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BSEd in Secondary English Education


Assessment 1: State Licensure Information

Praxis 2 Test 0041 Results


a. Brief Description.  Pennsylvania requires PRAXIS 2, test 0041 (English Language, Literature, and Composition: Content Knowledge) for state licensure. The test consists of 120 multiple choice questions. Candidates must sit for PRAXIS 2 before they student teach and must pass it to complete the program and achieve certification. During the last reporting cycle, 160 was the minimum passing score; the state has since raised the minimum passing score to 167. 

b. Alignment.  We are aware of the limitations that NCTE has identified regarding this particular test; however, the instrument provides some useful information for program improvement, especially regarding standards I.1 and I.2. 


c. Analysis. Unfortunately, ETS has not, as of this writing, supplied us with subscores. The data supplied by ETS, however, does show that 100 percent of program completers for the years under consideration (2013-2015) achieved at least the minimum score of 167. In other words, 100 percent of Clarion’s candidates met Pennsylvania’s licensure requirement. 


d. Interpretation. The data show that Clarion program completers meets the state licensure requirements and, at least partially, that candidates meet the content knowledge standard and elements.


Assessment 1: Praxis 2 (test 0041) data tables


		AUG 2013-2014 Praxis 2 data, undergraduate. Cut score = 167



		Test takers

		# passing 

		% passing

		Mean

		Range



		2

		2

		100

		170.5

		167-174





		AUG 2014-2015 Praxis 2 data, undergraduate. Cut score = 167



		Test takers

		# passing 

		% passing

		Mean

		Range



		7

		7

		100

		183

		169-191





		AUG 2015-2016 Praxis 2 data, undergraduate. Cut score = 167



		Test takers

		# passing 

		% passing

		Mean

		Range



		6

		6

		100

		174.5

		169-183
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Assessment 2: Content Knowledge

Grades in Required Core Content Courses



Part 1: Description of Assessment. To create synergy between the “professional” BSEd degree and the “content” oriented BA, Pennsylvania law requires secondary education students to take the content area BA core. At Clarion, therefore, teacher candidates take an introductory course, three surveys (one each of British, American, and world literatures), an introductory linguistics course, literary theory, and a capstone literature course. Our teacher education program enhances these core requirements to provide candidates with broad and deep content knowledge in the areas that comprise the so-called triad of English Studies: literature, writing, and language. In addition to the required BA core, the BSEd core requires full surveys of British and American literature (12 credit hours), a grammar and usage course, Literature for Young Adults (as capstone content class), non-print media competency, an advanced writing class and an advanced composition theory class. The BA core requires 21 credit hours taken in specific, named classes, whereas the BSEd core requires 36 credit hours. Professors typically use papers, tests, projects, and/or presentations to assess and evaluate candidate knowledge. Increasingly, professors encourage new media assignments.



ENG 199: Introduction to English Studies.  Candidates usually take this course during the first year of study. As the title suggests, the course introduces students to college level study of the production and consumption of texts (I.1, II.1).

ENG 221: British Literature: Beginnings to 1800. This course surveys 10 centuries of major writers and texts of British Literature against historical, social and political changes in the British Isles (I.1, II.1).

ENG 222: British Literature: 1800-Present. This course continues the historic, social, and political development of British literary texts, from roughly 1800 to the present day (I.1, II.2).

ENG 225: American Literature: Beginnings to 1860. This survey of early American writing allows candidates to understand the continuities and discontinuities that emerge during the development of the American literary tradition. Reading includes significant focus on minority texts (I.1, II.2, VI.1).

ENG 226: American Literature: 1860-Present. This course continues to survey American writing from 1860 to the present day. Reading includes significant focus on minority texts (I.1, II.2, VI.1).

ENG 227: World Literature: Background. Candidates choose one of these surveys. Candidates study a range of texts from the non-English speaking parts of the world in historical social and geographical contexts, so to identify cross-cultural developments. Reading includes significant focus on minority texts (I.1, II.2, VI.1).

ENG 262: Introduction to the English Language. This course addresses the nature of language, specifically the grammatical structures of modern English, its historical development, and its regional and social varieties (II.2, III.5, VI.1).

ENG 263: English Grammars and English Usage. Candidates identify and study the differences between prescriptive and descriptive approaches to usage, and between traditional and generative approaches to grammar (II.2, III.5, VI.1).

