

		

		

		



		F. Expresses oral and written language.

		

		

		

		

		



		G. Responds verbally and non-verbally to learners.

		

		

		

		

		



		H. Demonstrates knowledge of motivation.

		

		

		

		

		



		I. Integrates audiovisual equipment and technology into instruction.

		

		

		

		

		



		J. Implements creative and original instruction.

		

		

		

		

		



		K. Demonstrates questioning skills.

		

		

		

		

		



		Professionalism CEC 6, 7

		

		

		

		

		



		A. Communicates professionally with learners and their families.

		

		

		

		

		



		B. Communicates professionally within the educational community.

		

		

		

		

		



		C. Meets professional responsibilities.

		

		

		

		

		



		D. Accepts constructive feedback.

		

		

		

		

		



		E. Responds to constructive feedback to improve teaching.

		

		

		

		

		





Rating Scale:


O=Outstanding


C=Competent


S=Satisfactory


U=Unsatisfactory


NA=Not Applicable

Special Education Discipline Specific Rubric

The following symbols are to be used to record observations. The scores are then to be transferred to the university wide STPP form. Both the completed STPP form and the Special Education Rubric will be turned in to the Office of Field Experiences. 


Mark a + if present

Mark a – if not present


Mark NA if not applicable (will be counted as present)


4 – 90 - 100%              3 – 80 - 89%                   2 – 70 - 79%                    1- less than 70%


Outstanding                   Competent                      Satisfactory                      Unsatisfactory


		Planning and Preparation CEC 1, 3, 4, 5, 6, 7



		1.

		Understands content knowledge.


Lesson plan


  _  Focus activity to gain attention.


___ Connection to previously learned content.


___Use concrete/modeling of skill/strategy.


___ Activities address individual differences.


___ Instruction sequenced.


___ Lesson relevant to student.



4 – 6/6


3 – 5/6


2 – 4/6


1 – less than 4



		2. 

		Develops goals and objectives for instruction.


__Goals/Objectives in ABCD format.


__Goals/Objectives reflect IEP.


4 – 2/2


3 – NA


2 – 1/2


1 – 0/2



		3. 

		Demonstrates understanding of instructional planning.


___ Procedures for provision of guided practice.


___ Sufficient number of examples utilized.


___ Flexibility and adjustment of content shown.


___Materials are appropriate.


___Procedures relate to objectives.


___Effective use of material.


___Appropriate materials utilized.


___Mechanism to monitor student progress.


___Provide for process corrections.


___Generalize and transfer.


___Closure to lesson.


___Provide a variety of instructional activities.


___Provide for flexibility and transition into lesson design.


___Critique re: changes needed, re-teaching if necessary, attainment of mastery.


4 – 13/14


3 – 11/14


2 – 10/14


1 – 9 or less



		4. 

		Sets expectations for learners.


__Identify target skill, strategy, content.


__Rationale/relevance for learning skill/content.


4 – 2/2


3 – NA


2 – 1/2


1 – less than 1



		5. 

		Incorporates outside resources into instructional plans.


___Plan activities to maximize instructional time.


___Utilize outside records.


4 – 2/2


3 – NA


2 – 1/2


1 – 0/2



		6. 

		Selects/determines assessment strategies. 


___Incorporate appropriate evaluation procedures to reflect degree of mastery.


4 – 1/1


3 – NA


2 – NA


1 – 0/1



		7. 

		Collaborates with other professionals as instructional partners. 


___Maintain positive relationship with professional staff and students.


4 – 1/1


3 – NA


2 – NA


1 – 0/1



		The Classroom Environment CEC 2, 3



		8.

		 Demonstrates and encourages a positive disposition for learning. 


___Maintain positive classroom climate through enthusiasm, encouragement, and a positive disposition.


4 – 1/1


3 – NA


2 – NA


1 – 0/1



		9. 

		Exhibits respect for individual differences, diversity, and equity (cultural and gender). 


___Provide for individual and cultural differences.


___Establish rules that involve respect for others.


___Demonstrate respect for individual/cultural differences.


4 – 3/3


3 – NA


2 – 2/3


1 – less than 2



		10. 

		Maintains on-task and engaged-time behaviors. 


___Focus students’ attention.


___High levels of engaged-time & on-task behavior.


___Circulate to monitor progress and assist.


___Frequently scan classroom for on-task behavior.


___Redirect back to task as needed.


4 – 5/5


3 – 4/5


2 – 3/5


1 – less than 3



		11. 

		Manages classroom behaviors. 


___Majority of students engaged/on-task.


___Clearly state behaviors that are expected and what behaviors are not tolerated.


___Introduce and discuss rules, procedures, and consequences.


___Post rules, discuss rules, and provide rationale.


___Use task-specific and descriptive praise.


___Use a hierarchy of reinforces to adapt to student maturity level.


___Maintain teacher attention to positive events.


___Provide positive reinforcement for appropriate behavior/ effort, task completion.


___Gradually shift reinforcement from appropriate behavior to learning accomplishments.


___Provide students with verbal reminders to follow rules.


___Use nonverbal signals to avoid class disruption.


___Use teacher proximity to manage behavior.


___Deliver specific praise contingently.


___Engage in frequent positive and supportive interactions.


___Reinforce student accomplishments.


___Frequently scan the classroom.


___Arrange materials to facilitate smooth transitions.


___Ensure that students have ability/skills to acquire targeted content/strategy/procedure.


___Correct student behavior in a way that helps student understand the appropriate behavior.


___Demonstrate, model, give examples/nonexamples. Reinforce, apply consequences to aid in student understanding of rules.


___Foster self-management of students through self-monitoring, self-recording, etc.


___Provide more teacher-led instruction than independent work.


___Use metaphors, anecdotes, and concrete examples to connect new content with existing knowledge.


___Circulate throughout the classroom.


___Engage students in talking about their own thinking.


___Ask students to interact with one another and collaborate on problem-solving tasks.


4 – 23/26


3 – 21/26


2 – 18/26


1 – less than 18



		12. 

		Creates visual displays to enhance learning. 


___Use variety of activities/formats, materials.


___Adapt existing classroom materials.


4 – 2/2


3 – NA


2 – 1/2


1 – less than 1



		13. 

		Organizes physical space and materials. 


___Establish a positive, expectant, and orderly classroom environment.


4 – 1/1


3 – NA


2 – NA


1 – 0/1



		14. 

		Demonstrates understanding of pedagogical content knowledge. 


___Content was accurate.


___Summarize performance & transition into independent practice.


___Summarize material/content.


___Discuss re: rationale, uses, application, relevance.


___Materials are age appropriate.


___Materials are academically appropriate.


4 – 6/6


3 – 5/6


2 – 4/6


1 – less than 4



		Instruction CEC 4, 5



		15.

		Communicates directions and expectations. 


___State expectations for each transition.


___Inform students of objective.


___Inform students of utility/rationale.


___Provide clear directions and expectations.


___Review task & describe assignment/criteria.


___Explain rationale and its importance.


___Provide closure to lesson.


___Establish classroom routines and procedures to promote flow of activities.


___Communicate expectations and provide structure for learning.


___Provide explicit instruction in classroom rules.


4 – 9/10


3 – 8/10


2 – 7/10


1 – less than 7



		16. 

		Uses a variety of instructional strategies.


___Sequential demonstration of procedures.


___Use think alouds to model progress.


___Provide example and non-examples.


___Models task-specific learning strategies.


___Provide multiple examplars.


___Appropriate error correction.


___Note organization, relationships, and clues in new material to elicit learning strategies.


___Utilize appropriate reinforcement.


___Demonstrate strategies/procedures for completing activity.


___Method for attending to other students.


___Procedure for error correction by students.


4 – 10/11


3 – 9/11


2 – 8/11


1 – less than 8



		17. 

		Measures learner knowledge, skills, and dispositions using a variety of assessments.


Instructional Evaluation

___Review and re-teach prior knowledge if needed.


___Check for understanding during modeling.


___Use prompts to ensure success.


___Ask leading questions.


___Use point and cue techniques.


___Give examples and non-examples.


___Model the task.


___Repeat/rephrase directions/content.


___Provide wait time.


___Have students check their work.


___Perform tasks with students.


___Continuous check of student work.


___Check to ensure student understanding.


___Use direct behavioral observations.


___Use curriculum-based assessment.


___Administer and score tests without error.


___Graph data appropriately.


___Use data to modify instructional/behavioral program.


___Summarize and communicate evaluation data


4 – 17/19


3 – 15/19


2 – 13/19


1 – less than 13



		18. 

		Reflects on learner progress and adapts instruction. 


MONITORING PROGRESS

___Connect lesson to prior learning.


___Smooth transition to guided practice.


___Reduce/increase assistance as needed.


___Maintain records of student performance.


___Provide results of evaluations to students.


___Provide variety if independent practice activities.


___Instruct students to generalize and apply knowledge across settings.


___Monitor progress continuously.


___Monitor frequently to check for understanding.


___Use systematic recordkeeping/data collection.


___Use results of data collection to initiate/modify/change interventions.


___Use student performance data to make instructional decisions.


___Hold students accountable for work and keep records of progress.


4 – 12/13


3 – 10/13


2 – 9/13


1 – less than 9



		19. 

		Utilizes dimensions of classroom time. 


Instruction


___Materials prepared in advance.


___Began lesson on time.


___Appropriate pace.


___Time appropriately monitored.


4 – 4/4


3 – NA


2 – 3/4


1 – less than 3



		20. 

		Expresses oral and written language. 


___Clear, concise directions.


___Ability to elaborate on content.


___Expansion of student responses.


___Effective written communication.


___Effective oral communication.


4 – 5/5


3 – 4/5


2 – 3/5


1 – less than 3



		21. 

		Responds verbally and non-verbally to learners. 


Providing Feedback


___Provide corrective feedback/error correction.


___Provide for error correction during seatwork.


___Reinforce students for effort and completion of activity.


___Give frequent positive feedback.


___Provide re-teaching/additional guided practice as needed based on feedback.


___Reinforce students for error correction.


___Effective non-verbal communication.


4 – 6/7


3 – 5/7


2 – 4/7


1 – less than 4



		22. 

		Demonstrates knowledge of motivation. 


___Model with enthusiasm.


___Ensure high rates of success.


___Ensure independent work related to objectives.


___Provide immediate corrective feedback.


___Validate student responses and effort.


___Exhibit enthusiasm and warmth in the teaching setting.


4 – 6/6


3 – 5/6


2 – 4/6


1 – less than 4



		23. 

		Integrates audiovisual equipment and technology into instruction.


___Display initiative re: material acquisition and use.


4 – 1/1


3 – NA


2 – NA


1 – 0/1



		24. 

		Implements creative and original instruction. 


4 – addressed


3 – NA


2 – NA


1 – not addressed



		25. 

		Demonstrates questioning skills. 


Use of Questioning


___Prompt student involvement with questions.


___Acknowledge correct responses quickly and continue with lesson.


___Use review questions to ensure students know prior content.


___Use questions with specific and concrete examples that are familiar.


___Use step-by-step questions that become more complex.


___Use questions that rephrase/review previous answers.


___Provide students with wait time.


___Provide prompts/cues to guide students’ responses.


___Use questions/answers from game format.


___Use questions form individual instruction.


___Use questions to increase lesson clarity.


___Use questions to check for understanding.


___Use rapidly paced questions in basic skill instruction.


___Call on students after, rather than before, a question.


___Call on all students to respond to a question.


___Promote higher order thinking using questions with more than one correct answer.


___Promote higher order thinking using questions that encourage application, synthesis, analysis, evaluation.


___Use convergent questions that elicit correct answers.


___Respond to incorrect answers in a sensitive and helpful manner.


___Use divergent questions to encourage students to respond with substantive answers.


___Instruct students to construct questions.


___Attend to who is answering questions correctly.


___Call on non-volunteers and ask students to elaborate on other students answers.


4 – 21/23


3 – 18/23


2 – 16/23


1 – less than 16



		Professionalism CEC 6, 7



		26.

		Communicates professionally with learners and their families. 


___Demonstrate effective interpersonal skills with students and professionals.


4 – 1/1


3 – NA


2 – NA


1 – 0/1



		27. 

		Communicates professionally within the educational community.


___ Demonstrate effective interpersonal skills with students and professionals.


___Interact appropriately and professionally with other staff and students.


___Display respect for professional staff and students.


4 – 3/3


3 – NA


2 – 2/3


1 – less than 2



		28. 

		Meets professional responsibilities.


___Participate in meetings when possible.


___Adhere to local school and university policies.


___Maintain confidentiality.


___Turn in materials/products in timely manner.


___Display effort and initiative.


___Display good professional judgment.


___Display professional responsibility and leadership.


___Appropriate dress.


___Timely notification of absences/tardiness.


___Provide lesson plans/materials cooperating professional in advance if absent/tardy.


___Punctual.


___Well prepared and organized.


___Demonstrate familiarity with safety precautions.


___Obtain appropriate consent prior to implementing changes.


___Treat individuals with disabilities with dignity and respect.


___Participate in inclusion support activities if appropriate.


__Demonstrate initiative be seeking out other duties and responsibilities.


4 – 15/17


3 – 14/17


2 – 12/17


1 – less than 12



		29. 

		Accepts constructive feedback. 


4 – accepted


3 – NA


2 – NA


1 – not accepted



		30. 

		Responds to constructive feedback to improve teaching. 


___Demonstrate continued improvement.


4 – 1/1


3 – NA


2 – NA


1 – 0/1





OBSERVATION COMPLETED BY: ___________________________   DATE:______


RATING REVIEWED BY: Student __________________________________________



Cooperating Professional/University Supervisor___________________________

g. Candidate Data


Early Childhood/Special Education Majors


		Summary of Special Education STPP results



		Categories

		Fall 16


N = 10

		Spring 16


N=22

		Fall 15


N=15



		

		# exceed target


(3.0-2.5)

		# at target


(2.4-2.0)

		# below target


(< 2.0)

		# exceed target


(3.0-2.5)

		# at target


(2.4-2.0)

		# below target


(< 2.0)

		# exceed target


(3.0-2.5)

		# at target


(2.4-2.0)

		# below target


(< 2.0)



		Planning and Preparation CEC 1, 3, 4, 5, 6, 7

		10

		0

		0

		22

		0

		0

		14

		1

		0



		The Classroom Environment CEC 2, 3

		10

		0

		0

		22

		0

		0

		14

		1

		0



		Instruction CEC 4, 5




		10

		0

		0

		22

		0

		0

		14

		1

		0



		Professionalism CEC 6, 7




		10

		0

		0

		22

		0

		0

		14

		1

		0





		Criteria

		Number of Candidates Receiving Each Rating



		

		Fall 16

		Spring 16

		Fall 15



		

		N = 10

		N = 22

		N = 15



		

		O

		C

		S

		U

		NA

		O

		C

		S

		U

		NA

		O

		C

		S

		U

		NA



		Planning and Preparation CEC 1, 3, 4, 5, 6, 7

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		A. Understands content knowledge.

