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 Assessment 1: State Licensure Test

PECT Special Education PreK-8


PECT Special Education 7-12

a. Description

The PECT test for Special Education pre K-8 is designed for examinees who plan to teach in a special education program at those grade levels and another test for Special Education 7-12. These tests were developed in alignment with Pennsylvania regulations and standards, including the Pennsylvania Program Framework Guidelines and relevant Pennsylvania Academic Standards. These tests are criterion referenced and objective based computer-based tests. Each test includes two modules which examinees take and must pass in order to qualify for Pennsylvania teacher certification. Students in our Early Childhood/Special Education Dual program and our Middle Level/Special Education program are required to take tests 1011 and 1012. As of July 2015, candidates in the intervention specialist program are required to pass either tests 1011 and 1012 (preK-8) or tests 8015 and 8016 (7-12). Candidates get to choose which tests they would like to take. 

b. Alignment with CEC Standards

Those CEC standards which align most closely to this assessment are listed below:

Standard 1: Learner Development & Individual Learning Differences – Beginning special education professionals understand how exceptionalities may interact with developmental and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with exceptionalities. 

 Standard 2: Learning Environments


The learning environment is described in the Classroom Environment section, and candidates demonstrate effective management of teaching and learning. Candidates must maintain a positive classroom climate. They act as role models by respecting those who are from different cultures, gender, and disabilities. In addition, they employ effective behavior management plans that consider clear behavior expectation, student motivations, and individual preferences. 


Standard 3: Curricular Content Knowledge – Beginning special education professionals  use knowledge of general and specialized curricula to individualize learning for individuals with exceptionalities


Standard 4: Assessment – Beginning special education professionals use multiple methods of assessment and data sources in making educational decisions

Standard 5: Instructional Planning & Strategies – Beginning special education professionals select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with exceptionalities. 

Standard 6: Professional Learning and Practice – Beginning special education professionals use foundational knowledge of the field and their professional Ethical Principles and Practice Standards to inform special education practice, to engage in lifelong learning, and to advance the profession. 


Standard 7: Collaboration – Beginning special education professionals collaborate with families, other educators, related service providers, individuals with exceptionalities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with exceptionalities across a range of learning experiences


		PECT Module 1 (1011) 

		CEC standard(s)



		Subarea I - Foundations and Professional Practice

		Standard 6 – Professional Learning and Ethical Practice

Standard 7 - Collaboration



		Subarea II  - Understanding Students with Disabilities

		Standard 1 – Learner Development and Individual Learning Differences

Standard 2  - Learning Environments 



		 Subarea III – Assessment and Program Planning and Implementation

		Standard 4 – Assessment

Standard 5 – Instructional Planning and Strategies 



		PECT Module 2 (1012)

		



		Subarea I – Inclusive Learning Environments

		Standard  2 – Learning Environments

Standard 5 – Instructional Planning and Strategies 



		Subarea II – Delivery of Specially Designed Instruction




		Standard 1 - Learner Development and Individual Standard 3 – Curricular Content Knowledge 

Standard 5 – Instructional Planning and Strategies





Those CEC standards which align most closely to this assessment are listed below:


		PECT Module 1 (8015) 

		CEC standard(s)



		Subarea I - Foundations and Professional Practice

		Standard 6 – Professional Learning and Ethical Practice


Standard 7 - Collaboration



		Subarea II  - Understanding Students with Disabilities

		Standard 1 – Learner Development and Individual Learning Differences

Standard 2  - Learning Environments 



		 Subarea III – Assessment and Program Planning and Implementation

		Standard 4 – Assessment


Standard 5 – Instructional Planning and Strategies 



		PECT Module 2 (8015)

		



		Subarea I – Inclusive Learning Environments

		Standard  2 – Learning Environments


Standard 5 – Instructional Planning and Strategies 



		Subarea II – Delivery of Specially Designed Instruction




		Standard 1 - Learner Development and Individual Standard 3 – Curricular Content Knowledge 


Standard 5 – Instructional Planning and Strategies





c. Summary of Analysis and Data Finding   

For three applications of the test, candidates in the Early Childhood Special Education program have an overall pass rate of 93% on Module 1 and 97% on Module 2. The overall pass rate for Intervention Specialist candidates was 100% on all modules. Middle Level Special Education candidates had an overall pass rate of 93% for spring 2017 and fall 2016. No middle level candidates took the test in spring 2016. 

d. Interpretation of How Data Provides Evidence that CEC Standards Have Been Met

The passing rates over three applications suggest that the program prepares candidates to meet the expectations of the CEC standards for teaching students with disabilities. For the students that did not pass the test, remediation plans were put into place and they had the opportunity to retake the test at a time of their choosing. If candidates choose not to do the remediation or still cannot pass the test they are not recommended for certification and they do not receive the degree in special education. They do have the option to graduate with a liberal studies degree. Members of the Special Education Committee meet at least annually to review the scores and explore the need for adaptations in relevant coursework. In the past 3 semesters there have been no substantial changes based on this assessment. 

e. Description of Assessment/Assessment Tool


The PECT test for Special Education pre K-8 and 7-12 are designed for examinees who plan to receive certification in special education at those grade levels. There are 2 modules in each of the grade areas that each have 41 multiple-choice questions. 


Module 1 (1011 & 8015)

I. Foundations and Professional Practice (33% of the test)

A. Understand the historical, philosophical, and legal foundations of special education and the professional and ethical roles of the special education teacher

B. Understand how to communicate and collaborate with all team members, including students with disabilities and their families/caregivers, to help students achieve desired learning outcomes

II. Understanding Students with Disabilities (33% of the test)

A. Understand typical and atypical human growth and development and the characteristics and needs of students with disabilities

B. Understand factors affecting the learning, development, and daily living of students with disabilities

III. Assessment and Program Planning and Implementation (33% of the test)

A. Understand types and characteristics of assessments used with students with disabilities; strategies and procedures for selecting, deigning, and administering assessments to students with disabilities; and strategies and procedures for interpreting and communicating assessment results

B. Understand strategies and procedures for developing, implementing, and monitoring individualized learning and behavior plans for students with disabilities and research-based strategies for planning specially designed curricula and instruction

Module 2 (1012 & 8016)

I. Inclusive Learning Environments (50% of the test)

A. Understand strategies and procedures for planning, managing, and modifying learning environments for students with disabilities, including strategies for providing positive behavioral interventions and supports. 

B. Understand strategies for fostering receptive and expressive communication skills and social skills in students with disabilities

C. Understand strategies for teaching independent and functional living skills and promoting successful transitions for students with disabilities

II. Delivery of Specially Designed Instruction (50% of the test)

A. Understand the foundations of reading instruction for students with disabilities. 

B. Understand literacy instruction for students with disabilities

C. Understand strategies for planning, delivering, and monitoring specially designed instruction (SDI) to promote content-area learning in students with disabilities. 

This test is an exit requirement for the program because successful completion of this test is required by the Pennsylvania Department of Education (PDE) in order to obtain a special education teaching certificate in the state of Pennsylvania. A score of 220 is currently required.  

f. Scoring Rubric


Not applicable


g. Candidate Data


PECT Module 1 (1011) PreK – 8 Dual Early Childhood/Special Education Majors – Pennsylvania passing score: 220


		Components and Standards

		Spring2017

		Fall 2016

		Spring 2016



		

		N =  26 

		N = 10

		N = 22



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 1




		 23

		3

		88% 

		10

		0

		100%

		20

		2

		91%



		Subarea 1 – Foundations and Professional Practice (CEC standards 6, 7)

		23

		3

		88%

		10

		0

		100%

		20

		2

		91%



		Subarea II – Understanding Students with Disabilities (CEC Standards 1, 2)

		23

		3

		88%

		10

		0

		100%

		20

		2

		91%



		Subarea III – Assessment and Program Planning and Implementation (CEC Standards 4, 5)

		23

		3

		88%

		10

		0

		100%

		20

		2

		91%





PECT Module 2 (1012) PreK – 8 Dual Early Childhood/Special Education Majors - Pennsylvania passing score: 220

		Components and Standards

		Spring2017

		Fall 2016

		Spring 2016



		

		N =  26 

		N = 10

		N = 22



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 2




		 25

		1

		96% 

		10

		0

		100%

		21

		1

		95%



		Subarea 1 – Inclusive Learning Environments (CEC Standards 2, 5)

		25

		1

		96%

		10

		0

		100%

		21

		1

		95%



		Subarea II – Delivery of Specially Designed Instruction


 (CEC Standards 1, 3, 5)

		25

		1

		96%

		10

		0

		100%

		21

		1

		95%





PECT Module 1 (1011) PreK – 8 Mid-Level/Special Education Majors - Pennsylvania passing score: 220

		Components and Standards

		Spring 2017

		Fall 2016

		Spring 2016



		

		N =  7

		N = 1

		N = 0



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 1




		6

		1

		86% 

		1

		0

		100%

		0

		0

		0



		Subarea 1 – Foundations and Professional Practice (CEC standards 6, 7)

		6

		1

		86%

		1

		0

		100%

		0

		0

		0



		Subarea II – Understanding Students with Disabilities (CEC Standards 1, 2)

		6

		1

		86%

		1

		0

		100%

		0

		0

		0



		Subarea III – Assessment and Program Planning and Implementation (CEC Standards 4, 5)

		6

		1

		86%

		1

		0

		100%

		0

		0

		0





PECT Module 2 (1012) PreK – 8 Mid-Level/Special Education Majors - Pennsylvania passing score: 220

		Components and Standards

		Spring2017

		Fall 2016

		Spring 2016



		

		N =  7

		N = 1

		N = 0



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 2




		6

		1

		86%

		1

		0

		100%

		0

		0

		0



		Subarea 1 – Inclusive Learning Environments (CEC Standards 2, 5)

		6

		1

		86%

		1

		0

		100%

		0

		0

		0



		Subarea II – Delivery of Specially Designed Instruction


 (CEC Standards 1, 3, 5)

		6

		1

		86%

		1

		0

		100%

		0

		0

		0





 PECT Module 1 (1011) PreK – 8 Intervention Specialist Majors - Pennsylvania passing score: 220

		Components and Standards

		Spring 2017

		Fall 2016

		Spring 2016



		

		N =  3

		N = 2

		N = 8



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 1




		3

		0

		100% 

		2

		0

		100%

		8

		0

		100%



		Subarea 1 – Foundations and Professional Practice (CEC standards 6, 7)

		3

		0

		100% 

		2

		0

		100%

		8

		0

		100%



		Subarea II – Understanding Students with Disabilities (CEC Standards 1, 2)

		3

		0

		100% 

		2

		0

		100%

		8

		0

		100%



		Subarea III – Assessment and Program Planning and Implementation (CEC Standards 4, 5)

		3

		0

		100% 

		2

		0

		100%

		8

		0

		100%





PECT Module 2 (1012) PreK – 8 Intervention Specialist Majors - Pennsylvania passing score: 220

		Components and Standards

		Spring 2017

		Fall 2016

		Spring 2016



		

		N =  3

		N = 2

		N = 8



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 2




		3

		0

		100% 

		2

		0

		100%

		8

		0

		100%



		Subarea 1 – Inclusive Learning Environments (CEC Standards 2, 5)

		3

		0

		100% 

		2

		0

		100%

		8

		0

		100%



		Subarea II – Delivery of Specially Designed Instruction


 (CEC Standards 1, 3, 5)

		3

		0

		100% 

		2

		0

		100%

		8

		0

		100%





PECT Module 1 (8015) 7-12 Intervention Specialist Majors - Pennsylvania passing score: 220

		Components and Standards

		Spring 2017

		Fall 2016

		Spring 2016



		

		N =  2

		N = 0

		N = 0



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 1




		2

		0

		100% 

		0

		0

		0

		0

		0

		0



		Subarea 1 – Foundations and Professional Practice (CEC standards 6, 7)

		2

		0

		100% 

		0

		0

		0

		0

		0

		0



		Subarea II – Understanding Students with Disabilities (CEC Standards 1, 2)

		2

		0

		100% 

		0

		0

		0

		0

		0

		0



		Subarea III – Assessment and Program Planning and Implementation (CEC Standards 4, 5)

		2

		0

		100% 

		0

		0

		0

		0

		0

		0





PECT Module 2 (8016) Intervention Specialist Majors - Pennsylvania passing score: 220

		Components and Standards

		Spring 2017

		Fall 2016

		Spring 2016



		

		N =  2

		N = 0

		N = 0



		

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate

		Pass

		Fail

		% pass rate



		Module 2




		2

		0

		100%

		0

		0

		0

		0

		0

		0



		Subarea 1 – Inclusive Learning Environments (CEC Standards 2, 5)

		2

		0

		100%

		0

		0

		0

		0

		0

		0



		Subarea II – Delivery of Specially Designed Instruction


 (CEC Standards 1, 3, 5)

		2

		0

		100%

		0

		0

		0

		0

		0

		0





PECT assessment


Section IV


Assessment 2: Individualized Education Plan (IEP)

a. Description: Learning about and working on writing an Individualized Education Plan is required throughout the core and methods courses in the special education program. The Pennsylvania state form is used by all students in the program. In the Classroom Administration course the candidates are required to write an IEP after intense instruction on all parts of the IEP. During the block field experience, SPED 426, the candidates are required to write a full student centered and standards based IEP on a target student chosen by the cooperating teacher This IEP is to be based on background information and formal and informal assessment results.    

b. Alignment with CEC Standards:


Those CEC standards which align most closely to this assessment are listed below:

Standard 1: Learner Development & Individual Learning Differences – Beginning special education professionals understand how exceptionalities may interact with developmental and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with exceptionalities.  

Standard 3: Curricular Content Knowledge – Beginning special education professionals  use knowledge of general and specialized curricula to individualize learning for individuals with exceptionalities

Standard 4: Assessment – Beginning special education professionals use multiple methods of assessment and data sources in making educational decisions

Standard 5: Instructional Planning & Strategies – Beginning special education professionals select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with exceptionalities. 

 c. Summary and Analysis of Data Findings

The data indicate that 100% of the candidates in the dual Early Childhood/Special Education program met or exceeded the target on the majority of the indicators in the rubric in the spring of 2016, the fall of 2017 and the spring of 2017. In fall of 2017 the exceptions to this were the “demographics” and the “MAG” areas where 10% of the candidates received a rating of not met, the “present levels of academic achievement” and the “present levels of functional achievement” areas where one candidate received a not met rating, and the “state and local assessments” area where 47% of candidates received a not met rating. In the spring of 2017 the exceptions to this were the “special consideration”, the “present levels of academic achievement”, the “present levels of functional achievement”, and the “state and local assessment” areas. 42% of the candidates received the rating of not met for these areas. Additionally, one candidate received a rating of not met for the “MAG” and “how and when student progress is monitored” area. 


For the Intervention Specialist program, 100% of the candidates met or exceeded the target in all 3 of the semesters that data is presented for.


In the fall 2017 and fall 2016 semesters, 100% of the Mid-Level Special Education candidates met or exceeded the target in all areas. In the spring 2017 semester one of two Mid-Level candidates failed to meet target in eight of the areas on this assessment. This candidate ended up repeating her field experience after remediation.

d. Interpretation of How Data Provides Evidence that CEC Standards Have Been Met


The data indicates that the majority of the teacher candidates are meeting the standards outlined above. The Special Education Committee reviews the data each semester. After reviewing data from the fall 2015 semester the committee determined that there were some issues with the way the IEP was taught. Changes were made and they seemed to have help the candidates in their execution of writing the IEP.  Since those changes, the number of candidates meeting the target at met or exceeded has increased. After the spring 2017 semester the committee noted that there were too many candidates not meeting the target area in the present levels of academic and functional performance section and the participation in state and local assessments section. Those candidates were provided with remediation in the field and the class that teaches the IEP was adjusted to provide more practice in those 2 areas.  One of the mid-level candidates failed the placement in which the assignment was done. She was provided modules to further her knowledge on IEPs and other necessary subjects before repeating the field experience. When feedback was received regarding our last submission, the rubric was slightly modified in summer of 2017 to address concerns provided by reviewers. After the fall of 2017 it was noted that candidates still struggle with explanations to as to why they student will take the regular assessment or the alternate assessment. The committee has been in discussion with local teachers and LEAs to seek advice as to what we can do to help candidates better understand this section.  Additionally, more time is being devoted to the practice of this skill. Every semester, supervisors meet with all of their candidates and those that have not met target on any skill are provided with specific feedback and asked to make changes, explaining why they made those changes to help ensure that they are better understanding the skill.

 e. Description of the Assessment/Assessment Tool

Develop one IEP for an individual in an inclusive setting from your block placement.  The plan should use the PDE forms available on the D2L site. The IEP measures your knowledge and skill in understanding the effects than exceptional condition can have on an individual’s learning in school.  You will use multiple types of formal & informal assessments to make planning, instructional and placements decisions and  to identify related services, supports, and adaptations required for individuals with exceptional learning needs to access the general curriculum and to participate in school, system, and statewide assessment programs.  In addition, you will monitor the progress of individuals with exceptional learning needs in general and special curricula and use appropriate technologies including augmentative, alternative, & assistive technologies to support assessment.  From this data, you will develop long-range individualized instructional plans anchored in both general and special curricula, and when appropriate, develop individualized transition plans indicating collaboration with agencies.  The IEP should address all of the Pennsylvania Department of Education elements. These elements include: (1) student demographics (2) present levels of performance (3) statement as to how the disability affects involvement in the general educational curriculum (4) participation in state and local assessments (5) when necessary transition services (6) goals and objectives (7) progress towards meeting goal (8) program modifications and specially designed instruction and related services (9) supports for school personnel (10) educational placement and extended school year. Do NOT copy or paraphrase any part of the student’s current IEP. There are several reasons for this: 1) we need to know that you can write an IEP on your own, 2) copying or paraphrasing is plagiarism, and 3) the student’s current IEP may not conform to the format we used in class. You must receive an overall score of at least a 2 (target met) on this assessment.

The following instrument will be used by the University supervisor to assess the appropriateness and correctness of this IEP:

Rubric for PA IEP   

		   IEP SECTION

		

		

		



		Demographic Data and Special Considerations

		EXCEEDED TARGET 

		 TARGET MET 

		NOT MET 



		A. Demographic Data



		The teacher candidate completes the seven demographic areas: 1. Student’s name, 2. IEP Team Meeting Date, 3. IEP Implementation Date, 4. Anticipated Duration of Service and Programs, 5. All of the following items are complete and reasonable: Date of Birth, Age, Grade, Anticipated Year of Graduation, LEA, Parent/Guardian Name, County of Residence, Address, Phone Numbers, 6. IEP Team Signatures include the REQUIRED members, and, 7. Procedural Safeguards Notice is indicated with a “signature”

		The teacher candidate completes five out of the seven demographic areas: 1. Student’s name, 2. IEP Team Meeting Date, 3. IEP Implementation Date, 4. Anticipated Duration of Service and Programs, 5. All of the following items are complete and  reasonable: Date of Birth, Age, Grade, Anticipated Year of Graduation, LEA, Parent/Guardian Name, County of Residence, Address, Phone Numbers, 6. IEP Team Signatures include the REQUIRED members, and, 7. Procedural Safeguards Notice is indicated with a “signature”

		The teacher candidate completes four or less of the seven demographic areas are completed and/or accurate: 1. Student’s name, 2. IEP Team Meeting Date, 3. IEP Implementation Date, 4. Anticipated Duration of Service and Programs, 5. All of the following items are reasonable: Date of Birth, Age, Grade, Anticipated Year of Graduation, LEA, Parent/Guardian Name, County of Residence, Address, Phone Numbers, 6. IEP Team Signatures include the REQUIRED members, and, 7. Procedural Safeguards Notice is indicated with a “signature”



		B. Special Considerations

CEC 1.2 


IGC-IIC.1.S1

		The teacher candidate extensively considers all six areas and all marked considerations are necessary and appropriate based on the individualized needs of the student.

		The teacher candidate considers all six areas and all marked considerations are necessary and appropriate based on the individualized needs of the student.

		The teacher candidate does not mark necessary and appropriate considerations or marks considerations that are not necessary and appropriate based on the needs of the student. 



		Present Levels of Performance (PLOP)

		EXCEEDED TARGET 

		 TARGET MET 

		NOT MET 



		A. Present Levels of Academic Achievement

CEC 1.2, 4.2, 4.3

IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2, IGC-ICC.4.S3

		The teacher candidate refers with specifics to how the student is performing within the general education curriculum, including reading, writing, and mathematics. They provide a complete description of how the student is progressing within the general education curriculum in relation to his/her peers and state-approved grade level standards. Candidates include current instructional levels as supported by assessments that are interpreted by the candidate, description of permanent products, and work completion. They describe classroom strategies or interventions applied and their results. Candidates also describe any additional or alternative instructional materials, instructional time or personnel. If student is ELL, a statement of primary language performance and use of English proficiency level in academic and social context is provided. The information is stated clearly and uses concrete terminology and free of jargon

		The teacher candidate provides a snapshot of student performance in his/her current educational program by evidencing five of the following: 1. Referring with specifics to how the student is performing within the general education curriculum, including reading, writing, and mathematics. 2. Providing a complete description of how the student is progressing within the general education curriculum in relation to his/her peers and state-approved grade level standards. 3. Including current instructional levels as supported by assessments, description of permanent products, and work completion. 4. Describing classroom strategies or interventions applied and their results. 5. Describing any additional or alternative instructional materials, instructional time or personnel. 6. If student is ELL, a statement of primary language performance and use of English proficiency level in academic and social context is provided. And, 7. the information is stated clearly and uses concrete terminology.

		The teacher candidate provides only a cursory snapshot of student performance in his/her current educational program by evidencing four or less of the following: 1. Referring with specifics to how the student is performing within the general education curriculum, including reading, writing, and mathematics. 2. Providing a complete description of how the student is progressing within the general education curriculum in relation to his/her peers and state-approved grade level standards. 3. Including current instructional levels as supported by assessments, description of permanent products, and work completion. 4. Describing classroom strategies or interventions applied and their results. 5. Describing any additional or alternative instructional materials, instructional time or personnel. 6. If student is ELL, a statement of primary language performance and use of English proficiency level in academic and social context is provided. And, 7. The information is stated clearly and uses concrete terminology.






		B. Present Level of Functional Performance

CEC 1.2, 4.1, 4.2, 4.3

IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S1, IGC-IIC.4.S2, IGC-ICC.4.S3

		The teacher candidate, if applicable relay information regarding classroom performance and the results of any functional assessments that have been administered. They discuss current functional levels and strengths and needs that that the student displays. Functional performance is related to activities of daily living, such as hygiene, dressing, basic consumer skills, community-based instruction, etc. Also, if applicable, the information from a functional behavioral assessment is included in this section, including interpretation of the results.  

OR

Beginning special education professionals will evidence, if applicable: A statement indicating functional performance in all areas is age appropriate. This is applicable and appropriate for the targeted student.

		The teacher candidate relays information with one or less of the following components not addressed (but the functional performance is applicable and appropriate to the targeted student): 1. information regarding classroom performance and the results of any functional assessments that have been administered. 2. current functional levels and strengths and needs that may be developmental. 3. Functional performance is related to activities of daily living, such as hygiene, dressing, basic consumer skills, community-based instruction, etc. 4. Also, if applicable, the information from a functional behavioral assessment is included in this section.  



		The teacher candidate does not address the necessary information and more than one of the following is not addressed and/or this section is not appropriate to the targeted student: 1. information regarding classroom performance and the results of any functional assessments that have been administered. 2. current functional levels and strengths and needs that may be developmental. 3. Functional performance is related to activities of daily living, such as hygiene, dressing, basic consumer skills, community-based instruction, etc. 4. Also, if applicable, the information from a functional behavioral assessment is included in this section. And, 5. Present levels are functional performance. 


AND/OR


Section does not reflect functional performance.


OR

A statement is not included indicating functional performance in all areas is age appropriate.






		C. Present levels related to current postsecondary transition goals

CEC 1.2, 4.2, 4.3

IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2, IGC-ICC.4.S3

		If applicable the teacher candidate provides a concise description of the student’s current Academic Achievement and Functional Performance based on age appropriate assessments related to the student’s targeted postsecondary goals.  Examples and of formal or informal assessments are listed and interpreted. 


OR

The teacher candidate provides a statement indicating postsecondary goals are not applicable. This statement is applicable and appropriate for the targeted student.

		If applicable the teacher candidate provides all but one of the following (but postsecondary statement is applicable and appropriate to the targeted student assessment):  1. a concise description of the student’s current Academic Achievement and Functional Performance based on age appropriate assessments related to the student’s targeted postsecondary goals. 2. Examples of formal or informal assessments are listed and explained.  