ENG 355: Topics in Literary Theory. This course explores modern and contemporary developments in literary theory and emphasizes connections between theory and reading (III.1, III.3, VI.1, VI.2).

ENG 470: Literature for Young Adults. Intended for (but not exclusive to) teacher candidates, this reading intensive, thematically driven course explores American and world young adult texts, and the historical, social, and political forces that help shape them (I.1, I.2, II.3, VI.1).

ENG 482: Composition: Theory and Practice: Candidates systematically study theory and practice of teaching writing in this workshop oriented course (I.2, II.3, IV.1, IV.2, IV.3, IV.4, VI.1).

Non-print Media Competency (I.1, I.2 II.3).

Candidates choose one among the following courses:

ENG 242: Introduction to American Folklore. Candidates study the major forms of the American oral tradition: legend, tale, folk belief, song, and ballad. Candidates also identify various American folk groups, for example, occupational, gender, age, regional (VI.1, VI.2)

ENG 254: Movie Studies. Candidates learn how to “read” movies, how movies construct viewers, and how movies simultaneously create and mirror the cultures of which they are a part.

ENG 297: Visual Argument. Candidates examine the relationship between words and images and the effects they have on the interpretation of visual texts.

ENG 352: Topics in Folklore. Candidates engage in fieldwork, collection, transcription, and classification, of oral traditions and in methods of analyzing those traditions (VI.1, VI.2).

Advanced Writing Competency (II.1, II.2).

Candidates may choose any of the English programs writing courses. During the period under review, they choose among these offerings:

ENG 202: Beginning Creative Writing. Candidates acquire introductory knowledge and practice of creative prose and poetry. 

ENG 207: Research Writing and Methodology. This course engages candidates in an intensive project, during which they learn how to conduct research, write a review of literature, create and analyze questionnaires, interpret data, and present findings.

ENG 307: Workplace Writing. Candidates learn the distinct needs of workplace readers, including identifying and addressing diverse audiences. Students will compose documents that meet the particular needs of the workplace, including memos, letters, reports, persuasive messages and resumes.




Part 2: Standards Alignment Matrix

		Course Number and Name

		SPA Standards Addressed by Course

		Brief Description of Course and How it Meets Cited Standards, i.e. Key Assignments



		ENG 199 Intro to English Studies

		I.1, II.1

		Course introduces students to the reading, writing, and thinking conventions of college-level English Studies. 50 percent of grade based on exams; 50 percent based on researched papers



		ENG 221: British Lit: Beginnings to 1800

		I.1, II.1

		Surveys British literature from its beginnings to 1800. 60 percent of grade based on exams; 20 percent on discussion questions (short essays); 10 percent on quizzes.



		ENG 222: British Lit: 1800-Present

		I.1, II.1

		Surveys British literature from 1800 to the present. 90 percent of grade based on examinations.



		ENG 225: American Lit: Beginning to 1860

		I.1, II.1, VI.1

		Focused on American writing to the Civil War. 60 percent of grade based on two research papers; 20 percent based on exams.



		ENG 226: American Lit: 1860-Present

		I.1, II.1, VI.1

		Focused on American writing post-Civil War. 60 percent based on two papers; 20 percent based on homework assignments.



		ENG 227: World Lit: Background and Traditions

		I.1, II.2, VI.1

		60 percent of grade based on essay tests; 40 based on papers.



		ENG 262: Introduction to English Language

		II.2, III.5, VI.1

		Focused on the scientific study of language and language behavior. 75 percent based on exams; 12.5 percent based on quizzes. 75 percent of grade based on exams; 12.5 percent based on quizzes.



		ENG 263: English Grammars and Usage

		II.2, III.5, VI.1

		Intense focus on English grammar and usage. 100 percent of grade based on tests.



		ENG 355: Topics in Literary Theory

		III.1, III.3, VI.1, VI.2

		Focused on modern and contemporary literary theory and critical approaches to reading. 30 percent of grade based on reflective “protocol of reading”; 40 percent based on research paper; 30 percent based on exam.



		ENG 470: Literature for Young Adults

		III.1, III.3, VI.1, VI.2

		Thematic focus; includes fiction/mom-fiction. 30 percent of grade based on weekly discussion papers; 30 percent on prospectus; 40 percent based on independent research project/presentation. 