		9

		1

		0

		0

		0

		21

		1

		0

		0

		0

		15

		0

		0

		0

		0



		B. Develops goals and objectives for instruction.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		15

		0

		0

		0

		0



		C. Demonstrates understanding of instructional planning.

		10

		0

		0

		0

		0

		18

		3

		1

		0

		0

		14

		0

		1

		0

		0



		D. Sets expectations for learners.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		15

		0

		0

		0

		0



		E. Incorporates outside resources into instructional plans.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		14

		1

		0

		0

		0



		F. Selects/determines assessment strategies.

		9

		1

		0

		0

		0

		18

		3

		1

		0

		0

		14

		0

		1

		0

		0



		G. Collaborates with other professionals as instructional partners.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		14

		1

		0

		0

		0



		The Classroom Environment CEC 2, 3

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		A. Demonstrates and encourages a positive disposition for learning.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		15

		0

		0

		0

		0



		B. Exhibits respect for individual differences, diversity, and equity (cultural and gender).

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		15

		0

		0

		0

		0



		C. Maintains on-task and engaged-time behaviors.

		9

		1

		0

		0

		0

		17

		4

		1

		0

		0

		11

		3

		1

		0

		0



		D. Manages classroom behaviors.

		9

		1

		0

		0

		0

		19

		2

		1

		0

		0

		11

		3

		1

		0

		0



		E. Creates visual displays to enhance learning.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		15

		0

		0

		0

		0



		F. Organizes physical space and materials.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		15

		0

		0

		0

		0



		G. Demonstrates understanding of pedagogical content knowledge.

		10

		0

		0

		0

		0

		20

		2

		0

		0

		0

		12

		3

		0

		0

		0



		Instruction CEC 4, 5

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		A. Communicates directions and expectations.

		10

		0

		0

		0

		0

		20

		1

		1

		0

		0

		14

		1

		0

		0

		0



		B. Uses a variety of strategies.

		9

		1

		0

		0

		0

		20

		2

		0

		0

		0

		12

		3

		0

		0

		0



		C. Measures learner knowledge, skills, and dispositions using a variety of assessments.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		15

		0

		0

		0

		0



		D. Reflects on learner progress and adapts instruction.

		10

		0

		0

		0

		0

		21

		1

		0

		0

		0

		15

		0

		0

		0

		0



		E. Utilizes dimensions of classroom time.

		9

		1

		0

		0

		0

		20

		1

		1

		0

		0

		12

		2

		1

		0

		0



		F. Expresses oral and written language.

		10

		0

		0

		0

		0

		21

		1

		0

		0

		0

		15

		0

		0

		0

		0



		G. Responds verbally and non-verbally to learners.

		10

		0

		0

		0

		0

		21

		1

		0

		0

		0

		15

		0

		0

		0

		0



		H. Demonstrates knowledge of motivation.

		10

		0

		0

		0

		0

		21

		1

		0

		0

		0

		14

		1

		0

		0

		0



		I. Integrates audiovisual equipment and technology into instruction.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		15

		0

		0

		0

		0



		J. Implements creative and original instruction.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		13

		2

		0

		0

		0



		K. Demonstrates questioning skills.

		9

		1

		0

		0

		0

		21

		1

		0

		0

		0

		13

		2

		0

		0

		0



		Professionalism CEC 6, 7

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		A. Communicates professionally with learners and their families.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		14

		1

		0

		0

		0



		B. Communicates professionally within the educational community.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		14

		0

		1

		0

		0



		C. Meets professional responsibilities.

		10

		0

		0

		0

		0

		21

		1

		0

		0

		0

		14

		0

		1

		0

		0



		D. Accepts constructive feedback.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		14

		1

		0

		0

		0



		E. Responds to constructive feedback to improve teaching.

		10

		0

		0

		0

		0

		22

		0

		0

		0

		0

		14

		0

		1

		0

		0





Intervention Specialist Majors

		Summary of Special Education STPP results



		Categories

		Fall 16


N = 2

		Spring 16


N=8

		Fall 15


N=9



		

		# exceed target


(3.0-2.5)

		# at target


(2.4-2.0)

		# below target


(< 2.0)

		# exceed target


(3.0-2.5)

		# at target


(2.4-2.0)

		# below target


(< 2.0)

		# exceed target


(3.0-2.5)

		# at target


(2.4-2.0)

		# below target


(< 2.0)



		Planning and Preparation CEC 1, 3, 4, 5, 6, 7

		2

		0

		0

		8

		0

		0

		9

		0

		0



		The Classroom Environment CEC 2, 3

		2

		0

		0

		8

		0

		0

		9

		0

		0



		Instruction CEC 4, 5




		2

		0

		0

		8

		0

		0

		9

		0

		0



		Professionalism CEC 6, 7




		2

		0

		0

		8

		0

		0

		9

		0

		0





		Criteria

		Number of Candidates Receiving Each Rating



		

		Fall 16

		Spring 16

		Fall 15



		

		N = 2

		N = 8

		N = 9



		

		O

		C

		S

		U

		NA

		O

		C

		S

		U

		NA

		O

		C

		S

		U

		NA



		Planning and Preparation CEC 1, 3, 4, 5, 6, 7

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		A. Understands content knowledge.

		2

		0

		0

		0

		0

		7

		1

		0

		0

		0

		8

		1

		0

		0

		0



		B. Develops goals and objectives for instruction.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		8

		1

		0

		0

		0



		C. Demonstrates understanding of instructional planning.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		7

		1

		1

		0

		0



		D. Sets expectations for learners.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0



		E. Incorporates outside resources into instructional plans.

		2

		0

		0

		0

		0

		7

		1

		0

		0

		0

		9

		0

		0

		0

		0



		F. Selects/determines assessment strategies.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		8

		1

		0

		0

		0



		G. Collaborates with other professionals as instructional partners.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0



		The Classroom Environment CEC 2, 3

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		A. Demonstrates and encourages a positive disposition for learning.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0



		B. Exhibits respect for individual differences, diversity, and equity (cultural and gender).

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0



		C. Maintains on-task and engaged-time behaviors.

		2

		0

		0

		0

		0

		6

		2

		0

		0

		0

		8

		1

		0

		0

		0



		D. Manages classroom behaviors.

		1

		1

		0

		0

		0

		7

		1

		0

		0

		0

		8

		1

		0

		0

		0



		E. Creates visual displays to enhance learning.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0



		F. Organizes physical space and materials.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0



		G. Demonstrates understanding of pedagogical content knowledge.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		8

		1

		0

		0

		0



		Instruction CEC 4, 5

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		A. Communicates directions and expectations.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		8

		1

		0

		0

		0



		B. Uses a variety of strategies.

		2

		0

		0

		0

		0

		7

		1

		0

		0

		0

		8

		1

		0

		0

		0



		C. Measures learner knowledge, skills, and dispositions using a variety of assessments.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		8

		1

		0

		0

		0



		D. Reflects on learner progress and adapts instruction.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0



		E. Utilizes dimensions of classroom time.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		8

		1

		0

		0

		0



		F. Expresses oral and written language.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0



		G. Responds verbally and non-verbally to learners.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0



		H. Demonstrates knowledge of motivation.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0



		I. Integrates audiovisual equipment and technology into instruction.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0



		J. Implements creative and original instruction.

		2

		0

		0

		0

		0

		7

		1

		0

		0

		0

		8

		1

		0

		0

		0



		K. Demonstrates questioning skills.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		8

		1

		0

		0

		0



		Professionalism CEC 6, 7

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		A. Communicates professionally with learners and their families.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		8

		1

		0

		0

		0



		B. Communicates professionally within the educational community.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0



		C. Meets professional responsibilities.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0



		D. Accepts constructive feedback.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		8

		1

		0

		0

		0



		E. Responds to constructive feedback to improve teaching.

		2

		0

		0

		0

		0

		8

		0

		0

		0

		0

		9

		0

		0

		0

		0





Mid-Level Special Education


		Summary of Special Education STPP results



		Categories

		Fall 16


N = 1

		Spring 16


N=0

		Fall 15


N=1



		

		# exceed target


(3.0-2.5)

		# at target


(2.4-2.0)

		# below target


(< 2.0)

		# exceed target


(3.0-2.5)

		# at target


(2.4-2.0)

		# below target


(< 2.0)

		# exceed target


(3.0-2.5)

		# at target


(2.4-2.0)

		# below target


(< 2.0)



		Planning and Preparation CEC 1, 3, 4, 5, 6, 7

		1

		0

		0

		0

		0

		0

		1

		0

		0



		The Classroom Environment CEC 2, 3

		1

		0

		0

		0

		0

		0

		1

		0

		0



		Instruction CEC 4, 5




		1

		0

		0

		0

		0

		0

		1

		0

		0



		Professionalism CEC 6, 7




		1

		0

		0

		0

		0

		0

		1

		0

		0





		Criteria

		Number of Candidates Receiving Each Rating



		

		Fall 16

		Spring 16

		Fall 15



		

		N = 1

		N = 0

		N = 1



		

		O

		C

		S

		U

		NA

		O

		C

		S

		U

		NA

		O

		C

		S

		U

		NA



		Planning and Preparation CEC 1, 3, 4, 5, 6, 7

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		A. Understands content knowledge.

		0

		1

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		B. Develops goals and objectives for instruction.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0



		C. Demonstrates understanding of instructional planning.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		D. Sets expectations for learners.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		E. Incorporates outside resources into instructional plans.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		F. Selects/determines assessment strategies.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0



		G. Collaborates with other professionals as instructional partners.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		The Classroom Environment CEC 2, 3

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		A. Demonstrates and encourages a positive disposition for learning.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		B. Exhibits respect for individual differences, diversity, and equity (cultural and gender).

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		C. Maintains on-task and engaged-time behaviors.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0



		D. Manages classroom behaviors.

		0

		1

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		E. Creates visual displays to enhance learning.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		F. Organizes physical space and materials.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		G. Demonstrates understanding of pedagogical content knowledge.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		Instruction CEC 4, 5

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		A. Communicates directions and expectations.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0



		B. Uses a variety of strategies.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0



		C. Measures learner knowledge, skills, and dispositions using a variety of assessments.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0



		D. Reflects on learner progress and adapts instruction.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		E. Utilizes dimensions of classroom time.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		F. Expresses oral and written language.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		G. Responds verbally and non-verbally to learners.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		H. Demonstrates knowledge of motivation.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		I. Integrates audiovisual equipment and technology into instruction.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		J. Implements creative and original instruction.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		K. Demonstrates questioning skills.

		10

		0

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0



		Professionalism CEC 6, 7

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		A. Communicates professionally with learners and their families.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		



		B. Communicates professionally within the educational community.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		C. Meets professional responsibilities.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		D. Accepts constructive feedback.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0



		E. Responds to constructive feedback to improve teaching.

		1

		0

		0

		0

		0

		0

		0

		0

		0

		0

		1

		0

		0

		0

		0
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Section IV

Assessment 5: Progress Monitoring

a. Description: This assessment measures the candidates’ effects on student learning. It requires them to measure student progress using an instructor-prepared case study prior to their pre-student teaching field experience (SPED 444). Candidates are required to interpret student data, represent the data in the form of a graph as well in written form, write a goal for the student, identify instructional or intervention used, analyze the effect of the instruction/intervention on the student, and recommend changes as necessary. 

b. Alignment with CEC Standards


Those CEC standards which align most closely to this assessment are listed below:

Standard 4: Assessment - Candidates must assess learners continuously during their student teaching placement. They must use a variety of formal and informal instructional evaluation procedures, including continually progress monitoring. Candidates must use data collected from these assessment to develop or modify instruction.  

Standard 5: Instructional Planning & Strategies - Implementing instruction is the most important feature in the STPP. Candidates must deliver effective instruction in the classroom by selecting, adapting, and using appropriate instructional strategies and materials. Candidates develop goals and objectives for individualized education plans and lessons. They identify and prioritize students’ needs, and develop appropriate instructional contents, materials, strategies, and assessments that respond students’ differences

Standard 7: Collaboration – Beginning special education professionals collaborate with families, other educators, related service providers, individuals with exceptionalities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with exceptionalities across a range of learning experiences


		 

		  





c. Summary and Analysis of Data Findings


The data indicated that the majority of candidates in all programs met or exceeded the target in sections A, B, E, F, and G. In spring 2016 over 50% of the candidates did not meet target for section C and in fall of 2016 over 50% of the candidates did not meet target in section D. 


		

		

		

		



		

		

		

		



		

		

		

		





d. Interpretation of How Data Provides Evidence That CEC Standards Have Been Met


This assessment was updated in spring 2016 so data is only available for 2 applications. As shown by the data the majority of the candidates met or exceeded target for standards 4 and 7 but over 50% did not meet standard 5 for this assessment. After the Special Education Committee revisited the data after fall 2016 it was determined that the candidates were not receiving the necessary prerequisites for this assignment. Changes have been made in SPED 350, a course that is a prerequisite to this class, in hopes that this will better prepare the candidates for further instruction on progress monitoring and this assessment. The committee will continue to monitor candidates’ progress on this assignment. 

e. Description of the Assessment/Assessment Tool


The purpose of this assignment is for you to learn to implement various forms of assessment to inform instruction.  That means, from the information that you learned about your target student or small group, you can design instruction tailored to their current performance levels and measure their progress from your instruction.


Progress Monitoring Assignment 


Select a target skill that can be measured daily (refer to your assigned case study – this will inform you as to the target skill). This can be done with your target student (preferably) or with another student, small group, etc. (for this particular assignment, your student is identified in your assigned case study)

· Collect three days of baseline (baseline data is provided in your assigned case study). Set the Aimline (you will need to determine this based on the baseline data provided in your assigned case study). 

· After baseline data has been collected, begin providing instruction in the area of your CBM (the instruction used in this assignment is indicated in your assigned case study). This instruction is your intervention. 


· After each instructional session, you need to complete a one-minute timing on the target skill (the instructional data is provided in your assigned case study). Plot the results on an equal interval graph daily (you will need to plot the baseline and results of the intervention using the data provided in your assigned case study). 

· After one week of intervention and examining the data, decide your next step. Should you continue for another week doing the same thing, change instruction, etc.?  

· Once this project is finished, graph the data using the Excel program. Next, cut the graph from Excel and place in a WORD document  and write a response to each of the questions below:


PROGRESS MONITORING PROJECT DESCRIPTION


Design of the Project  


1. Identify the target behavior

2. Write a measurable objective for the target behavior


3. Identify the instructional and assessment material used in the project


4. What type of data was collected?

5. Identify the  intervention(s) that was used


Description of the Project 

6. Describe how baseline data was collected


7. Identify the median of the baseline data and calculate the Aim. (PA +1 for each assessment or x1.25 times the median).


8. Describe the daily procedures used in progress monitoring your target student


9. Keep track of the raw data in a chart and include it in the write-up.


10.  Create a digital graph of the data from the chart created in Excel and copied and pasted into a word document.

Evaluation Section: 

1. Describe the results of the project (in terms of growth or lack of)


2. How effective was the intervention in helping the student learn the new skill or concept? What evidence do you have to support your conclusion?


3. What would you do next if you were to continue with this project? Tell why.

f. Scoring Guide


Progress Monitoring Rubric


		Item

		Exceeded

		Target Met

		Target Not Met



		A. Measurable goals/ objectives

(CEC 4)

		Goal / objective


· Uses action verbs to describe desired student performance; 


· is related to  the PA Academic Standards, 


· Describes what the student is expected to accomplish


· Describes the level of achievement (criteria)


· Provides a means to be measured

· Is tied directly to accurate data.

Is free of jargon and specific brand names

		Goal / objective


· Uses action verbs to describe student performance; 


· Describes what the student is expected to accomplish


· Describes the level of achievement (criteria)


· Provides a means to be measured


· Is tied directly to accurate data.