		The teacher candidate does not provide a concise description of the student’s current Academic Achievement and Functional Performance based on age appropriate assessments related to the student’s targeted postsecondary goals. Examples of formal or informal assessments are listed but not interpreted.  


AND/OR


this section is not appropriate to the targeted student. 


AND/OR


section does not reflect post-secondary transition  performance is faulty.



		D. How the disability affects involvement and progress in general education & progress in general education curriculum

CEC 1.2, 4.2, 4.3

IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2, IGC-ICC.4.S3



		The teacher candidate provides a statement(s) about the student’s specific progress in the general education curriculum in all classes and a statement(s) about how he/she is specifically accessing the general education curriculum with and/or without modifications, adaptations, and support services.  Information is clear enough to demonstrate the need for the continuation, elimination, or additional support and services in the student’s IEP. Information is based on assessments that relate directly to the general education curriculum and grade level standards.

		The teacher candidate provides at least three of the following: 1. Statement(s) about the student’s specific progress in the general education curriculum in every class 2. Statement(s) about how he/she is specifically accessing the general education curriculum with and/or without modifications, adaptations, and support services. 3. Information is clear enough to demonstrate the need for the continuation, elimination, or additional support and services in the student’s IEP. 4. Information is based on assessments that relate directly to the general education curriculum and grade level standards.

		The teacher candidate only puts a statement(s) about the student’s specific progress in the general education curriculum in every class and a Statement(s) about how he/she is specifically accessing the general education curriculum with and/or without modifications, adaptations, and support services. This information does not relate directly to the general education curriculum and grade level standards AND/OR the candidate incorrectly addresses one of both of these statements. 



		E. Strengths, Academic, developmental, and functional needs related to student’s disability

CEC 1.2, 4.2, 5.1


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2,  IGC-IIC.5.K1



		The teacher candidate provides a description or list of what the student does well (i.e., strengths) and a description of the specific needs of the student related to the student’s disability and how the disability may make involvement and progress in the general education curriculum and in all grade level standards challenging. A description of kinds of specialized support and service that are necessary for the student to access and make progress in the general education curriculum in the regular education class is included.  When behavior is determined to be a special consideration, Functional Behavior Assessment (FBA) data is included with a hypothesis statement provided. 

		The teacher candidate provides a description or list of what the student does well (i.e., strengths) and a description of the specific needs of the student related to the student’s disability and how the disability may make involvement and progress in the general education curriculum and in all grade level standards challenging. The candidate does not address or incorrectly addresses specialized support services that are necessary for the student and/or does not address or incorrectly addresses results of FBA if needed. 

		The teacher candidate provides strengths and weaknesses that are not related to the rest of the present levels of performance or leaves out necessary strengths and weaknesses. The candidate does not address or incorrectly addresses specialized support services that are necessary for the student and/or does not address or incorrectly addresses results of FBA if needed.



		Transition Services

		EXCEEDED TARGET 

		 TARGET MET 

		NOT MET 



		Postsecondary Education and Training, Employment, and Independent Living


CEC 1.2, 5.1, 5.5


IGC-IIC.1.S1, IGC-IIC5.S9, IGC-IIC5.S27

		The teacher candidate writes postsecondary goals and transition services activities in these areas that are appropriate for the targeted student and based on their interests and preferences. At least one MAG in each postsecondary area has been developed in each area by circling “YES” in the box next to the goal and the MAG(s) is/are based upon appropriate transition assessments, are appropriate, are measurable, and are in ABCD format. The student’s course(s) of study reflects student’s postsecondary goals. Services and activities are listed with location, frequency, projected beginning date, anticipated duration, and person(s)/Agency Responsible completed in their entirety for each and are reasonable and appropriate. 


OR


Transition services are not needed for this student and this section is appropriately left blank.

		The teacher candidate writes postsecondary goals and transition services activities in these areas that are appropriate for the targeted student that are loosely based on their interests and preferences. At least one MAG has been developed in each area by circling “YES” in the box next to the goal. The student’s course(s) of study reflects student’s postsecondary goals. Services and activities are listed with location, frequency, projected beginning date, anticipated duration, and person(s)/Agency Responsible. 



OR


Transition services are not needed for this student and this section is appropriately left blank.
  



		The teacher candidate writes postsecondary goals and transition services activities in this area are inappropriate for the targeted student that are loosely based on their interests and preferences. MAGs are incorrectly written or not written. The student’s course(s) of study loosely or does not reflect student’s postsecondary education goals. Services and activities are listed but elements of location, frequency, projected beginning date, anticipated duration, and person(s)/Agency Responsible are incomplete or incorrect.

OR


AND/OR


Transition services are appropriate for the student but none are developed.






		Participation in Local and State Assessments

		EXCEEDED TARGET 

		 TARGET MET 

		NOT MET 



		State Assessments  and Local Assessments


CEC 1.2, 4.1

IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S3, IGC-IIC.4.S4, IGC-IIC.4.S6




		For students who will be assessed (based on grade level) the teacher candidate correctly chooses and addresses which type of assessment the student will be taking (PSSA, PSSA with accommodations, or PASA). The candidate marks the appropriate assessment and provides all necessary supporting details. Accommodations are allowable and match the student strengths and needs as described in the present level section. Accommodations do not give an unfair advantage. For students who qualify for the alternative assessments a thorough explanation of why the student cannot participate in the PSSA or local assessment is included. Additionally, a thorough explanation as to why the alternate assessment is appropriate is included


OR


If student is not assessed, non-selections are accurate and pertain to the student.

		For students who will be assessed (based on grade level) the teacher candidate correctly chooses and addresses which type of assessment the student will be taking (PSSA, PSSA with accommodations, or PASA). The candidate marks the appropriate assessment and provides some of the supporting details. Accommodations are allowable but do not always match the student strengths and needs as described in the present level section. For students who qualify for the alternative assessments an explanation of why the student cannot participate in the PSSA or local assessment is included. Additionally, an explanation as to why the alternate assessment is appropriate is included


 

		The teacher candidate inappropriately addresses students who are not assessed, selection, or non-selections, are inaccurate and do not pertain to the student.


OR


An incorrect tested subject is identified 

AND/OR


two or more accommodations are inappropriate or not allowed; or, if no accommodations will be given, an “n/a” is not indicated 

AND/OR


assessments identified are not appropriate for the targeted student 

AND/OR


for students who qualify to participate in the Alternative Assessment system, an explanation of why the student cannot participate in the PSSA is not included or appropriate 


AND/OR


an explanation as to why the PASA/Alternate is an appropriate assessment is not included or appropriate 

AND/OR


there is no indication of how PASA will be recorded.






		Goals and Objectives

		EXCEEDED TARGET 

		 TARGET MET 

		NOT MET 



		A. Measurable Annual Goal(s) (MAG)

CEC 1.2, 3.2, 3.3, 5

IGC-IIC1.S1, IGC-IIC5.S24, others in 5 depending on what the MAG is related to

 

		The teacher candidate ensures that students have access to the general education curriculum and that goals are aligned to the PA Academic Standards and/or anchors. Annual goals are measurable, reasonable expectations that can be accomplished in 12 month period and are based on assessments. The student’s goals are individualized. There is a direct relationship between all annual goals and the present levels of performance. If communication needs are checked in present levels sections, the teacher candidate includes appropriate annual goal to teach communication skills. Additionally, behavior goals and transition goals are present when needed to address the individualized needs of the student. Annual goals are in the areas directly affected by the student’s disability clearly linked to any specialized designed instruction. All annual goals are written in ABCD format with appropriate conditions and degrees




		 The teacher candidate ensures that students have access to the general education curriculum and that goals are aligned to the PA Academic Standards and/or anchors. Annual goals are measurable, reasonable expectations that can be accomplished in 12 month period and are based on assessments.  There is some sort of relationship between all annual goals and the present levels of performance.    Annual goals are in the areas directly affected by the student’s disability clearly linked to any specialized designed instruction. All annual goals are written in ABCD format. 



		The teacher candidate ensures that students have access to the general education curriculum. Goals are not aligned to the PA Academic Standards and/or anchors. The annual goals are not measurable or reasonable, or do not make sense or cannot be accomplished in 12 months. There is not a direct relationship between one or more MAG(s) and the present levels of performance. Annual goals are not written in areas that are directly affected by the student’s disability and are not in appropriate ABCD format.





		B. How and when the student’s progress toward meeting the goal will be measured


CEC 4.1, 4.2, 4.3


IGC-IIC.4.K1, IGC-IIC.4.S3, IGC-IIC.4.S4, IGC-IIC.4.S6

		The teacher candidate ensures that all goals are measured through formal and/or informal progress monitoring tools. The use of multiple reporting systems are used to communicate to families and related service personnel, if appropriate. The teacher candidate indicates when the reports will be sent to parents with it following the regulation that reports will be sent home at least as often as report cards. 



		The teacher candidate ensures that all goals are measured through formal and/or informal progress monitoring tools but some of the tools do not match the goal. The use of some reporting systems are used to communicate to families and related service personnel, if appropriate. The teacher candidate indicates when the reports will be sent to parents. 

		The teacher candidate does not ensure that goals are measured through formal and/or informal progress monitoring tools. The tools chosen do not match the goal. The teacher candidate only uses one reporting system are used to communicate to families and related service personnel, if appropriate. The teacher candidate indicates when the reports will be sent to parents.



		Special Education/Related Services/Supplementary Aids,  Services/Program Modifications, ESY, Educational Placement

		EXCEEDED TARGET

		 TARGET MET 

		NOT MET 





		A. Program Modifications and Specially Designed Instruction (SDI) (including adaptations) and Related Services

CEC 1.2, 5.1


IGC-IIC.5.S1, IGC-IIC.5.S7, IGC-IIC.5.S23, IGC-IIC.5.S30

		All modifications/SDIs are reasonable given the educational need(s) identified in the PLOP and include adapting, if appropriate, the content, methodology, or delivery of instruction, access to appropriate formats and materials in order to access the general curriculum, modifications to the general curriculum, and services are based on peer-reviewed research. Each modification/SDI lists the location and the frequency. Projected beginning dates and anticipated duration for each service is indicated and falls within the life of the IEP. If applicable, the candidate lists related services that need to be provided for the student based on the student’s individualized needs and present levels of performance. Each related service has the location and frequency with beginning and ending dates that fall within the period of the IEP 

		All modifications/SDIs are reasonable given the educational need(s) identified in the PLOP and include adapting, if appropriate, the content, methodology, or delivery of instruction, access to appropriate formats and materials in order to access the general curriculum, modifications to the general curriculum, and services are based on peer-reviewed research. At least one modification/SDI is not provided when need has been established in the present levels section. Each modification/SDI lists the location and the frequency. Projected beginning dates and anticipated duration for each service is indicated and falls within the life of the IEP. If applicable, the candidate lists related services that need to be provided for the student based on the student’s individualized needs and present levels of performance. Each related service has the location and frequency with beginning and ending dates that fall within the period of the IEP

		More than one modification/SDI is not reasonable and/or does not include adapting, if appropriate, the content, methodology, or delivery of instruction, access to appropriate formats and materials in order to access the general curriculum, modifications to the general curriculum, services are based on peer-reviewed research.  Modifications/SDIs are not provided when need has been established in the present levels section. More than one modification/SDI does not list the location and/or frequency. More than one modification/SDI either does not specify correct dates for the service. More than one related service that is needed for the student is not listed. Location, frequency, and/or dates of services are not listed or are incorrect.



		C. Supports for School Personnel

		Supports are linked to present level, annual goals and specially designed instruction. Specific supports help general education colleagues to integrate students in the general education classes and curriculum. Specific supports or trainings are listed for school personnel who assist in implementing the IEP. List includes aids, resources, materials, training, or equipment. The location and frequency are included and appropriate

		Supports are provided for school personnel who assist in implementing the IEP. Supports somewhat help general education colleagues to integrate students in general education classes and curriculum. Location and frequency are included and appropriate.

		Supports are not provided for appropriate school personnel and are not linked to the present levels, annual goals and specially designed instruction. Supports are provided for personnel who should not have them. Supports are listed as being for the student, not school personnel. 



		E. Extended School Year 

		If eligible, a comprehensive eligibility statement reflects present levels, goals, and specially designed instruction. A comprehensive list of goals, STOs, and services are included. If not eligible, a comprehensive statement as to why is included. 

		If eligible, an eligibility statement somewhat reflects present levels, goals, and specially designed instruction. A list of goals, STOs, and services are included. If not eligible a comprehensive statement as to why is included. If not eligible, a statement as to why is included. 

		If eligible, an inappropriate or no eligibility statements is mad and no indication of services or short term objectives are written. No goals, STOs, and/or services are included. If not eligible, an inappropriate or no statement as to why is included.



		F. Educational Placement

		Service, support and location of the placement is correctly listed. The teacher candidate provides a comprehensive explanation of the extent to which the student will not participate with students without disabilities in the general education and is reasonable given the needs of the student. A comprehensive explanation of the extent to which the student will not participate with students without disabilities in the education curriculum and is reasonable given the needs of the student is provided.

		Service, support and location of the placement is correctly listed. The teacher candidate provides an explanation of the extent to which the student will not participate with students without disabilities in the general education. An explanation of the extent to which the student will not participate with students without disabilities in the education curriculum is provided.

		No service, support and location of the placement is correctly listed. An incorrect or no explanation of the extent to which the student will not participate with students without disabilities in the general education is provided. An incorrect or no explanation of the extent to which the student will not participate with students without disabilities in the education curriculum is provided.



		

		

		

		



		

		

		

		

		

		

		





· The rating of target not met is be given if any indicator within category target not met is present.


· The rating of target met  is given if all indicators within category of target met are present, or one indicator within target met  and one or more indicators within target exceeded are present.


· The rating of target exceeded is given if all indicators within category target exceeded are present.


Definition of Terms:


Exceeds target—meets most or all of the criteria as described in the standards for professional associations (CEC).


Target met—meets some of the criteria as described in the standards for professional associations but not others


Target not met—does not meet the criteria as described in the standards for professional associations 


g. Candidate data  


DUAL Early Childhood/Special Education Majors


		Components and Standards

		Fall 2017

		Spring 2017

		Fall 2016



		

		N = 19

		N = 12

		N = 17



		

		Exceeds Target

		Target Met

		Target Not


Met

		Exceeds Target

		Target Met

		Target Not


Met

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met



		

		

		

		

		

		

		

		

		

		



		Demographics Data



		10

		7

		2

		5

		7

		0

		14

		3

		0



		Special Considerations


CEC 1.2 


IGC-IIC.1.S1

		19

		0

		0

		12

		0

		5

		14

		3

		0



		Present Levels of Academic Achievement

CEC 1.2, 4.2, 4.3


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2, IGC-ICC.4.S3



		16

		2

		1

		2

		5

		5

		16

		1

		0



		Present Level of Functional Performance


CEC 1.2, 4.1, 4.2, 4.3


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S1, IGC-IIC.4.S2, IGC-ICC.4.S3

		14

		4

		1

		2

		5

		5

		12

		5

		0



		Present levels related to current postsecondary transition goals


CEC 1.2, 4.2, 4.3


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2, IGC-ICC.4.S3

		19

		0

		0

		12

		0

		0

		14

		3

		0



		How the disability affects involvement and progress in general education & progress in general education curriculum

CEC 1.2, 4.2, 4.3


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2, IGC-ICC.4.S3

		15

		4

		0

		10

		2

		0

		17

		0

		0



		Strengths, Academic, developmental, and functional needs related to student’s disability


CEC 1.2, 4.2, 5.1


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2,  IGC-IIC.5.K1



		14

		5

		0

		5

		7

		0

		12

		5

		0



		Postsecondary Education and Training, Employment, and Independent Living


CEC 1.2, 5.1, 5.5


IGC-IIC.1.S1, IGC-IIC5.S9, IGC-IIC5.S27

		19

		0

		0

		12

		0

		0

		12

		5

		0



		State Assessments  and Local Assessments


CEC 1.2, 4.1


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S3, IGC-IIC.4.S4, IGC-IIC.4.S6




		10

		0

		9

		5

		2

		5

		17

		0

		0



		Measurable Annual Goal(s) (MAG)


CEC 1.2, 3.2, 3.3, 5


IGC-IIC1.S1, IGC-IIC5.S24, others in 5 depending on what the MAG is related to




		17

		0

		2

		8

		3

		1

		16

		1

		0



		How and when the student’s progress toward meeting the goal will be measured


CEC 4.1, 4.2, 4.3


IGC-IIC.4.K1, IGC-IIC.4.S3, IGC-IIC.4.S4, IGC-IIC.4.S6

		18

		1

		0

		9

		2

		1

		15

		2

		0



		Program Modifications and Specially Designed Instruction (SDI) (including adaptations) and Related Services


CEC 1.2, 5.1


IGC-IIC.5.S1, IGC-IIC.5.S7, IGC-IIC.5.S23, IGC-IIC.5.S30

		13

		6

		0

		10

		2

		0

		17

		0

		0



		Supports for School Personnel

		15

		4

		0

		12

		0

		0

		15

		2

		0



		Extended School Year

		19

		0

		0

		12

		0

		0

		12

		5

		0



		Educational Placement

		19

		0

		0

		12

		0

		0

		17

		0

		0





Intervention Specialist Majors


		Components and Standards

		Fall 2017

		Spring 2017

		Fall 2016



		

		N = 2

		N = 5

		N = 3



		

		Exceeds Target

		Target Met

		Target Not


Met

		Exceeds Target

		Target Met

		Target Not


Met

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met



		

		

		

		

		

		

		

		

		

		



		Demographics Data



		2

		0

		0

		5

		0

		0

		1

		2

		0



		Special Considerations


CEC 1.2 


IGC-IIC.1.S1

		2

		0

		0

		5

		0

		0

		1

		2

		0



		Present Levels of Academic Achievement

CEC 1.2, 4.2, 4.3


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2, IGC-ICC.4.S3



		1

		1

		0

		2

		3

		0

		1

		2

		0



		Present Level of Functional Performance


CEC 1.2, 4.1, 4.2, 4.3


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S1, IGC-IIC.4.S2, IGC-ICC.4.S3

		1

		1

		0

		2

		3

		0

		2

		1

		0



		Present levels related to current postsecondary transition goals


CEC 1.2, 4.2, 4.3


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2, IGC-ICC.4.S3

		1

		1

		0

		1

		4

		0

		2

		1

		0



		How the disability affects involvement and progress in general education & progress in general education curriculum

CEC 1.2, 4.2, 4.3


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2, IGC-ICC.4.S3

		1

		1

		0

		3

		2

		0

		2

		1

		0



		Strengths, Academic, developmental, and functional needs related to student’s disability


CEC 1.2, 4.2, 5.1


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2,  IGC-IIC.5.K1



		2

		0

		0

		2

		3

		0

		3

		0

		0



		Postsecondary Education and Training, Employment, and Independent Living


CEC 1.2, 5.1, 5.5


IGC-IIC.1.S1, IGC-IIC5.S9, IGC-IIC5.S27

		1

		1

		0

		2

		3

		0

		3

		0

		0



		State Assessments  and Local Assessments


CEC 1.2, 4.1


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S3, IGC-IIC.4.S4, IGC-IIC.4.S6




		2

		0

		0

		3

		2

		0

		3

		0

		0



		Measurable Annual Goal(s) (MAG)


CEC 1.2, 3.2, 3.3, 5


IGC-IIC1.S1, IGC-IIC5.S24, others in 5 depending on what the MAG is related to




		2

		0

		0

		4

		1

		0

		3

		0

		0



		How and when the student’s progress toward meeting the goal will be measured


CEC 4.1, 4.2, 4.3


IGC-IIC.4.K1, IGC-IIC.4.S3, IGC-IIC.4.S4, IGC-IIC.4.S6

		2

		0

		0

		3

		2

		0

		3

		0

		0



		Program Modifications and Specially Designed Instruction (SDI) (including adaptations) and Related Services


CEC 1.2, 5.1


IGC-IIC.5.S1, IGC-IIC.5.S7, IGC-IIC.5.S23, IGC-IIC.5.S30

		1

		1

		0

		3

		2

		0

		3

		0

		0



		Supports for School Personnel

		2

		0

		0

		5

		0

		0

		2

		1

		0



		Extended School Year

		2

		0

		0

		5

		0

		0

		3

		0

		0



		Educational Placement

		2

		0

		0

		5

		0

		0

		3

		0

		0





Mid-Level Special Education Majors


		Components and Standards

		Fall 2017

		Spring 2017

		Fall 2016



		

		N = 1

		N = 2

		N = 7



		

		Exceeds Target

		Target Met

		Target Not


Met

		Exceeds Target

		Target Met

		Target Not


Met

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met



		

		

		

		

		

		

		

		

		

		



		Demographics Data



		1

		0

		0

		1

		1

		0

		5

		2

		0



		Special Considerations


CEC 1.2 


IGC-IIC.1.S1

		1

		0

		0

		2

		0

		0

		5

		2

		0



		Present Levels of Academic Achievement

CEC 1.2, 4.2, 4.3


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2, IGC-ICC.4.S3



		0

		1

		0

		0

		1

		1

		4

		3

		0



		Present Level of Functional Performance


CEC 1.2, 4.1, 4.2, 4.3


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S1, IGC-IIC.4.S2, IGC-ICC.4.S3

		0

		1

		0

		0

		1

		1

		4

		3

		0



		Present levels related to current postsecondary transition goals


CEC 1.2, 4.2, 4.3


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2, IGC-ICC.4.S3

		1

		0

		0

		2

		0

		0

		7

		0

		0



		How the disability affects involvement and progress in general education & progress in general education curriculum

CEC 1.2, 4.2, 4.3


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2, IGC-ICC.4.S3

		1

		0

		0

		0

		1

		1

		6

		1

		0



		Strengths, Academic, developmental, and functional needs related to student’s disability


CEC 1.2, 4.2, 5.1


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S2,  IGC-IIC.5.K1



		1

		0

		0

		0

		1

		1

		5

		2

		0



		Postsecondary Education and Training, Employment, and Independent Living


CEC 1.2, 5.1, 5.5


IGC-IIC.1.S1, IGC-IIC5.S9, IGC-IIC5.S27

		1

		0

		0

		2

		0

		0

		5

		2

		0



		State Assessments  and Local Assessments


CEC 1.2, 4.1


IGC-IIC.1.S1, IGC-IIC.4.K1, IGC-IIC.4.S3, IGC-IIC.4.S4, IGC-IIC.4.S6




		0

		1

		0

		1

		0

		1

		5

		2

		0



		Measurable Annual Goal(s) (MAG)


CEC 1.2, 3.2, 3.3, 5


IGC-IIC1.S1, IGC-IIC5.S24, others in 5 depending on what the MAG is related to




		1

		0

		0

		1

		0

		1

		4

		3

		0



		How and when the student’s progress toward meeting the goal will be measured


CEC 4.1, 4.2, 4.3


IGC-IIC.4.K1, IGC-IIC.4.S3, IGC-IIC.4.S4, IGC-IIC.4.S6

		1

		0

		0

		1

		1

		0

		4

		3

		0



		Program Modifications and Specially Designed Instruction (SDI) (including adaptations) and Related Services


CEC 1.2, 5.1


IGC-IIC.5.S1, IGC-IIC.5.S7, IGC-IIC.5.S23, IGC-IIC.5.S300

		1

		0

		0

		0

		1

		1

		5

		2

		0



		Supports for School Personnel

		1

		0

		0

		1

		0

		1

		7

		0

		0



		Extended School Year

		1

		0

		0

		1

		1

		0

		6

		1

		0



		Educational Placement

		1

		0

		0

		2

		0

		0

		0

		0

		0





IEP assessment


Assessment 3: Unit Plan  

a. Description: This assessment is completed in the candidate’s student teaching placement. The purpose of the assessment is to demonstrate candidates’ ability to plan an appropriate sequence of instruction based on obtained summative and formative pre-assessment data, provide instruction, conduct formative pre and post assessments to document student learning, and reflect on student achievement and possible changes in teaching that might impact student learning. This assessment is completed in the candidates’ student teaching experience. The teacher candidate must develop a series of learning activities centered on a central topic (unit) in their special education placement. The unit may be developed exclusively for the instruction in the special education classroom or in inclusive settings in conjunction with other instruction personnel. The topic of the unit may be selected from any area mutually agreed upon by the cooperating professional and the university supervisor. The unit is to be implemented with students in the setting decided upon by the candidate and cooperating teacher. Candidates must meet or exceed target on each element of the unit plan. If a candidate does not achieve acceptable on any element, the college supervisor remediates and adjustments are implemented. 

b. Alignment with CEC Standards


Those CEC standards which align most closely to this assessment are listed below:

Standard 1: Learner Development and Individual Learning Differences: Beginning special education professionals understand how exceptionalities may interact with development and learning and use this to provide meaningful and challenging learning experiences for individuals with exceptionalities.