		ENG 482: Comp: Theory & Practice

		I.2, II.3, IV.1, IV.2, IV.3, IV.4, VI.1

		Focused on theory and practice of teaching writing. 20 percent of grade based on journals; 45 percent on Power Point presentations; 20 percent on genealogy of writing. 



		Non-Print Media Competency met by one of the following courses



		ENG 242: Intro to American Folklore

		I.1, I.2 II.3, VI.1

		Candidates conduct field interviews/collecting, make field notes, transcribe the fieldwork tapes, and analyze the collected materials and create powerpoint presentations. 50 percent of grade based on exams; 50 percent based on field work reports and presentation.



		ENG 254: Movie Studies

		I.1, I.2 II.3

		Course focused on “reading” visual texts, specifically movies. 60 percent of grade based on exams; 20 percent on quizzes; 20 percent on final project.



		ENG 297: Visual Argument

		I.1, I.2 II.3, VI.1

		Candidates learn how to plan, compose, organize, and structure various kinds of visual arguments, culminating in a video-based visual argument.



		ENG 350: Movie Genres

		I.1, I.2 II.3

		Course focused on identifying and “reading” the genre conventions of movies. 60 percent of grade based on exams; 20 percent on quizzes; 20 percent on final project



		ENG 352: Topics in Folklore

		I.1, I.2 II.3, VI.1

		Candidates conduct field interviews/collecting, make field notes, transcribe the fieldwork tapes, and analyze the collected materials and create powerpoint presentations. 30 percent of grade based on exam; 60 percent based on field work reports and presentations.



		Students choose one of these courses to meet the Advanced Writing Competency



		ENG 202: Beginning Creative Writing

		II.1, II.2

		Candidates conduct field interviews/collecting, make field notes, transcribe the fieldwork tapes, and analyze the collected materials and create powerpoint presentations. 30 percent of grade based on exam; 60 percent based on field work reports and presentations.



		ENG 207: Research Methodology and Writing

		II.1, II.2

		Candidates engage in intensive practice with research methodology and compose papers in various forms including proposals, summary, annotations, literature review, analysis. 



		ENG 307: Workplace Writing

		II.1, II.2

		Candidates learn the forms and genres expected in the contemporary workplace with particular focus on determining readership and readers’ needs.









Part 3: Grade Policy and Minimum Expectations. Students at Clarion University of Pennsylvania are graded on a four point scale, where A = 4; B = 3; C = 2; D = 1; E = 0. According to university policy, A = excellent; B = good; C = satisfactory; D = poor; E = failure. Students in any secondary education program must earn at least a C in all professional and content area courses.



















Table 1.0: undergraduate candidates 2013





		Course Number/Name

		Average Course Grade (and Range)

		Percent of Candidates Meeting Minimum Expectation

		A = 4.0

		B = 3.0

		C = 2.0



		ENG 111: Writing 2

		3.25 (4.0)

n = 4

		100

		1

		3

		0



		ENG 199: Intro to English Studies

		3.3 (2.0-4.0)

n = 16

		100

		6

		9

		1



		ENG 221: Brit Lit: Beg-1800

		3.4 (2.0-4.0)

n = 12

		100

		7

		3

		2



		ENG 222: Brit Lit: 1800-Pres

		2.9 (2.0-4.0)

n = 11

		100

		1

		8

		2



		ENG 225: Am Lit: Beg-1860

		3.5 (2.0-4.0)

n = 14

		100

		10

		1

		3



		ENG 226: Am Lit: 1860-Pres

		3.8 (3.0-4.0)

n = 13

		100

		11

		2

		0



		ENG 227: World Lit Back Trad

		3.5 (2.0-4.0)

n = 6

		100

		4

		1

		1



		ENG 262: Intro Eng Lang

		3.3 (3.0-4.0)

n = 3

		100

		1

		2

		0



		ENG 263: English Grammars

		3.4 (2.0-4.0)

n = 9

		100

		5

		3

		1



		ENG 355: Topics Lit Theory

		3.8 (2.0-4.0)

n = 9

		100

		7

		1

		0



		ENG 470: Young Adult Lit

		4.0 (4.0)

n = 15

		100

		15

		0

		0



		ENG 482: Comp: T & P

		3.9 (4.0)

n = 16

		100

		15

		1

		0



		Non-Print Media



		ENG 254: Movie Studies

		4.0 (4.0)

n = 4

		100

		4

		0

		0



		ENG 297: Visual Rhetoric

		3.5 (3.0-4.0) 

n = 2

		100

		1

		1

		0



		Writing Courses 



		ENG 202: Beginning Creative Writing

		3.8 (3.0-4.0)

n = 6

		100

		5

		1

		0

































Table 2.0: undergraduate candidates 2014





		Course Number/Name

		Average Course Grade (and Range)