Is free of jargon and specific brand names

		Goal / objective


· Uses  vague verbs to describe student performance; and/or

· Does not describe what the student is expected to accomplish, and/or

· Does not describes the level of achievement (criteria), and/or

· Does not provides a means to be measured, and/or


· Is not tied directly to accurate data, and/or

· Contains jargon ,specific brand names, or is written awkwardly



		B. Data Collection Decisions


(CEC 4)

		Identifies target behavior and provides . definition. Identifies types of data collected

		Identifies target behavior but does not provide an operational definition.


Identifies some types of data collected.

		Does not identify target behavior accurately, and/or


Does not accurately identify type of data collected.



		C. Data Collection Tools & Review Schedule


(CEC 5)

		Identifies in specific detail the instructional and assessment material used in the project and describes in great detail the daily procedures used in progress monitoring the target student.

		Identifies the instructional and assessment material used in the project and describes generally the daily procedures used in progress monitoring the target student.




		Does not accurately identify the instructional and assessment material used in the project and/or is unable to describe the daily procedures used in progress monitoring the target student sufficiently.






		D. Representing the Data

(CEC 5)

		Appropriate representation of the data includes a graph that is understandable and can stand alone. 

The graph is an accurate line graph that is used to reveal trends over time. The baseline data and intervention data are clearly separated and identified. 


The median baseline point is accurate and correctly identified on the graph. The aimline is accurately placed on the graph. 


A trendline is placed on the graph.



		Appropriate representation of the data includes a graph that is understandable and can stand alone. 

The graph is an accurate line graph that is used to reveal trends over time. The median baseline point is accurate and correctly identified on the graph. The aimline is accurately placed on the graph. 



		Inappropriate representation of the data, and/or


Graph is confusing, misrepresents data, incorrectly charted, and/or


The median baseline point is not identified or is inaccurate, and/or


The aimline is inaccurate and/or missing. 



		E. Evaluation of the Data

(CEC4)

		1.Data is evaluated to determine if student is making progress on goal


2. Appropriate decisions rules are applied when analyzing the graph. For example, a change in intervention occurs if 4 consecutive data points fall below the aimline or four of the last six data points are below aim.

		1.Data is minimally evaluated to determine if student is making progress on goal


2. Some appropriate decisions rules are applied when analyzing the graph. For example, a change in intervention occurs if 4 consecutive data points fall below the aimline or four of the last six data points are below aim.

		1. Data is not evaluated to determine if student is making progress on goal 2. Wrong data is used to determine student progress.

3. Inappropriate decisions rules are applied when analyzing the graph. For example, a change in intervention occurs if 4 consecutive data points fall below the aimline or four of the last six data points are below aim.  



		F. Instructional Adjustments

(CEC 5)



		Correctly identifies the intervention that was used with the target student. Correct analysis of data patterns used to determine instructional interventions. Reasonable “next steps” re: instructional adjustments are made:

 1. If data patterns show student is making adequate or better progress- continue with present instructional program.


2. If data patterns show progress is stalled, teacher candidate provides more direct or intensive instruction on difficult steps.


3. If data patterns show no progress, slice back to prerequisite skills.


4. If data patterns show student’s progress stalled near goal, teacher candidate should provide increased repetitions and frequent opportunity for practice.


5.If data patterns show success with the intervention, teacher candidate should move to the student’s next goal.

		Correctly identifies the intervention that was used with the target student. Partially correct analysis of data patterns used to determine instructional interventions. Reasonable “next steps” re: instructional adjustments are made:

 1. If data patterns show student is making adequate or better progress- continue with present instructional program.


2. If data patterns show progress is stalled, teacher candidate provides more direct or intensive instruction on difficult steps.


3. If data patterns show no progress, slice back to prerequisite skills.


4. If data patterns show student’s progress stalled near goal, teacher candidate should provide increased repetitions and frequent opportunity for practice.


5.If data patterns show success with the intervention, teacher candidate should move to the student’s next goal.

		Incorrect analysis of data patterns used to determine instructional interventions.


 1. If data patterns show student is making adequate or better progress- teacher candidate discontinues with present instructional program.


2. If data patterns show progress is stalled, teacher candidate does not provide more direct or intensive instruction on difficult steps.


3. If data patterns show no progress, teacher candidate does not slice back to prerequisite skills.


4. If data patterns show student’s progress stalled near goal, teacher candidate does not provide increased repetitions and frequent opportunity for practice.


5. If data patterns show success with the intervention, teacher candidate does not move to the student’s next goal.



		G. Communicating Progress


  (CEC 7)



		Teacher candidate communicates progress by writing up the progress of the student in report form. The teacher candidate describes the results of the intervention in terms of growth or lack of. 


The teacher candidate indicates the effectiveness of the intervention and uses evidence to support conclusion. 


Raw data is included in the write up. 

		Teacher candidate communicates progress by writing up the progress of the student. 


The teacher candidate describes the results of the intervention in terms of growth or lack of. 


The teacher candidate indicates the effectiveness of the intervention. 


Raw data is included in the write up.

		Teacher candidate does not communicate progress by not writing up the progress of the student, and/or


The teacher candidate does not describe the results of the intervention in terms of growth of lack of, and/or


The teacher candidate is not accurate in reporting the results of the intervention, and/or


The teacher candidate does not indicate the effectiveness of the intervention, and/or


Raw data is not included in the write up.





g. Candidate data  


DUAL Early Childhood/Special Education Majors

		Components and Standards

		Fall 2016

		Spring 2016



		

		N = 17

		N = 10



		

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met



		A. Measurable goals/ objectives


(CEC 4)

		12

		5

		2

		5

		4

		1



		B. Data Collection Decisions


(CEC 4)

		12

		5

		0

		2

		8

		0



		C. Data Collection Tools & Review Schedule


(CEC 5)

		10

		2

		5

		2

		2

		6



		D. Representing the Data


(CEC 5)

		7

		0

		12

		7

		1

		2



		E. Evaluation of the Data


(CEC4)

		15

		2

		0

		9

		1

		0



		F. Instructional Adjustments


(CEC 5)




		13

		3

		1

		2

		5

		3





Intervention Specialist Major

		Components and Standards

		Fall 2016

		Spring 2016



		

		N = 3

		N = 2



		

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met



		A. Measurable goals/ objectives


(CEC 4)

		2

		1

		0

		1

		1

		0



		B. Data Collection Decisions


(CEC 4)

		2

		1

		0

		2

		0

		0



		C. Data Collection Tools & Review Schedule


(CEC 5)

		1

		1

		1

		1

		0

		1



		D. Representing the Data


(CEC 5)

		1

		1

		1

		1

		0

		1



		E. Evaluation of the Data


(CEC4)

		3

		0

		0

		2

		0

		0



		F. Instructional Adjustments


(CEC 5)




		2

		1

		0

		2

		0

		0





Mid-Level Special Education Majors


		Components and Standards

		Fall 2016

		Spring 2016



		

		N = 9

		N = 1



		

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met



		A. Measurable goals/ objectives


(CEC 4)

		5

		6

		1

		0

		1

		0



		B. Data Collection Decisions


(CEC 4)

		5

		4

		0

		1

		0

		0



		C. Data Collection Tools & Review Schedule


(CEC 5)

		4

		3

		2

		0

		1

		0



		D. Representing the Data


(CEC 5)

		2

		2

		5

		0

		1

		0



		E. Evaluation of the Data


(CEC4)

		5

		4

		0

		0

		1

		0



		F. Instructional Adjustments


(CEC 5)




		4

		4

		1

		0

		1

		0



		G. Communicating Progress


  (CEC 7)




		7

		2

		0

		1

		0

		0
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Assessment 6: Behavior Intervention Plan

a. Description:  The teacher candidate will work in conjunction with other professionals to develop a program to modify the behavior/s of a student(s) in their special education student teaching placement. They will collect informal and formal data, analyze the data to develop a hypothesis, design a behavior intervention plan, implement the plan, and reflect on the experience.

b. Alignment with CEC Standards


Standard 1: Learner Development and Individual Learning Differences - Beginning special education professionals understand how exceptionalities may interact with development and learning and use this to provide meaningful and challenging learning experiences for individuals with exceptionalities.


Standard 2: Learning Environments - Beginning special education professionals create safe, inclusive, culturally responsive learning environments so that individuals with exceptionalities become active and effective learners and develop emotional well-being, positive social interactions, and self-determination. 


 Standard 4: Assessment - Beginning special education professionals use multiple methods of assessment and data sources in making educational decisions. 

Standard 5: Instructional Planning and Strategies - Beginning special education professionals select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with exceptionalities. 

Standard 6: Professional Learning and Practice – Beginning special education professionals use foundational knowledge of the field and their professional Ethical Principles and Practice Standards to inform special education practice, to engage in lifelong learning, and to advance the profession. 


Standard 7: Collaboration – Beginning special education professionals collaborate with families, other educators, related service providers, individuals with exceptionalities across a range of learning experiences.


c. Summary and Analysis of Data Findings


This assessment was added to our list of 8 assessments in fall 2016 after the Special Education Committee reviewed the 2012 standards at a retreat. It was decided that adding this assessment would strengthen the coverage of the standards and the program in general. Data indicate that all candidates in all programs exceeded or met standards across all 10 components of the assessment during this one application.  

d. Interpretation of How Data Provides Evidence That CEC Standards Have Been Met


The data indicates that the teacher candidates are meeting the standards outlined above. All but one of the teacher candidates in all programs successfully completed the behavior intervention plan as outlined by the rubric. The candidates demonstrated their understanding of data collection on a target behavior and development of a behavior intervention plan. Each semester members of the Special Education Committee review the assignment in detail and any suggestions for improvement are noted. No significant changes were made in this assessment after this application.

e. Description of the Assessment/Assessment Tool


The teacher candidate must develop a program to modify the behavior/s of a student(s) in their special education placement. They pick a student, with the assistance of their cooperating teacher, who has a behavior that needs modified. The target behavior need not be a ‘deviant’ behavior and may include academic behaviors such as on-task, task-completion, appropriate assistance seeking, self-checking, in-seat behaviors, etc. By the end of the 1st week of their placement the name of the student and the target behavior with operational definition must be given to the candidate’s supervisor. They then begin data collection. In the 2nd week they complete an interview of the teacher (using the PA forms) and an interview of the student. These are informal methods of collecting data on the student’s behavior. This is turned in to their supervisor by the end of the 2nd week. The candidate also must collect direct observation data. The method of data collection will be made by the candidate and the professionals in the setting. The candidate is to complete at least 5 days of data collection for their baseline data.  The data you collect needs to be to the supervisor no later than the end of the 3rd week of your placement (as soon as collection is done if possible).  In the 4th week, the candidate will write a behavior plan for the student using the PA Positive Behavior Support Plan format. This needs to be handed in ASAP in this 4th week so the supervisor can give feedback before the plan is implemented.  


Implementation is to be done in weeks 5, 6, and 7. The candidate will then be required to provide a graph(s) of the outcomes of the program including all baseline and treatment phases.


The candidate provides a narrative that includes the following:


·  Relevant background information about the student


· Descriptions of the students behavioral strengths and challenges


· A brief summary of any skill deficits related to the behavior of concern


· A description of the data collection method including type of data collected and design used


· Data analysis including a description of the baseline data and implementation data


· A description of any unanticipated issues/events (both favorable and not) regarding the program


· A description of  the rationale for making the changes in program that is based on data collected


· A discussion of if goals were met and why or why not. This should include any additional skills and knowledge that might be needed in order to carry out the plan more effectively

· Note any ethical concerns if appropriate 

· A description of steps for further learning and advancement of skills including specific suggestions you would recommend to others working with the student

Comments related to practical issues associated with implementing and evaluating the program and student(s) personal reactions to the program are also appropriate to address. Evidence of generalized treatment effects should also be addressed.   

f. Scoring Guide   

		Component & Standard

		Exceeds Standards


3

		Meets Standards


2

		Does Not Meet Standards


1



		Student Profile


(CEC Standard 1)

		Candidate provides relevant background information regarding the individual with exceptionalities including age, gender, physiological and medical information, educational program, skill deficits; identities the individual’s behavioral strengths and challenges. The source of information is clear and the information is presented objectively. 

		Candidate provides most of the relevant background information regarding the individual with exceptionalities including age, gender, medical/physical information; identities the individual’s behavioral strengths and challenges.

		Candidate does not provide relevant background information regarding the individual with exceptionalities and/or does not identify the individual’s behavioral strengths and challenges. 



		Interviews 


(CEC Standards 4 and 7)

		Candidate gathers and reports relevant information about the behavior of the target individual from the learner and the learner’s teacher.   


Candidate explicitly uses this information to shape understanding of the learner’s behavior and to help shape the positive behavior support plan. 

		Candidate gathers and reports relevant information about the behavior of the target individual from the learner and the learner’s teacher.

		Candidate does not gather relevant information about the behavior of the target individual from the learner and/or the learner’s teacher.



		Observation of and Information About Target Behavior (CEC Standards 4, 5)

		The operational definition of the target behavior is observable and measurable. The direct observation summary includes where and when the behavior occurs, how long, and with what intensity. Patterns of occurrence are noted. The candidate clearly records instances of the target behavior. The candidate uses the information to identify the antecedents and consequences of the target behavior as well as factors that support appropriate behavior. 

		The operational definition of the target behavior is observable and measurable. The direct observation summary includes where and when the behavior occurs, how long, and with what intensity. Patterns of occurrence are noted. The candidate clearly records instances of the target behavior. The candidate identifies some antecedents and/or consequences of the target behavior. 

		The target behavior is not defined clearly. Candidate observes some instances of the behavior but the information is not reported clearly. The candidate does not note the antecedents and consequences of the target behavior. 



		Hypothesis Statement


(CEC Standards 5, 6, 7)

		Candidate develops a plausible hypothesis for the function of the function of the behavior that is based on direct and indirect data collected. This statement includes the antecedent to the behavior, the behavior, and the perceived function of the behavior.  

		Candidate develops a plausible hypothesis for the function of the function of the behavior. This statement includes the antecedent to the behavior, the behavior, and the perceived function of the behavior.  

		Candidate does not develop a plausible, data driven hypothesis for the function of the behavior. 



		Goals


( CEC Standard 2, 5)

		Candidate uses baseline data and other information about the learner to develop measurable annual goals (and STOs when appropriate) that are related to decreasing and/or increasing behaviors identified. 

		Candidate uses baseline data to develop measurable annual goals (and STOs when appropriate) that are related to decreasing and/or increasing behaviors identified.

		Candidate does not develop appropriate measurable annual goals (and STOs when appropriate). 



		Antecedent Strategies


(CEC Standards 2, 5, 6, 7)

		Candidate identifies research based strategies to prevent the occurrence of the problem behavior. The selection of the strategies is supported by research and is based on the information gathered about the learner.  

		Candidate identifies research based strategies to prevent the occurrence of the problem behavior. 

		Candidate does not adequately identify research based strategies to prevent the occurrence of the problem behavior. 



		Replacement Behaviors


(CEC Standards 1, 2, 5, 6)

		Candidate identifies appropriate replacement behaviors that address the function of the target behavior, reflect the strengths and preferences of the learner and when appropriate the family, and enhance the integration of the learner into the educational setting. 

		Candidate identifies appropriate replacement behaviors that address the function of the target behavior. 

		Candidate does not identify appropriate replacement behaviors for the learner. 



		Consequences


(CEC Standards 2, 5)


  

		Candidate develops a plan for reinforcement that specifics the reinforcer and reinforcement schedule for when the replacement behavior(s) is performed. Fading of the program when appropriate is addressed. Candidate also develops consequences for when the target behavior is performed. The candidate uses the principle of least intrusive programming. 