Standard 3: Curricular Content Knowledge: Beginning special education professionals use knowledge of general and specialized curricula to individualize learning for individuals with exceptionalities. 

Standard 4: Beginning special education professionals use multiple methods of assessment and data sources in making educational decisions. 

Standard 5: Beginning special education professionals select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with exceptionalities. 

c. Summary and Analysis of Data Findings


Over the 3 applications of this assessment all but one of teacher candidates met or exceeded the target in all areas of the unit plan. We will continue to monitor this assessment in the future. The one teacher candidate who did not meet the target was an intervention specialist major who did not complete the assignment. 

d. Interpretation of How Data Provides Evidence That CEC Standards Have Been Met


The data indicates that the teacher candidates are meeting the standards outlined above. All of the teacher candidates who attempted the assignment in all programs successfully completed the unit plan as outlined by the rubric. The findings suggest that the candidates can successfully plan a sequence of lessons based on assessment data, provide effective instruction, document learning, and reflect on student achievement making changes when needed. Each semester members of the Special Education Committee review the assignment in detail and any suggestions for improvement are noted. No significant changes were made in this assessment during the 3 applications reported. 

e. Description of the Assessment/Assessment Tool


Candidates must develop a unit plan consisting of a unit goal including Pennsylvania Academic Standards, a pretest, at least five lesson plans, a posttest, and a unit critique and self reflection. The unit must reflect evidence based instructional strategies to individualize instruction. They should promote positive learning and appropriately modify the learning environment for individuals with exceptional learning needs. The unit should enhance the learning of critical thinking, problem-solving, and performance skills of individuals with exceptional learning needs. The lesson plans must follow the provided lesson plan format that emphasizes explicit modeling, efficient guided practice and independent practice to assure acquisition and fluency. Lessons should show that they are modified based on ongoing analysis of the individual’s learning progress. They should include diverse instructional materials. Unit data should be analyzed on an ongoing basis and changes should be made based on this data. The candidate must conduct self evaluation of each lesson taught and the unit as a whole.

f. Scoring Guide   

Unit Plan Rubric  


		Section 

		Exceeded Target 

		Target Met 

		Target Not Met 



		Unit Goal and PA 
Academic 
Standards (CEC  5)

		· Goal is written in ABCD format and is long term to provide multiple lessons. 

· PA Academic Standards 
or Anchors are aligned to goals and objectives

· Goal incorporates scope and sequence of the general curriculum



		· Goal is written in ABCD format and is long term to 
provide multiple lessons. PA Academic Standards 
or Anchors are aligned to goals and objectives 

· Goal incorporates some of the scope and sequence of the general curriculum

		· Goal is not written in ABCD format and is not 
long term to provide multiple lessons. 

· PA 
Academic Standards or Anchors are not aligned 
to goals and objectives or not listed 

· Goal does not incorporate the scope and sequence of the general curriculum



		Unit Pretest 

(CEC 3, 4)

		• Addresses 90—100% of short term objectives that represent learning of critical thinking, problem solving, and performance skills, 
• Addresses goal for unit 
• Appropriate method of measurement used 
• All content sampled 
• Appropriate item type

Assessment is adapted and modified as necessary to accommodate the unique ability and needs of individuals with exceptional learning needs

		• Addresses 80-89% of short term 
objectives that represent learning of 
critical thinking, problem solving, and 
performance skills, 
• Addresses goal for unit 
• Appropriate method of measurement 
used 
• All content sampled 
• Appropriate item type 

Assessment is somewhat adapted and modified as necessary to accommodate the unique ability and needs of individuals with exceptional learning needs

		• Addresses less than 79% of short term objectives that represent learning of critical thinking, problem solving, and performance skills. 
• Does not address goal for unit 
• Does not use appropriate method of measurement 
• Some content not sampled 
• Use of inappropriate item type 

Assessment is not adapted and modified as necessary to accommodate the unique ability and needs of individuals with exceptional learning needs



		Unit Lesson Plans (CEC 1, 3, 5)

		• Sequenced in level of scope and difficulty; 
• clear behavioral objectives written in ABCD 
format; 
• PA Standards aligned to goal and objectives; all 
components of a lesson plan are included (Intro; 
Modeling; guided practice; independent practice; 
review/closure; evaluation and critique); 
• student performance data is listed by 
objective(s); 
• an analysis of the data is made and possible 
changes or additional instruction/modifications 
needed for the next lesson are planned. 

Based on pretest results


Appropriate adaptations and assistive technology for all individuals is evident in the lessons


Use of research supported instructional strategies and practices is evident in the lesson

		• Somewhat sequenced in level of scope and difficulty; 
• Clear behavioral objectives written in ABCD 
format; 
• PA Standards aligned to goal and objectives; all 
components of a lesson plan are included (Intro; 
Modeling; guided practice; independent practice; 
review/closure; evaluation and critique); 
• student performance data is listed by objective(s), 
• Some Appropriate adaptations and assistive technology for all individuals is evident in the lessons


Some lessons are based on pretest results


Use of a few research supported instructional strategies and practices is evident in the lesson

		• May or may not be sequenced in level of scope and difficulty; 
• behavioral objectives not written in ABCD format or are unclear; 
• No PA Standards; not all components of a lesson plan are included (Intro; Modeling; guided practice; independent practice; review/closure; evaluation and critique) 
• the components lack sufficient detail to determine planning skills; 
• no student performance data give on the objectives 
no analysis made about student performance. 

Not based on pretest results


No appropriate adaptations and assistive technology for all individuals is evident in the lessons


No use of research supported instructional strategies and practices is evident in the lesson



		Unit Posttest 

(CEC 4)

		• Posttest is aligned to pretest in level of 
difficulty and uses modified assessment strategies when needed
• scope and sequence of skills and provides 
sufficient sampling of target skills; 
• matches the learning objectives of each of the 
lessons and unit goal; 
• creates a chart illustrating the pre and post data is given 
along with an analysis of student performance; 
• teacher candidate reflects on changes that could 
be made to improve student performance. 

		• Posttest is aligned to pretest in level of difficulty, 
• scope and sequence of skills and provides 
sufficient sampling of target skills; 
• matches the learning objectives of each of the 
lessons and unit goal; 
• creates a chart illustrating the pre and post data is given 
along with an analysis of student performance. 

		• Posttest is not aligned to pretest in level of difficulty, 
• scope and sequence of skills and does not provide sufficient sampling of target skills; 
• a weak match between learning objectives and test items; 
• no data chart provided or analysis of student performance. 



		Use of  instructional materials & resources (CEC 5)

		• Instructional materials are diverse,  adapted to students’ needs,  illustrates the concepts being taught, developed using the principles of universal design, resource material include a variety of sources and technology 

		•Instructional materials meet students’ needs, the materials illustrate concepts being taught, use some principles of universal design and 
 include a variety of sources and/or technology. 

		•Instructional materials are not diverse, do not match students’ needs, or does not illustrates the concepts being taught 
no consideration to using the principles of universal design;  resource materials do not include a variety of sources and/or technology 



		Critique of unit and self-reflection


(CEC 3)

		Teacher candidate analyzes unit data results and notes from individual lessons to reflect on one’s practice to improve instruction and guide professional practice; conducts self-evaluation of instruction; uses verbal and written language effectively

		Reflects on one’s practice to improve instruction and guide professional practice; conducts self-evaluation of instruction; uses verbal and written language effectively

		Reflects on students’ behavior rather than teacher behavior, self-reflection focuses only on the positives and does not show depth in self-evaluating instruction, quality of the critique is poorly written.





· The rating of target not met is be given if any indicator within category target not met is present.


· The rating of target met  is given if all indicators within category of target met are present, or one indicator within target met  and one or more indicators within target exceeded are present.


· The rating of target exceeded is given if all indicators within category target exceeded are present.


Definition of Terms:


Exceeds target—meets most or all of the criteria as described in the standards for professional associations (CEC).


Target met—meets some of the criteria as described in the standards for professional associations but not others


Target not met—does not meet the criteria as described in the standards for professional associations 


g. Candidate Data


 DUAL Early Childhood/Special Education Majors


		Components and Standards

		Fall 2017

		Spring 2017

		Fall 2016



		

		N = 9

		N = 19

		N = 10



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 

Target Met

		1 Target Not Met

		3 Exceeds Target

		2 

Target Met

		1


Target Not Met



		Unit Goal and PA Academic Standards

(CEC 5)

		9

		0

		0

		17

		2

		0

		10

		0

		0



		Unit Pretest 


(CEC 3, 4)

		9

		0

		0

		18

		1

		0

		10

		0

		0



		Unit Lesson Plans

(CEC 1, 3, 5)

		9

		0

		0

		14

		5

		0

		10

		0

		0



		Unit Posttest

(CEC 4)

		9

		0

		0

		18

		1

		0

		10

		0

		0



		Use of Instructional Materials & Resources (CEC 5)

		9

		0

		0

		17

		2

		0

		10

		0

		0



		Critique of Unit and Self-Reflection (CEC 3)

		9

		0

		0

		19

		0

		0

		10

		0

		0





Intervention Specialist Majors


		Components and Standards

		Fall 2017

		Spring 2017

		Fall 2016



		

		N = 4

		N = 3

		N = 2



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 

Target Met

		1 Target Not Met

		3 Exceeds Target

		2 

Target Met

		1


Target Not Met



		Unit Goal and PA Academic Standards

(CEC 5)

		2

		1

		1

		3

		0

		0

		1

		1

		0



		Unit Pretest 


(CEC 3, 4)

		3

		0

		1

		3

		0

		0

		9

		0

		0



		Unit Lesson Plans

(CEC 1, 3, 5)

		2

		1

		1

		3

		0

		0

		9

		0

		0



		Unit Posttest

(CEC 4)

		3

		0

		1

		3

		0

		0

		9

		0

		0



		Use of Instructional Materials & Resources (CEC 5)

		1

		2

		1

		3

		0

		0

		8

		1

		0



		Critique of Unit and Self-Reflection (CEC 3)

		3

		0

		1

		3

		0

		0

		9

		0

		0





Mid-Level Special Education Majors


		Components and Standards

		Fall 2017

		Spring 2017

		Fall 2016



		

		N = 2

		N = 6

		N = 1



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 

Target Met

		1 Target Not Met

		3 Exceeds Target

		2

 Target Met

		1


Target Not Met



		Unit Goal and PA Academic Standards

(CEC 5)

		2

		0

		0

		4

		2

		0

		1

		0

		0



		Unit Pretest 


(CEC 3, 4)

		2

		0

		0

		6

		0

		0

		1

		0

		0



		Unit Lesson Plans

(CEC 1, 3, 5)

		2

		0

		0

		3

		3

		0

		1

		0

		0



		Unit Posttest

(CEC 4)

		2

		0

		0

		6

		0

		0

		1

		0

		0



		Use of Instructional Materials & Resources (CEC 5)

		2

		0

		0

		5

		1

		0

		1

		0

		0



		Critique of Unit and Self-Reflection (CEC 3)

		2

		0

		0

		5

		1

		0

		1

		0

		0





Unit plan assessment


Assessment 4: Student Teacher Performance Profile (STPP)

a. Description: The Department of Special Education at Clarion University uses the STPP as a summative assessment. This evaluation is completed at the end of the candidate’s eight-week student teaching placement. It is a comprehensive assessment that evaluates content as well as pedagogy and professional knowledge, skills, and dispositions. Throughout their placements, students are given feedback by the cooperating teacher and the university supervisor that prepares them for this final assessment. The ratings on the evaluation are a collaborative effort by the cooperating teacher and the university supervisor. The evaluation is discussed with the candidate before it is signed by each party. 

b. Alignment with CEC Standards:  

Those CEC standards which align most closely to this assessment are listed below:

Standard 1: Learner Development & Individual Learning Differences

Candidates must understand diverse learners’ academic needs and impact of family and cultures when they develop lesson plans. When teaching, candidates select and employ different types of teaching strategies and appropriate modifications or accommodations for addressing individual differences. 


Standard 2: Learning Environments

The learning environment is described in the Classroom Environment section, and candidates demonstrate effective management of teaching and learning. Candidates must maintain a positive classroom climate. They act as role models by respecting those who are from different cultures, gender, and disabilities. In addition, they employ effective behavior management plans that consider clear behavior expectation, student motivations, and individual preferences. 

Standard 3: Curricular Content Knowledge 


Beginning special education professionals use knowledge of general and specialized curricula to individualize learning for individuals with exceptionalities. 

Standard 4: Assessment

Candidates must assess learners continuously during their student teaching placement. They must use a variety of formal and informal instructional evaluation procedures, including continually progress monitoring. Candidates must use data collected from these assessment to develop or modify instruction.  

Standard 5: Instructional Planning & Strategies


 Implementing instruction is the most important feature in the STPP. Candidates must deliver effective instruction in the classroom by selecting, adapting, and using appropriate instructional strategies and materials. Candidates develop goals and objectives for individualized education plans and lessons. They identify and prioritize students’ needs, and develop appropriate instructional contents, materials, strategies, and assessments that respond students’ differences


Standard 6: Professional Learning & Ethical Practice

Candidates must demonstrate appropriate professionalism in their behaviors, communication, and attitude. Candidates demonstrate effective communication, fulfill ethical and professional responsibilities, and interact appropriately with other colleagues and learners.  Candidates are encouraged to be “reflective teachers”, constantly checking their own strengths and weaknesses and implementing alternatives to show continuous improvement. 


Standard 7: Collaboration

Candidates demonstrate effective collaboration and interpersonal skills with their cooperative teacher, other colleagues, learners, and families throughout their student teaching experience.

c. Summary and Analysis of Data Findings


The data indicates that the teacher candidates are meeting the standards outlined above. All teacher candidates in all programs successfully met the indicators in the STPP at the exceeded or met target level as outlined by the rubric.  


 d. Interpretation of How Data Provides Evidence That CEC Standards Have Been Met


The STPP is administered at the end of the candidates’ student teaching experience.  The data indicates that they are meeting the standards outlined above. Each semester members of the Special Education Committee review the assignment in detail and any suggestions for improvement are noted. No significant changes have been made in the overall structure of this assessment because the form is a required form. The special education specific STPP rubric was changed in order to address feedback from the previous National Recognition Report. This feedback addressed the lack of defined ratings, lack of clear feedback to candidates, and lack of mastery of the major elements of the CEC preparation standard. There was also a lack of alignment to the specialty set. To address these issues the STPP rubric was revised to include a clearer definition of each rating, more observable items under each rating, and a clearer alignment to the major elements of the CEC preparation standard and the specialty set. The previous rubric used was also a product rubric as opposed to a process rubric. The new version of the STPP rubric is a process rubric that can help supervisors provide feedback to the teacher candidate regarding their mastery of the CEC preparation standards.   Additionally, the STPP is scored on a four point scale. This is different than our other assessments but is based on what is required by the state. We are providing 2 sets of data with the fall of 2017 data being based on the new rubric. We can still provide data for spring 2017 since the headings and indicators that students are rated on have not changed. 

e. Description of Assessment/Assessment Tool

The Student Teacher Performance Profile (STPP) tool is used by all university supervisors and cooperating teachers for all student teachers regardless of discipline. It is completed at the end of each eight week student teaching placement. Additionally, the Department of Special Education has developed a special education rubric that makes each area of the STPP form specific to our discipline. University supervisors and cooperating teachers fill out the special education rubric and then transfer the data onto the university wide STPP form to report data to the state. Candidates are made aware of these forms at the beginning of their student teaching placements and are provided feedback specific to the areas on the forms to prepare them for this summative evaluation. After the form is completed the student teacher conferences with the cooperating teacher and the university supervisor regarding scores received.

f. Scoring Guide


Clarion University Student Teaching Performance Profile (STPP)


		Criteria

		Number of Candidates Receiving Each Rating



		

		O

		C

		S

		U

		NA



		Planning and Preparation CEC 1, 3, 4, 5, 6, 7

		

		

		

		

		



		A. Understands content knowledge.

		

		

		

		

		



		B. Develops goals and objectives for instruction.

		

		

		

		

		



		C. Demonstrates understanding of instructional planning.

		

		

		

		

		



		D. Sets expectations for learners.

		

		

		

		

		



		E. Incorporates outside resources into instructional plans.

		

		

		

		

		



		F. Selects/determines assessment strategies.

		

		

		

		

		



		G. Collaborates with other professionals as instructional partners.

		

		

		

		

		



		The Classroom Environment CEC 2, 3

		

		

		

		

		



		A. Demonstrates and encourages a positive disposition for learning.

		

		

		

		

		



		B. Exhibits respect for individual differences, diversity, and equity (cultural and gender).

		

		

		

		

		



		C. Maintains on-task and engaged-time behaviors.

		

		

		

		

		



		D. Manages classroom behaviors.

		

		

		

		

		



		E. Creates visual displays to enhance learning.

		

		

		

		

		



		F. Organizes physical space and materials.

		

		

		

		

		



		G. Demonstrates understanding of pedagogical content knowledge.

		

		

		

		

		



		Instruction CEC 4, 5

		

		

		

		

		



		A. Communicates directions and expectations.

		

		

		

		

		



		B. Uses a variety of strategies.

		

		

		

		

		



		C. Measures learner knowledge, skills, and dispositions using a variety of assessments.

		

		

		

		

		



		D. Reflects on learner progress and adapts instruction.

		

		

		

		

		



		E. Utilizes dimensions of classroom time.

		

		

		

		

		



		F. Expresses oral and written language.

		

		

		

		

		



		G. Responds verbally and non-verbally to learners.

		

		

		

		

		



		H. Demonstrates knowledge of motivation.

		

		

		

		

		



		I. Integrates audiovisual equipment and technology into instruction.

		

		

		

		

		



		J. Implements creative and original instruction.

		

		

		

		

		



		K. Demonstrates questioning skills.

		

		

		

		

		



		Professionalism CEC 6, 7

		

		

		

		

		



		A. Communicates professionally with learners and their families.

		

		

		

		

		



		B. Communicates professionally within the educational community.

		

		

		

		

		



		C. Meets professional responsibilities.

		

		

		

		

		



		D. Accepts constructive feedback.

		

		

		

		

		



		E. Responds to constructive feedback to improve teaching.

		

		

		

		

		





Rating Scale:


O=Outstanding


C=Competent


S=Satisfactory


U=Unsatisfactory


NA=Not Applicable

Special Education Discipline Specific Rubric

		Student Teaching Performance Profile (STPP) Rubric 



This rubric details the levels of performance for each objective in the first four sections of the Student Teaching Performance Profile.  



This rubric is to be used to determine the student teacher’s performance in these sections. Consultation with the University Supervisor is suggested with this section. 



		I. Planning and Preparation  




		Standards 

		Performance

Indicators

		Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.

		Target Not Met 


Sometimes & basically meets the criteria as defined.

		Unacceptable

Rarely or superficially meets the criteria as defined.



		CEC 3.1, 6.2


ICG-IIC.6.K1

		1. Understands content knowledge. 






		Teacher candidate:


· Displays extensive content knowledge central to the concepts and structures of the discipline. 

· Plans reflect content appropriate pedagogy that develops across curriculular content areas.

· Plans build on pre-requisite knowledge including both content and information based on definitions and identification of individulas with exceptionalities 


		Teacher candidate: 



· Displays substantial content knowledge. 



· Plans reflect content appropriate pedagogy 



		Teacher candidate: 



· Displays basic content knowledge. 



· Plans reflect a minimal understanding of content specific pedagogy. 


		Teacher candidate: 



· Displays little content knowledge 



· Plans reflect a lack of knowledge of content specific pedagogy 




		CEC 1.1, 1.2


IGC-IIC.1.K1


IGC-IIC.1.K2


IGC.IIC.1K4

		2. Knowledge of students – Learner Development

		Teacher candidate:


· Plans reflect a knowledge of development.


· Plans incorporate developmentally appropriate yet challenging materials reflecting an understanding that learners vary across cognitive, linguistic, social, emotional, and physical area that can include medical aspects, sensory differneces, diagnosis, communication, and level of exceptionality. 




		Teacher candidate:


· Plans reflect a knowledge of adolescent development.


· Plans incorporate developmentally appropriate materials reflecting a basic understanding that learners vary across cognitive, linguistic, social, emotional, and physical areas. Not all areas are considered.




		Teacher candidate:


· Plans incorporate developmentally appropriate materials but reflect no variety based on learner differences.




		Teacher candidate:


· Plans are not developmentally appropriate and reflect no knowledge of learner differences.






		CEC 1.2, 3.3, 5.1


IGC-IIC.1.S1


IGC-IIC.5.K1




		3. Knowledge of students- Student needs

		Teacher candidate: 


· Plans reflect differentiation based on leaner differences including development, culture, interests, and proficiencies. 

· Prepares highly effective general and specialized materials & resources reflecting appropriate accommodations and modifications to make them accessable for all students to learn. 


		Teacher candidate: 



· Plans reflect differentiation based on leaner differences but focus on one area such as interest of the students without cultural or ethnic consideration.


· Prepares effective materials and resources reflecting appropriate accommodations enabling all students to learn. 

		Teacher candidate: 



· Plans reflect an attempt at differentiation but strategies are not appropriate for the differences of these particular students.

· Prepares materials and resources reflecting appropriate accommodations enabling some students to learn. 

		Teacher candidate: 

· Plans reflect no attempt at differentiation for learner differences.

· Prepares materials and resources that do not reflect appropriate accommodations enabling all students to learn. 




		CEC 5.1


IGC-IIC.5.S24

		4.  Selecting Instructional Outcomes- Developing Goals and Objectives 





		Teacher candidate: 



· Identifies and selects clear, measurable, and realistic objectives that consider individual abilities and consistently reflect a balance of key concepts and skills and taking into account individual differences and learner needs 

(e.g. gender, culture, socioeconomic, diversity). 


		Teacher candidate: 



· Identifies and selects clear, measurable, and realistic objectives frequently reflecting balance of key concepts and skills, taking into account individual differences and learner needs 


(e.g. gender, culture, socioeconomic, diversity). 


		Teacher candidate: 



· Identifies and selects objectives that are only moderately clear, measurable, and realistic usually reflecting a minimal balance of key concepts and skills, little attention to individual differences and learner needs 

(e.g. gender, culture, socioeconomic, diversity). 


		Teacher candidate: 



· Identifies and selects objectives that are not clear, measurable or realistic reflecting no balance of key concepts and skills and no attention to individual differences and learner needs 



(e.g. gender, culture, socioeconomic, diversity). 







		CEC 3.1


IGC-IIC.5.KS1

		  5. 
Appropirately sequences and organized instructional plan  






		Teacher Candidate:


· Designs well organized, logically sequenced, coherent, developmentally appropriate instructional plans reflecting creativity and originality in order to develop meaningful learning progressions for invididuals with exceptionalities.

		Teacher Candidate:


· Designs well organized, logically sequenced, coherent, developmentally appropriate instructional plans.  


		Teacher Candidate:


· Designs organized, sequenced, developmentally appropriate instructional plans.


		Teacher Candidate:


· Designs disorganized, developmentally inappropriate instructional plans. There is no apparent sequence to planning.




		CEC 5.4


IGC-IIC. 5.K1


IGC-IIC.5.S1

		6. Demonstrates understanding of instructional planning-active engagement 


		Teacher candidate: 



· Plans for a wide variety of strategies to facilitate active engagement in the learning-teaching process and consider the communication needs of the individuual with exceptionalites to enhance engagement within the classroom. 

		Teacher candidate: 



· Plans for a variety of  strategies to facilitate active engagement in the learning-  teaching process.

		Teacher candidate: 



· Plans a few strategies to facilitate active engagement in the learning-teaching process. 

		Teacher candidate: 



· Plans strategies in which learners are passive in the learning-teaching process.



		CEC 5.6, 5.7


IGC-IIC.5.S24

		7. Demonstrates understanding of instructional planning- models, structure, and grouping 

		Teacher candidate: 



· Plans using appropriate lesson including problem solving and critical thinking that promotes mastery of skill and generalization

· Plans reflect appropriate lesson structure depending on model.


· Plans reflect deliberate grouping and instructional groups depending on model.

		Teacher candidate: 



· Plans using a limited variety lesson including problem based solving,  and critical thinking that may promote mastery and generalization 


· Plans reflect appropriate lesson structure depending on model.


· Instructional grouping is attempted but may not be deliberate or appropriate for model.