		Percent of Candidates Meeting Minimum Expectation

		A = 4.0

		B = 3.0

		C = 2.0



		ENG 111: Writing 2

		3.75 (3.0-4.0)

n = 4

		100

		3

		1

		0



		ENG 199: Intro to English Studies

		3.6 (3.0-4.0)

n = 3

		100

		2

		1

		0



		ENG 221: Brit Lit: Beg-1800

		3.0 (3.0)

n = 3

		100

		0

		3

		0



		ENG 222: Brit Lit: 1800-Pres

		3.2 (2.0-4.0)

n = 7

		100

		3

		3

		1



		ENG 225: Am Lit: Beg-1860

		3.8 (3.0-4.0)

n = 6

		100

		5

		1

		0



		ENG 226: Am Lit: 1860-Pres

		3.6 (3.0-4.0)

n = 5

		100

		3

		2

		0



		ENG 227: World Lit: Back & Trad

		3.3 (2.0-4.0)

n = 3

		100

		2

		0

		1



		ENG 262: Intro Eng Lang

		3.1 (2.0-4.0)

n = 13

		100

		5

		5

		3



		ENG 263: English Grammars

		3.4 (2.0-4.0) 

n = 12

		100

		7

		3

		2



		ENG 355: Topics Lit Theory

		3.5 (3.0-4.0)

n = 4

		100

		2

		2

		0



		ENG 470: Young Adult Lit

		4.0 (4.0)

n = 10

		100

		10

		0

		0



		ENG 482: Comp T&P

		4.0 (4.0)

n = 10

		100

		10

		0

		0



		Non-Print Media: one of the following



		ENG 242: Intro Am Folklore

		3.5 (3.0-4.0)

n = 2

		100

		1

		1

		0



		ENG 352: Topics in Folklore

		3.0 (2.0-4.0)

n = 4

		100

		1

		2

		1



		Writing Courses



		ENG 202: Beginning Creative Writing

		3.8 (3.0-4.0)

n = 5

		100

		4

		1

		



























Table 3.0 undergraduate candidates 2015



		Course Number/Name

		Average Course Grade (and Range)

		Percent of Candidates Meeting Minimum Expectation

		A = 4.0

		B = 3.0

		C = 2.0



		ENG 111: Writing 2

		3.5 (2.0-4.0)

n = 10

		100

		6

		3

		1



		ENG 199: Intro to English Studies

		3.8 (3.0-4.0)

n = 10

		100

		8

		2

		0



		ENG 221: Brit Lit: Beg-1800

		3.0 (2.0-4.0)

n = 6

		100

		2

		2

		2



		ENG 222: Brit Lit: 1800-Pres

		Not offered AY 2014-2015

		

		

		

		



		ENG 225: Am Lit: Beg-1860

		4.0 (4.0)

n = 3

		100

		3

		0

		0



		ENG 226: Am Lit: 1860-Pres

		2.5 (2.0-3.0)       

n = 4

		100

		0

		2

		2



		ENG 227: World Lit: Back  & Trad

		3.1 (2.0-4.0)

n = 11

		100

		5

		2

		4



		ENG 262: Intro Eng  Lang

		3.3 (2.0-4.0) 

n = 8

		100

		4

		3

		1



		ENG 263: English Grammars

		3.7 (3.0-4.0)

n = 8

		100

		6

		2

		0



		ENG 355: Topics Lit Theory

		4.0 (4.0) 

n = 14

		100

		14

		0

		0



		ENG 470: Young Adult Lit

		4.0 (4.0) 

n = 5

		100

		5

		0

		0



		ENG 482: Comp T&P

		4.0 (4.0)

n = 3

		100

		3

		0

		0



		Non-Print Media: one of the following



		ENG 242: Intro Am Folklore

		3.8 (3.0-4.0)

n = 5

		100

		4

		1

		0



		ENG 352: Topics in Folklore

		4.0 (4.0)

n = 4

		100

		4

		0

		0



		Writing Courses: one of the following



		ENG 207: Research Writing

		3.0 (3.0)

n = 1

		100

		0

		1

		0



		ENG 307: Workplace Writing

		3.5 (3.0-4.0)

n = 2

		100

		1

		1

		0
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Ed in Secondary English Education