		Candidate develops a plan for reinforcement that specifics the reinforcer and reinforcement schedule for when the replacement behavior(s) is performed. Candidate also develops consequences for when the target behavior is performed. 

		Candidate develops an incomplete reinforcement plan that does not reflect an understanding of the leaner, the target behavior, or the principle of least intrusive programming. 



		Data Analysis and Program Implementation


(CEC Standard 4)

		Candidate describes the type of direct observation data collected and the type of design used. Candidate uses all data collected throughout the program to guide decisions to continue, modify, or stop intervention. 

		Candidate uses all data collected throughout the program to guide decisions to continue, modify, or stop intervention.

		Candidate does not use the data to guide decisions to continue, modify, or stop intervention. 



		Program Evaluation


(CEC Standard 6)

		Candidate identifies and evaluates the intended and unintended consequences of the PBSP as well as exploring both favorable and unintended outcomes of the plan. Rationale for making the changes in program are based on data presented. Candidate identifies additional skills and knowledge needed in order to carry out the plan more effectively. Ethical concerns are noted if appropriate and steps for further learning and advancement of skills are appropriate. 

		 Candidate identifies and evaluates the intended and unintended consequences of the PBSP as well as exploring both favorable and unintended outcomes of the plan. Recommendations for further learning and advancement of skills are provided

		Candidate does not identify or evaluate the intended and unintended consequences of the PBSP to address the challenging behavior of the learner. Recommendations for further learning and advancement are not provided or well supported. 





g. Candidate Data


Early Childhood/Special Education Majors

		Components and Standards

		Fall 2016



		

		N = 10



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met



		Student Profile


(CEC Standard 1)

		10

		0

		0



		Interviews 


(CEC Standards 4 and 7)

		10

		0

		0



		Observation of and Information About Target Behavior (CEC Standards 4, 5)

		9

		2

		0



		Hypothesis Statement


(CEC Standards 5, 6, 7)

		8

		3

		0



		Goals


( CEC Standard 5)

		7

		3

		0



		Antecedent Strategies


(CEC Standards 5, 6, 7)

		9

		1

		0



		Replacement Behaviors


(CEC Standards 1, 5, 6)

		8

		2

		0



		Consequences


(CEC Standards 2, 5)


  

		10

		0

		0



		Data Analysis and Program Implementation


(CEC Standard 4)

		8

		2

		0



		Program Evaluation


(CEC Standard 6)

		10

		0

		0





Intervention Specialist

		Components and Standards

		Fall 2016



		

		N = 2



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met



		Student Profile


(CEC Standard 1)

		2

		0

		0



		Interviews 


(CEC Standards 4 and 7)

		2

		0

		0



		Observation of and Information About Target Behavior (CEC Standards 4, 5)

		2

		0

		0



		Hypothesis Statement


(CEC Standards 5, 6, 7)

		2

		0

		0



		Goals


( CEC Standard 5)

		1

		1

		0



		Antecedent Strategies


(CEC Standards 5, 6, 7)

		1

		1

		0



		Replacement Behaviors


(CEC Standards 1, 5, 6)

		2

		0

		0



		Consequences


(CEC Standards 2, 5)


  

		2

		0

		0



		Data Analysis and Program Implementation


(CEC Standard 4)

		2

		0

		0



		Program Evaluation


(CEC Standard 6)

		2

		0

		0





Mid-Level Education/Special Education


		Components and Standards

		Fall 2016



		

		N = 1



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met



		Student Profile


(CEC Standard 1)

		1

		0

		0



		Interviews 


(CEC Standards 4 and 7)

		1

		0

		0



		Observation of and Information About Target Behavior (CEC Standards 4, 5)

		1

		0

		0



		Hypothesis Statement


(CEC Standards 5, 6, 7)

		1

		0

		0



		Goals


( CEC Standard 5)

		0

		1

		0



		Antecedent Strategies


(CEC Standards 5, 6, 7)

		0

		1

		0



		Replacement Behaviors


(CEC Standards 1, 5, 6)

		1

		0

		0



		Consequences


(CEC Standards 2, 5)


  

		1

		0

		0



		Data Analysis and Program Implementation


(CEC Standard 4)

		1

		0

		0



		Program Evaluation


(CEC Standard 6)

		1

		0

		0
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Assessment 7: Assessment Practicum

a. Description: This assignment is completed in the class SPED 411, Education Assessment Practicum. Special educators must routinely select, acquire, analyze, and synthesize assessment information needed for educational decision making regarding an individual with disabilities and use these results to develop an educational intervention plan. This assignment provides the candidates an opportunity to use what they have learned about a formal assessment process and to apply that knowledge in administering and interpreting a standardized, norm-referenced assessment instrument (K-TEA-II) to a student in the field. 



b. Alignment with CEC Standards 



Those CEC standards which align most closely to this assessment are listed below:



Standard 4: Assessment – Beginning special education professionals use multiple methods of assessment and data sources in making educational decisions

 

Standard 6: Professional Learning and Practice – Beginning special education professionals use foundational knowledge of the field and their professional Ethical Principles and Practice Standards to inform special education practice, to engage in lifelong learning, and to advance the profession. 



c. Summary and Analysis of Data Findings

This assessment was added to our list of 8 assessments in fall 2016 after the Special Education Committee reviewed the 2012 standards at a retreat. It was decided that adding this assessment would strengthen the coverage of the standards and the program in general. Data indicate that all but one of the candidates in all programs exceeded or met standards across all 20 components of the assessment during this one application. The one candidate who did not meet the target in the fall of 2016 was in the Dual Early Childhood Special Education program

      d. Interpretation of How Data Provides Evidence That CEC Standards Have Been Met

The data indicates that the teacher candidates are meeting the standards outlined above. All but one of the teacher candidates in all programs successfully completed the behavior intervention plan as outlined by the rubric. The one candidate who did not meet the target did not complete all parts of the assignment. This candidate was permitted to redo the assessment during the student teaching experience. Each semester members of the Special Education Committee review the assignment in detail and any suggestions for improvement are noted. No significant changes were made in this assessment after this application. 



d. Description of the Assessment/Assessment Tool

Assessment Administration Evaluation

Each candidate is required to administer one (1) standardized, norm-referenced assessment instrument (K-TEA-II) to the selected child. The administration should reflect the student’s facility in the following areas:

1) Use of correct starting points

2) Accurate application of basals

3) Accurate application of ceilings

4) Adherence to standardized directions

5) Administration of sample items

6) Accurate scoring of examinee’s responses

7) Familiarity with test manual and instrument

8) Chronological Age Calculation and Grade Identified

9.) Subtest Raw Score Calculation

Assessment Scoring Evaluation

The standardized test protocol will be evaluated on the following basis:

1) Accurate transference of subtest Raw scores

2) Accurate calculation of composite standard scores

3) Accurate derived score calculation (SS, SEM, Confidence Interval, Percentile Rank, Growth Scale Values, Grade Equivalent)

4) Accurate Skill Category completion

5) Correct use of appropriate norms tables

6) Correct completion of score summaries, and error analysis

Assessment Results Summary Evaluation

Utilizing results from the assessment protocol, each candidate will prepare a TYPED Assessment Results Summary.  This summary report must include the following:

1) Title

2) Student identification information

3) Table of test score results

4) Interpretation of composite/domain scores

6) Interpretation of subtest scores

7) Specific skills interpretation

8) Identification of specific skills in need of remediation

9) Report summary easily understood and well organized (clear and concise)	

10) Correct use of grammar and mechanics.





e. Scoring Guide





Assessment Practicum Rubric

Assessment Administration: CEC Standard 4 - Assessment – Beginning special education professionals use multiple methods of assessment and sources in making educational decisions

Component  		Exceeds Target                 	      Target Met 		               Target Not Met 

				3				2				1__________________

Examiner Name		First and last name		First name only			No examiner name



Total Point Value for	Score=1				Score=1				Score=0		

Examiner Name=1_________________________________________________________________________________

Assessment		Candidate accurately 		Candidate accurately		Candidate records only 

Background		records all examinee		records most of 		minimal examinee background

Information		background information.	examinee background		information.

							information.

Total Point Value for

Assessment Background

Information=2		Score=2				Score=1				Score0



Assessment		Candidate accurately		Candidate accurately		Candidate does not accurately

Administration		applies correct starting		applies most of 	the		apply correct starting points,

Of Starting Points,	points, basals, and ceilings.	correct starting points,		basals, or ceilings for majority Basals, and Ceilings					basals, and ceilings.



Total Point Value for

Administration of

Starting Points, Basals,  Score=19-21			Score=15-18			Score=14 or below

And Ceilings=21_____	______________________________________________________________________________



Incorrect Responses	Candidate records all incorrect	Candidate records some	Candidate only records a few

Recorded		responses.			incorrect responses.		incorrect responses.



Total Point Value for

Recording of Incorrect

Responses=2		Score=2				Score=1				Score=0___________________



Ceiling Items Identified	Candidate records all 		Candidate records some	Candidate only records a few

			Ceiling items.			Ceiling items.			Ceiling items.



Total Point Value for

Ceiling items identified

=7			Score=6-7			Score=5				Score=4 or less___________



Subtest Raw Score	Candidate correctly calculates	Candidate correctly calculates	Candidate correctly calculates

Calculation		all raw scores.			Most raw scores.		a few raw scores.



Total Point Value for

Subtest Raw Score

Calculation=7		Score=6-7			Score=5				Score=4 or less_____________



Assessment Scoring: CEC Standard 4 - Assessment – Beginning special education professionals use multiple methods of assessment and sources in making educational decisions



Component		Exceeds Target     	                   Target Met		               Target Not Met

__________________________2				1				0			

Accurate transference 	Candidate accurately transfers	Candidate accurately transfers	Candidate only accurately 

Of Subtest Raw Scores	all subtest raw scores.		most subtest raw scores.	transfers some subtest raw 	

											scores.



Total Point Value for

Accurate Transference of

Subtest Raw Scores=7	Score=6-7			Score=5				Score=4 or below___________



Accurate Composite	Candidate accurately 		Candidate accurately		Candidate only accurately

Score Calculation	calculates all composite		calculates most of the		calculates some of the

			Standard scores	.		composite standard scores.	composite standard scores.



Total Point Value for	

Accurate Composite

Score Calculation=4	Score=4				Score=3				Score=0-2________________



Identification & Use	Candidate correctly identifies	Candidate correctly identifies	Candidate correctly identifies

Of Appropriate Norm	and uses appropriate norm 	and uses most of the 		and uses only a few

Tables			tables.				Appropriate norm tables.	Appropriate norm tables.



Total Point Value for

Identification & Use of 

Appropriate Norm

Table=5			Score=5				Score=3-4			Score=2 or below__________



Accurate Derived Score	Candidate accurately		Candidate accurately		Candidate accurately

Calculation		calculates all derived scores.	calculates most derived scores.	calculates only a few derived

											Scores.



Total Point Value for

Accurate Derived

Score Calculation=10	Score =9-10			Score=7-8			Score=6 or below___________



Accurate Skill 		Candidate accurately		Candidate accurately		Candidate accurately

Category Completion	completes all of the skill		completes most of the		completes only a few

			Categories.			Skill categories.			Of the skill categories.



Total Point Value for

Accurate Skill Category

Completion=7		Score=6-7			Score=5				Score=4 or below



Accurate Error Analysis	Candidate accurately		Candidate accurately		Candidate accurately

Summary Completion	completes all of the Error	completes most of the Error	completes only a few of 

			Analysis summary.		Analysis summary.		the error analysis summaries.



Total Point Value for

Accurate Error Analysis

Summary Completion=7	     Score=6-7			Score=5				Score=4 or below___________



Assessment Results Summary:  CEC Standard 4 - Assessment – Beginning special education professionals use multiple methods of assessment and sources in making educational decisions



Component		Exceeds Target		                   Target Met		                    Target Not Met

___________________________2________________________1____________________________0________________

Report Title		Candidate included the		Candidate included the		Candidate did not include

			Required report title.		Required report title.		The required report title.



Total Point Value for

Report Title=1		Score=1				Score=1				Score=0___________________



Student Information	Candidate provides the		Candidate provides some of	Candidate omits most of the

			Required student information.	The required student 		required student information.

							Information.



Total Point Value for

Required Student

Information =5		Score=5				Score=3-4			Score=0-2_________________



Score Table		Candidate provides an		Candidate provides a score	Candidate provides a score

			Accurate and complete		table that is mostly accurate	table that contains only a few

			Score table in the required	and complete and is mostly	items and scores that are

			Format.				In the required format.		Accurate and complete and

											Table is not in the required

											Format.

Total Point Value for

Score Table=8		Score=7-8			Score=6				Score=5 or below__________



Composite Score	Candidate accurately		Candidate accurately		Candidate accurately

Interpretation		Interprets all of the 		interprets most of the		interprets only 1-2

			Composite scores.		composite scores.		composite scores.



Total Point Value for

Composite Score

Interpretation =4	Score=4				Score=3				Score=2 or below___________



Subtest Score		Candidate accurately		Candidate accurately		Candidate accurately

Interpretation		interprets all of the subtest	interprets most of the subtest	interprets only a few of the

			Scores.				scores.				subtest scores.



Total Point Value for

Subtest Score

Interpretation =7	Score=6-7			Score=5				Score=4 or below__________















Specific Skills		Candidate accurately 		Candidate accurately		Candidate accurately

Interpretation		interprets all of the specific	interprets most of the		interprets only a few of the

			Skills.				Specific skills.			Specific skills.



Total Point Value for

Specific Skills

Interpretation=7	Score=6-7			Score=5				Score=4 or below.__________



Identification of 	Candidate accurately		Candidates accurately		Candidate accurately

Specific Skills in Need	identifies all specific skills	identifies most of the specific	identifies only a few of the

Of Remediation		in need of remediation.		Skills in need of remediation.	Specific skills in need of

											Remediation.

Total Point Value for

Identification of Specific

Skills in Need of

Remediation=7		Score=6-7			Score=5				Score=4 or below_________



Overall Report		Candidate uses the required	Candidate uses the required	Candidate doesn’t use the

Organization		report format and has no	report format and has a few	required report format and

			Grammar, punctuation, or	grammar, punctuation, or	has several grammar, 

			Spelling errors.			Spelling errors.			Punctuation, or spelling errors.