		Teacher candidate: 



· Some variety in teaching models attempted but revert back to teacher-centered models for main source of instruction.

· Lesson structure is appropriate for the model but is mainly teacher centered.

· Grouping is random or student directed.






		Teacher candidate: 



· Plans mainly using teacher centered models.

· Lesson structure is appropriate for the model.

· No grouping is attempted.



		CEC 2.2, 5.2


ICG-IIC.5.S1


IGC-IIC.5.S25

		8. 
Incorporates outside resources into instructional plans.  






		Teacher candidate: 



· Extensively draws upon educational research in the planning process. 



· Integrates a wide-range of appropriate print, nonprint, and multimedia and technological resources to facilitate learner understanding. 

· Incorporates highly interesting and motivating material to enhance learning. 


		Teacher candidate: 



· Usually draws upon 
educational research in the planning process. 

· Integrates appropriate print, non-print, multi-media, and technological resources to 
facilitate learner understanding. 



· Incorporates interesting and motivating material to enhance learning. 



 


		Teacher candidate: 



· Recognizes the need for research but does not draw upon educational research in the planning process. 



· Integrates limited appropriate print, non-print, and multi-media and technological resources to facilitate learner understanding. 



· Incorporates some material to enhance learning. 


		Teacher candidate: 



· Recognizes little or no need for drawing upon educational research in the planning process. 

· Integrates little or no print, nonprint, and multi-media and technological resources to facilitate learner understanding.

· Incorporates little or no interesting and motivating material to enhance learning. 




		CEC 4.1

		9. 
Selects/determines assessment strategies – Congruence with outcomes

		Teacher candidate:

· Aligns highly effective assessment strategies with the learning goals and objectives of a teaching episode and clearly specifies the alignment within the 



instructional plan.

		Teacher candidate:

· Aligns effective assessment strategies with the learning goals and objectives of a teaching episode and specifies the alignment within the instructional plan. 



		Teacher candidate:

· Aligns basic assessment strategies with the learning goals and objectives of a teaching episode but does not specify the alignment within the instructional plan.

		Teacher candidate:

· Aligns little or no assessment strategies with the learning goals and objectives of a teaching episode and does not specify the alignment within the instructional plan.



		CEC 4.1


IGC-IIC.4.S3

		10. 
Selects/determines assessment strategies-types of assessments  



 


		Teacher candidate: 



· Plans reflect extensive understanding of authentic assessment. 

· Incorporates a wide variety of formative and summative assessment techniques. 

· Designs challenging assessment 
strategies that effectively accommodate learners’ interests and preferences.


		Teacher candidate: 



· Plans reflect substantial understanding of authentic assessment. 

· Incorporates a variety of formative and summative assessment techniques. 

· Designs assessment 



strategies that effectively accommodate learners’ interests and preferences. 


		Teacher candidate: 



· Plans reflect basic understanding of authentic assessment 



· Incorporates some formative and summative assessment techniques. 



· Designs assessment strategies that accommodate learners’ interests and preferences. 


		Teacher candidate: 



· Displays little understanding of authentic assessment. 



· Incorporates few formative and summative assessment techniques. 

· Designs assessment strategies that do not accommodate learners’ interests and preferences. 




		CEC 4.3

		11. 
Use of data for planning 



 


		Teacher candidate: 

· Analyzes learner data from both formative and summative assessment;

· Appropriately uses the data to plan instruction and assessments.

		Teacher candidate: 



· Analyzes learner data from both formative and summative assessment;


· Does not effectively use data to plan instruction and assessments




		Teacher candidate: 



· Attempts to analyze data from either formative or summative assessments but does not use this data for planning.

		Teacher candidate: 



· Does not analyze learner data and does not use the data to plan assessments





		II. Classroom Environment 





		Standards 

		Performance

Indicators

		 Exceeded Target

Consistently & Extensively meets the criteria as defined.



		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.





		CEC 2.1


IGC-IIC.2.S4

		1. Creating an Environment of Respect and Rapport 


		Teacher candidate: 



· Uses highly appropriate verbal and nonverbal responses to promote a positive learning environment that is safe, inclusive, and culturally responsive.

· Constructs positive rapport consistently with learners using class greetings, positive feedback, and encouragement. 

· Models and encourages appropriate interactions between students. 


		Teacher candidate: 



· Uses appropriate verbal and nonverbal responses to promote a positive learning environment. 



· Attempts to construct positive rapport with all learners using class greetings, positive 
feedback, and encouragement; rapport building is effective only with specific learners.

· Encourages appropriate interactions between students.


		Teacher candidate: 



· Uses appropriate verbal and nonverbal responses. 



· Constructs rapport with learners using positive feedback and encouragement only with particular individuals.

· Is unaware of student interactions.

		Teacher candidate: 



· Uses inappropriate verbal and nonverbal responses. 



· Does not construct positive rapport with learners. 



· Ignores or encourages inappropriate student interactions.



		CEC 2.1, 2.2


IGC-IIC.2.S8

		2. Creating a culture for learning

		· Consistently shows genuine enthusiasm for learning while building excitement and generating interest in subject matter through motivational and instructional interventions. 



· Consistently builds and sustains an instructional environment of acceptance, encouraging 

creativity, independence, inquisitiveness, and risktaking.  


· Sets appropriately differentiated yet challenging expectations for student learning.


		· Usually shows genuine enthusiasm for learning while building excitement and generating interest in subject matter. 



· Frequently builds and sustains an instructional environment of acceptance, encouraging creativity, inquisitiveness, and risktaking. 


· Sets appropriately differentiated expectations for student learning.

		· Shows some enthusiasm for learning but does not build excitement or generate interest in subject matter. 




 Sometimes builds and sustains an instructional environment of acceptance, encouraging creativity.


· Sets expectations for student learning that may prove to challenging or too low for particular students.

		 Lacks enthusiasm for learning and does not build excitement or generate interest in subject matter. 



· Does not build or sustain an instructional environment or acceptance, encouraging creativity.


· Does not communicate expectations for learning.



		CEC 2.3, 6.1


IGC-IIC.6.K2


IGC-IIC.6.K9




		3. Manages classroom behaviors. 



 


		Teacher candidate: 



· Communicates rules, procedures, and expectations clearly, convincingly, consistently, and appropriately to the situation. 



· Maintains a consistent, high state of awareness of the total environment. 

· Circulates consistently to monitor on-task and engaged-time behaviors. 




· Consistently holds learners accountable for unacceptable behavior and follows through with classroom management procedures clearly and convincingly. 



· Uses proximity, eye 
contact, voice quality, and/or body language appropriate to the situation in a clear, 
convincing, and consistent manner. 



· Utilizes positive reinforcement for appropriate behavior clearly, convincingly, and consistently. 



· Responds to the management of classroom behaviors with a high level of sensitivity and knows the ethical priciples and practices associated with behavior management 

· Appropriately intervenes safely when an individual is in crisis 

		Teacher candidate: 



· Communicates rules, procedures, and expectations clearly, convincingly, and appropriately to the situation. 



· Maintains a consistent state of awareness of the total environment. Circulates frequently to monitor on-task and engaged-time behaviors. 



· Frequently holds learners accountable for unacceptable behavior and follows through with classroom management and procedures clearly. 



· Uses proximity, eye 
contact, voice quality, and/or body language appropriate to the situation in a clear manner. 



Utilizes positive reinforcement for 
appropriate behavior clearly and frequently. 



· Responds to the management of classroom behaviors with sensitivity.

		Teacher candidate: 



· Communicates rules, procedures, and  
expectations clearly and appropriately to some situations. 



· Maintains an awareness of the environment some of the time. 



· Circulates sometimes to monitor ontask and engaged-time behaviors.

· Sometimes holds learners accountable for unacceptable behavior and follows through with classroom management procedures. 



· Uses proximity, eye contact, voice quality, and/or body language appropriate to the situation in a limited manner. 



· Utilizes positive reinforcement for appropriate behavior sometimes. 



· Responds to the management of classroom behaviors with limited sensitivity. 


		Teacher candidate: 



· Demonstrates little or no evidence of communicating rules, procedures, and expectations. 



· Lacks an awareness of the environment. 

· Does not circulate to monitor on-task and engaged-time behaviors



· Does not hold learners accountable for unacceptable behaviors and does not follow through with classroom management procedures. 



· Demonstrates little or no evidence of proximity, eye contact, voice quality, and/or body language. 



· Does not utilize positive reinforcement for appropriate behavior. 



· Responds to the management of classroom behaviors with little or no sensitivity. 




		CEC 2.1


IGC-IIC.2.K2


IGC-IIC.2.S7

		4. Organizes physical space and materials. 





		Teacher candidate: 



· Arranges physical environment in a highly skillful manner to provide accessibility to learning materials and the use of physical resources for all students. 



· Maintains safety and health standards of the school (lighting, heating and ventilation, traffic flow, and organization of equipment). 



· Organizes materials in advance of instruction to enhance the classroom environment in a highly effective manner. 


		Teacher candidate: 



· Arranges physical environment skillfully to  provide accessibility to learning materials and the use of physical resources for all students. 



· Maintains safety and health standards of the school. 



· Organizes materials in advance of instruction to enhance the classroom environment in an effective manner. 


		Teacher candidate: 



· Arranges physical environment adequately to provide accessibility to learning materials and the use of physical resources for all students. 



· Maintains safety and health standards of the school. 



· Organizes materials in advance of instruction to enhance the classroom environment in an adequate manner. 

		Teacher candidate: 



· Arranges the physical environment poorly and does not provide accessibility to learning materials and the use of physical resources for all students. 



· Does not maintain safety and health standards of the school. 



· Does not organize materials in advance of instruction to enhance the classroom environment. 






		III. Instruction 




		Standards 

		Performance

Indicators

		 Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.





		CEC 3.2, 6.2


ICG-IIC.K4

		1. Demonstrates understanding of pedagogical content knowledge. 






		     Teacher candidate: 

· Links content with 
learners’ prior knowledge, experiences, and diverse backgrounds  

· Facilitates learners’ contributions to the presentation of content and provides individualized learning experiences.

· Presents content skillfully by providing effective and appropriate examples/non-examples and illustrations that are modified across the curricula to provide access.


		 
Teacher candidate:

· Links content with learners’ prior knowledge, experiences, and diverse 
backgrounds. 



· Represents content frequently by providing appropriate 

 
examples/nonexamples and illustrations. 


		 Teacher candidate: 



· Links content inconsistently with learners’ prior knowledge, experiences, and diverse backgrounds. 



· Represents content by sometimes providing examples/non-examples and illustrations. 


		 Teacher candidate: 



· Does not link content with learners’ prior knowledge, experiences, and diverse backgrounds. 



· Does not represent content and provides inappropriate and unclear examples/nonexamples and illustrations. 




		CEC 2.1, 2.2


IGC-IIC.2.S4

		2. Communicates directions and expectations. 





		Teacher candidate: 



· Articulates clearly and accurately specific instructional and procedural outcomes to learners and anticipates possible learner misunderstanding. 

· Clearly, consistently, and convincingly models the 



skills, concepts, attributes, and/or thinking processes to be learned. 

· Communicates high 
expectations and challenges learners in a positive and supportive manner and provides immediate feedback when needed. 

· Checks learners’ understanding of directions and expectations during and after every instructional episode and uses that information in planning future instruction. 


		Teacher candidate: 



· Articulates clearly and accurately specific instructional and procedural outcomes to learners. 



· Models the skills, concepts and attributes to be learned clearly and consistently. 

· Communicates expectations 
and challenges learners in a positive manner. 



· Checks learners’ understanding of directions and expectations during and after every instructional episode. 


		Teacher candidate: 



· Articulates specific instructional and procedural outcomes to learners after initial learner confusion. 



· Models skills, concepts, and attributes, to be learned clearly.   
Communicates expectations. 



· Checks learners’ understanding of directions and expectations during 

 
and after most instructional episodes 


		Teacher candidate: 



· Articulates confusing instructional and procedural outcomes to learners and does not clarify the directions and expectations. 



· Does not model the skills, concepts, attributes, and/or thinking processes to be learned.  



· Does not communicate expectations and does not challenge learners. 



· Checks learners’ understanding of directions and expectations during and after some or none of the instructional episodes. 




		CEC 2.1, 6.1


IGC-IIC.2.S7

		3. Expresses oral and written language. 





		Teacher candidate: 



· Consistently uses voice inflections and tone to enhance instruction effectively and meaningfully.



· Consistently models correct grammar and expressive, well-chosen vocabulary to enrich instruction that aligns with the field of special educations ethics and professional standards of practice. 

· Consistently avoids annoying, distracting speaking habits (e.g. 
“um”, “okay”, etc.). 

· Consistently uses language that is clearly appropriate for the age, background, and ability of learners that communicates respect at the level the learner individualy requires. 


		Teacher candidate: 



· Frequently uses voice inflections and tone to enhance instruction effectively. 



· Frequently models correct grammar and expressive vocabulary to enrich instruction. 



· Frequently avoids annoying, distracting speaking habits frequently. 



· Frequently uses language 

that is consistently appropriate for the age, background, and ability of learners.  


		Teacher candidate: 



· Sometimes uses voice and tone to enhance instruction. 



· Sometimes models correct grammar and vocabulary to enrich instruction. 



· Sometimes avoids annoying, distracting speaking habits. 



· Sometimes uses language that is appropriate for the age, background, and ability of learners. 


		Teacher candidate: 



· Does not use voice inflections and tone to enhance instruction. 



· Does not model correct grammar and vocabulary. 



· Frequently uses language that includes annoying, distracting speaking habits. 



· Does not use language appropriate for the age, background, and ability of the learners. 




		CEC 5.1


IGC-IIC. 5.S1


IGC-IIC.5.S12

		4. Demonstrates questioning skills. 





		 Teacher candidate: 

· Consistently asks clear and purposeful questions, redirecting and prompting as necessary. 



· Consistently uses logical questioning sequences that elicit thoughtful responses from learners. 



· Consistently uses questioning to clearly and convincingly identify misconceptions or confusions and to monitor learner work.



· Consistently uses higher order questions to engage learners in creative and evaluative thinking. 



· Consistently uses adequate wait time to encourage higher-order, reflective thinking. 

· Stimulates and promotes 
critical thinking and learner questions using a wide variety of teaching strategies and inquiry approaches. 

· Motivates, encourages, and supports high levels of individual and group inquiry. 

· Consistently capitalizes on learner questions and gives complete, targeted, and effective responses. 


		Teacher candidate: 



· Frequently asks clear and purposeful questions, redirecting and prompting as necessary.  



· Frequently uses logical questioning sequences that elicit thoughtful responses from learners. 



· Frequently uses questioning  
to identify misconceptions or confusion and to monitor learner work. 



· Frequently uses higher-order questions to engage learners in creative and evaluative thinking. 



· Frequently uses adequate wait time to encourage higher-order, reflective thinking. 



· Stimulates and promotes 
critical thinking and learner questions using a variety of teaching strategies and inquiry approaches.  

· Motivates, encourages, and supports moderate levels of individual group inquiry. 

· Frequently capitalizes of learner questions and gives complete, targeted, and effective responses. 


		Teacher candidate: 



· Sometimes asks clear and purposeful questions, sometimes redirecting and prompting as necessary. 



· Sometimes uses logical questioning sequences that elicit thoughtful responses from learners. 



· Sometimes uses questioning to identify misconceptions or confusion and to monitor learner work. 



· Sometimes uses higher-order questions to engage learning in creative and evaluative thinking. 



· Sometimes uses adequate wait time to encourage higher-order thinking. 



· Stimulates and promotes critical thinking and learner questions using little variety of teaching strategies and inquiry approaches.  



· Motivates, encourages, and supports minimal levels of individual and group inquiry. 



· Sometimes capitalizes on learner questions and gives completes, targeted, and effective responses. 


		Teacher candidate: 



· Asks some clear and purposeful questions, but does not redirect and prompt. 
 



· Does not use logical questioning sequences that elicit thoughtful responses from learners. 



· Does not use questioning to identify misconceptions or confusion and to monitor learner work. 



· Uses limited or no higherorder questions to engage learners. 



· Does not use adequate wait time. 



· Does not stimulate or promote critical thinking and learner questions. 



· Motivates, encourages, and supports limited or no individual and group inquiry. 



· Does not capitalize on learner questions and gives incomplete, non-targeted, and ineffective responses. 




		CEC 2.2, 3.2, 5.6, 7.1


IGC-IIC.5.K5


IGC-IIC.7.K4

		5. Engage students in learning 





		Teacher candidate: 

· Actively involves the learner in challenging and motivating experiences. 

· Guides the learner to effectively apply knowledge, skills, and critical thinking processes to similar and new situations. 

· Consistently integrates skills, content, and 
thinking processes across disciplines clearly, appropriately, and accurately.

· Consistently enhances learning through effective collaboration generated by students’ interests and aspirations.

		Teacher candidate: 



· Frequently involves the  
learner in challenging and motivating experiences. 



· Guides the learner to effectively apply knowledge, skills, and critical thinking processes to similar, but not new, situations. 



· Frequently integrates skills and content, but not thinking processes, across disciplines clearly, appropriately, and accurately. 

· Frequently facilitates discussions that use multiple perspectives and differing viewpoints that are primarily teacher-initiated.



· Frequently enhances learning through effective collaboration designed by the teacher.

		Teacher candidate: 



· Attempts to involve the learner actively in experiences. 



· Guides the learner to apply knowledge, skills, and critical thinking processes to the present situation only. 



· Sometimes integrates skills and content across disciplines clearly. 



· Sometimes attempts teacher initiated discussions that use multiple perspectives and differing viewpoints with limited success. 


		Teacher candidate: 



· Mainly utilizes recitation in teacher directed instruction. 



· Does not guide the learner to apply knowledge, skills, and critical thinking processes. 



· Does not integrate skills and content across disciplines. 



· Does not facilitate learner initiated or teacher initiated discussions. 



· Does not enhance learning through collaboration. 




		CEC 2.1 


IGC-IIC.2.S3


IGC-IIC.2.S6


IGC-IIC.2.S7




		6. Utilizes dimensions of classroom time – structure and pacing

 


		Teacher candidate: 

· Consistently adheres to school and/or 
cooperating professional specifications of allocated time for content area or topic. 



· Completes routines and administrative tasks 



efficiently and creatively to provide maximum use of instructional time.  



· Organizes instruction to provide maximum amounts of engaged time in which learners are attending and involved successfully. 

· Consistently displays high levels of flexibility to modify instructional processes and procedures maximizing the use of classroom time.   

· Consistently provides appropriate transitions within instructional procedures and between instructional episodes. 


		Teacher candidate: 



· Frequently adheres to school and/or cooperating professional specifications of allocated time for content area or topic. 



· Completes routines and administrative tasks efficiently to provide maximum use of instructional time. 



· Organizes instruction to provide adequate amounts of engaged time in which learners are attending and involved successfully. 

· Frequently displays flexibility to modify instructional processes and procedures maximizing the use of classroom time. 



· Frequently provides appropriate transitions within instructional procedures and between instructional episodes. 


		Teacher candidate: 



· Sometimes adheres to school and/or cooperating professional specifications of allocated time for content area or topic. 



· Requires prompting to complete routines and administrative tasks to provide adequate use of instructional time.   

· Organizes instruction to provide minimal amounts of engaged time in which learners are attending and involved successfully some of the time. 



· Sometimes displays flexibility to modify instructional processes and procedures to adequately use classroom time. 



· Sometimes provides transitions within instructional procedures and between instructional episodes. 



 

		Teacher candidate: 



· Does not adhere to school and/or cooperating professional specifications of allocated time for content area or topic. 



· Does not complete routines  and administrative tasks 

Efficiently to provide adequate use of instructional  
time. 



· Organizes instruction that does not provide engaged time in which learners are attending and involved. 

· Does not display flexibility to modify instructional processes and procedures. 

· Does not provide transitions within instructional procedures and between instructional episodes. 




		CEC 4.1


IGC-IIC.4.S6

		7. Using assessment in instruction 






		Teacher candidate: 

· Designs multiple assessment tools that match objectives and are challenging and authentic. 



· Alters multiple assessment tools after reflection to better meet learners needs and to more effectively match objectives. 



· Aligns formative and summative assessments consistently with national, state, and/or local standards. 



· Consistently adapts formative and summative assessment tools to meet the needs of exceptional learners. 


		Teacher candidate: 



· Designs assessment tools that match objectives and are challenging. 



· Alters assessment tools after reflection to better meet learner needs and to more effectively match objectives. 

· Correlates formative and summative assessments frequently with national, state, and/or local standards. 

· Frequently adapts formative and summative assessment tools to meet the needs of exceptional learners. 


		Teacher candidate: 



· Designs assessment tools that match objectives. 



· Alters assessment tools after reflection to more effectively match objectives. 



· Correlates formative and summative
assessments in a limited manner 

with national, state, and/or local standards. 

· Sometimes adapts formative and summative assessment tools to meet the needs of exceptional learners.  


		Teacher candidate: 



· Designs assessment tools that do not match objectives. 



· Does not alter assessment tools after reflection to more effectively match objectives. 



· Does not correlate formative and summative assessments manner with national, state, and/or local standards. 



· Does not adapt formative and summative assessment tools to meet the needs of exceptional learners.   




		CEC 4.2, 4.4


IGC-IIC.4.S1

		8. Reflects on learner progress and adapts instruction. 






		Teacher candidate: 

· Collects and maintains data about learner progress in a systematic manner and uses the data to improve learning and teaching. 



· Consistently communicates progress clearly to learners and to cooperating professionals in a timely manner. 


		Teacher candidate: 



· Collects and maintains data about learner progress in a systematic manner. 



· Frequently communicates 

progress clearly to learners and to cooperating professionals. 


		Teacher candidate: 



· Collects and maintains data about learner progress. 



· Sometimes communicates progress to learners and to cooperating professionals. 


		Teacher candidate: 



· Does not collect and maintain data about learner progress. 



· Does not communicate progress to learners and to cooperating professionals. 




		CEC 4.3, 6.4


IGC-IIC.4.S2


IGC-IIC.6.K3

		9. Integration of technology. 



 


		Teacher candidate: 

· Explores, evaluates, and uses a wide range of technological resources in a highly effective, student centered manner for individual, small group, and large group learning activities. 



· Consistently, explicitly models, instructs, and supervises learners in the equitable, ethical, and legal use of technology 

· Facilitates life-long learning through the highly consistent use of technology. 

· Consistently uses a wide range of technology to effectively support multiple assessments of learners. 





		Teacher candidate: 



· Explores, evaluates, and uses a variety of technological resources in a student centered, effective for individual, small group, and large group learning activities. 



· Explicitly models, instructs, and supervises learners in the equitable, ethical, and legal use of technology. 



· Facilitates life-long learning through the consistent use of technology. 



· Frequently uses a variety of technologies to support multiple assessments of learners. 






		Teacher candidate: 



· Explores, evaluates, and uses few technological resources for individual, small group, and large group learning activities – usually teacher centered. 



· Implicitly models, instructs learners in the equitable, ethical, and legal use of technology. 
 



· Technology used mainly as novel instructional tool but not used in assessment of student learning. 






		Teacher candidate: 



· Does not use technological resources for individual, small group, and large group learning activities. 

· Does not model, instruct, and supervise learners in the equitable, ethical, and legal use of technology. 

· Uses limited or no technology to support assessments of learners. 





		IV. Professionalism 




		Standards 

		Performance

Indicators

		 Exceeded Target

Consistently & Extensively meets the criteria as defined.



		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.





		CEC 6.3




		1. Communicates professionally with learners and their families. 






		Teacher candidate: 

· Values and encourages multiple modes of communication in the classroom (verbal, nonverbal, written, etc.) 

· Consistently listens thoughtfully and responsively to learners. 



· Consistently seeks to foster culturally sensitive communication and gender differences with and among all learners in the class and how the diversity interacts with the delievery of special edcution services. 


		Teacher candidate: 



· Values and encourages some modes of communication in the classroom (verbal, nonverbal, written, etc.) 

· Frequently listens thoughtfully and responsively to learners. 



· Frequently seeks to foster culturally sensitive communication and gender differences with and among all learners in the class. 


		Teacher candidate: 



· Values and encourages limited modes of communication in the classroom (verbal, nonverbal, 



written, etc.) 



· Sometimes listens thoughtfully and responsively to learners. 



· Sometimes seeks to foster culturally sensitive communication and gender differences by and among all learners in the class. 


		Teacher candidate: 



· Minimally values or encourages modes of communication in the classroom (verbal, nonverbal, written, etc.) 

· Rarely listens thoughtfully and responsively to learners rarely or not at all. 