Assessment 3: Planning Instruction

Thematic Unit Plan



a. Brief Description.  The thematic unit plan, the key assignment in ED 328: Methods of Teaching and Assessing Secondary English Language Arts, merges candidates’ professional education knowledge with content area knowledge. The thematic approach helps to accomplish this goal because it requires candidates to think in terms of “big ideas,” to show their ability to marshal a variety of resources to serve the idea, and to select the most appropriate instructional procedures and assessments. The unit must encompass 15 days of instruction. Candidates must describe their procedures “thickly” enough that a colleague (defined as a Methods classmate) could enact them with little or no preparation. 

Beginning in 2012, we altered this assignment slightly to align with Standard III. We still encourage candidates to draw on all the English Language Arts, but the thematic unit focuses sharply on literature and reading instruction. In addition, this alteration yields significant data for Standard I.2, in that candidates draw on content knowledge to plan. We also realigned the Methods course toward teaching reading; candidates still receive instruction on teaching writing (among the other ELA), but we have shifted the bulk of that work to another course (ENG 482: Composition: Theory and Practice) and created a new assessment, focused on writing instruction, to meet Standard IV.

b. Alignment with NCTE Standards. The unit plan serves as a culminating exercise and draws on knowledge and skills candidates acquire during their professional and content area training. For this reason, the unit plan aligns with Standard III. The assessment also captures important elements of Standard I. The chart below shows the unit plan rubric’s categories and further standard alignments.



		Category

		Standard(s)



		Goals and Objectives

		III.2 (III.6 as appropriate)



		Rationale

		III.2, III.3 (III.6 as appropriate)



		Standards

		III.3



		Theory and Research

		III.3



		Instructional Content

		I.1, I.2, III.1, III.3, III.5



		Instructional Procedures

		I.1, I.2, III.1, III.3, III.5



		Unit Assessments

		III.2, (III.6 as appropriate)



		Reading Assessments

		III.4, (III.6 as appropriate)



		Adaptations

		III.1, III.6







c. Brief Analysis of Data Findings.  The unit plans were submitted during the Fall 2013, 2014, and 2015 semesters.  The data show that, on average, in 2013, 87 percent of candidates met target levels, and 13 percent exceeded target (n = 15); in 2014, 75 percent met target levels, while 25 percent exceeded them (n = 12); in 2015, 100 percent exceeded targets. Further, the aggregated data show improvement across all measured categories during the three years reviewed: Goals and Objectives, 12.2 percent; Rationale, 14.3 percent; Standards, 16.6 percent; Instructional Content 10.1 percent; Instructional Procedures, 8.3 percent; Unit Assessments, 6.6 percent; Reading Assessments, 5.7 percent; Adaptations, 12.1 percent; Reflection, 14.1 percent. (Enrollment in Methods declined sharply (n = 12 to n = 3 or 75 percent) from 2014 to 2015. Candidates in the small cohort received one-to-one attention, and their scores across all domains reflect this situation. Therefore, we have included a data chart showing percent changes over two years, 2013-2014, as well.)

d. Interpretation of How Data Provide Evidence of Meeting Standards.  

	Element 1: Candidates explain the unit’s theoretical grounding in the Rationale domain and then show it in practice in the Instructional Content and Instructional Procedures domains. The data indicate that all candidates use their knowledge of theory, research, and practice to plan instruction. The aggregated data show that 50 percent met the Rationale target and 50 percent exceeded target; 50 percent met target in the Instructional Content domain, while 50 percent exceeded target; and 53.3 percent met target in Instructional Procedures, while 46.6 percent exceeded target (n = 30). In addition, candidates draw on content knowledge learned in content area classes (Standards I.1, I.2) to populate the theoretical framework with appropriate and interesting content.