Total Point Value for

Overall Report

Organization=1		Score=1				Score=1				Score=0__________________







Total Points = 120



Target Exceeded = 110-120 

Target Met = 91-109

Target Not Met = 90 and below



g. Candidate data  



DUAL Early Childhood/Special Education Majors



        

		Components and Standards

		Fall 2016



		

		N = 17



		

		3

Exceeds Target

		2

Target Met

		1

Target Not

Met



		Assessment Administration

(CEC Standard 4)

		

		

		



		Examiner Name



		17

		0

		0



		Assessment Background Information

		17

		0

		0



		Assessment Administration of Staring Points, Basals, and Ceiling

		16

		0

		1



		Incorrect Responses Recorded

		15

		1

		1



		Ceiling Items Identified



		15

		1

		1



		Subtest Raw Score Calculation

		14

		2

		1



		Assessment Scoring

(CEC Standard 4)

		

		

		



		Accurate Transference of Subtest Raw Scores

		17

		0

		0



		Accurate Composite Score Calculation

		16

		0

		1



		Identification & Use of Appropriate Norm Tables

		14

		2

		1



		Accurate Derived Score Calculation

		14

		2

		1



		Accurate Skill Category Completion

		16

		0

		1



		Accurate Error Analysis Summary Completion

		13

		3

		1



		Assessment Results Summary (CEC Standard 4)

		

		

		



		Report Title



		16

		0

		1



		Student Information



		16

		0

		1



		Score Table



		16

		0

		1



		Composite Score Interpretation

		13

		3

		1



		Subtest Score Interpretation 

		13

		3

		1



		Specific Skills Interpretation

		12

		4

		1



		Identification of Specific Skills in Need of Remediation 

		13

		3

		1



		Overall Report Organization 

		16

		0

		1





             

Intervention Specialist Majors





		Components and Standards

		Fall 2016



		

		N = 3



		

		3

Exceeds Target

		2

Target Met

		1

Target Not

Met



		Assessment Administration

(CEC Standard 4)

		

		

		



		[bookmark: _GoBack]Examiner Name



		3

		0

		0



		Assessment Background Information

		3

		0

		0



		Assessment Administration of Staring Points, Basals, and Ceiling

		3

		0

		0



		Incorrect Responses Recorded

		2

		1

		0



		Ceiling Items Identified



		3

		0

		0



		Subtest Raw Score Calculation

		2

		1

		0



		Assessment Scoring

(CEC Standard 4)

		

		

		



		Accurate Transference of Subtest Raw Scores

		3

		0

		0



		Accurate Composite Score Calculation

		2

		1

		0



		Identification & Use of Appropriate Norm Tables

		3

		0

		0



		Accurate Derived Score Calculation

		3

		0

		0



		Accurate Skill Category Completion

		2

		1

		0



		Accurate Error Analysis Summary Completion

		2

		1

		0



		Assessment Results Summary (CEC Standard 4)

		

		

		



		Report Title



		3

		0

		0



		Student Information



		3

		0

		0



		Score Table



		3

		0

		0



		Composite Score Interpretation

		2

		1

		0



		Subtest Score Interpretation 

		2

		1

		0



		Specific Skills Interpretation

		2

		1

		0



		Identification of Specific Skills in Need of Remediation 

		2

		1

		0



		Overall Report Organization 

		3

		0

		0











Mid-Level Special Education Majors







		Components and Standards

		Fall 2016



		

		N = 9



		

		3

Exceeds Target

		2

Target Met

		1

Target Not

Met



		Assessment Administration

(CEC Standard 4)

		

		

		



		Examiner Name



		9

		0

		0



		Assessment Background Information

		9

		0

		0



		Assessment Administration of Staring Points, Basals, and Ceiling

		7

		2

		0



		Incorrect Responses Recorded

		7

		2

		0



		Ceiling Items Identified



		8

		1

		0



		Subtest Raw Score Calculation

		8

		1

		0



		Assessment Scoring

(CEC Standard 4)

		

		

		



		Accurate Transference of Subtest Raw Scores

		9

		0

		0



		Accurate Composite Score Calculation

		9

		0

		0



		Identification & Use of Appropriate Norm Tables

		9

		0

		0



		Accurate Derived Score Calculation

		9

		0

		0



		Accurate Skill Category Completion

		9

		0

		0



		Accurate Error Analysis Summary Completion

		8

		1

		0



		Assessment Results Summary (CEC Standard 4)

		

		

		



		Report Title



		9

		0

		0



		Student Information



		9

		0

		0



		Score Table



		9

		0

		0



		Composite Score Interpretation

		9

		0

		0



		Subtest Score Interpretation 

		9

		0

		0



		Specific Skills Interpretation

		9

		0

		0



		Identification of Specific Skills in Need of Remediation 

		9

		0

		0



		Overall Report Organization 

		9

		0

		0
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Assessment 8: Collaboration Activity


a. Description: This assignment is completed in the class SPED 422, Classroom Administration. Special educators must routinely and effectively collaborate with many people while working in the schools. Collaboration is necessary to assure that the needs of individuals with exceptional learning needs are being addressed throughout their schooling. This assignment provides the candidates an opportunity to use what they have learned about collaboration and to apply that knowledge to case studies that ask them to look at various aspects of collaboration including conflict resolution, consensus decision making, and problem solving. 


b. Alignment with CEC standards


Those CEC standards which align most closely to this assessment are listed below:


Standard 6: Professional Learning and Practice – Beginning special education professionals use foundational knowledge of the field and their professional Ethical Principles and Practice Standards to inform special education practice, to engage in lifelong learning, and to advance the profession. 


Standard 7: Collaboration – Beginning special education professionals collaborate with families, other educators, related service providers, individuals with exceptionalities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with exceptionalities across a range of learning experiences


c. Summary and Analysis of Data Findings

Over the 3 applications of this assessment 100% of teacher candidates met or exceeded the target in all areas of the collaboration project. We will continue to monitor this assessment in the future. 

d. Interpretation of How Data Provides Evidence That CEC Standards Have Been Met


The data indicates that the teacher candidates are meeting the standards outlined above. All of the teacher candidates in all programs successfully completed the collaboration project as outlined by the rubric. Each semester members of the Special Education Committee review the assignment in detail and any suggestions for improvement are noted. No significant changes were made in this assessment during the 3 applications reported. 

e. Description of the Assessment/Assessment Tool

Candidates will read and analyze the case studies and address the questions concerning each study.  For this part of the assignment answers should be in paragraph form, free of grammar and spelling errors. Answers should focus on addressing these areas:


1. Identifying and eliminating/replacing barriers to the collaboration process


2. Identifying the participants/stakeholders and their functions in the collaboration process; adding any participants who may be essential to the success of the process


3. Determining and employing communication strategies that are needed to make the collaboration process successful


4. Employing the problem solving process to bring about effective collaboration


5. Employing the elements of the consensus decision making process to bring resolution to the collaboration process


6. Appropriate use of the conflict resolution process/guidelines whenever needed throughout the collaboration process


7. Employing other collaboration tools to ensure that the process is successful


8. Identifying the desired outcomes to the collaboration process when the appropriate  
strategies are employed


9. Constructing a coversheet for your project that includes the following elements:


· Case study name


· Your name


· Class number and section


· Date


Additionally, candidates will have an opportunity to engage in a simulated collaborative situation and will be required to come to consensus on a student’s need using a conflict resolution collaborative process. Candidates will be assigned to a team and will be provided with a scenario by the instructor and each team member will be assigned to a role. Candidates will collaborate during a simulated meeting during class that results in decisions, made by consensus using the conflict resolution process, which will best support the needs of the student assigned to them in their scenario. Each team will need to turn in “meeting minutes” based on the collaborative session. Each team member will be required to write a 1-2 page reflection of the simulation process describing how the conflict resolution process and other collaborative tools were used.

An evaluation rubric has been designed to guide candidates as they answer the questions and to inform them of the point value for each area. Answers should be comprehensive and constructed based on the information and research provided in class and/or in the book.

f. Scoring Guide

Collaboration Project Rubric


Name __________________________________ Score ________


Levels of Performance


		Components and Standards

		3


Exceeds Target

		2


Target Met

		1


Target Not Met



		Barriers to Collaboration


(CEC standards 6,7)



		Candidate analyzes the case study and demonstrates understanding of barriers to collaboration and identifies and eliminates/replaces all barriers to enable effective communication     

		Candidate analyzes the case study and demonstrates a basic understanding of barriers to collaboration and identifies and eliminates/replaces some of the  barriers to enable somewhat effective communication

		Candidate minimally analyze the case study and minimally displays an understanding of the barriers to collaboration. The candidate does not identify and eliminate/replace any of the barriers to enable effective collaboration.



		Participants and Stakeholders and Functions

(CEC standards 6,7)



		Candidate analyzes the case study and identifies all participants and stakeholders based on the needed knowledge and expertise and clearly defines their functions in the collaboration project. The candidate provides a comprehensive written description of the roles and responsibilities of those stakeholders. 

		Candidate analyzes the case study and identifies some of the participants and stakeholders based on the needed knowledge and expertise and defines their functions in the collaboration project. The candidate provides a description of the roles of the stakeholders. 

		Candidate minimally identifies participants and stakeholders and does not appropriately determine their functions. The candidate minimally describes the roles of the stakeholders.



		Communication Strategies

(CEC standards 6,7)



		Candidate consistently uses effective communication practices and strategies needed to produce effective collaboration during information and skills exchange throughout the entire process. Candidate ensures that all perspectives are considered and included in the decisions made. Candidate uses active listening techniques and avoids ineffective techniques. 

		Candidate uses effective communication practices and some strategies needed to produce collaboration during information and skills exchange throughout the process. Candidate ensures that most perspectives are considered and included in the decisions made. Candidate uses some active listening techniques and avoids most ineffective techniques. 

		The candidate uses ineffective or no communication practices and strategies needed to produce collaboration during information and skills exchange throughout the process. Candidate does not ensure that perspectives are considered and included in the decisions made. Candidate uses few active listening techniques and  uses many ineffective techniques. 



		Problem Solving Process

(CEC standards 6,7)



		Candidate employs ALL elements of the problem solving process to bring about effective resolution in situations presented in the case studies. 

		Candidate employs SOME elements of the problem solving process to bring about effective resolution in situations presented in the case.

		Candidate DOES NOT employ elements of the problem solving process to bring about effective resolution in the situations presented in the case.



		Consensus Decision Making Process

(CEC standards 6,7)



		Candidate correctly uses ALL elements of the consensus decision making process to bring about resolution in situations in the case studies and in the simulation meeting.

		Candidate correctly uses SOME elements of the consensus decision making process to bring about resolution in situations in the case studies and in the simulation meeting.

		Candidate minimally uses elements of the consensus decision making process to bring about resolution in situations in the case studies and in the simulation meeting.



		Conflict Resolution Process

(CEC standards 6,7)



		Candidate initiates and contributes to effective conflict resolution and utilizes the conflict resolution process in its entirety to come to a consensus with other team members during the simulation meeting. 

		Candidate contributes to effective conflict resolution and


utilizes the conflict resolution process in SOME appropriate situations to come to a consensus with the other team members during the  simulation meeting.

		Candidate minimally contributes to effective conflict resolution and minimally utilizes the conflict resolution process in appropriate situations to come to a consensus with the other team members during the simulation meeting.



		Other Collaborative Tools 


(CEC standards 6,7)



		Candidate chooses and employs other collaborative tools appropriately in all situations in the case study and the simulation situation. The candidate uses effective tools in the simulation meeting to ensure that all perspectives are considered and included in the decisions made.  

		Candidate chooses and employs other collaborative tools appropriately in some situations in the case study and the simulation situation. The candidate uses  tools in the simulation meeting to ensure that most perspectives are considered and included in the decisions made.  

		Candidate chooses and employs minimal collaborative tools in the case study and the simulation situation.    





g. Candidate data  

DUAL Early Childhood/Special Education Majors


		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N =17

		N = 10

		N = 13



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 

Target Not Met



		Barriers to Collaboration

(CEC 6, 7)

		15

		2

		0

		8

		2

		0

		13

		0

		0



		Participants and 

Stakeholders and Functions (CEC 6, 7)

		12

		5

		0

		7

		3

		0

		10

		3

		0



		Communication Strategies

(CEC 6, 7)

		17

		0

		0

		10

		0

		0

		10

		3

		0



		Problem Solving Process

(CEC 6, 7)

		17

		0

		0

		10

		0

		0

		13

		0

		0



		Consensus Decision Making Process (CEC 6, 7)

		15

		2

		0

		5

		5

		0

		10

		3

		0



		Conflict Resolution Process 

(CEC 6, 7)

		14

		3

		0

		8

		2

		0

		8

		5

		0



		Other Collaborative Tools 


(CEC 6, 7)

		12

		5

		0

		7

		3

		0

		8

		5

		0





Intervention Specialist Majors


		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N =3

		N = 2

		N = 6



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 


Target Not Met



		Barriers to Collaboration


(CEC 6, 7)

		3

		0

		0

		2

		0

		0

		4

		2

		0



		Participants and 


Stakeholders and Functions (CEC 6, 7)

		3

		0

		0

		2

		0

		0

		5

		1

		0



		Communication Strategies


(CEC 6, 7)

		2

		1

		0

		2

		0

		0

		4

		2

		0



		Problem Solving Process


(CEC 6, 7)

		3

		0

		0

		2

		0

		0

		6

		0

		0



		Consensus Decision Making Process (CEC 6, 7)

		2

		1

		0

		0

		2

		0

		4

		2

		0



		Conflict Resolution Process 


(CEC 6, 7)

		3

		0

		0

		2

		0

		0

		5

		1

		0



		Other Collaborative Tools 


(CEC 6, 7)

		2

		1

		0

		2

		0

		0

		4

		2

		0





Mid-Level Special Education Majors


		Components and Standards

		Fall 2016

		Spring 2016

		Fall 2015



		

		N =9

		N = 1

		N = 0



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 


Target Not Met



		Barriers to Collaboration


(CEC 6, 7)

		8

		1

		0

		1

		0

		0

		0

		0

		0



		Participants and 


Stakeholders and Functions (CEC 6, 7)

		9

		0

		0

		1

		0

		0

		0

		0

		0



		Communication Strategies


(CEC 6, 7)

		9

		0

		0

		1

		0

		0

		0

		0

		0



		Problem Solving Process


(CEC 6, 7)

		9

		0

		0

		1

		0

		0

		0

		0

		0



		Consensus Decision Making Process (CEC 6, 7)

		7

		2

		0

		0

		1

		0

		0

		0

		0



		Conflict Resolution Process 


(CEC 6, 7)

		8

		1

		0

		1

		0

		0

		0

		0

		0



		Other Collaborative Tools 


(CEC 6, 7)

		8

		1

		0

		1

		0

		0

		0

		0

		0
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    CLARION UNIVERSITY OF PENNSYLVANIA  MIDDLE LEVEL EDUCATION 


                                         School of Education                              Eng./LA & Reading Con. 
                                                                                                                                                                                             w/ M.Ed. SPED                                          


Name ______________________________________________________  Transfer * _________________________________ 


ID#    ______________________________________________________   **_______________________________ 
CUP Entrance Date ___________________________________________  Date     Cr     Cr     Date   Cr     Cr     Date    Cr     Cr    


Program Entry Date _________________________________________  ____     __     __     ____   __    ___   ____   ___   ___ 


Advisor ____________________________________________________  ____     __     __     ____   __    ___   ____   ___   __ 
 


********************************************************************************************************************* 


GENERAL EDUCATION REQUIREMENTS (48 Credits) 
 


I. LIBERAL EDUCATION SKILLS – 12 CREDITS 


 
A. English Composition (3-6 credits) 


_____ENG 111____________________________   _3_   _______ 


_________________________________________  ___  ________ 
 


B. Mathematics Competency1 (3 credits)  


__________________________________________ ___  _______ 
 


C. Credits to total 12 in Category I, selected from at least two of the 


following: Academic Support, Communication, Computer Information 
Science, Elementary Foreign Language, English Composition, Logic, 


and Speech Communication, Mathematics.  


__________________________________________ ____ _______ 
___________________________________________ ___ _______ 


 
II. LIBERAL KNOWLEDGE – 27 CREDITS 


 


A. Physical and Biological Sciences (9 credits) Selected from at least 
two of the following: Biology, Chemistry, Earth Science, 


Mathematics1, Physical Science and Physics.  


__________________________________________ ____ _______ 
___________________________________________ ___ _______ 


___________________________________________ ___ _______ 


 
B. Social and Behavioral Sciences (9 Credits) Selected from the 


following: Anthropology, Economics, Geog., History, Political 


Science, Psychology, Sociology, Social Work, and Women’s Studies.  
___________________________________________ ___ _______ 


___________________________________________ ___ ______ 


___________________________________________ ___ _______ 
 


C. Arts and Humanities (9 Credits) Selected from the following: Art, 


English Language and Literature, Humanities, Intermediate Foreign 
Language and Cultures, Music, Philosophy, Speech and Theatre.  