· Does not foster culturally sensitive communication and gender differences with and among learners in the class. 




		CEC 6.4, 6.5


IGC-IIC.6.S1


IGC.IIC.6.S2

		2. Communicates professionally 

within the educational community. 






		Teacher candidate: 

· Demonstrates highly effective interpersonal skills. 

· Consistently seeks opportunities to build positive relationships within the educational community. 



· Consistently shares information about situations, events, and persons in the school or agency with careful regard to confidentiality. 

· Candidate advotes for the field of special education and seeks out professional activities and learning communities.


		Teacher candidate: 



· Demonstrates effective 

interpersonal skills 



· Frequently seeks opportunities to build positive relationships within the educational community. 

· Frequently shares information about situations, events, and persons in the school or agency with careful regard to confidentiality. 


		Teacher candidate: 



· Demonstrates basic interpersonal 



skills 



· Sometimes seeks opportunities to build positive relationships within the educational community. 



· Sometimes shares information about situations, events, and persons in the school or agency with careful regard to confidentiality. 


		Teacher candidate: 



· Demonstrates limited or no interpersonal skills. 



· Does not seek opportunities to build positive relationships within the educational community. 

· Shares information about situations, events, and persons in the school or agency without careful regard to confidentiality. 



		CEC 7.1. 7.2, 7.3


IGC-IIC.7.S2

		3. Collaborates with other professionals as instructional partners.



 


		Teacher candidate:  


· Recognizes that the practice of teaching is a collaborative effort and consistently seeks resources available within the educational community and that they must act as a resource to others. 


· Demonstrates highly effective skills of communication, negotiation, and personal relations that are essential to the collaborative effort among colleagues in the planning process. 


· Develops and sustains relationships and networks with vested stakeholders – families, teachers, administrators, teacher educators and/or support personnel – to promote the well being of individuals with exceptionalities.


		Teacher candidate: 



· Recognizes that the practice of teaching is a collaborative effort and usually seeks resources available within the educational community. 

· Demonstrates effective skills of communication, negotiation, and personal relations that are essential to the collaborative effort among colleagues. 



· Develops relationships and networks with vested stakeholders- families, teachers, teacher educators and/or support personnel – to share information and develop strategies to resolve issues

		Teacher candidate: 



· Recognize that the practice of teaching is collaborative effort and sometimes seeks resources available within the educational community. 



· Demonstrates basic skills of communication, negotiation, and personal relations that are essential to the collaborative effort among colleagues. 



· Develops relationships with vested stakeholders – teachers, teacher educators and/or support personnel – to share information and develop strategies to resolve issues.

		Teacher candidate: 



· Does not recognize that the practice of teaching is a collaborative effort and does not seek resources available within the educational community. 

· Demonstrates ineffective skills of communication, negotiation, and personal relations that are essential to the collaborative effort among colleagues. 

· Does not develop relationships with vested stakeholders to share information and develop strategies to resolve issues




		

		4. Meets professional responsibilities. 





		Teacher candidate:


· Consistently dresses appropriately for the school/agency community. 



· Consistently is punctual – arrives in plenty of time for preparation for classes to begin.

· Consistently communicates tardiness and absenteeism to the Cooperating Teacher and University 

Supervisor. 



· Consistently completes 

all university requirements in a timely manner. 

· Consistently organizes a high quality instructional materials file. 

· Maintains accurate records and uses them for future teaching.

		Teacher candidate: 



· Frequently dresses appropriately for the school/agency community.

· Is generally punctual – arrives in adequate time for classes to begin. 



· Frequently communicates tardiness and absenteeism to the Cooperating Teacher and University Supervisor. 

· Frequently demonstrates professional behavior at all times. 



· Frequently completes university requirements in timely manner. 



· Frequently organizes a quality instructional materials file. 



· Maintains accurate records.

		Teacher candidate: 



· Sometimes dresses appropriately for the school/agency community. 



· Arrives on time but does not leave time for preparation. 



· Sometimes communicates tardiness and absenteeism to the Cooperating Teacher and University Supervisor. 



· Sometimes completes all university requirements in a timely manner. 



· Sometimes organizes a basic instructional materials file. 



· Maintains records with limited organization or frequent inaccuracies.

		Teacher candidate: 



· Dresses inappropriately for the school/agency community. 



· Is frequently late.



· Does not communicate tardiness and absenteeism to the Cooperating Teacher and University Supervisor. 



· Is late in completing or does not complete University requirements. 



· Does not organize an instructional materials file.



· Does not maintain necessary records.



		

		5. Accepts constructive feedback. 



 


		Teacher candidate: 



· Consistently displays a highly appropriate openness to new ideas and a sincere willingness to implement suggestions of qualified individuals.

· Consistently appreciates and highly values the reflective dialogues with cooperating professionals 

and University Supervisors. 



· Asks clarifying questions to ensure an extensive understanding of constructive feedback. 



· Consistently, professionally, thoughtfully, and ethically articulates differences of opinion about constructive feedback. 



· Consistently recognizes opportunities for growth and development and creates plans to continue learning and growing as a professional. 

		Teacher candidate: 



· Frequently displays an appropriate openness to new ideas and a sincere willingness implement suggestions of qualified individuals. 



· Frequently appreciates and values the reflective dialogues with cooperating professionals and University Supervisors. 



· Asks clarifying questions to ensure a sound understanding of constructive feedback. 

· Frequently, professionally, thoughtfully, and ethically articulates differences of opinion about constructive feedback. 



· Frequently recognizes opportunities for growth and development.


		Teacher candidate: 



· Displays an openness to new ideas but lacks the ability to appropriately implement the suggestions from qualified individuals. 



· Sometimes appreciates and values the reflective dialogues with cooperating professionals and University Supervisors. 



· Asks clarifying questions to ensure a basic understanding of constructive feedback. 

· Sometimes professionally, thoughtfully, and ethically articulates differences of opinion about constructive feedback. 



· Sometimes recognizes opportunities for growth and development.


		Teacher candidate: 



· Displays limited openness to new ideas and is not willing to implement suggestions of qualified individuals.

· Does not appreciate or value the reflective dialogues with cooperating professionals and University Supervisors.

· Does not ask clarifying questions to ensure an understanding f constructive feedback.

· Does not professionally, thoughtfully, and ethically articulate differences of opinion about constructive feedback.

· Rarely Recognizes opportunities for growth and development.






· The rating of target not met is be given if any indicator within category target not met is present.


· The rating of target met  is given if all indicators within category of target met are present, or one indicator within target met  and one or more indicators within target exceeded are present.


· The rating of target exceeded is given if all indicators within category target exceeded are present.


Definition of Terms:


Exceeds target—meets most or all of the criteria as described in the standards for professional associations (CEC).


Target met—meets some of the criteria as described in the standards for professional associations but not others


Target not met—does not meet the criteria as described in the standards for professional associations 


g. Candidate Data


Early Childhood/Special Education Majors


		Standards and Indicators

		Number of Candidates Receiving Each Rating



		

		Fall 2107

		Spring 2017



		

		N=9

		N=19



		Planning and Preparation  




		Standards 

		Performance

Indicators

		Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.

		Target Not Met 


Sometimes & basically meets the criteria as defined.

		Unacceptable

Rarely or superficially meets the criteria as defined.

		Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.

		Target Not Met 


Sometimes & basically meets the criteria as defined.

		Unacceptable

Rarely or superficially meets the criteria as defined.



		CEC 3.1, 6.2


ICG-IIC.6.K1

		1. Understands content knowledge. 



 


		9

		0

		0

		0

		16

		3

		0

		0



		CEC 1.1, 1.2


IGC-IIC.1.K1


IGC-IIC.1.K2


IGC.IIC.1K4

		3. Knowledge of students – Learner Development

		9

		0

		0

		0

		19

		0

		0

		0



		CEC 1.2, 3.3, 5.1


IGC-IIC.1.S1


IGC-IIC.5.K1




		3. Knowledge of students- Student needs

		                   9

		0

		0

		0

		17

		2

		0

		0



		CEC 5.1


IGC-IIC.5.S24

		5.  Selecting Instructional Outcomes- Developing Goals and Objectives

 


		            9

		0

		0

		0

		16

		3

		0

		0



		CEC 3.1


IGC-IIC.5.KS1

		  5. 
Appropriately sequences and organized instructional plan  






		9

		0

		0

		0

		15

		4

		0

		0



		CEC 5.4


IGC-IIC. 5.K1


IGC-IIC.5.S1

		7. Demonstrates understanding of instructional planning-active engagement 


		9

		0

		0

		0

		18

		1

		0

		0



		CEC 5.6, 5.7


IGC-IIC.5.S24

		7. Demonstrates understanding of instructional planning- models, structure, and grouping 

		9

		0

		0

		0

		19

		0

		0

		0



		CEC 2.2, 5.2


ICG-IIC.5.S1


IGC-IIC.5.S25

		8. 
Incorporates outside resources into instructional plans.  






		9

		0

		0

		0

		16

		3

		0

		0



		CEC 4.1

		9. 
Selects/determines assessment strategies – Congruence with outcomes

		9

		0

		0

		0

		19

		0

		0

		0



		CEC 4.1


IGC-IIC.4.S3

		10. 
Selects/determines assessment strategies-types of assessments  



 


		9

		0

		0

		0

		14

		5

		0

		0



		CEC 4.3

		11. 
Use of data for planning 



 


		9

		0

		0

		0

		18

		1

		0

		0





		V. Classroom Environment 



		

		

		

		



		Standards 

		Performance

Indicators

		

		

		

		

		

		

		

		



		CEC 2.1


IGC-IIC.2.S4

		1. Creating an Environment of Respect and Rapport 

		9

		0

		0

		0

		19

		0

		0

		0



		CEC 2.1, 2.2


IGC-IIC.2.S8

		2. Creating a culture for learning

		9

		0

		0

		0

		19

		0

		0

		0



		CEC 2.3, 6.1


IGC-IIC.6.K2


IGC-IIC.6.K9




		3. Manages classroom behaviors. 



 


		6

		3

		0

		0

		12

		7

		0

		0



		CEC 2.1


IGC-IIC.2.K2


IGC-IIC.2.S7

		4. Organizes physical space and materials. 





		9

		0

		0

		0

		19

		0

		0

		0





		VI. Instruction 


		

		

		

		



		Standards 

		Performance

Indicators

		 Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.



		 Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.





		CEC 3.2, 6.2


ICG-IIC.K4

		1. Demonstrates understanding of pedagogical content knowledge. 







		9

		0

		0

		0

		16

		3

		0

		0



		CEC 2.1, 2.2


IGC-IIC.2.S4

		2. Communicates directions and expectations. 



 


		9

		0

		0

		0

		15

		4

		0

		0



		CEC 2.1, 6.1


IGC-IIC.2.S7

		3. Expresses oral and written language. 



 


		9

		0

		0

		0

		19

		0

		0

		0



		CEC 5.1


IGC-IIC. 5.S1


IGC-IIC.5.S12

		5. Demonstrates questioning skills. 





		6

		3

		0

		0

		14

		5

		0

		0



		CEC 2.2, 3.2, 5.6, 7.1


IGC-IIC.5.K5


IGC-IIC.7.K4

		5. Engage students in learning 





		9

		0

		0

		0

		17

		2

		0

		0



		CEC 2.1 


IGC-IIC.2.S3


IGC-IIC.2.S6


IGC-IIC.2.S7




		6. Utilizes dimensions of classroom time – structure and pacing

 


		9

		0

		0

		0

		19

		0

		0

		0



		CEC 4.1


IGC-IIC.4.S6

		7. Using assessment in instruction  






		9

		0

		0

		0

		14

		5

		0

		0



		CEC 4.2, 4.4


IGC-IIC.4.S1

		8. Reflects on learner progress and adapts instruction. 







		9

		0

		0

		0

		19

		0

		0

		0



		CEC 4.3, 6.4


IGC-IIC.4.S2


IGC-IIC.6.K3

		9. Integration of technology. 



 


		8

		1

		0

		0

		18

		1

		0

		0





		VII. Professionalism 


		

		

		

		



		Standards 

		Performance

Indicator

		 Exceeded Target

Consistently & Extensively meets the criteria as defined.



		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.

		 Exceeded Target

Consistently & Extensively meets the criteria as defined.



		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.



		CEC 6.3




		1. Communicates professionally with learners and their families. 



 



		6

		3

		0

		0

		17

		2

		0

		0



		CEC 6.4, 6.5


IGC-IIC.6.S1


IGC.IIC.6.S2

		2. Communicates professionally 

within the educational community. 



 



		9

		0

		0

		0

		19

		0

		0

		0



		CEC 7.1. 7.2, 7.3


IGC-IIC.7.S2

		3. Collaborates with other professionals as instructional partners.



 


		9

		0

		0

		0

		14

		5

		0

		0



		

		4. Meets professional responsibilities. 





		9

		0

		0

		0

		18

		1

		0

		0



		

		5. Accepts constructive feedback. 



 


		9

		0

		0

		0

		19

		0

		0

		0





Intervention Specialist Majors

		Standards and Indicators

		Number of Candidates Receiving Each Rating



		

		Fall 2107

		Spring 2017



		

		N=4

		N=3



		Planning and Preparation  




		Standards 

		Performance

Indicators

		Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.

		Target Not Met 


Sometimes & basically meets the criteria as defined.

		Unacceptable

Rarely or superficially meets the criteria as defined.

		Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.

		Target Not Met 


Sometimes & basically meets the criteria as defined.

		Unacceptable

Rarely or superficially meets the criteria as defined.



		CEC 3.1, 6.2


ICG-IIC.6.K1

		1. Understands content knowledge. 



 


		4

		0

		0

		0

		3

		0

		0

		0



		CEC 1.1, 1.2


IGC-IIC.1.K1


IGC-IIC.1.K2


IGC.IIC.1K4

		4. Knowledge of students – Learner Development

		4

		0

		0

		0

		3

		0

		0

		0



		CEC 1.2, 3.3, 5.1


IGC-IIC.1.S1


IGC-IIC.5.K1




		3. Knowledge of students- Student needs

		                    4

		0

		0

		0

		3

		0

		0

		0



		CEC 5.1


IGC-IIC.5.S24

		6.  Selecting Instructional Outcomes- Developing Goals and Objectives

 


		3

		1

		0

		0

		3

		0

		0

		0



		CEC 3.1


IGC-IIC.5.KS1

		  5. 
Appropriately sequences and organized instructional plan  






		4

		0

		0

		0

		4

		0

		0

		0



		CEC 5.4


IGC-IIC. 5.K1


IGC-IIC.5.S1

		8. Demonstrates understanding of instructional planning-active engagement 


		4

		0

		0

		0

		3

		0

		0

		0



		CEC 5.6, 5.7


IGC-IIC.5.S24

		7. Demonstrates understanding of instructional planning- models, structure, and grouping 

		4

		0

		0

		0

		3

		0

		0

		0



		CEC 2.2, 5.2


ICG-IIC.5.S1


IGC-IIC.5.S25

		8. 
Incorporates outside resources into instructional plans.  






		4

		0

		0

		0

		3

		0

		0

		0



		CEC 4.1

		9. 
Selects/determines assessment strategies – Congruence with outcomes

		4

		0

		0

		0

		3

		0

		0

		0



		CEC 4.1


IGC-IIC.4.S3

		10. 
Selects/determines assessment strategies-types of assessments  



 


		4

		0

		0

		0

		3

		0

		0

		0



		CEC 4.3

		11. 
Use of data for planning 



 


		4

		1

		0

		0

		3

		0

		0

		0





		VIII. Classroom Environment 



		

		

		

		



		Standards 

		Performance

Indicators

		

		

		

		

		

		

		

		



		CEC 2.1


IGC-IIC.2.S4

		1. Creating an Environment of Respect and Rapport 

		4

		0

		0

		0

		3

		0

		0

		0



		CEC 2.1, 2.2


IGC-IIC.2.S8

		2. Creating a culture for learning

		4

		0

		0

		0

		3

		0

		0

		0



		CEC 2.3, 6.1


IGC-IIC.6.K2


IGC-IIC.6.K9




		3. Manages classroom behaviors. 



 


		3

		1

		0

		0

		3

		0

		0

		0



		CEC 2.1


IGC-IIC.2.K2


IGC-IIC.2.S7

		4. Organizes physical space and materials. 





		3

		1

		0

		0

		3

		0

		0

		0





		IX. Instruction 


		

		

		

		



		Standards 

		Performance

Indicators

		 Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.



		 Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.





		CEC 3.2, 6.2


ICG-IIC.K4

		1. Demonstrates understanding of pedagogical content knowledge. 







		4

		0

		0

		0

		3

		0

		0

		0



		CEC 2.1, 2.2


IGC-IIC.2.S4

		2. Communicates directions and expectations. 



 


		4

		0

		0

		0

		3

		0

		0

		0



		CEC 2.1, 6.1


IGC-IIC.2.S7

		3. Expresses oral and written language. 



 


		4

		0

		0

		0

		3

		0

		0

		0



		CEC 5.1


IGC-IIC. 5.S1


IGC-IIC.5.S12

		6. Demonstrates questioning skills. 





		4

		0

		0

		0

		3

		0

		0

		0



		CEC 2.2, 3.2, 5.6, 7.1


IGC-IIC.5.K5


IGC-IIC.7.K4

		5. Engage students in learning 





		4

		0

		0

		0

		3

		0

		0

		0



		CEC 2.1 


IGC-IIC.2.S3


IGC-IIC.2.S6


IGC-IIC.2.S7




		6. Utilizes dimensions of classroom time – structure and pacing

 


		4

		0

		0

		0

		3

		0

		0

		0



		CEC 4.1


IGC-IIC.4.S6

		7. Using assessment in instruction  






		4

		0

		0

		0

		3

		0

		0

		0



		CEC 4.2, 4.4


IGC-IIC.4.S1

		8. Reflects on learner progress and adapts instruction. 







		4

		0

		0

		0

		3

		0

		0

		0



		CEC 4.3, 6.4


IGC-IIC.4.S2


IGC-IIC.6.K3

		9. Integration of technology. 



 


		4

		0

		0

		0

		3

		0

		0

		0





		X. Professionalism 


		

		

		

		



		Standards 

		Performance

Indicator

		 Exceeded Target

Consistently & Extensively meets the criteria as defined.



		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.

		 Exceeded Target

Consistently & Extensively meets the criteria as defined.



		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.



		CEC 6.3




		1. Communicates professionally with learners and their families. 



 



		4

		0

		0

		0

		3

		0

		0

		0



		CEC 6.4, 6.5


IGC-IIC.6.S1


IGC.IIC.6.S2

		2. Communicates professionally 

within the educational community. 



 



		4

		0

		0

		0

		3

		0

		0

		0



		CEC 7.1. 7.2, 7.3


IGC-IIC.7.S2

		3. Collaborates with other professionals as instructional partners.



 


		3

		1

		0

		0

		3

		0

		0

		0



		

		4. Meets professional responsibilities. 





		4

		0

		0

		0

		3

		0

		0

		0



		

		5. Accepts constructive feedback. 



 


		4

		0

		0

		0

		3

		0

		0

		0





Mid-Level Special Education


		Standards and Indicators

		Number of Candidates Receiving Each Rating



		

		Fall 2107

		Spring 2017



		

		N=2

		N=6



		Planning and Preparation  




		Standards 

		Performance

Indicators

		Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.

		Target Not Met 


Sometimes & basically meets the criteria as defined.

		Unacceptable

Rarely or superficially meets the criteria as defined.

		Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.

		Target Not Met 


Sometimes & basically meets the criteria as defined.

		Unacceptable

Rarely or superficially meets the criteria as defined.



		CEC 3.1, 6.2


ICG-IIC.6.K1

		1. Understands content knowledge. 



 


		2

		0

		0

		0

		5

		1

		0

		0



		CEC 1.1, 1.2


IGC-IIC.1.K1


IGC-IIC.1.K2


IGC.IIC.1K4

		5. Knowledge of students – Learner Development

		2

		0

		0

		0

		6

		0

		0

		0



		CEC 1.2, 3.3, 5.1


IGC-IIC.1.S1


IGC-IIC.5.K1




		3. Knowledge of students- Student needs

		              2

		0

		0

		0

		6

		0

		0

		0



		CEC 5.1


IGC-IIC.5.S24

		7.  Selecting Instructional Outcomes- Developing Goals and Objectives

 


		0

		2

		0

		0

		4

		2

		0

		0



		CEC 3.1


IGC-IIC.5.KS1

		  5. 
Appropriately sequences and organized instructional plan  






		2

		0

		0

		0

		6

		0

		0

		0



		CEC 5.4


IGC-IIC. 5.K1


IGC-IIC.5.S1

		9. Demonstrates understanding of instructional planning-active engagement 


		2

		0

		0

		0

		6

		0

		0

		0



		CEC 5.6, 5.7


IGC-IIC.5.S24

		7. Demonstrates understanding of instructional planning- models, structure, and grouping 

		2

		0

		0

		0

		6

		0

		0

		0



		CEC 2.2, 5.2


ICG-IIC.5.S1


IGC-IIC.5.S25

		8. 
Incorporates outside resources into instructional plans.  






		2

		0

		0

		0

		6

		0

		0

		0



		CEC 4.1

		9. 
Selects/determines assessment strategies – Congruence with outcomes

		2

		0

		0

		0

		6

		0

		0

		0



		CEC 4.1


IGC-IIC.4.S3

		10. 
Selects/determines assessment strategies-types of assessments  



 


		2

		0

		0

		0

		6

		0

		0

		0



		CEC 4.3

		11. 
Use of data for planning 



 


		2

		0

		0

		0

		6

		0

		0

		0





		XI. Classroom Environment 



		

		

		

		



		Standards 

		Performance

Indicators

		

		

		

		

		

		

		

		



		CEC 2.1


IGC-IIC.2.S4

		1. Creating an Environment of Respect and Rapport 

		2

		0

		0

		0

		6

		0

		0

		0



		CEC 2.1, 2.2


IGC-IIC.2.S8

		2. Creating a culture for learning

		2

		0

		0

		0

		6

		0

		0

		0



		CEC 2.3, 6.1


IGC-IIC.6.K2


IGC-IIC.6.K9




		3. Manages classroom behaviors. 



 


		1

		1

		0

		0

		5

		1

		0

		0



		CEC 2.1


IGC-IIC.2.K2


IGC-IIC.2.S7

		4. Organizes physical space and materials. 





		2

		0

		0

		0

		6

		0

		0

		0





		XII. Instruction 


		

		

		

		



		Standards 

		Performance

Indicators

		 Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.



		 Exceeded Target

Consistently & Extensively meets the criteria as defined.

		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.





		CEC 3.2, 6.2


ICG-IIC.K4

		1. Demonstrates understanding of pedagogical content knowledge. 







		2

		0

		0

		0

		6

		0

		0

		0



		CEC 2.1, 2.2


IGC-IIC.2.S4

		2. Communicates directions and expectations. 



 


		2

		0

		0

		0

		6

		0

		0

		0



		CEC 2.1, 6.1


IGC-IIC.2.S7

		3. Expresses oral and written language. 



 


		2

		0

		0

		0

		6

		0

		0

		0



		CEC 5.1


IGC-IIC. 5.S1


IGC-IIC.5.S12

		7. Demonstrates questioning skills. 





		1

		1

		0

		0

		4

		2

		0

		0



		CEC 2.2, 3.2, 5.6, 7.1


IGC-IIC.5.K5


IGC-IIC.7.K4

		5. Engage students in learning 





		2

		0

		0

		0

		6

		0

		0

		0



		CEC 2.1 


IGC-IIC.2.S3


IGC-IIC.2.S6


IGC-IIC.2.S7




		6. Utilizes dimensions of classroom time – structure and pacing

 


		2

		0

		0

		0

		6

		0

		0

		0



		CEC 4.1


IGC-IIC.4.S6

		7. Using assessment in instruction  






		2

		0

		0

		0

		6

		0

		0

		0



		CEC 4.2, 4.4


IGC-IIC.4.S1

		8. Reflects on learner progress and adapts instruction. 







		2

		0

		0

		0

		6

		0

		0

		0



		CEC 4.3, 6.4


IGC-IIC.4.S2


IGC-IIC.6.K3

		9. Integration of technology. 



 


		2

		0

		0

		0

		6

		0

		0

		0





		XIII. Professionalism 


		

		

		

		



		Standards 

		Performance

Indicator

		 Exceeded Target

Consistently & Extensively meets the criteria as defined.



		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.

		 Exceeded Target

Consistently & Extensively meets the criteria as defined.



		Target Met 

Usually & Substantially meets the criteria as defined.