Element 2: All candidates create authentic assessments of various forms and at appropriate levels to demonstrate learners’ abilities across the language arts (captures III.6). The rubric includes domains for Goals and Objectives, Overall Unit Assessments, and for specific Reading Assessments. Candidates practice assessment design in their required Educational Assessment and Evaluation class and focus that general knowledge to ELA situations in Methods. We begin with a simple formula (At the end of this unit/lesson/exercise, what should students know and be able to do [outcomes]? How will you know it [and show it] when you see it [assessments]?) and build from those specific answers. Candidates also access Pennsylvania’s assessment resources as well as those provided by NCTE and IRA, among others. The data show that 66.6 percent of candidates met target and 33.3 percent exceeded target during the years under review.

Students acquire knowledge appropriate for Elements 1 and 2 via their instructional experiences in Methods; Burke’s English Teacher’s Companion and Bomer’s Building Adolescent Literacy in Today’s English Classrooms are the primary texts, supplemented by, for example, Gallagher, Readicide, Wilhelm and Smith, Going the with the Flow, Miller, Reading in the Wild. 

Element 3: All candidates plan standards-based learning experiences that reflect candidate’s best understanding of current theory, practice and research regarding ELA and of reading in particular. We devote an entire rubric domain to Standards, state (PA, in this case) and SPA mandated. Ninety percent of candidates met target and 10 percent exceeded it. We devote another domain to candidate knowledge of ELA theory, research, and best practice. During the years under review, 56.6 percent met target, while 43.3 percent exceeded target (n = 30). We measure candidate’s abilities to translate theory into practice by way of the Instructional Content and Instructional Procedures domains.   

Element 4: The data show that all candidates design or select appropriate reading assessments that inform instruction by providing data about students’ interests, proficiencies, and processes (captures III.6). Again, candidates learn fundamentals about assessment in a specifically designated and required class. They enact that general knowledge in Methods, in conjunction with their peers, instructor, and field placement cooperating teacher. For this review cycle, 66.6 percent of candidates met reading assessment targets, and 33.3 percent of candidates exceeded them (n = 30).

Element 5: All candidates plan instruction that incorporates knowledge of language to facilitate students’ comprehension and interpretation of print and non-print texts. We assess this element via the Instructional Content and, to an extent, Instructional Procedures domains. To meet target, candidates must describe all content, including language, in detail and, further, must show how they will put that content into action. The rubric’s bullet points are representative rather than comprehensive. The aggregated data show that 53.3 percent of candidates met target for Instructional Content and 46.6 exceeded target. For Instructional Procedures, 46.6 percent met target and 53.3 3 percent exceeded it (n = 30).

Element 6: All candidates plan instruction that, when appropriate, reflects curriculum integration and uses interdisciplinary methods and materials. The Adaptations domain provides data pertinent to this element. Recall that candidates must describe all unit and lesson facets “thickly” enough for a Methods colleague, otherwise unprepared, to enact the unit and lessons. Typically, candidates describe curriculum integration here; our candidates seldom prepare interdisciplinary units the first time out. Sixty percent of candidates met target and 30 percent exceeded target (n = 30).




Assessment 3 Instrument: Thematic Unit Plan Assignment



You will develop one fully detailed unit plan, using the unit plan format required during student teaching. The unit must address the Pennsylvania Standards, NCTE/IRA standards, and must integrate all the language arts: reading, writing, speaking, listening, viewing, and thinking, and must emphasize literature and reading. The unit must be thematically-driven, must encompass three weeks of instruction, and must have all the requisite parts of a unit (including all handouts, quizzes, writing/project assignments with rubrics, etc). You will have multiple opportunities to submit sections of the unit in progress and to revise all components before submitting for a grade. Check the Schedule for due dates in the draft process. There are many examples of previous unit plans available in my office and posted on D2L for your inspection.



Unit Plan



I. Title page with author’s name



II. Entry behavior

A. Description of the instructional situation

B. Age and/or grade level of students

C. Ability levels

D. Number of students by gender

E. Dates and time periods of unit

F. Background skills and knowledge assumed for students



III. Rationale for unit

A. Description of why and how you chose this unit

B. Explanation of how it fits into curriculum

C. Explains theory and research-based grounding for unit

D. Projection of student interest in the unit and topic relevance to students



IV. Unit goals

A. Reflect state/national curriculum guides and content standards

B. Describe adequate amount/level of content, skills, attitudes



V. Summative assessment

A. Variety of tools reflected (performance, inquiry, essay, short answer)

B. Assessment tools



VI. Content Knowledge



VII. Content outline



VIII. Lesson plans



IX. Bibliography of resources



X.      Appendix 

	     Samples of materials used in the unit




Individual Lesson Plan



Name		

Title of Unit

Title of Lesson

Grade Level

Content Knowledge	Identifies, defines, organizes WHAT is

Being taught/learned in the lesson (concept, generalization, body of knowledge, skill)