___________________________________________ ___ _______ 


___________________________________________ ___ _______ 
___________________________________________ ___ _______ 


 


III. HEALTH AND PERSONAL PERFORMANCE (3 Cr) 
 


A. Health and Wellness (2 Credits)  


_________________________________________  ___  ________ 
Personal Performance (1 course and 1 credit)  


_________________________________________  ___  ________ 


 
IV. General Education Electives 


Credits to total 48 from Gen. Ed.  Up to 1 credit from III-B allowed.  


___________________________________________ ___ _______ 
___________________________________________ ___ _______ 


___________________________________________ ___ _______ 


 
FLAGS - Record below 


*__________   First Year Values (V) 


  ___________Writing Intensive (W)  
  __________   Quantitative Reasoning (Q)  


  _________   Writing Intensive (W) 


    
TOTAL CREDITS 120 


#Note for students:  Choosing ENG 469, ENG 462 or ENG 463 will 


result in 126 credits                                                       


                                                                       


 2015        


EDUCATION CORE – 42 CREDITS 
ED 110 Ed Foundations for Middle and Sr Hi 3 _______ 


EDML 327 Instructional Strategies & Mgmt. 3 _______ 


EDML 329 Educational Assessment  3 _______ 
SPED 245 Applied Behavior Analysis  3 _______ 


SPED 381 Special Reading and Written Expression 3 _______ 


SPED 418 Except. In Reg. Classroom  3 _______ 
SPED 462 Educational Assessment  3 _______ 


SPED 482 Special Mathematics Instruction  3 _______ 


 
MIDDLE LEVEL JR BLOCK* Must be taken concurrently 


EDML 324 Teaching Elem & MS Mathematics* 3 _______ 


EDML 322 Teaching Elem and MS Science * 3 _______ 
 


MIDDLE LEVEL SR BLOCK** – Must be taken concurrently 


EDML 325 Teaching Elem and MS Social Studies** 3 _______ 
EDML 334 Int Language Arts in the Middle Grades** 3 _______ 


   
EDML 424 Student Teaching   6 _______ 


 


 


MIDDLE LEVEL ENGLISH /LANGUAGE ARTS& READING     


SPECIALIZATION    30 CR 


 
ENG 199 Introduction to English Studies  3 _______ 


ENG 262 Introduction to the English Language 3 _______ 


ENG 263 English Grammar and Eng Usage  3 _______ 
ENG 207 Research Methods and Writing  3 _______ 


ENG 339 Short Stories   3 _______ 


ENG 470 Literature for Young Adults  3 _______ 
ENG 482 Composition: Theory and Practice  3 ______ 


Non-Print Literacy   Choose 1: 


ENG 242, ENG 350, ENG 297   3 _______ 
     (6 cr from above ENG to count in IIC) 


EDML332 Connecting Literature and Literacy in ML 3 _______ 


EDML 333 Content Area Reading Strategies ** 3 _______ 
**to be taken with Sr Block 


  


PA Dept of Education 


REQUIRED CONTENT COMPETENCIES (Grade of C or Higher) 


 


ED 122 Educational Psychology   (IV)  3_______  
ED 417 Educational Technology*(IC)  3 _______ 


*to be taken with Jr Block  


ELL competency - Choose from: 
ED 350 (IIC), ENG 469, ENG 462 or ENG 463#  3 _______ 


           #See note on reverse 


Required Science (12 credits)  
Science Electives (9 cr.) BIOL, ES, NSCI, CHEM, PHSC, PH (IIA) 


     3 ________ 


     3 ________ 
____________________________________________ 3 ________ 


SCED 205 Laboratory Exp in Science   3 ________ 


Required Mathematics (12 credits)   
MATH 111 (IB)    3 _______ 


MATH 211 (IC)      3 _______ 


MATH 170 (IV)    3 _______ 
MATH 200    3 _______ 


 


Required Social Studies (12 credits) (9 cr to be placed under IIB) 
HIST 120 or 121    3 _______ 


HIST 111, or 112, or 113     3 _______ 


PS 211       3 _______ 
GEOG 100    3 _______  
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    CLARION UNIVERSITY OF PENNSYLVANIA  MIDDLE LEVEL EDUCATION 


                                 School of Education                                             Mathematics Concentration 
                                     with M. Ed SPED 


 


Name ______________________________________________________  Transfer *  _________________________________ 
ID#    ______________________________________________________   **_______________________________ 


CUP Entrance Date ___________________________________________  Date     Cr     Cr     Date   Cr     Cr     Date    Cr     Cr    


Program Entry Date _________________________________________  ____     __     __     ____   __    ___   ____   ___   ___ 
Advisor ____________________________________________________  ____     __     __     ____   __    ___   ____   ___   __ 


 


********************************************************************************************************************* 
GENERAL EDUCATION REQUIREMENTS (48 Credits) 


 


 
I. LIBERAL EDUCATION SKILLS – 12 CREDITS 


 


A. English Composition (3-6 credits) 
______ENG 111___________________________   _3_   _______ 


_________________________________________  ___  ________ 


 
B. Mathematics Competency (3 credits)  


__________________________________________ ___  _______ 


 
C. Credits to total 12 in Category I, selected from at least two of the 


following: Academic Support, Communication, Computer Information 


Science, Elementary Foreign Language, English Composition, Logic, 
and Speech Communication, Mathematics.  


__________________________________________ ____ _______ 
___________________________________________ ___ _______ 


 


II. LIBERAL KNOWLEDGE – 27 CREDITS 
 


A. Physical and Biological Sciences (9 credits) Selected from at least 


two of the following: Biology, Chemistry, Earth Science, Mathematics, 
Physical Science and Physics.  


__________________________________________ ____ _______ 


___________________________________________ ___ _______ 
___________________________________________ ___ _______ 


 


B. Social and Behavioral Sciences (9 Credits) Selected from the 
following: Anthropology, Economics, Geog., History, Political 


Science, Psychology, Sociology, Social Work, and Women’s Studies.  


___________________________________________ ___ _______ 
___________________________________________ ___ _______ 


___________________________________________ ___ _______ 


 
C. Arts and Humanities (9 Credits) Selected from the following: Art, 


English Language and Literature, Humanities, Intermediate Foreign 


Language and Cultures, Music, Philosophy, Speech and Theatre.  
___________________________________________ ___ _______ 


___________________________________________ ___ _______ 


___________________________________________ ___ _______ 
 


III. HEALTH AND PERSONAL PERFORMANCE (3 Cr) 


 
A. Health and Wellness (2 Credits)  


_________________________________________  ___  ________ 


Personal Performance (1 course and 1 credit)  
_________________________________________  ___  ________ 


 


IV. General Education Electives 
Credits to total 48 from Gen. Ed.  Up to 1 credit from III-B allowed.  


___________________________________________ ___ _______ 


___________________________________________ ___ _______ 
___________________________________________ ___ _______ 


 


 
FLAGS - Record below 


___________   First Year Values (V) 


 __________   Writing Intensive (W)  
 __________   Quantitative Reasoning (Q)  


 __________   Writing Intensive (W) 


    
TOTAL CREDITS 123   2014 


 


 
 


 EDUCATION CORE –  42 CREDITS 


 


ED 110 Ed Foundations for Middle and Sr Hi          3 _______ 
EDML 327 Instructional Strat. & Class Mgmt. 3 _______ 


EDML 329 Educational Assessment  3 _______ 


SPED 245 Applied Behavioral Analysis  3 _______ 
SPED 418 Except. In Reg. Classroom  3 _______ 


SPED 381 Special Reading   3 _______ 


SPED 462 Educational Assessment  3 _______ 
SPED 482 Special Mathematics Instruction  3 _______ 


 


MIDDLE LEVEL JR BLOCK* Must be taken concurrently 
EDML324 Teaching Elem & MS Mathematics* 3 _______ 


EDML 322 Teaching Elem and MS Science * 3 ________ 


 
MIDDLE LEVEL SR BLOCK** – Must be taken concurrently 


EDML 325 Teaching Elem and MS Social Studies** 3 _______  
EDML 334 Integrated Lang Arts in Middle Grades** 3 ________ 


 


EDML 424 Student Teaching   6 _______ 
 


MIDDLE LEVEL MATHEMATICS SPECIALIZATION      30 CR 


CORE 
 


MATH 111 Math Concepts in K-8†  3 _______ 


MATH 211 Fundamental Topics in K-8††  3 _______ 
MATH 170 Algebra and Trigonometry or Math 171 3 _______ 


MATH 216 Problem Solving   3 _______ 


Advanced Credits 
MATH 200   or MATH 300    3 _______ 


MATH 212   or MATH 357   3 _______ 


MATH 213   or MATH 232, 260 or 270  3 _______ 
MATH 214   or MATH 340   3 _______ 


Math 217               3 _______ 


MATH 201 or CPSC 201   3 _______ 
 


PA Dept of Education 


REQUIRED CONTENT COMPETENCIES (Grade of C or Higher) 
 


ED 122 Educational Psychology   (IV)  3________ 


ED 350 ESL Learners (IV)   3 ________ 
ED 417 Educational Technology* (IC)  3 ________ 


*Take with Jr Block 


 


Required Science (12 credits)  


Science Electives (6 cr) BIOL, ES, NSCI, CHEM, PHSC, PH (IIA) 


_________________________    3 _______ 
_________________________   3 ________ 


SCED 305 STEM in the Classroom  3 ________ 


SCED 205 Laboratory Exp in Science  3 ________ 
 


Required English /LA & Reading (12 credits) 


 


ENG 111 Writing II (IA)    3 _______ 


ENG 263 English Grammar and English Usage (IIC) 3 _______ 


EDML 332 Conn. Literature in Mid grades  3 _______ 
EDML333 Content Area Reading Strategies ** 3 _______ 


 


Required Social Studies (12 credits)   
 


HIST 120 or 121 (IIB)   3 _______ 


HIST 111, or 112, or 113 (IIB)   3 _______ 
PS 211   (IIB)    3 _______ 


GEOG 100(IV)    3 _______ 
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    (1) e.g. K-6, K-12
9.   Program Type

Advanced Teaching
First Teaching License
Other School Personnel
Unspecified

10.   Degree or award level

Baccalaureate
Post Baccalaureate
Master's
Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

11.   Is this program offered at more than one site?

Yes
No

12.   If your answer is "yes" to above question, list the sites at which the program is offered

 
13.   Title of the state license for which candidates are prepared

Special Education PreK-8
14.   Program report status:

Initial Review
Response to One of the Following Decisions: Further Development Required 
or Recognition with Probation
Response to National Recognition With Conditions

15.   Is your Educator Preparation Provider (EPP) seeking

CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation

16.   State Licensure data requirement on program completers disaggregated by specialty area with sub-area 
scores:
CAEP requires programs to provide completer performance data on state licensure examinations for 
completers who take the examination for the content field, if the state has a licensure testing 
requirement. Test information and data must be reported in Section IV. Does your state require such a 
test?

Yes
No



SECTION I - CONTEXT

1.   Description of any state or institutional policies that may influence the application of CEC Preparation 
Standards. (Response limited to 4,000 characters)

Located in Clarion, Pennsylvania, Clarion University, a member of the 
Pennsylvania State System of Higher Education, serves 5500 students, 
undergraduate and graduate. Our mission is to prepare effective, dedicated 
and high quality professionals, decision makers and lifelong learners who have 
mastered a recognized body of knowledge, internalized standards of excellence 
and demonstrated the required candidate performances. The undergraduate 
Special Education program resides in the Special Education and Disability 
Policy Studies Department which is in the School of Education which resides in 
the College of Arts, Education, and Sciences. The special education 
professional preparation program is designed to prepare candidates to meet 
the requirements for Pennsylvania special education teacher licensure. The 
candidates in the program are given opportunities to learn and practice the 
knowledge, skills, and dispositions needed to become effective special 
education teachers. Pennsylvania. Chapter 49-2 requires that all special 
education certifications be combined with certification in either PK-4, 4-8, a 
secondary subject area, or reading. This unique program allows candidates to 
matriculate to graduate school to receive Special Education certification after 
finishing their undergraduate degree in Middle Level education. Candidates 
take five special education classes in their undergraduate program and then 
complete 30 credit hours in the graduate program including 6 credit hours of 
student teaching. Upon completion of the program the students receive their 
initial certification in Special Education. 

2.   Description of the field and clinical experiences required for the program, including the number of hours 
for early field experiences and the number of hours/weeks for student teaching or internships. 
(Response limited to 8,000 characters)

All candidates in this program are introduced to a wide range of field-based 
and clinical experiences that help bridge content and theory with practice as 
they move from observer to practitioner. The experiences begin early in the 
program and include placements in collaborative settings, providing practice 
with diverse populations, ages, learning environments, and school settings. 
Demands increase with each field experience as candidates are asked to build 
on skills from previous course work and experiences combined with new skills 
acquired in each successive course and experience. Before field placements are 
made, criteria must be met to ensure that it is an appropriate field site. In 
addition, cooperating teachers in each field site must meet the Pennsylvania 
Department of Education's requirement. Cooperating teachers must have a 
special education teaching certification, must have at least 3 years of 
satisfactory certificated teaching experience, and at last 1 year of certificated 
teaching experience in the school entity where the student teacher is placed. 
Pennsylvania requires that candidates go through 4 stages of field experience, 
each one progressively 
Stages #1: Observation and Stage #2: Exploration require students to 
complete a minimum of 40 hours in the field, acquiring skills in observation, 
assessment, planning, advocacy and interacting and communicating with 



parents. Knowledge of child development, adolescent environments, 
Pennsylvania Academic Standards, and community agencies is also acquired at 
this time. Specifically, students complete 10 hours in two foundations courses: 
ED 110: Education Foundations for Middle Level and High School (5 hours) and 
ED 122: Educational Psychology (5 hours), while 30 hours are completed in 
connection with EDML 324: Teaching Elementary and Middle School 
Mathematics (10 hours), EDML 329: Educational Assessment (10 hours) and 
EDML 332: Literature and Literacy in the Middle Grades (10 hours). Required 
activities include maintaining observation logs signed by cooperating teachers, 
completing observation reports with feedback provided by university 
instructors and group meetings once a week with university instructors so that 
field experience can be linked to current courses and practices. Students are 
also required to complete 5 hours of observation of students with 
exceptionalities in SPED 245 - Applied Behavior Analysis
Stage #3, Pennsylvania says this is the beginning of student teaching in which 
candidates teach small groups of students, in schools and early learning 
settings. It is a combination of individual tutorials, small group, and whole 
class instruction at the selected grade level over a course of time. Candidates 
at Clarion University complete pre-student teaching in Middle Level Education 
and Special Education. Specifically for Special Education, candidates have two 
pre-student teaching field experiences, one in a setting delivering services to 
students with high incidence disabilities (SPED 526), and the other in a setting 
delivering services to students with low incidence disabilities (SPED 527). The 
first seven weeks of the semester are spent on campus attending instructional 
classes (SPED 522, 544, 546, and 528) for approximately 6 hours per day. 
After this time, candidates are in the field, full time for a minimum of three 
weeks (120 hours) per placement. During this time, candidates gradually 
assume total responsibility for teaching the students in their classrooms. They 
start teaching one or two small groups using approved lesson plans they have 
written and move to taking over almost full responsibility for the classroom 
including planning and teaching all lessons, assessing and interpreting 
assessments, designing behavior plans and training plans, adapting 
instructional materials as needed, writing an IEP for a target student, and 
interacting with professionals in and out of the classroom. These experiences 
are supervised daily by approved cooperating special education teachers and at 
least two times per placement by university faculty. At Stage #3, cooperating 
teachers are included in activity planning with University faculty prior to the 
beginning of the pre-student teaching experience. Teachers are also 
responsible for completing student evaluation forms and providing useful 
student performance feedback.
Stage #4, Middle Level Student Teaching, EDML 424 Middle Level and, involves 
a minimum eight-week field experience. During this experience, middle level 
student teachers are required to apply all the skills and knowledge gained 
throughout Stages #1 through #3. Cooperating teachers actively participate by 
discussing issues and activities with students throughout the experience.
Special Education Student Teaching SPED 554: Candidates have a minimum 
eight-week field experience. This rigorous experience is carefully planned, 



guided, assessed, and evaluated. Candidates work closely with their 
cooperating teacher and gradually assume instructional responsibility for the 
entire class and course load. They are expected to demonstrate competence in 
the professional role, communication skills, instructional planning, instructional 
strategies implementation, use of instructional materials and resources, and in 
the evaluation of their instructional effectiveness. Within this course, 
candidates complete multiple projects which include a minimum of 
development of a student matrix, one IEP, a behavioral plan, a lesson plan 
series/unit plan, and daily lesson plans. They also conduct numerous formal 
and informal assessments throughout the placement and maintain a 
log/journal of their experiences as a student teacher. The student teaching 
experience is closely supervised by the cooperating teacher and the university 
supervisor, both of whom give frequent feedback to the candidate.