		Target Not Met 


Sometimes & basically meets the criteria as defined.



		Unacceptable

Rarely or superficially meets the criteria as defined.



		CEC 6.3




		1. Communicates professionally with learners and their families. 



 



		2

		0

		0

		0

		5

		2

		0

		0



		CEC 6.4, 6.5


IGC-IIC.6.S1


IGC.IIC.6.S2

		2. Communicates professionally 

within the educational community. 



 



		2

		0

		0

		0

		6

		0

		0

		0



		CEC 7.1. 7.2, 7.3


IGC-IIC.7.S2

		3. Collaborates with other professionals as instructional partners.



 


		2

		0

		0

		0

		6

		0

		0

		0



		

		4. Meets professional responsibilities. 





		2

		0

		0

		0

		6

		0

		0

		0



		

		5. Accepts constructive feedback. 



 


		2

		0

		0

		0

		6

		0

		0

		0





Student Teacher Perfomance Profile assessment


Section IV

Assessment 5: Progress Monitoring

a. Description: This assessment measures the candidates’ effects on student learning. It requires them to measure student progress using an instructor-prepared case study prior to their pre-student teaching field experience (SPED 444). Candidates are required to interpret student data, represent the data in the form of a graph as well in written form, write a goal for the student, identify instructional or intervention used, analyze the effect of the instruction/intervention on the student, and recommend changes as necessary. 

b. Alignment with CEC Standards


Those CEC standards which align most closely to this assessment are listed below:

Standard 4: Assessment - Candidates must assess learners continuously during their student teaching placement. They must use a variety of formal and informal instructional evaluation procedures, including continually progress monitoring. Candidates must use data collected from these assessment to develop or modify instruction.  

Standard 5: Instructional Planning & Strategies - Implementing instruction is the most important feature in the STPP. Candidates must deliver effective instruction in the classroom by selecting, adapting, and using appropriate instructional strategies and materials. Candidates develop goals and objectives for individualized education plans and lessons. They identify and prioritize students’ needs, and develop appropriate instructional contents, materials, strategies, and assessments that respond students’ differences

Standard 7: Collaboration – Beginning special education professionals collaborate with families, other educators, related service providers, individuals with exceptionalities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with exceptionalities across a range of learning experiences


		 

		  





c. Summary and Analysis of Data Findings


Over 2 applications of this assessment 100% of teacher candidates met or exceeded the target in all areas of the collaboration project. We will continue to monitor this assessment in the future. 

		

		

		

		



		

		

		

		



		

		

		

		





d. Interpretation of How Data Provides Evidence That CEC Standards Have Been Met


Due to feedback on our last report this assignment was again updated in the summer of 2017 so data is only available for 1 applications. The assessment used to be completed based on a case study and now is completed in the field with students. The data from that one application indicates that the teacher candidates are meeting the standards outlined above. All of the teacher candidates in all programs successfully completed the progress monitoring assignment as outlined by the rubric. Each semester members of the Special Education Committee will review the assignment in detail and any suggestions for improvement will be noted and changes made as necessary. 

e. Description of the Assessment/Assessment Tool


The purpose of this assignment is for student teachers to practice using curriculum based measurement (CBM) data and student performance to inform instruction.  That means, from the information that you learned about your target student or small group, you can design instruction tailored to their current performance levels and measure their progress.


Progress Monitoring Assignment 


In collaboration with your Cooperating Teacher, select a target skill (oral reading fluency, spelling, written expression, mathematical computation, etc.) that can be measured weekly. This can be done with your target student (preferably) or with another student, small group, etc. 


For each data collection, use or create a CBM that will measure the target skill. You may use probes your cooperating teacher utilizes or you may create probes using a probe generator from one of the following sites:


· http://www.interventioncentral.org/curriculum-based-measurement-reading-math-assesment-tests

·  www.easyCBM.com -You will need to register to receive FREE access to the Measures section that contains grade-level reading and math measures. 

Collect three days of baseline by administering the CBM and conduct an error analysis of the student’s performance.


Set the Aimline using the baseline data (you can use local norms or benchmark targets set by your district or based on national datasets and research) and write a measurable objective tied to a grade level standard. 

After baseline data is collected, begin providing instruction as appropriate (this instruction should be tied to weaknesses demonstrated on the CBM/error analysis. This instruction is your intervention.

At minimum, after collecting baseline, you need to administer a CBM on the target skill on a WEEKLY basis. Plot the results on an equal interval line graph. There should be, at minimum, five CBMs administered and plotted beyond baseline.


At the end of each data collection, examine the data and decide your next instructional step. Should you continue doing the same thing, change instruction, etc.?  Document changes in instructional practice.


Once this project is finished (see the due date established by your university supervisor), graph the data using the Excel program. Your graph should include the median identified by a circle, the aimline, a vertical dotted line separating baseline data from instructional/intervention data, and a trendline. Any change in instruction is reflected on the graph by a vertical dotted line. Next, cut the graph from Excel and place in a WORD document  with a written narrative that addresses the following:

Design of the Project  


1. Identify the target behavior


2. Write a measurable objective for the target behavior and tie it to a grade level standard.


3. Identify the instructional and assessment material used in the project


4. What type of data was collected?

5. Identify the  intervention(s) that was used


Description of the Project 

6. Describe how baseline data was collected


7. Identify the median of the baseline data and calculate the Aim.


8. Describe the daily procedures used in progress monitoring your target student


9. Keep track of the raw data in a chart and include it in the write-up.


10.  Create a digital graph of the data from the chart created in Excel and copied and pasted into a word document.

Evaluation Section: 

1. Describe the results of the project (in terms of growth or lack of)


2. How effective was the intervention in helping the student learn the new skill or concept? What evidence do you have to support your conclusion? Include discussion regarding the error analysis you conducted on their performance on the CBMs.

3. What would you do next if you were to continue with this project? Tell why.

In addition to your narrative that contains the graph, you should submit scanned copies of each clearly labeled/dated CBM administered and scored. Failure to submit all scored CBM probes will result in loss of 50% of earned points.


Please consult the rubric for this assignment to see how you will be graded.


Suggested timeline: 


· In your first week of instruction – You should administer a CBM on three separate days to collect baseline data.


· Beginning of second week of instruction – You should collaborate with your cooperating teacher and determine instruction/intervention using the baseline data you collected.


· End of second week – Administer another CBM and conduct an error analysis of their performance.


· At the end of each remaining week in your placement, you should administer a CBM and conduct error analyses of each. At minimum, you should have five points of intervention data. 


· Your supervisor will give you your due date for this assignment. At that point, you should turn in the narrative along with all of the scored CBM probes.

f. Scoring Guide


Progress Monitoring Rubric


		Item

		Exceeded Target 

		Target Met

		Target Not Met



		A. Measurable goals/ objectives

CEC 5.1


IGC/IIC.5.S23

		Candidate creates a goal that

uses clear action verbs to describe desired student performance, describes clearly and specifically what the student is expected to accomplish that shows consideration for individual abilities, describes specifically and clearly the level of achievement (criteria), provides a means to be measured, is tied directly to accurate data, is related to  the PA Academic Standards, addresses specialized instructional strategies 

AND all components make sense; is free of jargon and specific brand names

		Candidate creates a goal that 

uses clear action verbs to describe student performance, describes clearly and specifically what the student is expected to accomplish, describes specifically and clearly the level of achievement (criteria), provides a means to be measured, is tied directly to accurate data,


AND, at least three components make sense; is free of jargon and specific brand names

		Candidate creates a goal that 

uses  vague verbs to describe student performance; and/or

does not describe what the student is expected to accomplish, and/or

does not describes the level of achievement (criteria), and/or

does not provides a means to be measured, and/or is not tied directly to accurate data, and/or two or more components do not make sense; contains jargon ,specific brand names, or is written awkwardly



		B. Data Collection Decisions


CEC 4.1, 4.2


IGC/IIC.4.S1

		

		Identifies specifically and clearly all target behavior(s) accurately.


Identifies clearly all type(s) of specific data collected. Type of data collected guides educational decisions and minimizes bias. 

		Does not identify all specific target behavior(s) accurately or clearly, and/or does not accurately identify clearly all relevant type(s) of specific data collected.



		C. Data Collection Tools & Review Schedule


CEC 4.1, 4.2


IGC/IIC.4.S3


IGC/IIC.4.S6

		Identifies in specific detail the technically sound instructional and assessment material used in the project, shows knowledge of measurement principles by

describes in detail how baseline was collected, and describes in specific detail the daily procedures used in progress monitoring the target student that was adapted or modified for their unique abilities. 

		Identifies the instructional and assessment material used in the project, and/or describes generally the daily procedures used in progress monitoring the target student but neglects to mention how baseline was collected.




		Does not accurately identify the instructional and assessment material used in the project and/or is unable to describe the daily procedures used in progress monitoring the target student sufficiently and does not mention how baseline was collected






		D. Representing the Data

CEC 4.2


IGC/IIC.4.S1

		CBM is accurately scored and included in data AND candidate shows knowledge of measurement principles to report behaviors by creating an 


appropriate representation of the data that includes a graph that is understandable and can stand alone AND 

the graph is an accurate line graph that is used to reveal trends over time.


The graph…


baseline data and intervention data are clearly separated and identified, the median baseline point is accurate and correctly identified on the graph, the aimline is accurately placed on the graph, the trendline is placed on the graph, is complete with accurate headings and labels.

		CBM is scored within 2 points of accuracy and is included in the data, AND appropriate representation of the data includes a graph that is understandable and can stand alone AND the graph is an accurate line graph that is used to reveal trends over time AND the median baseline point is accurate and correctly identified on the graph AND the aimline is accurately placed on the graph.



		CBM is not scored and/or the score is not included with data and/or CBM score is inaccurate by more than two points and/or


inappropriate representation of the data is evidenced, and/or graph is missing or graph is confusing, misrepresents data, incorrectly charted, and/or


the median baseline point is not identified or is inaccurate, and/or


the aimline is inaccurate and/or missing. 



		E. Evaluation of the Data

CEC 5.2, 4.3


IGC/IIC.4.S1




		

		Candidate implements procedures for assessing specific behaviors based on data to evaluate to if student is making progress on goal and matches the digital graph trend and


appropriate decisions rules are applied when analyzing the graph to make decisions based on the needs of the individual. For example, a change in intervention occurs if 4 consecutive data points fall below the aimline or four of the last six data points are below aim. Error analysis is accurate.

		Data is not evaluated to determine if student is making progress on goal OR wrong data is used to determine student progress OR a digital graph was not included in submission.


Inappropriate decisions rules are applied when analyzing the graph. For example, a change in intervention occurs if 4 consecutive data points fall below the aimline or four of the last six data points are below aim.  Error analysis is not completed or inaccurate.



		F. Instructional Adjustments

CEC 5.1, 5.5. 5.6


IGC/IIC.4.S3


IGC/IIC.5.S1


IGC/IIC.5.S23



		.

		Candidate correctly and specifically identifies the specialized, research supported,  instructional strategies needed that match the needs of the individual based on assessment data  and implements an educational plan to teach to mastery.  Correct and specific analysis of data patterns are used to determine instructional interventions. Adaptions and modifications are selected based on the data. Reasonable and specific “next steps” re: instructional adjustments are made:

 1. If data patterns show student is making adequate or better progress- continue with present instructional program.


2. If data patterns show progress is stalled, teacher candidate provides more direct or intensive instruction on difficult steps.


3. If data patterns show no progress, slice back to prerequisite skills.


4. If data patterns show student’s progress stalled near goal, teacher candidate should provide increased repetitions and frequent opportunity for practice.


5.If data patterns show success with the intervention, teacher candidate should move to the student’s next goal.

		Incorrect analysis of data patterns used to determine instructional interventions and/or vague analysis

 1. If data patterns show student is making adequate or better progress- teacher candidate discontinues with present instructional program.


2. If data patterns show progress is stalled, teacher candidate does not provide more direct or intensive instruction on difficult steps.


3. If data patterns show no progress, teacher candidate does not slice back to prerequisite skills.


4. If data patterns show student’s progress stalled near goal, teacher candidate does not provide increased repetitions and frequent opportunity for practice.


5. If data patterns show success with the intervention, teacher candidate does not move to the student’s next goal.



		G. Communicating Progress


CEC 71., 7.1, 7.3



		Teacher candidate communicates progress  writing up the progress of the student in report form in a way that shows elements of effective collaboration used to report progress to colleagues and families. The report promotes the well-being of the student and shows that the candidate can serve as a collaborative resource to colleagues.  The teacher candidate describes the results of the intervention in terms of growth or lack of when compared to baseline. 


The teacher candidate indicates the effectiveness of the intervention and uses evidence to support conclusion. The teacher candidate also indicates error analysis patterns of consistency or inconsistency.


ALL raw data is included in the write up. 


Grammar/punctuation is perfect.

		Teacher candidate communicates progress by writing up the progress of the student. 


The teacher candidate describes the results of the intervention in terms of growth or lack of. 


The teacher candidate indicates the effectiveness of the intervention. 


Raw data is included in the write up.


There are minor errors in grammar and/or punctuation but does not distract from report.

		Teacher candidate does not communicate progress by not writing up the progress of the student, and/or


The teacher candidate does not describe the results of the intervention in terms of growth of lack of, and/or


The teacher candidate is not accurate in reporting the results of the intervention, and/or


The teacher candidate does not indicate the effectiveness of the intervention, and/or


Raw data is not included in the write up.


There are significant errors in grammar and/or punctuation that distracts from report.





· The rating of target not met is be given if any indicator within category target not met is present.


· The rating of target met  is given if all indicators within category of target met are present, or one indicator within target met  and one or more indicators within target exceeded are present.


· The rating of target exceeded is given if all indicators within category target exceeded are present.


Definition of Terms:


Exceeds target—meets most or all of the criteria as described in the standards for professional associations (CEC).


Target met—meets some of the criteria as described in the standards for professional associations but not others


Target not met—does not meet the criteria as described in the standards for professional associations 


g. Candidate data  


DUAL Early Childhood/Special Education Majors

		Components and Standards

		Fall 2017



		

		N = 9



		

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met



		A. Measurable goals/ objectives

CEC 5.1


IGC/IIC.5.S23

		9

		0

		0



		B. Data Collection Decisions


CEC 4.1, 4.2


IGC/IIC.4.S1

		9

		0

		0



		C. Data Collection Tools & Review Schedule


CEC 4.1, 4.2


IGC/IIC.4.S3


IGC/IIC.4.S6

		9

		0

		0



		D. Representing the Data

CEC 4.2


IGC/IIC.4.S1




		9

		0

		0



		E. Evaluation of the Data

CEC 5.2, 4.3


IGC/IIC.4.S1




		9

		9

		0



		F. Instructional Adjustments

CEC 5.1, 5.5. 5.6


IGC/IIC.4.S3


IGC/IIC.5.S1


IGC/IIC.5.S23



		9

		0

		0



		G. Communicating Progress


CEC 71., 7.1, 7.3



		9

		0

		0





Intervention Specialist Major

		Components and Standards

		Fall 2017



		

		N = 4



		

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met



		A. Measurable goals/ objectives

CEC 5.1


IGC/IIC.5.S23

		3

		1

		0



		B. Data Collection Decisions


CEC 4.1, 4.2


IGC/IIC.4.S1

		0

		4

		0



		C. Data Collection Tools & Review Schedule


CEC 4.1, 4.2


IGC/IIC.4.S3


IGC/IIC.4.S6

		4

		0

		0



		D. Representing the Data

CEC 4.2


IGC/IIC.4.S1

		3

		1

		0



		E. Evaluation of the Data

CEC 5.2, 4.3


IGC/IIC.4.S1




		0

		4

		0



		F. Instructional Adjustments

CEC 5.1, 5.5. 5.6


IGC/IIC.4.S3


IGC/IIC.5.S1


IGC/IIC.5.S23



		0

		4

		0



		G. Communicating Progress


CEC 71., 7.1, 7.3



		4

		0

		0





Mid-Level Special Education Majors


		Components and Standards

		Fall 2017



		

		N = 2



		

		3


Exceeds Target

		2


Target Met

		1


Target Not


Met



		A. Measurable goals/ objectives

CEC 5.1


IGC/IIC.5.S23

		2

		0

		0



		B. Data Collection Decisions


CEC 4.1, 4.2


IGC/IIC.4.S1

		2

		0

		0



		C. Data Collection Tools & Review Schedule


CEC 4.1, 4.2


IGC/IIC.4.S3


IGC/IIC.4.S6

		2

		0

		0



		D. Representing the Data

CEC 4.2


IGC/IIC.4.S1

		2

		0

		0



		E. Evaluation of the Data

CEC 5.2, 4.3


IGC/IIC.4.S1




		2

		0

		0



		F. Instructional Adjustments

CEC 5.1, 5.5. 5.6


IGC/IIC.4.S3


IGC/IIC.5.S1


IGC/IIC.5.S23



		2

		0

		0



		G. Communicating Progress


CEC 71., 7.1, 7.3



		2

		0

		0





Progress Monitoring Assessment


Assessment 6: Behavior Intervention Plan

a. Description:  The teacher candidate will work in conjunction with other professionals to develop a program to modify the behavior/s of a student(s) in their special education student teaching placement. They will collect informal and formal data, analyze the data to develop a hypothesis, design a behavior intervention plan, implement the plan, and reflect on the experience.

b. Alignment with CEC Standards


Standard 1: Learner Development and Individual Learning Differences - Beginning special education professionals understand how exceptionalities may interact with development and learning and use this to provide meaningful and challenging learning experiences for individuals with exceptionalities.


Standard 2: Learning Environments - Beginning special education professionals create safe, inclusive, culturally responsive learning environments so that individuals with exceptionalities become active and effective learners and develop emotional well-being, positive social interactions, and self-determination. 


 Standard 4: Assessment - Beginning special education professionals use multiple methods of assessment and data sources in making educational decisions. 

Standard 6: Professional Learning and Practice – Beginning special education professionals use foundational knowledge of the field and their professional Ethical Principles and Practice Standards to inform special education practice, to engage in lifelong learning, and to advance the profession. 


c. Summary and Analysis of Data Findings


This assessment was added to our list of 8 assessments in fall 2016 after the Special Education Committee reviewed the 2012 standards at a retreat. It was decided that adding this assessment would strengthen the coverage of the standards and the program in general. Data indicate that all candidates in all programs exceeded or met standards across all 10 components of the assessment during three applications of data.  

d. Interpretation of How Data Provides Evidence That CEC Standards Have Been Met


The data indicates that the teacher candidates are meeting the standards outlined above. All teacher candidates in all programs successfully completed the behavior intervention plan as outlined by the rubric. The candidates demonstrated their understanding of data collection on a target behavior and development of a behavior intervention plan. Each semester members of the Special Education Committee review the assignment in detail and any suggestions for improvement are noted. No significant changes have been made in this assessment. Minimal changes to the rubric were done in response to suggestions given in our report from reviewers. 

e. Description of the Assessment/Assessment Tool


The teacher candidate must develop a program to modify the behavior/s of a student(s) in their special education placement. They pick a student, with the assistance of their cooperating teacher, who has a behavior that needs modified. The target behavior need not be a ‘deviant’ behavior and may include academic behaviors such as on-task, task-completion, appropriate assistance seeking, self-checking, in-seat behaviors, etc. By the end of the 1st week of their placement the name of the student and the target behavior with operational definition must be given to the candidate’s supervisor. They then begin data collection. In the 2nd week they complete an interview of the teacher (using the PA forms) and an interview of the student. These are informal methods of collecting data on the student’s behavior. This is turned in to their supervisor by the end of the 2nd week. The candidate also must collect direct observation data. The method of data collection will be made by the candidate and the professionals in the setting. The candidate is to complete at least 5 days of data collection for their baseline data.  The data you collect needs to be to the supervisor no later than the end of the 3rd week of your placement (as soon as collection is done if possible).  In the 4th week, the candidate will write a behavior plan for the student using the PA Positive Behavior Support Plan format. This needs to be handed in ASAP in this 4th week so the supervisor can give feedback before the plan is implemented.  


Implementation is to be done in weeks 5, 6, and 7. The candidate will then be required to provide a graph(s) of the outcomes of the program including all baseline and treatment phases.


The candidate provides a narrative that includes the following:


·  Relevant background information about the student


· Descriptions of the students behavioral strengths and challenges


· A brief summary of any skill deficits related to the behavior of concern


· A description of the data collection method including type of data collected and design used


· Data analysis including a description of the baseline data and implementation data


· A description of any unanticipated issues/events (both favorable and not) regarding the program


· A description of  the rationale for making the changes in program that is based on data collected


· A discussion of if goals were met and why or why not. This should include any additional skills and knowledge that might be needed in order to carry out the plan more effectively

· Note any ethical concerns if appropriate 

· A description of steps for further learning and advancement of skills including specific suggestions you would recommend to others working with the student

Comments related to practical issues associated with implementing and evaluating the program and student(s) personal reactions to the program are also appropriate to address. Evidence of generalized treatment effects should also be addressed.   

f. Scoring Guide   

		Component & Standard

		Exceeds Standards


3

		Meets Standards


2

		Does Not Meet Standards


1



		Student Profile


CEC1.1


IGC/IIC.1.K4

		Candidate provides relevant background information regarding the individual with exceptionalities including age, gender, physiological and medical information, educational program, skill deficits; identities the individual’s behavioral strengths and challenges. The source of information is clear and the information is presented objectively. 

		Candidate provides most of the relevant background information regarding the individual with exceptionalities including age, gender, medical/physical information; identities the individual’s behavioral strengths and challenges.

		Candidate does not provide relevant background information regarding the individual with exceptionalities and/or does not identify the individual’s behavioral strengths and challenges. 



		Interviews 


CEC 4.1, 4.3

IGC-IIC4.S1, IGC-IIC.4.S3,

		Candidate chooses informal assessments, gathers data, and reports relevant information about the behavior of the target individual from the learner and the learner’s teacher.   


Candidate explicitly uses this information to shape understanding of the learner’s behavior and to help shape the positive behavior support plan. 

		Candidate gathers and reports relevant information about the behavior of the target individual from the learner and the learner’s teacher.

		Candidate does not gather relevant information about the behavior of the target individual from the learner and/or the learner’s teacher.



		Observation of and Information About Target Behavior 


CEC 4.1, 4.2, 4.3, 5.5

IGC-IIC.4.K1, IGC-IIC.4.K3, IGC-IIC.4.S1, IGC-IIC.4.S4, IGC-IIC.5.S1, IGC-IIC.5.S22, IGC-IIC.5.S23

		The operational definition of the target behavior is observable and measurable and based on informal and formal data. The direct observation summary includes where and when the behavior occurs, how long, and with what intensity. Patterns of occurrence are noted. The candidate clearly records instances of the target behavior. The candidate uses the information to identify the antecedents and consequences of the target behavior as well as factors that support appropriate behavior. 

		The operational definition of the target behavior is observable and measurable. The direct observation summary includes where and when the behavior occurs, how long, and with what intensity. Patterns of occurrence are noted. The candidate clearly records instances of the target behavior. The candidate identifies some antecedents and/or consequences of the target behavior. 

		The target behavior is not defined clearly. Candidate observes some instances of the behavior but the information is not reported clearly. The candidate does not note the antecedents and consequences of the target behavior. 



		Hypothesis Statement


CEC 4.1 


IGC-IIC.4.S.1

		Candidate develops a plausible hypothesis for the function of the function of the behavior that is based on direct and indirect data collected. This statement includes the antecedent to the behavior, the behavior, and the perceived function of the behavior.  

		Candidate develops a plausible hypothesis for the function of the function of the behavior. This statement includes the antecedent to the behavior, the behavior, and the perceived function of the behavior.  

		Candidate does not develop a plausible, data driven hypothesis for the function of the behavior. 



		Goals


CEC 5.5, 5.6

IGC-IIC5.K8, IGC-IIC.5.S8, IGC-IIC.5.S23

		Candidate uses baseline data and other information about the learner to develop measurable annual goals (and STOs when appropriate) that are related to decreasing and/or increasing behaviors identified. Candidates plan and implement instruction in settings to assist students in reaching their goals.

		Candidate uses baseline data to develop measurable annual goals (and STOs when appropriate) that are related to decreasing and/or increasing behaviors identified. Candidates plan and implement minimal instruction in settings to assist students in reaching their goals.

		Candidate does not develop appropriate measurable annual goals (and STOs when appropriate). 



		Antecedent Strategies


CEC 1, 5.5, 5.6


IGC-ICC1.S1, IGC-IIC.1.K9, IGC-IIC5.K8, IGC-IIC.5.S8, IGC-IIC.5.S23, IGC-IIC.5S1

		Candidate identifies research based strategies to prevent the occurrence of the problem behavior. The selection of the strategies is supported by research and is based on the information gathered about the learner. Antecedent strategies identified are implemented throughout the program to change behaviors.  