3.   Description of the criteria for admission, retention, and exit from the program, including required GPAs 
and minimum grade requirements for the content courses accepted by the program. (Response limited 
to 4,000 characters)

Admission: Middle Level/Special Education graduate admission requirements 
include completing the baccalaureate degree in Middle Level Education, 
undergraduate minimum GPA of a 3.0, and faculty recommendations. They 
must have a grade of at least a C in SPED 245, SPED 381, SPED 462, and 
SPED 482. 

4.   CEC initial or advanced Preparation Standards and Specialty Sets used 

2012 CEC Initial Preparation Standards
5.   Please attach files to describe a program of study that outlines the courses and experiences required for 

candidates to complete the program. The program of study must include course titles. (This information 
may be provided as an attachment from the college catalog or as a student advisement sheet.)

mid level 1.pdf mid level 2.pdf

mid level 3.pdf mid level 4.pdf

mid level 5.pdf  

See Attachment panel below.

6.   This system will not permit you to include tables or graphics in text fields. Therefore any tables or 
charts must be attached as files here. The title of the file should clearly indicate the content of the file. 
Word documents, pdf files, and other commonly used file formats are acceptable.

7.   Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. Report 
the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, 
master's, doctorate) being addressed in this report. Data must also be reported separately for programs 
offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create 
additional tables as necessary.

Program:
Early Childhood/Special Education Dual program

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2013-2104 262 49

2014-2015 223 41



    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met 
all the requirements of a state-approved teacher preparation program. Program completers include all those who are 
documented as having met such requirements. Documentation may take the form of a degree, institutional certificate, 
program credential, transcript, or other written proof of having met the program's requirements.

2015-2016 204 36

Program:
Intervention Specialist

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2013-2014 43 4

2014-2015 45 3

2015-2016 43 13

Program:
Mid-Level + Special Education

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2013-2014 37 4

2014-2015 27 2

2015-2016 24 10

8.   Faculty Information
Directions: Complete the following information for each faculty member responsible for professional 
coursework, clinical supervision, or administration in this program.

Faculty Member Name Cristin Ketley

Highest Degree, Field, & 
University(3) Masters of Education, Grand Canyon University

Assignment: Indicate the 
role of the faculty member
(4)

Teaching Faculty, Student Teacher Supervision

Faculty Rank(5) Assistant Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

1. Poster Presention at PDE conference on Project Max 2. Supervisor and 
member BACB

Teaching or other 
professional experience in 
P-12 schools(9)

Autism support teacher, training and consultation of IU staff, Autism 
Specialist

Faculty Member Name Young Kim

Highest Degree, Field, & 
University(3) EdD, Special Education, Illinois State University

Assignment: Indicate the 



role of the faculty member
(4)

Teaching Faculty

Faculty Rank(5) Associate Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

1. Kim, Y., Park, S.K., & Conroy, J. (Dec. 2016). Deinstitutionalization: 
Where are we? The Current Situation and Challenges of Deinstitutionalization 
in the United States and South Korea. Presented at the 2016 Annual 
International TASH Conference, St. Louis, MO. 2. Kim, Y. (July, 2016). USA 
deinstitutionalization: its history and current status. Presented at 2016 World 
Human Right City Forum; Disability and Human Right, Kwangju, South 
Korea. 3. Kim, Y. (2015). Service delivery system for assistive technology in 
the United States. Presented at the 2015 International Symposium on 
Special Education and Assistive Technology, Seoul, South Korea

Teaching or other 
professional experience in 
P-12 schools(9)

1. Board member of PA (TASH) The Association for persons with Severe 
Handicaps 2. Editor of the Journal of Korean Association of Physical 
Disabilities and Multiple Disabilities 3. Volunteer as a local school district
(Clarion Elementary School) as a translator 

Faculty Member Name Amy Love

Highest Degree, Field, & 
University(3) EdD, Special Education, West Virginia University

Assignment: Indicate the 
role of the faculty member
(4)

Teaching Faculty, Student Teaching Supervision

Faculty Rank(5) Associate Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

1. Love, A., Taylor, L., Sabousky, R., & Turner, L. (in press). "Siblings of 
Children with Disabilities." In McGinley, V. A. & Alexander, M. (Eds.), Parents 
and Families of Students with Special Needs. Chapter 7. Thousand Oaks, CA: 
Sage Publications. 2. Love, A., & Sabousky, R. (2015). The efficacy of using 
a self-directed phonics and structural analysis program on increasing the 
literacy knowledge of pre-service teachers. Pennsylvania Teacher Educator, 
14, 103-112.

Teaching or other 
professional experience in 
P-12 schools(9)

1. Computer Technology Teacher at Clarion Elementary School 2. Developed 
computer technology curriculum for grades kindergarten - six. 3. 
Kindergarten Reading Teacher Volunteer Assistant Clarion Elementary School

Faculty Member Name Kayla Mohney

Highest Degree, Field, & 
University(3) MEd Special Education, Slippery Rock University

Assignment: Indicate the 
role of the faculty member
(4)

Teaching faculty, Student teacher supervision

Faculty Rank(5) Temporary

Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, 

1. Independent research for dissertation "The Use of Video Self-Modeling for 
Providing Remedial Instruction for Place Value Skills: An Intervention for 
Rural Second Grade Students" 2. Mohney, K. D. (2017, April). Video self-
modeling: An intervention for place value skills. Presentation at the Annual 



and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Conference of the Council for Exceptional Children, Boston, Massachusetts. 
3. Mohney, K.D. & Lynch, J. M. (2015, November). Conceptual 
Understanding for Students with Learning Disabilities. Presentation at the 
38th Annual Conference of the Council for Exceptional Children, Teacher 
Education Division (TED), Tempe, AZ

Teaching or other 
professional experience in 
P-12 schools(9)

1. Assistant Education Director, New Story, DuBois, PA 2. Instructor for 
grades 3-5, Kids In College 3. Lead Emotional Support Teacher

Faculty Member Name Rick Sabousky

Highest Degree, Field, & 
University(3) PhD, Special Education, Kent State University

Assignment: Indicate the 
role of the faculty member
(4)

Teaching Faculty, Special Education Department Chair

Faculty Rank(5) Full Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

1. Member of the programming advisory board for the Venango Training 
Center 2. Member of PDE work groups on special education, 3. Love, A., 
Taylor, L., Sabousky, R., & Turner, L. (in press). "Siblings of Children with 
Disabilities." In McGinley, V. A. & Alexander, M. (Eds.), Parents and Families 
of Students with Special Needs. Chapter 7. Thousand Oaks, CA: Sage 
Publications. 

Teaching or other 
professional experience in 
P-12 schools(9)

1. Provided reading and mathematics consultative services to various school 
districts and individual teachers. 2. Helped to craft the mission statement for 
a local school district. 3. Supervised graduate students in a grant relationship 
with Oil City area school district l) to facilitate data gathering as well as 
providing remedial reading techniques for at risk students.

Faculty Member Name Deborah Scharf

Highest Degree, Field, & 
University(3) MEd, Emotionally Disturbed, California University of Pennsylvania

Assignment: Indicate the 
role of the faculty member
(4)

Teaching Faculty, Student Teacher Supervision

Faculty Rank(5) Temporary

Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

1. Volunteer work at the Children's Dyslexic Center of Pittsburgh, Masonic 
Center 2. Member of International Dyslexix Association

Teaching or other 
professional experience in 
P-12 schools(9)

1. Helped present a simulation for parents and educators on what it is like to 
have dyslexias at the Children's Center in Pittsburgh. 2. Substitute teacher 3. 
Superviosor

Faculty Member Name Sarah Slegal

Highest Degree, Field, & 
MA Reading Literacy, Baldwin Wallace College



University(3)

Assignment: Indicate the 
role of the faculty member
(4)

Student Teaching Supervision

Faculty Rank(5) Temporary

Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

1. Service as volunteer to St. Alexis school 2. Member of Council for 
Exceptional Children 

Teaching or other 
professional experience in 
P-12 schools(9)

1. Brooklyn HS 9-12 Interventionist Teacher 2. Substitute teacher 3. 
Conducted co-teaching workshop for local school district

Faculty Member Name Lorie Taylor

Highest Degree, Field, & 
University(3) EdD, Special Education, Univeristy of Southern Mississippi

Assignment: Indicate the 
role of the faculty member
(4)

Teaching Faculty, Student Teaching Supervision

Faculty Rank(5) Full Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

1. Board Member, Pennsylvania Council for Exceptional Children, 2007-
present (President in 2016) 2. Love, A., Taylor, L., Sabousky, R., & Turner, 
L. (in press). "Siblings of Children with Disabilities." In McGinley, V. A. & 
Alexander, M. (Eds.), Parents and Families of Students with Special Needs. 
Chapter 7. Thousand Oaks, CA: Sage Publications. 3.

Teaching or other 
professional experience in 
P-12 schools(9)

1. Student supervisor for block methods courses in low incidence disabilities 
and student teaching 2. Various inservice trainings for local school districts 3. 
Collaboration with local school districts investigating beginning a PDS

Faculty Member Name Lisa Turner

Highest Degree, Field, & 
University(3) PhD, Special Education, Kent State University

Assignment: Indicate the 
role of the faculty member
(4)

Teaching Faculty

Faculty Rank(5) Full Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

1. Love, A., Taylor, L., Sabousky, R., & Turner, L. (in press). "Siblings of 
Children with Disabilities." In McGinley, V. A. & Alexander, M. (Eds.), Parents 
and Families of Students with Special Needs. Chapter 7. Thousand Oaks, CA: 
Sage Publications. 2. Development of gifted endorsement 3. Sabousky, 
Turner & Taylor. In Eliason, Samide & Patrick. Transition from school to post 
school environments. Career counseling across the life Span: Community, 
school, and higher education. Greenwich CT, Information Age Publishing



    (3) For example, PhD in Curriculum & Instruction, University of Nebraska.
    (4) For example, faculty, clinical supervisor, department chair, administrator
    (5) For example, professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and the 
education of teachers and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and 
the application of current research findings in new settings. Scholarship further presupposes submission of one's work for 
professional review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional 
associations in ways that are consistent with the institution and unit's mission.
    (8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of a 
local school program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, 
teaching in a PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification
(s) held, if any.

Teaching or other 
professional experience in 
P-12 schools(9)

1. Student supervisor for block methods courses in high incidence disabilities 
2. Various inservice training on teaching gifted students for local school 
districts 3. Educational Services Consultant at local Intermediate Unit



SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

1.   In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program. (Response limited to 250 characters each field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of 
Assessment (13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

PECT State licensure test
Before student 

teaching

Assessment #2: 
Assessment of 
content knowledge 
in special education 
(required)

Individualized 
Education Plan 
Development

Project

Pre Student 
TEaching Block 

Course - SPED 426 
- Practicum for 
High Incidence 

Methods
Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 
(required)

Unit Plan Project
SPED 450 - Student 

Teaching

Assessment #4: 
Assessment of 
student teaching 
(required)

STTP - Student 
Teaching 

Performance Profile
Rating checklist

SPED 450 - Student 
Teaching

Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

Progress 
Monitoring

Project

Pre Student
Pre Student 

Teaching Block
Course - SPED 444
- Methods in High

Incidence
Disabilities

Assessment #6: 
Additional 
assessment that 
addresses CEC 
standards 
(required)

Behavior 
Intervention Plan

Project
SPED 450 - Student 

Teaching

Assessment #7: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Assessment 
Practicum

Poject

SPED 411 -
Education 

Assessment 
Practicum



    (12) Identify assessment by title used in the program; refer to Section IV for further information on 
appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure 
test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, 
admission to student teaching/internship, required courses [specify course title and numbers], or completion of the 
program).

Assessment #8: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Collaboration Case 
Study

Project
SPED 422 -
Classroom 

Adminstration



SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each CEC standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple CEC standards. 

1.   FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Special education candidates progress through a series of developmentally sequenced field experiences for the full 
range of ages, types and levels of abilities, and collaborative 
opportunities that are appropriate to the license or roles for which they are preparing. These field and clinical 
experiences are supervised by qualified professionals.

Information should be provided in Section I (Context) to address this standard.
2.   Standard 1: Learner Development and Individual Learning Differences

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals 
understand how exceptionalities may interact 
with development and learning and use this 
knowledge to provide meaningful and 
challenging learning experiences for 
individuals with exceptionalities.
(1.1) Beginning special education professionals 
understand how language, culture, and family 
background influence the learning of individuals with 
exceptionalities.
(1.2) Beginning special education professionals use 
understanding of development and individual 
differences to respond to the needs of individuals 
with exceptionalities.

3.   Standard 2: Learning Environments

  #1 #2 #3 #4 #5 #6 #7 #8

Beginning special education professionals 
create safe, inclusive, culturally responsive 
learning environments so that individuals with 
exceptionalities become active and effective 
learners and develop emotional well-being, 
positive social interactions, and self-
determination.
(2.1) Beginning special education professionals 
through collaboration with general educators and 
other colleagues create safe, inclusive, culturally 
responsive learning environments to engage 
individuals with exceptionalities in meaningful 
learning activities and social interactions.
(2.2) Beginning special education professionals use 
motivational and instructional interventions to teach 
individuals with exceptionalities how to adapt to 
different environments. 



(2.3) Beginning special education professionals 
know how to intervene safely and appropriately with 
individuals with exceptionalities in crisis.

4.   Standard 3: Curricular Content Knowledge

    (15) As used, “general curricula”, means the academic content of the general curriculum including math, 
reading, English/language arts, science, social studies, and the arts.
    (16) As used, “specialized curricula” means the content of specialized interventions or sets of interventions including, 
but not limited to academic, strategic, communicative, social, emotional, and independence curricula.