		Candidate identifies research based strategies to prevent the occurrence of the problem behavior. 

		Candidate does not adequately identify research based strategies to prevent the occurrence of the problem behavior. 



		Replacement Behaviors


CEC 1.2, 2.2


IGC-IIC.1.S1, IGC-IIC 2.S3 

		Candidate identifies appropriate replacement behaviors that address the function of the target behavior, reflect the strengths and preferences of the learner and when appropriate the family, and enhance the integration of the learner into the educational setting. 

		Candidate identifies appropriate replacement behaviors that address the function of the target behavior. 

		Candidate does not identify appropriate replacement behaviors for the learner. 



		Consequences


CEC 2.3, 5.5


IGC-IIC1.2.K3, IGC-IIC.2.S3, IGC-IIC.IGC-IIC.2.S7, IGC-IIC.5.K8, ICG-IIC.5.S1, IGC-IIC.5.S22, ICG-IIC.5.S23

		Candidate develops and implements a plan for reinforcement in a variety of settings that specifics the individualized reinforcer and reinforcement schedule for when the replacement behavior(s) is performed. Fading of the program when appropriate is addressed. Candidate also develops consequences for when the target behavior is performed. The candidate uses the principle of least intrusive programming. 

		Candidate develops and implements a plan for reinforcement in some settings that specifics the reinforcer and reinforcement schedule for when the replacement behavior(s) is performed. Candidate also develops consequences for when the target behavior is performed. 

		Candidate develops an incomplete reinforcement plan that does not reflect an understanding of the leaner, the target behavior, or the principle of least intrusive programming. 



		Data Analysis and Program Implementation


CEC 4.1, 4.2


IGC-IIC.4.S3, IGC-IIC.4.S5

		Candidate describes the type of direct observation data collected and the type of design used. Candidate uses all data collected throughout the program to guide decisions to continue, modify, or stop intervention. 

		Candidate uses all data collected throughout the program to guide decisions to continue, modify, or stop intervention.

		Candidate does not use the data to guide decisions to continue, modify, or stop intervention. 



		Program Evaluation


CEC 5.1, 5.5


IGC-IIC.5.S8, IGC-IIC.5.S22, IIGC-IIC.5.S23

		Candidate implements the program as stated in the behavior plan, implementing a variety of strategies set out in the plan. Candidate identifies and evaluates the intended and unintended consequences of the PBSP as well as exploring both favorable and unintended outcomes of the plan. Rationale for making the changes in program are based on data presented. Candidate identifies additional skills and knowledge needed in order to carry out the plan more effectively. Ethical concerns are noted if appropriate and steps for further learning and advancement of skills are appropriate. 

		 Candidate implements the program as stated in the behavior plan, implementing some strategies set out in the plan. Candidate identifies and evaluates the intended and unintended consequences of the PBSP as well as exploring both favorable and unintended outcomes of the plan. Recommendations for further learning and advancement of skills are provided

		Candidate fails to fully implement the program as stated in the behavior plan. Candidate does not identify or evaluate the intended and unintended consequences of the PBSP to address the challenging behavior of the learner. Recommendations for further learning and advancement are not provided or well supported. 





· The rating of target not met is be given if any indicator within category target not met is present.


· The rating of target met  is given if all indicators within category of target met are present, or one indicator within target met  and one or more indicators within target exceeded are present.


· The rating of target exceeded is given if all indicators within category target exceeded are present.


Definition of Terms:


Exceeds target—meets most or all of the criteria as described in the standards for professional associations (CEC).


Target met—meets some of the criteria as described in the standards for professional associations but not others


Target not met—does not meet the criteria as described in the standards for professional associations 


g. Candidate Data


Early Childhood/Special Education Majors

		Components and Standards

		Fall 2017

		Spring 2017

		Fall 2016



		

		N = 9

		N=19

		N=10



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 Target Not Met



		Student Profile


CEC1.1


IGC/IIC.1.K4

		9

		0

		0

		19

		0

		0

		10

		0

		0



		Interviews 


CEC 4.1, 4.3, 6.1


IGC-IIC4.S1, IGC-IIC.4.S3, IGC-IIC.6.S3

		9

		0

		0

		19

		0

		0

		10

		0

		0



		Observation of and Information About Target Behavior 


CEC 4.1, 4.2, 4.3, 5.5


IGC-IIC.4.K1, IGC-IIC.4.K3, IGC-IIC.4.S1, IGC-IIC.4.S4, IGC-IIC.5.S1, IGC-IIC.5.S22, IGC-IIC.5.S23

		9

		0

		0

		18

		1

		0

		9

		2

		0



		Hypothesis Statement


CEC 4.1 


IGC-IIC.4.S.1

		9

		0

		0

		17

		2

		0

		8

		3

		0



		Goals


CEC 5.5, 5.6

IGC-IIC5.K8, IGC-IIC.5.S8, IGC-IIC.5.S23

		8

		1

		0

		18

		1

		0

		7

		3

		0



		Antecedent Strategies


CEC 1, 5.5, 5.6


IGC-ICC1.S1, IGC-IIC.1.K9, IGC-IIC5.K8, IGC-IIC.5.S8, IGC-IIC.5.S23, IGC-IIC.5S1

		9

		0

		0

		19

		0

		0

		9

		1

		0



		Replacement Behaviors


CEC 1.2, 2.2


IGC-IIC.1.S1, IGC-IIC 2.S3 

		9

		0

		0

		19

		0

		0

		8

		2

		0



		Consequences


CEC 2.3, 5.5


IGC-IIC1.2.K3, IGC-IIC.2.S3, IGC-IIC.IGC-IIC.2.S7, IGC-IIC.5.K8, ICG-IIC.5.S1, IGC-IIC.5.S22, ICG-IIC.5.S23

		8

		1

		0

		19

		0

		0

		10

		0

		0



		Data Analysis and Program Implementation


CEC 4.1, 4.2


IGC-IIC.4.S3, IGC-IIC.4.S5

		8

		1

		0

		17

		2

		0

		8

		2

		0



		Program Evaluation


CEC 5.1, 5.5


IGC-IIC.5.S8, IGC-IIC.5.S22, IIGC-IIC.5.S23

		9

		0

		0

		19

		0

		0

		10

		0

		0





Intervention Specialists

		Components and Standards

		Fall 2017

		Spring 2017

		Fall 2016



		

		N = 4

		N=3

		N=2



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 Target Not Met



		Student Profile


CEC1.1


IGC/IIC.1.K4

		4

		0

		0

		3

		0

		0

		2

		0

		0



		Interviews 


CEC 4.1, 4.3, 6.1


IGC-IIC4.S1, IGC-IIC.4.S3, IGC-IIC.6.S3

		4

		0

		0

		3

		0

		0

		2

		0

		0



		Observation of and Information About Target Behavior 


CEC 4.1, 4.2, 4.3, 5.5


IGC-IIC.4.K1, IGC-IIC.4.K3, IGC-IIC.4.S1, IGC-IIC.4.S4, IGC-IIC.5.S1, IGC-IIC.5.S22, IGC-IIC.5.S23

		4

		0

		0

		3

		0

		0

		2

		0

		0



		Hypothesis Statement


CEC 4.1 


IGC-IIC.4.S.1

		4

		0

		0

		3

		0

		0

		2

		0

		0



		Goals


CEC 5.5, 5.6

IGC-IIC5.K8, IGC-IIC.5.S8, IGC-IIC.5.S23

		3

		1

		0

		3

		0

		0

		1

		1

		0



		Antecedent Strategies


CEC 1, 5.5, 5.6


IGC-ICC1.S1, IGC-IIC.1.K9, IGC-IIC5.K8, IGC-IIC.5.S8, IGC-IIC.5.S23, IGC-IIC.5S1

		4

		0

		0

		3

		0

		0

		1

		1

		0



		Replacement Behaviors


CEC 1.2, 2.2


IGC-IIC.1.S1, IGC-IIC 2.S3 

		4

		0

		0

		3

		0

		0

		2

		0

		0



		Consequences


CEC 2.3, 5.5


IGC-IIC1.2.K3, IGC-IIC.2.S3, IGC-IIC.IGC-IIC.2.S7, IGC-IIC.5.K8, ICG-IIC.5.S1, IGC-IIC.5.S22, ICG-IIC.5.S23

		4

		0

		0

		3

		0

		0

		2

		0

		0



		Data Analysis and Program Implementation


CEC 4.1, 4.2


IGC-IIC.4.S3, IGC-IIC.4.S5

		4

		0

		0

		3

		0

		0

		2

		0

		0



		Program Evaluation


CEC 5.1, 5.5


IGC-IIC.5.S8, IGC-IIC.5.S22, IIGC-IIC.5.S23

		4

		0

		0

		3

		0

		0

		2

		

		0





Mid-Level Education/Special Education

		Components and Standards

		Fall 2017

		Spring 2017

		Fall 2016



		

		N = 2

		N = 6

		N=1



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 Target Not Met



		Student Profile


CEC1.1


IGC/IIC.1.K4

		2

		0

		0

		6

		0

		0

		1

		0

		0



		Interviews 


CEC 4.1, 4.3, 6.1


IGC-IIC4.S1, IGC-IIC.4.S3, IGC-IIC.6.S3

		2

		0

		0

		6

		0

		0

		1

		0

		0



		Observation of and Information About Target Behavior 


CEC 4.1, 4.2, 4.3, 5.5


IGC-IIC.4.K1, IGC-IIC.4.K3, IGC-IIC.4.S1, IGC-IIC.4.S4, IGC-IIC.5.S1, IGC-IIC.5.S22, IGC-IIC.5.S23

		2

		0

		0

		6

		 0

		 0

		1

		0

		0



		Hypothesis Statement


CEC 4.1 


IGC-IIC.4.S.1

		2

		0

		0

		5

		1

		0

		1

		0

		0



		Goals


CEC 5.5, 5.6

IGC-IIC5.K8, IGC-IIC.5.S8, IGC-IIC.5.S23

		1

		1

		0

		5

		1

		0

		0

		1

		0



		Antecedent Strategies


CEC 1, 5.5, 5.6


IGC-ICC1.S1, IGC-IIC.1.K9, IGC-IIC5.K8, IGC-IIC.5.S8, IGC-IIC.5.S23, IGC-IIC.5S1

		2

		0

		0

		6

		0

		0

		0

		1

		0



		Replacement Behaviors


CEC 1.2, 2.2


IGC-IIC.1.S1, IGC-IIC 2.S3 

		2

		0

		0

		6

		0

		0

		1

		0

		0



		Consequences


CEC 2.3, 5.5


IGC-IIC1.2.K3, IGC-IIC.2.S3, IGC-IIC.IGC-IIC.2.S7, IGC-IIC.5.K8, ICG-IIC.5.S1, IGC-IIC.5.S22, ICG-IIC.5.S23

		2

		0

		0

		6

		0

		0

		1

		0

		0



		Data Analysis and Program Implementation


CEC 4.1, 4.2


IGC-IIC.4.S3, IGC-IIC.4.S5

		2

		0

		0

		6

		0

		0

		1

		0

		0



		Program Evaluation


CEC 5.1, 5.5


IGC-IIC.5.S8, IGC-IIC.5.S22, IIGC-IIC.5.S23

		1

		1

		0

		6

		0

		0

		1

		0

		0





Behavior Intervention Plan Assessment


Assessment 8: Collaboration Activity


a. Description: This assignment is completed in the class SPED 422, Classroom Administration. Special educators must routinely and effectively collaborate with many people while working in the schools. Collaboration is necessary to assure that the needs of individuals with exceptional learning needs are being addressed throughout their schooling. This assignment provides the candidates an opportunity to use what they have learned about collaboration and to apply that knowledge to case studies that ask them to look at various aspects of collaboration including conflict resolution, consensus decision making, and problem solving. 


b. Alignment with CEC standards


Those CEC standards which align most closely to this assessment are listed below:


Standard 6: Professional Learning and Practice – Beginning special education professionals use foundational knowledge of the field and their professional Ethical Principles and Practice Standards to inform special education practice, to engage in lifelong learning, and to advance the profession. 


Standard 7: Collaboration – Beginning special education professionals collaborate with families, other educators, related service providers, individuals with exceptionalities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with exceptionalities across a range of learning experiences


c. Summary and Analysis of Data Findings

Over the 3 applications of this assessment 100% of teacher candidates met or exceeded the target in all areas of the collaboration project. We will continue to monitor this assessment in the future. 


d. Interpretation of How Data Provides Evidence That CEC Standards Have Been Met


The data indicates that the teacher candidates are meeting the standards outlined above. All of the teacher candidates in all programs successfully completed the collaboration project as outlined by the rubric. Each semester members of the Special Education Committee review the assignment in detail and any suggestions for improvement are noted. No significant changes were made in this assessment during the 3 applications reported. 


e. Description of the Assessment/Assessment Tool

Candidates will read and analyze the case studies and address the questions concerning each study.  For this part of the assignment answers should be in paragraph form, free of grammar and spelling errors. Answers should focus on addressing these areas:


1. Identifying and eliminating/replacing barriers to the collaboration process


2. Identifying the participants/stakeholders and their functions in the collaboration process; adding any participants who may be essential to the success of the process


3. Determining and employing communication strategies that are needed to make the collaboration process successful


4. Employing the problem solving process to bring about effective collaboration


5. Employing the elements of the consensus decision making process to bring resolution to the collaboration process


6. Appropriate use of the conflict resolution process/guidelines whenever needed throughout the collaboration process


7. Employing other collaboration tools to ensure that the process is successful


8. Identifying the desired outcomes to the collaboration process when the appropriate  
strategies are employed


9. Constructing a coversheet for your project that includes the following elements:


· Case study name


· Your name


· Class number and section


· Date


Additionally, candidates will have an opportunity to engage in a simulated collaborative situation and will be required to come to consensus on a student’s need using a conflict resolution collaborative process. Candidates will be assigned to a team and will be provided with a scenario by the instructor and each team member will be assigned to a role. Candidates will collaborate during a simulated meeting during class that results in decisions, made by consensus using the conflict resolution process, which will best support the needs of the student assigned to them in their scenario. Each team will need to turn in “meeting minutes” based on the collaborative session. Each team member will be required to write a 1-2 page reflection of the simulation process describing how the conflict resolution process and other collaborative tools were used.

An evaluation rubric has been designed to guide candidates as they answer the questions and to inform them of the point value for each area. Answers should be comprehensive and constructed based on the information and research provided in class and/or in the book.

f. Scoring Guide

Collaboration Project Rubric


Name __________________________________ Score ________


Levels of Performance


		Components and Standards

		Exceeds Target

		Target Met

		Target Not Met



		Barriers to Collaboration


(CEC standards 6,7)



		Candidate analyzes the case study and demonstrates understanding of barriers to collaboration and identifies and eliminates/replaces all barriers to enable effective communication     

		Candidate analyzes the case study and demonstrates a basic understanding of barriers to collaboration and identifies and eliminates/replaces some of the  barriers to enable somewhat effective communication

		Candidate minimally analyze the case study and minimally displays an understanding of the barriers to collaboration. The candidate does not identify and eliminate/replace any of the barriers to enable effective collaboration.



		Participants and Stakeholders and Functions

(CEC standards 6,7)



		Candidate analyzes the case study and identifies all participants and stakeholders based on the needed knowledge and expertise and clearly defines their functions in the collaboration project. The candidate provides a comprehensive written description of the roles and responsibilities of those stakeholders. 

		Candidate analyzes the case study and identifies some of the participants and stakeholders based on the needed knowledge and expertise and defines their functions in the collaboration project. The candidate provides a description of the roles of the stakeholders. 

		Candidate minimally identifies participants and stakeholders and does not appropriately determine their functions. The candidate minimally describes the roles of the stakeholders.



		Communication Strategies

(CEC standards 6,7)



		Candidate consistently uses effective communication practices and strategies needed to produce effective collaboration during information and skills exchange throughout the entire process. Candidate ensures that all perspectives are considered and included in the decisions made. Candidate uses active listening techniques and avoids ineffective techniques. 

		Candidate uses effective communication practices and some strategies needed to produce collaboration during information and skills exchange throughout the process. Candidate ensures that most perspectives are considered and included in the decisions made. Candidate uses some active listening techniques and avoids most ineffective techniques. 

		The candidate uses ineffective or no communication practices and strategies needed to produce collaboration during information and skills exchange throughout the process. Candidate does not ensure that perspectives are considered and included in the decisions made. Candidate uses few active listening techniques and  uses many ineffective techniques. 



		Problem Solving Process

(CEC standards 6,7)



		Candidate employs ALL elements of the problem solving process to bring about effective resolution in situations presented in the case studies. 

		Candidate employs SOME elements of the problem solving process to bring about effective resolution in situations presented in the case.

		Candidate DOES NOT employ elements of the problem solving process to bring about effective resolution in the situations presented in the case.



		Consensus Decision Making Process

(CEC standards 6,7)



		Candidate correctly uses ALL elements of the consensus decision making process to bring about resolution in situations in the case studies and in the simulation meeting.

		Candidate correctly uses SOME elements of the consensus decision making process to bring about resolution in situations in the case studies and in the simulation meeting.

		Candidate minimally uses elements of the consensus decision making process to bring about resolution in situations in the case studies and in the simulation meeting.



		Conflict Resolution Process

(CEC standards 6,7)



		Candidate initiates and contributes to effective conflict resolution and utilizes the conflict resolution process in its entirety to come to a consensus with other team members during the simulation meeting. 

		Candidate contributes to effective conflict resolution and


utilizes the conflict resolution process in SOME appropriate situations to come to a consensus with the other team members during the  simulation meeting.

		Candidate minimally contributes to effective conflict resolution and minimally utilizes the conflict resolution process in appropriate situations to come to a consensus with the other team members during the simulation meeting.



		Other Collaborative Tools 


(CEC standards 6,7)



		Candidate chooses and employs other collaborative tools appropriately in all situations in the case study and the simulation situation. The candidate uses effective tools in the simulation meeting to ensure that all perspectives are considered and included in the decisions made.  

		Candidate chooses and employs other collaborative tools appropriately in some situations in the case study and the simulation situation. The candidate uses  tools in the simulation meeting to ensure that most perspectives are considered and included in the decisions made.  

		Candidate chooses and employs minimal collaborative tools in the case study and the simulation situation.    





· The rating of target not met is be given if any indicator within category target not met is present.


· The rating of target met is given if all indicators within category of target met are present, or one indicator within target met  and one or more indicators within target exceeded are present.


· The rating of target exceeded is given if all indicators within category target exceeded are present.


Definition of Terms:


Exceeds target—meets most or all of the criteria as described in the standards for professional associations (CEC).


Target met—meets some of the criteria as described in the standards for professional associations but not others


Target not met—does not meet the criteria as described in the standards for professional associations 


g. Candidate data  

DUAL Early Childhood/Special Education Majors


		Components and Standards

		Fall 2017

		Spring 2017

		Fall 2016



		

		N =18

		N = 12

		N = 17



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 

Target Not Met



		Barriers to Collaboration


(CEC 6, 7)

		15

		3

		0

		8

		4

		0

		15

		2

		0



		Participants and 


Stakeholders and Functions (CEC 6, 7)

		12

		6

		0

		7

		5

		0

		12

		5

		0



		Communication Strategies


(CEC 6, 7)

		16

		2

		0

		11

		1

		0

		17

		0

		0



		Problem Solving Process


(CEC 6, 7)

		18

		0

		0

		10

		2

		0

		17

		0

		0



		Consensus Decision Making Process (CEC 6, 7)

		11

		7

		0

		5

		7

		0

		15

		2

		0



		Conflict Resolution Process 


(CEC 6, 7)

		12

		6

		0

		8

		4

		0

		14

		3

		0



		Other Collaborative Tools 


(CEC 6, 7)

		11

		7

		0

		7

		5

		0

		12

		5

		0





Intervention Specialist Majors


		Components and Standards

		Fall 2017

		Spring 2017

		Fall 2016



		

		N = 2

		N = 5

		N = 6



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 


Target Not Met



		Barriers to Collaboration


(CEC 6, 7)

		2

		0

		0

		5

		0

		0

		3

		0

		0



		Participants and 


Stakeholders and Functions (CEC 6, 7)

		2

		0

		0

		5

		0

		0

		3

		0

		0



		Communication Strategies


(CEC 6, 7)

		2

		0

		0

		5

		0

		0

		2

		1

		0



		Problem Solving Process


(CEC 6, 7)

		2

		0

		0

		5

		0

		0

		3

		0

		0



		Consensus Decision Making Process (CEC 6, 7)

		1

		1

		0

		3

		2

		0

		2

		1

		0



		Conflict Resolution Process 


(CEC 6, 7)

		2

		0

		0

		5

		0

		0

		3

		0

		0



		Other Collaborative Tools 


(CEC 6, 7)

		1

		1

		0

		5

		0

		0

		2

		1

		0





Mid-Level Special Education Majors


		Components and Standards

		Fall 2017

		Spring 2017

		Fall 2016



		

		N = 1

		N = 4

		N = 9



		

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 Target Not Met

		3 Exceeds Target

		2 Target Met

		1 


Target Not Met



		Barriers to Collaboration


(CEC 6, 7)

		0

		1

		0

		2

		2

		0

		8

		1

		0



		Participants and 


Stakeholders and Functions (CEC 6, 7)

		1

		0

		0

		3

		1

		0

		9

		0

		0



		Communication Strategies


(CEC 6, 7)

		1

		0

		0

		2

		2

		0

		9

		0

		0



		Problem Solving Process


(CEC 6, 7)

		1

		0

		0

		3

		1

		0

		9

		0

		0



		Consensus Decision Making Process (CEC 6, 7)

		0

		1

		0

		3

		1

		0

		7

		2

		0



		Conflict Resolution Process 


(CEC 6, 7)

		0

		1

		0

		4

		0

		0

		8

		1

		0



		Other Collaborative Tools 


(CEC 6, 7)

		0

		1

		0

		3

		1

		0

		8

		1

		0





Collaboration Assessment



6.   Name of institution's program

Mid Level Education with Special Education
7.   CAEP Category

Special Education-General Curriculum

8.   Grade levels(1) and Exceptionalities/Severity Levels for which candidates are being prepared

    (1) e.g. K-6, K-12

PreK-8

9.   Program Type

Advanced Teaching
First Teaching License
Other School Personnel
Unspecified

10.   Degree or award level

Baccalaureate
Post Baccalaureate
Master's
Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

11.   Is this program offered at more than one site?

Yes
No

12.   If your answer is "yes" to above question, list the sites at which the program is offered

 
13.   Title of the state license for which candidates are prepared

Special Education PreK-8
14.   Program report status:

Initial Review
Response to One of the Following Decisions: Further Development Required 
or Recognition with Probation
Response to National Recognition With Conditions

15.   Is your Educator Preparation Provider (EPP) seeking

CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation

16.   State Licensure data requirement on program completers disaggregated by specialty area with sub-area 
scores:
CAEP requires programs to provide completer performance data on state licensure examinations for 
completers who take the examination for the content field, if the state has a licensure testing 
requirement. Test information and data must be reported in Section IV. Does your state require such a 
test?