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals use 
knowledge of general(15) and specialized(16)

curricula to individualize learning for 
individuals with exceptionalities.
(3.1) Beginning special education professionals 
understand the central concepts, structures of the 
discipline, and tools of inquiry of the content areas 
they teach , and can organize this knowledge, 
integrate cross-disciplinary skills, and develop 
meaningful learning progressions for individuals with 
exceptionalities 
(3.2) Beginning special education professionals 
understand and use general and specialized content 
knowledge for teaching across curricular content 
areas to individualize learning for individuals with 
exceptionalities 
(3.3) Beginning special education professionals 
modify general and specialized curricula to make 
them accessible to individuals with exceptionalities.

5.   Standard 4: Assessment

  #1 #2 #3 #4 #5 #6 #7 #8

Beginning special education professionals use 
multiple methods of assessment and data-
sources in making educational decisions.
(4.1) Beginning special education professionals 
select and use technically sound formal and informal 
assessments that minimize bias 
(4.2) Beginning special education professionals use 
knowledge of measurement principles and practices 
to interpret assessment results and guide 
educational decisions for individuals with 
exceptionalities 
(4.3) Beginning special education professionals in 
collaboration with colleagues and families use 
multiple types of assessment information in making 
decisions about individuals with exceptionalities 
(4.4) Beginning special education professionals 



engage individuals with exceptionalities to work 
toward quality learning and performance and 
provide feedback to guide them.

6.   Standard 5: Instructional Planning and Strategies

    (17) Instructional strategies, as used throughout this form, include intervention used in academic and 
specialized curricula.

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals 
select, adapt, and use a repertoire of evidence-
based instructional strategies (15) to advance 
learning of individuals with exceptionalities.
(5.1) Beginning special education professionals 
consider an individual’s abilities, interests, learning 
environments, and cultural and linguistic factors in 
the selection, development, and adaptation of 
learning experiences for individual with 
exceptionalities. 
(5.2) Beginning special education professionals use 
technologies to support instructional assessment, 
planning, and delivery for individuals with 
exceptionalities. 
(5.3) Beginning special education professionals are 
familiar with augmentative and alternative 
communication systems and a variety of assistive 
technologies to support the communication and 
learning of individuals with exceptionalities. 
(5.4) Beginning special education professionals use 
strategies to enhance language development and 
communication skills of individuals with 
exceptionalities 
(5.5) Beginning special education professionals 
develop and implement a variety of education and 
transition plans for individuals with exceptionalities 
across a wide range of settings and different 
learning experiences in collaboration with 
individuals, families, and teams 
(5.6) Beginning special education professionals 
teach to mastery and promote generalization of 
learning.
(5.7) Beginning special education professionals 
teach cross-disciplinary knowledge and skills such 
as critical thinking and problem solving to 
individuals with exceptionalities.

7.   Standard 6: Professional Learning and Ethical Practice

  #1 #2 #3 #4 #5 #6 #7 #8

Beginning special education professionals use 



foundational knowledge of the field and the 
their professional Ethical Principles and 
Practice Standards to inform special education 
practice, to engage in lifelong learning, and to 
advance the profession.
(6.1) Beginning special education professionals use 
professional Ethical Principles and Professional 
Practice Standards to guide their practice
(6.2) Beginning special education professionals 
understand how foundational knowledge and current 
issues influence professional practice 
(6.3) Beginning special education professionals 
understand that diversity is a part of families, 
cultures, and schools, and that complex human 
issues can interact with the delivery of special 
education services 
(6.4) Beginning special education professionals 
understand the significance of lifelong learning and 
participate in professional activities and learning 
communities.
(6.5) Beginning special education professionals 
advance the profession by engaging in activities 
such as advocacy and mentoring 
(6.6) Beginning special education professionals 
provide guidance and direction to paraeducators, 
tutors, and volunteers.

8.   Standard 7: Collaboration

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals 
collaborate with families, other educators, 
related service providers, individuals with 
exceptionalities, and personnel from 
community agencies in culturally responsive 
ways to address the needs of individuals with 
exceptionalities across a range of learning 
experiences.
(7.1) Beginning special education professionals use 
the theory and elements of effective collaboration
(7.2) Beginning special education professionals 
serve as a collaborative resource to colleagues
(7.3) Beginning special education professionals use 
collaboration to promote the well-being of 
individuals with exceptionalities across a wide range 
of settings and collaborators



SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: For each program assessment listed in Section II, use one file to provide a 
description of the assessment of not more than two pages along with the program assessment, scoring 
rubric, and data tables.

Taken as a whole, the program assessments must demonstrate candidate mastery of the CEC 
Preparation Standards. The program assessments used must be required of all candidates. 
Assessments, scoring guides/rubrics, and data should be aligned with the CEC Preparation Standards. 
This means that the concepts in the CEC Preparation Standards should be apparent in the program 
assessments and in the scoring guides/rubrics to the same depth, breadth, and specificity as in the 
CEC Preparation Standards. Data should also be aligned with the CEC Preparation Standards. The 
data should be presented at the same level it is collected. For example, if a rubric is used to collects 
data on several elements each relating to specific CEC Preparation Standard, then the data should 
report the data on each of the elements rather than reporting a single cumulative score.

In the description of each program assessment below, CEC has identified potential program 
assessments that would be appropriate. Program assessments have been organized into the following 
three areas to be aligned with the elements in CAEP Standard 1:
• Content knowledge (Program assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Program assessments 3 and 4)
• Focus on student learning (Program assessment 5)

While faculty may align state credentialing assessment (Program Assessment 1) to numerous CEC 
Preparation Standards, it may not be cited as the sole assessment for any CEC Preparation Standards.

Note that in special education, the primary content knowledge for the professional discipline includes 
and is inextricable from professional knowledge. Therefore, program assessments that combine 
content and professional knowledge will be considered "content knowledge" assessments for the 
purpose of this report.

For each program assessment, the report developer should prepare one document that includes the 
following items : 
(1) Two-page narrative including:
• A brief description of the program assessment and its use in the program;
• A description of how this program assessment specifically aligns with the standards for which it is 
cited in Section III. Cite CEC Preparation Standards by number, title, and/or standard wording.
• A brief analysis of the data findings;
• An interpretation of how that data provides evidence for meeting standards, indicating the specific 
CEC Preparation Standards by number, title, and/or standard wording; 

(2) Program assessment documentation including:
• The program assessment tool itself or a rich description of the program assessment (often the 
directions given to candidates);
• The scoring guide or rubric for the program assessment; and
• Candidate performance data derived from the program assessment in tables that display the scores in 
alignment with the CEC Preparation Standards.
• The responses for e, f, and g (above) routinely should be limited to the equivalent of five text pages 
each. Exceptionally, some program assessment instruments or scoring guides/rubrics may go beyond 
five pages.





SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1.   Evidence must be presented in this section that assessment results have been analyzed and have been 
or will be used to improve candidate performance and strengthen the program. This description should 
not link improvements to individual assessments but, rather, it should summarize principal findings 
from the evidence, the faculty's interpretation of those findings, and changes made in (or planned for) 
the program as a result. Describe the steps program faculty has taken to use information from 
assessments for improvement of both candidate performance and the program. This information should 
be organized around (1) content knowledge, (2) professional and pedagogical knowledge, skill, and 
dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

There have been three changes at Clarion University, since our last submission 
that will allow for greater ease in using assessments to generate meaningful 
program growth. In 2014 Clarion University created the Institutional and 
Student Learning Assessment Committee (ISLAC) to create a culture of 
assessment on campus. Every program must write a report that is aligned to 
the University-Wide Learning Outcomes. These reports focus on one outcome 
and allows the programs to interpret and use the data to spur growth in 
programs. The annual reports are submitted and reviewed across the entire 
University. A second change that will allow for greater ease and a more robust 
analysis of key data is the adoption of the Chalk and Wire data management 
system. This began for all freshmen education students during the fall 2016 
semester. This system allows for easy storage and manipulation of the data. It 
makes the data readily available for sharing at department and curricular 
meetings. The final change that will allow for a greater concentration on 
program growth is the hiring of a full-time administrator that has a focus on 
assessment and accreditation. Clarion University has just hired an individual at 
the Associate Dean level that will be in charge of all program assessments and 
action plans to produce meaningful growth in our programs. The Associate 
Dean will begin on July 1, 2017. 

There have also been some major changes in our department since the last 
assessment cycle. We added the major of Intervention Specialist in order to fill 
a needs of a variety of learners with a variety of disabilities, at risk for 
disabilities, and those with specific reading disabilities such as Dyslexia. 
Additionally, the Department of Special Education and the Department of 
Education collaborated to develop the Middle Level Special Education program. 
This program allows candidates to matriculate to graduate school to receive 
Special Education certification after finishing their undergraduate degree in 
Middle Level education. At the time of our last report we were a part of the 
College of Education as the Department of Special Education and Rehabilitative 
Sciences. The University decided that there was needed restructuring and 
made the College of Education a part of the College of Arts and Sciences. At 
this time there was a splitting of special education and rehabilitative sciences. 
Clarion now has a College of Arts, Education, and Sciences with a School of 
Education which has two departments, the Department of Education and the 
Department of Special Education and Disability Policy Studies. This cut our 
faculty in half. We also had 4 retirements during this period and have hired 



one tenure track person. 
The Special Education faculty have been engaged in ongoing dialogue about 
the data from key assessments during Special Education Committee meetings 
and focus-group sessions with a Special Education Advisory committee. We 
also carefully consider evaluations from candidates and data from exit surveys 
to develop coherence, consistency, and continuity within the program. A 
summary of data reveal that overall our candidates have been successful. With 
that being said, data and discussions have revealed some areas in which 
improvement could be made. 
1. Content Knowledge
Faculty developed a sequence for courses based on developmental knowledge 
and prerequisite skills identified for highly effective educators for the developed 
programs. Alignment of the new programs of study to state expectations was 
done regarding competencies to be addresses and course requirements. 
A key measure of teacher candidates' measure of proficiency with content 
knowledge is the performance on the PECT test. All special education teacher 
candidates are required to pass the PECT test as part of the teacher licensing 
and certification process required by the Commonwealth of Pennsylvania. The 
Special Education Committee continues to monitor candidates' performance on 
this assessment. Our department decided that to help our candidates succeed 
we would place holds on their registration until they see their advisor. This has 
always been a practice with freshman but we now do this for all semesters. 
Part of our reasoning for this change is so that faculty will see the candidates 
at least one time a semester and will be able to update them on resources 
available to help them with the PECT test such as review sessions and access 
to various other resources. We feel that this will help to ensure that they are 
well prepared for the PECT test. 
A change the department has made based on feedback from cooperating 
teachers, the Special Education Advisory Board, and the Special Education 
Committee has to do with the IEP assessment. Previously, the IEP was taught 
in "pieces" with different sections of the IEP being taught in different block 
methods courses. Some deficiencies in the area of the IEP were noted by the 
groups mentioned above as well as by some of the data reviewed. Additionally, 
feedback was given by candidates that they felt the teaching of the IEP was 
somewhat disjointed and that it was hard to assimilate all of the information 
together. Due to this, in the spring of 2016 the teaching of the IEP was moved 
to one special education block course, SPED 422, Classroom Administration. 
More collaboration has occurred between the faculty that teach the block 
courses and those that supervise the field experiences to ensure that there is 
continuity and consistency in regards to how the writing of the IEPs is taught 
and assessed in the classroom and how IEPs are assessed in the field. 
Feedback from candidates and others have indicated that these changes been 
helpful in learning how to write an IEP. The faculty members involved in the 
assessment of the IEPs routinely talk with in-service professionals to ensure 
that what is being taught and practiced is what is being done in "the real 
world". 
At a retreat in the summer of 2016, the Special Education Committee decided 



to add two new assessments to our list of 8 possible assessment. These 
assessment are the behavior intervention plan and the assessment practicum 
assignment. We felt that these assessments would strengthen candidate 
knowledge in the area of content as well as in the areas of professional and 
pedagogical knowledge, skills, and dispositions and student learning. 
2. Professional and Pedagogical Knowledge, Skills, and Dispositions: 
Professional and pedagogical knowledge, skill, and dispositions are at the heart 
of our Conceptual Framework and special education courses align with it. The 
Conceptual Framework establishes a mutual and shared vision for Clarion 
University of Pennsylvania's School of Education. The Conceptual Framework 
provides a common direction for programs, courses, teaching, teacher 
candidate performance, scholarship, service, and accountability. Likewise, the 
conceptual framework is knowledge-based, clearly articulated, shared, 
coherent, consistent with our department and institutional mission, and 
continuously evaluated. We continually revise and update our Conceptual 
Framework and will continue to do so as years pass in an effort to improve 
upon the program and its effect upon student performance and outcomes. The 
programs we offer have been designed around CEC standards and are focused 
on best practices for educators of students with exceptional learning needs. 
This ensures that all professional and pedagogical knowledge, skills, and 
dispositions indicated in these standards are integrated throughout the 
curriculum. Disposition data is collected as needed from the time the students 
are freshmen. If there is an issue with a student in regards to dispositions in 
one of their classes, a form is filled out and the student meets with the chair to 
discuss the issues and, if necessary, a plan for remediation is made. In spring 
2015, the dispositions form for the block and student teaching experiences 
were revised after feedback was given by faculty, supervisors, and cooperating 
teachers. The categories that were added included coming prepared with 
materials, adhering to schedules, ability to take personal initiative, and ability 
to engage in self-reflection.
During the 2014-2015 academic year, special education program faculty 
worked with the office of field services to refine student teaching site selection 
processes so that all special education teacher candidates are placed in 
settings in which they can perform all skills included on the special educations 
student teaching assessment including such things as participation in IEP 
meetings. This was also done to ensure that candidates are being placed in 
classrooms that best match with the program the candidate is in. 

3. Student Learning: 
The special education program includes a strong focus on improved student 
achievement as an expectation candidates. Progress monitoring is an important 
part of this process. An updated progress monitoring assessment was 
introduced in the spring of 2016. In reviewing the data after two applications, 
further changes will be made based on the data and feedback from the faculty 
member teaching the majority of the content and from candidates. It was 



determined that candidates were in need of more practice so the assessment 
will be adjusted to include three case studies instead of one. Each case study 
will provide baseline data and some intervention data on a specific academic 
behavior. One of the case studies' behavior will be oral reading fluency, one 
will be math computation, and the other will be spelling. The candidates will 
score a CBM relative to each behavior which they will include as the last point 
of intervention data instead of giving them ALL intervention data (in the past, 
all data was given to them not requiring to demonstrate skill in the scoring of a 
CBM). They will create a goal for each student by tying it directly to the aimline 
calculated using appropriate growth rates when given relative growth rate 
charts. This will require them to use the relative table and determine by grade 
level and median score the growth rate, requiring them to make decisions as to 
whether to use a "realistic growth rate" or "ambitious growth rate". We feel 
that this is an important assignment to prepare candidates to work with 
students in the field and it is done this way to ensure that every candidate gets 
the needed preparation in the area of progress monitoring. 



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1.   For Revised Reports: Describe what changes or additions have been made to address the standards that 
were not met in the original submission. Provide new responses to questions and/or new documents to 
verify the changes described in this section. Specific instructions for preparing a Revised Report are 
available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-
review-policies-and-procedur 

For Response to Conditions Reports: Describe what changes or additions have been made to address the 
conditions cited in the original recognition report. Provide new responses to questions and/or new 
documents to verify the changes described in this section. Specific instructions for preparing a Response 
to Conditions Report are available on the CAEP website at http://caepnet.org/accreditation/caep-
accreditation/spa-program-review-policies-and-procedur 

(Response limited to 24,000 characters.)

 



Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