Yes
No



SECTION I - CONTEXT

1.   Description of any state or institutional policies that may influence the application of CEC Preparation 
Standards. (Response limited to 4,000 characters)

 
2.   Description of the field and clinical experiences required for the program, including the number of hours 

for early field experiences and the number of hours/weeks for student teaching or internships. 
(Response limited to 8,000 characters)

All candidates in this program are introduced to a wide range of field-based
and clinical experiences that help bridge content and theory with practice as
they move from observer to practitioner. The experiences begin early in the
program and include placements in collaborative settings, providing practice
with diverse populations, ages, learning environments, and school settings.
Demands increase with each field experience as candidates are asked to build
on skills from previous course work and experiences combined with new skills
acquired in each successive course and experience. Before field placements are
made, criteria must be met to ensure that it is an appropriate field site. In
addition, cooperating teachers in each field site must meet the Pennsylvania
Department of Education's requirement. Cooperating teachers must have a
special education teaching certification, must have at least 3 years of
satisfactory certificated teaching experience, and at last 1 year of certificated
teaching experience in the school entity where the student teacher is placed.
Pennsylvania requires that candidates go through 4 stages of field experience,
each one progressively more intensive, requiring the candidate to gradually
assume more responsibility. The requirements are:
Stage 1: Observation
Pennsylvania requires that candidates be observers in a variety of education
and education-related settings. Observations should occur in a range of 
schools
so that candidates have a broad experience and learn as much as possible
about special education and special education philosophy. With the dual major
required at Clarion University, these 20 hours of observations are done in a
variety of their education courses including 12 hours in ECH 141 Child
Development and Learning, 18 hours in ECH 235 - Observation: Constructing
an Early Childhood Knowledge Base, and 5 hours in SPED 245 - Applied
Behavior Analysis. The observations can be done in a variety of settings,
covering a variety of grade levels, where children with exceptional learning
needs are grouped together for instruction in a variety of ways - resource
rooms, inclusive settings, co-teaching, etc. Structured observation guidelines
are provided and students write a reflective paper for each observation
completed that includes information about the classroom environment,
teaching strategies observed, effectiveness of strategies, behavior
management used, and teacher/student interactions. In addition, candidates
are required to create mini lessons that could be used in the settings and to
conduct data collection on behaviors observed in certain settings. A group
meeting is held once a week with the University instructor during regularly
scheduled class time to discuss the experiences and to link the field
experiences to the course content.
Stage 2: Exploration



Pennsylvania says that this is an experience in which the candidate works
under a cooperating teacher's supervision during individual tutorials or with a
small group of students. This will prepare candidates for their pre-student
teaching experience. At Clarion, all candidates who have completed the 20
hours of observation will be eligible to move on to the exploration activities. In
ECH 236 - Assessment & Panning: Using an Early Childhood Knowledge Base
students complete 10 hours of assessment in an early childhood setting.
During the first week at their pre-student teaching practicum site (40 hours),
candidates are required to complete a variety of exploration activities. During
this time they are responsible for planning and executing a rapport lesson to
conduct with a small group of students, reflecting on the lesson after it is
taught. Candidates are also responsible for conducting one-to-one tutoring with
students before they move on to teaching lessons to small groups that are
based on their cooperating teacher's lesson plans. These hours are completed
in the beginning portions of SPED 444 and 446 and are supervised by approved
cooperating teachers and university faculty.
Stage 3: Pre-Student Teaching
Pennsylvania says this is the beginning of student teaching in which candidates
teach small groups of students, in schools and early learning settings. It is a
combination of individual tutorials, small group, and whole class instruction at
the selected grade level over a course of time. Candidates at Clarion University
complete pre-student teaching in both areas of their dual certification.
Specifically for Special Education, they have two pre-student teaching field
experiences, one in a setting delivering services to students with high incidence
disabilities (SPED 426), and the other in a setting delivering services to
students with low incidence disabilities (SPED 427). The first seven weeks of
the semester are spent on campus attending instructional classes (SPED 422,
444, 446, and 428) for approximately 6 hours per day. After this time,
candidates are in the field, full time for a minimum of three weeks (120 hours)
per placement. During this time, candidates gradually assume total
responsibility for teaching the students in their classrooms. They start teaching
one or two small groups using approved lesson plans they have written and
move to taking over almost full responsibility for the classroom including
planning and teaching all lessons, assessing and interpreting assessments,
designing behavior plans and training plans, adapting instructional materials as
needed, writing an IEP for a target student, and interacting with professionals
in and out of the classroom. These experiences are supervised daily by
approved cooperating special education teachers and at least two times per
placement by university faculty. Candidates also complete early childhood 
prestudent
teaching in a PreK-K setting and a 1-4 setting.
Stage 4: Student Teaching
While Pennsylvania law requires a minimum of 12 weeks full-time student
teaching, Clarion University requires student teachers to complete 15 weeks.
Six credits (SPED 455) of our candidates 12 credit student teaching load is
completed with an approved cooperating teacher in a setting along the
continuum of placements. This rigorous experience is carefully planned,



guided, assessed, and evaluated. Candidates work closely with their
cooperating teacher and gradually assume instructional responsibility for the
entire class and course load. They are expected to demonstrate competence in
the professional role, communication skills, instructional planning, instructional
strategies implementation, use of instructional materials and resources, and in
the evaluation of their instructional effectiveness. Within this course,
candidates complete multiple projects which include a minimum of
development of a student matrix, one IEP, a behavioral plan, a lesson plan
series/unit plan, and daily lesson plans. They also conduct numerous formal
and informal assessments throughout the placement and maintain a
log/journal of their experiences as a student teacher. The student teaching
experience is closely supervised by the cooperating teacher and the university
supervisor, both of whom give frequent feedback to the candidate. In
summary, the student teaching capstone course provides an opportunity for
candidates to demonstrate proficiency in applying skills from their special
education courses to expand their teaching expertise and reflect and evaluate
on their own performance.
University supervisors are either full time tenure track faculty or are chosen 
from a pool of adjuncts that have proceeded through the hiring process. This is 
a university wide process in which candidates provide their vita, cover letter, 
transcripts, and recommendations. The Special Education Search Committee 
then reviews all applicants for the adjunct supervisor position. Qualified 
candidates are interviewed over the phone. All supervisors must have at least 
3 years of teaching experience, a teaching certificate, and a Masters Degree in 
Special Education.

3.   Description of the criteria for admission, retention, and exit from the program, including required GPAs 
and minimum grade requirements for the content courses accepted by the program. (Response limited 
to 4,000 characters)

 
4.   CEC initial or advanced Preparation Standards and Specialty Sets used 

 
5.   Please attach files to describe a program of study that outlines the courses and experiences required for 

candidates to complete the program. The program of study must include course titles. (This information 
may be provided as an attachment from the college catalog or as a student advisement sheet.)

6.   This system will not permit you to include tables or graphics in text fields. Therefore any tables or 
charts must be attached as files here. The title of the file should clearly indicate the content of the file. 
Word documents, pdf files, and other commonly used file formats are acceptable.

7.   Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. Report 
the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, 
master's, doctorate) being addressed in this report. Data must also be reported separately for programs 
offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create 
additional tables as necessary.

Program:

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)



    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met 
all the requirements of a state-approved teacher preparation program. Program completers include all those who are 
documented as having met such requirements. Documentation may take the form of a degree, institutional certificate, 
program credential, transcript, or other written proof of having met the program's requirements.

8.   Faculty Information
Directions: Complete the following information for each faculty member responsible for professional 
coursework, clinical supervision, or administration in this program.

    (3) For example, PhD in Curriculum & Instruction, University of Nebraska.
    (4) For example, faculty, clinical supervisor, department chair, administrator
    (5) For example, professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and the 
education of teachers and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and 
the application of current research findings in new settings. Scholarship further presupposes submission of one's work for 
professional review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional 
associations in ways that are consistent with the institution and unit's mission.
    (8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of a 
local school program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, 
teaching in a PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification
(s) held, if any.

Faculty Member Name

Highest Degree, Field, & 
University(3)

Assignment: Indicate the 
role of the faculty member
(4)

Faculty Rank(5)

Tenure Track YESgfedc

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Teaching or other 
professional experience in 
P-12 schools(9)



SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC standards. All programs must 
provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must 
substitute an assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate 
the type or form of the assessment and when it is administered in the program.

1.   In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program. (Response limited to 250 characters each field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of 
Assessment (13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

PECT State licensure test
Before student 

teaching

Assessment #2: 
Assessment of 
content knowledge 
in special education 
(required)

Individualized 
Education Plan

Project

Pre Student 
Teaching Block 

Course - SPED 426 
- Practicum for 
High Incidence 

Methods
Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 
(required)

Unit Plan Project
SPED 450 - Student 

Teaching

Assessment #4: 
Assessment of 
student teaching 
(required)

STPP - Student 
Teacher 

Performance Profile
Rating checklist

SPED 450 - Student 
Teaching

Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

Progress 
Monitoring

Project
SPED 450 - Student 

Teaching

Assessment #6: 
Additional 
assessment that 
addresses CEC 
standards 
(required)

Behavior 
Intervention Plan

Project
SPED 450 - Student 

Teaching

Assessment #7: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Assessment 
Practicum

Project

SPED 411 -
Education 

Assessment 
Practicum

Assessment #8: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Collaboration Case 
Study

Project
SPED 422 -
Classroom 

Administration



    (12) Identify assessment by title used in the program; refer to Section IV for further information on 
appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure 
test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, 
admission to student teaching/internship, required courses [specify course title and numbers], or completion of the 
program).



SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each CEC standard on the chart below, identify the assessment(s) in Section II that address the standard. One 
assessment may apply to multiple CEC standards. 

1.   FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Special education candidates progress through a series of developmentally sequenced field experiences for the full 
range of ages, types and levels of abilities, and collaborative 
opportunities that are appropriate to the license or roles for which they are preparing. These field and clinical 
experiences are supervised by qualified professionals.

Information should be provided in Section I (Context) to address this standard.
2.   Standard 1: Learner Development and Individual Learning Differences

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals 
understand how exceptionalities may interact 
with development and learning and use this 
knowledge to provide meaningful and 
challenging learning experiences for 
individuals with exceptionalities.
(1.1) Beginning special education professionals 
understand how language, culture, and family 
background influence the learning of individuals with 
exceptionalities.
(1.2) Beginning special education professionals use 
understanding of development and individual 
differences to respond to the needs of individuals 
with exceptionalities.

3.   Standard 2: Learning Environments

  #1 #2 #3 #4 #5 #6 #7 #8

Beginning special education professionals 
create safe, inclusive, culturally responsive 
learning environments so that individuals with 
exceptionalities become active and effective 
learners and develop emotional well-being, 
positive social interactions, and self-
determination.
(2.1) Beginning special education professionals 
through collaboration with general educators and 
other colleagues create safe, inclusive, culturally 
responsive learning environments to engage 
individuals with exceptionalities in meaningful 
learning activities and social interactions.
(2.2) Beginning special education professionals use 
motivational and instructional interventions to teach 
individuals with exceptionalities how to adapt to 
different environments. 
(2.3) Beginning special education professionals 
know how to intervene safely and appropriately with 



individuals with exceptionalities in crisis.
4.   Standard 3: Curricular Content Knowledge

    (15) As used, “general curricula”, means the academic content of the general curriculum including math, 
reading, English/language arts, science, social studies, and the arts.
    (16) As used, “specialized curricula” means the content of specialized interventions or sets of interventions including, 
but not limited to academic, strategic, communicative, social, emotional, and independence curricula.

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals use 
knowledge of general(15) and specialized(16)

curricula to individualize learning for 
individuals with exceptionalities.
(3.1) Beginning special education professionals 
understand the central concepts, structures of the 
discipline, and tools of inquiry of the content areas 
they teach , and can organize this knowledge, 
integrate cross-disciplinary skills, and develop 
meaningful learning progressions for individuals with 
exceptionalities 
(3.2) Beginning special education professionals 
understand and use general and specialized content 
knowledge for teaching across curricular content 
areas to individualize learning for individuals with 
exceptionalities 
(3.3) Beginning special education professionals 
modify general and specialized curricula to make 
them accessible to individuals with exceptionalities.

5.   Standard 4: Assessment

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals use 
multiple methods of assessment and data-
sources in making educational decisions.
(4.1) Beginning special education professionals 
select and use technically sound formal and informal 
assessments that minimize bias 
(4.2) Beginning special education professionals use 
knowledge of measurement principles and practices 
to interpret assessment results and guide 
educational decisions for individuals with 
exceptionalities 
(4.3) Beginning special education professionals in 
collaboration with colleagues and families use 
multiple types of assessment information in making 
decisions about individuals with exceptionalities 
(4.4) Beginning special education professionals 
engage individuals with exceptionalities to work 
toward quality learning and performance and 
provide feedback to guide them.



6.   Standard 5: Instructional Planning and Strategies

    (17) Instructional strategies, as used throughout this form, include intervention used in academic and 
specialized curricula.

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals 
select, adapt, and use a repertoire of evidence-
based instructional strategies (15) to advance 
learning of individuals with exceptionalities.
(5.1) Beginning special education professionals 
consider an individual’s abilities, interests, learning 
environments, and cultural and linguistic factors in 
the selection, development, and adaptation of 
learning experiences for individual with 
exceptionalities. 
(5.2) Beginning special education professionals use 
technologies to support instructional assessment, 
planning, and delivery for individuals with 
exceptionalities. 
(5.3) Beginning special education professionals are 
familiar with augmentative and alternative 
communication systems and a variety of assistive 
technologies to support the communication and 
learning of individuals with exceptionalities. 
(5.4) Beginning special education professionals use 
strategies to enhance language development and 
communication skills of individuals with 
exceptionalities 
(5.5) Beginning special education professionals 
develop and implement a variety of education and 
transition plans for individuals with exceptionalities 
across a wide range of settings and different 
learning experiences in collaboration with 
individuals, families, and teams 
(5.6) Beginning special education professionals 
teach to mastery and promote generalization of 
learning.
(5.7) Beginning special education professionals 
teach cross-disciplinary knowledge and skills such 
as critical thinking and problem solving to 
individuals with exceptionalities.

7.   Standard 6: Professional Learning and Ethical Practice

  #1 #2 #3 #4 #5 #6 #7 #8

Beginning special education professionals use 
foundational knowledge of the field and the 
their professional Ethical Principles and 
Practice Standards to inform special education 
practice, to engage in lifelong learning, and to 



advance the profession.
(6.1) Beginning special education professionals use 
professional Ethical Principles and Professional 
Practice Standards to guide their practice
(6.2) Beginning special education professionals 
understand how foundational knowledge and current 
issues influence professional practice 
(6.3) Beginning special education professionals 
understand that diversity is a part of families, 
cultures, and schools, and that complex human 
issues can interact with the delivery of special 
education services 
(6.4) Beginning special education professionals 
understand the significance of lifelong learning and 
participate in professional activities and learning 
communities.
(6.5) Beginning special education professionals 
advance the profession by engaging in activities 
such as advocacy and mentoring 
(6.6) Beginning special education professionals 
provide guidance and direction to paraeducators, 
tutors, and volunteers.

8.   Standard 7: Collaboration

  #1 #2 #3 #4 #5 #6 #7 #8
Beginning special education professionals 
collaborate with families, other educators, 
related service providers, individuals with 
exceptionalities, and personnel from 
community agencies in culturally responsive 
ways to address the needs of individuals with 
exceptionalities across a range of learning 
experiences.
(7.1) Beginning special education professionals use 
the theory and elements of effective collaboration
(7.2) Beginning special education professionals 
serve as a collaborative resource to colleagues
(7.3) Beginning special education professionals use 
collaboration to promote the well-being of 
individuals with exceptionalities across a wide range 
of settings and collaborators



SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: For each program assessment listed in Section II, use one file to provide a description of the assessment of not 
more than two pages along with the program assessment, scoring rubric, and data tables.

Taken as a whole, the program assessments must demonstrate candidate mastery of the CEC Preparation Standards. The program 
assessments used must be required of all candidates. Assessments, scoring guides/rubrics, and data should be aligned with the 
CEC Preparation Standards. This means that the concepts in the CEC Preparation Standards should be apparent in the program 
assessments and in the scoring guides/rubrics to the same depth, breadth, and specificity as in the CEC Preparation Standards. 
Data should also be aligned with the CEC Preparation Standards. The data should be presented at the same level it is collected. For 
example, if a rubric is used to collects data on several elements each relating to specific CEC Preparation Standard, then the data 
should report the data on each of the elements rather than reporting a single cumulative score.

In the description of each program assessment below, CEC has identified potential program assessments that would be 
appropriate. Program assessments have been organized into the following three areas to be aligned with the elements in CAEP 
Standard 1:
• Content knowledge (Program assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Program assessments 3 and 4)
• Focus on student learning (Program assessment 5)

While faculty may align state credentialing assessment (Program Assessment 1) to numerous CEC Preparation Standards, it may 
not be cited as the sole assessment for any CEC Preparation Standards.

Note that in special education, the primary content knowledge for the professional discipline includes and is inextricable from 
professional knowledge. Therefore, program assessments that combine content and professional knowledge will be considered 
"content knowledge" assessments for the purpose of this report.

For each program assessment, the report developer should prepare one document that includes the following items : 
(1) Two-page narrative including:
• A brief description of the program assessment and its use in the program;
• A description of how this program assessment specifically aligns with the standards for which it is cited in Section III. Cite CEC 
Preparation Standards by number, title, and/or standard wording.
• A brief analysis of the data findings;
• An interpretation of how that data provides evidence for meeting standards, indicating the specific CEC Preparation Standards by 
number, title, and/or standard wording; 

(2) Program assessment documentation including:
• The program assessment tool itself or a rich description of the program assessment (often the directions given to candidates);
• The scoring guide or rubric for the program assessment; and
• Candidate performance data derived from the program assessment in tables that display the scores in alignment with the CEC 
Preparation Standards.
• The responses for e, f, and g (above) routinely should be limited to the equivalent of five text pages each. Exceptionally, some 
program assessment instruments or scoring guides/rubrics may go beyond five pages.

1.   CONTENT KNOWLEDGE

Data from required state licensure tests or professional examinations of content knowledge CEC Preparation 
Standards addressed in this program assessment could include Standards 1 through 7. If the state does not require 
a credentialing test(s) or professional examinations in the content area, another program assessment must be 
presented to document candidate attainment of content knowledge. 

Provide assessment information as outlined in the directions for Section IV. 

PECT assessment

See the Attachment panel.

2.   CONTENT KNOWLEDGE

CEC Preparation Standards addressed in this program assessment could include Standards 1 through 7. Examples of 
assessments include comprehensive examinations; written interpersonal/presentational tasks; capstone projects or 
research reports addressing cross-disciplinary content; philosophy of teaching statement that addresses the role of 
culture, literature, and cross-disciplinary content; and other portfolio tasks(18).

Provide assessment information as outlined in the directions for Section IV

IEP assessment

See the Attachment panel.



    (18) A portfolio is a collection of candidate work. The information to be reported here requires an assessment 
of candidates’ content knowledge as revealed in the work product contained in a portfolio. If the portfolio contains pieces 
that are interdependent and the portfolio is evaluated by faculty as one assessment using a scoring guide, then the 
portfolio could be counted as one assessment. Often the assessment addresses an independent product within the 
portfolio rather than the complete portfolio. In the latter case, the assessment and scoring guide for the independent 
product should be presented.

3.   PLANNING: PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS

Assessment that demonstrates candidates can effectively plan instruction as individualized for a single individual. 
CEC Preparation Standards that typically could be addressed in this assessment include but are not limited to 
Standards 1, 2, 3, 4, 5. Examples of program assessments include the evaluation of candidates’ abilities to develop 
individualized lesson or unit plans, individualized educational plans, needs assessments, or intervention plans.

Provide assessment information as outlined in the directions for Section IV. 

Unit plan assessment

See the Attachment panel.

4.   TEACHING: PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS

Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice. CEC 
Preparation Standards that typically could be addressed in this program assessment include but are not limited to 
Standards 1, 2, 3, 4, 5 and 7. The program assessment instrument used in student teaching or the internship should 
be submitted. 

Provide program assessment information as outlined in the directions for Section IV.

Student Teacher Perfomance Profile assessment

See the Attachment panel.

5.   EFFECTS ON STUDENT LEARNING

CEC Preparation Standards that typically could be addressed in this program assessment include but are not limited 
to Standards 4-7 Examples of program assessments include those based on student work samples, portfolio tasks, 
case studies, follow-up studies, and employer surveys. 

Provide program assessment information as outlined in the directions for Section IV.

Progress Monitoring Assessment

See the Attachment panel.

6.   ADDITIONAL PROGRAM ASSESSMENT

Examples of program assessments include evaluations of field experiences, case studies, portfolio tasks, and 
licensure tests not reported in 1.

Provide program assessment information as outlined in the directions for Section IV. 

Behavior Intervention Plan Assessment

See the Attachment panel.

7.   ADDITIONAL PROGRAM ASSESSMENT

Examples of program assessments include evaluations of field experiences, case studies, portfolio tasks, and 
licensure tests not reported in 1.

Provide program assessment information as outlined in the directions for Section IV. 

8.   ADDITIONAL PROGRAM ASSESSMENT

Examples of program assessments include evaluations of field experiences, case studies, portfolio tasks, and 
licensure tests not reported in 1.



Provide program assessment information as outlined in the directions for Section IV. 

Collaboration Assessment

See the Attachment panel.



SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1.   Evidence must be presented in this section that assessment results have been analyzed and have been 
or will be used to improve candidate performance and strengthen the program. This description should 
not link improvements to individual assessments but, rather, it should summarize principal findings 
from the evidence, the faculty's interpretation of those findings, and changes made in (or planned for) 
the program as a result. Describe the steps program faculty has taken to use information from 
assessments for improvement of both candidate performance and the program. This information should 
be organized around (1) content knowledge, (2) professional and pedagogical knowledge, skill, and 
dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

 



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1.   For Revised Reports: Describe what changes or additions have been made to address the standards that 
were not met in the original submission. Provide new responses to questions and/or new documents to 
verify the changes described in this section. Specific instructions for preparing a Revised Report are 
available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-
review-policies-and-procedur 

For Response to Conditions Reports: Describe what changes or additions have been made to address the 
conditions cited in the original recognition report. Provide new responses to questions and/or new 
documents to verify the changes described in this section. Specific instructions for preparing a Response 
to Conditions Report are available on the CAEP website at http://caepnet.org/accreditation/caep-
accreditation/spa-program-review-policies-and-procedur 

(Response limited to 24,000 characters.)

Conditions of the recognition report that are being addressed in this response 
to conditions report:
1. Section II and III tables that document the alignment of each program 
assessment to the major elements of the CEC Preparation Standard as 
informed by the appropriate specialty set;
2. The assessment descriptions, scoring guide/rubric, and data for each of the 
program assessments that provide the evidence that they are aligned to the 
major elements of each of CEC Preparation Standard as informed by the 
specialty area knowledge and skills set; and 
3. Sufficient performance data for reviewers to determine that the 
preponderance of the performance data for each of the CEC Preparation 
Standard as informed by the appropriate specialty set demonstrate that the 
program candidates master the major elements of the CEC Preparation 
Standards as informed by the appropriate CEC knowledge and skill set. At least 
one additional set of data must be submitted for each assessment included. 
The section II and III tables have been filled out and resubmitted. It was 
suggested in our recognition report that we consider selecting a few 
assessments that provide the clearest evidence for each standard and refine 
the assessments to more clearly reflect the standard as informed by the 
specialty set. The committee reviewed what assessments met which standards 
and we adjusted according to the feedback in the report. 
The information for the Field Experiences and Clinical Practice Standard in Part 
B is also being resubmitted because the reviewers wanted to know how 
university supervisors are chosen. This was added and is in the newly 
submitted information.
Another concern was the inconsistent or little alignment to standards or 
evidence that the assessments are informed by the appropriate specialty sets. 
This feedback was given particularly for assessments 2, 4, 5, and 6. The 
special education faculty met and adjusted these rubrics during a retreat in 
late summer of 2017. They now show stronger alignment with the standards 
as informed by the appropriate specialty sets. The IEP rubric (assessment 2) 
was adjusted once based on feedback provided in the report and exemplars 
provided, and again based on advice given at a SPA writing workshop. The 
behavior plan rubric (assessment 6) was adjusted to more closely match 
standards as informed by the appropriate specialty set. The STPP rubric 



(assessment 4) was also revamped after the last recognition report. Feedback 
in the last report stated that the "users ratings are not clearly defined and may 
result in differing interpretations..." and went on to say "additionally, it is 
unclear whether the criteria of the assessment is informed by the specialty set. 
Therefore it cannot be determined whether candidates are mastering the major 
elements". Due to this feedback it was decided that a more appropriate rubric 
should be implemented. This rubric better matches the standards and is 
informed by the appropriate specialty set. This rubric has 4 ratings unlike the 
others that have 3. This is because we have to follow a required form that 
cannot be adjusted. We were also provided feedback on the recognition report 
that Assessment 5 should relate to candidate's determination of their actual 
impact on student learning, as opposed to evaluation of a case study. Due to 
this, the faculty members decided to change this assessment so it is completed 
in a field experience setting where they can measure impact on an actual 
student instead of on a case study. The rubric was adapted to reflect this 
change and one round of data is available in this report. 
Feedback on assessment 1 (PECT test) was that data for the subareas needed 
to be reported. This was added in this response to conditions report. Also for 
the IEP, there were some candidates that did not meet certain elements in the 
last report. The reviewers were concerned that no information was provided as 
to how the program addressed the performance of these candidates. This has 
been addressed in the response to conditions report. 
We are resubmitting assessments 1, 2, 3, 5, 5, 6, and 8. With one to three 
applications of data for each. We are not resubmitting assessment 7 
(assessment practicum) because it only provided data for standard 4 which 
was met in our last submission. 



Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