Rationale			Justifies WHY lesson is important

Standards	Aligns the instructional objectives with the state/national standards

Goals	Identifies broad general outcomes of lesson

Objective(s)	Identifies specifically what the learner should know and be able to do by the end of the lesson – stated as learner outcomes.  

Formative Assessment	Describes how student learning will be measured by addressing each objective of the lesson.

Procedures/Events	Describes HOW the learning experiences will be

Of Instruction	used to help the students achieve the objective(s); should include the following:

· introductory review

· Motivation/focus event/anticipatory set/advance organizer

· Presentation of content

· Student involvement

· Practice and feedback

· Review/Closure

· Preview of next lesson

Materials

References			In APA format

Mode				How the students will be grouped

Special Adaptations		Differentiated instruction	

Anticipated Difficulties

Reflection








ED 328 – Fall 15

Thematic Unit Planning Table



		UNIT IDEAS 

		The American Dream

		Alignment with student learning outcomes and state standards

		Instructional plan



		TEXT IDEAS 

		

		

		



		Novel/major text



		The Great Gatsby

When I Dream of Heaven

Death of a Salesman

Fences

		

		



		

Short story



		Tillie Olsen, Tony Cade Bambara, for example

		

		



		Poetry



		“Dream Deferred”

“I Hear America Singing”

		

		



		Nonfiction



		Frederick Douglas

Malcom X

Hillbilly Elegy

		

		



		Scripts



		Our Town

Spoon River Anthology

		

		



		Song lyrics



		“Star Spangled Banner,” “America the Beautiful,” folk or labor songs, 

Hip-hop

		

		



		Advertising/propaganda



		1950s advertising

		

		



		Film/TV

		Straight Outa Compton

Brady Bunch

Blackish

Fresh off the Boat



		

		



		Graphic novels





		Captain America

The Walking Dead

		

		



		Editorials



		Post-Gazette v. Trib.

		

		



		Political cartoons



		Rob Rogers, Post-Gazette

		

		



		Websites/YouTube/Tumblr



		

		

		



		Primary documents (historical, scientific)



		Any account from Ellis Island

Declaration of Independence

Various slave narratives

		

		









Assessment 3: Thematic Unit Plan Rubric



		Domain

		3 = Outstanding

		2 = Competent

		1 = Unsatisfactory



		Goals and Objectives

Standards III.2, III.6

		Identifies an innovative theme.  Defines specifically what students should know and be able to do within the theme by the unit’s end. Provides the same information, in equal quality and quantity, for interdisciplinary teaching when appropriate.

		Identifies a thematic approach to unit.  Defines what students should know and be able to do by the unit’s end. Provides similar information for interdisciplinary teaching when appropriate.

		Does not identify a theme for unit.  Does not define theme-based learning objectives. Provides little or no additional information for potential interdisciplinary teaching.



		Rationale

Standards III.2, III.3, III.6

		Explains clearly why the theme and the knowledge it generates are important.  Connects all concepts and essential understandings to students’ lives. Clearly explains unit’s articulation with current theories and best practices regarding adolescent literacy. Provides the same information, in equal quality and quantity, for interdisciplinary teaching when appropriate.

		Explains why the theme and the knowledge it generates are important and connected to students’ lives. Connects unit with current theory and best practices regarding adolescent literacy. Provides similar information for interdisciplinary teaching when appropriate.

		Cannot explain the theme since unit is not thematically based. Cannot/does not connect unit with current theory and best practices regarding adolescent literacy. Provides little or no additional information for potential interdisciplinary teaching.



		Standards

Standard III.3

		Understands the standards and accurately aligns them with instruction and outcomes. For interdisciplinary teaching, shows thorough understanding of other discipline’s standards and aligns instruction appropriately.

		Knows and aligns standards with instruction and outcomes. For interdisciplinary teaching, understands and aligns instruction with other discipline.

		Does not know standards and/or does not align standards with instruction and outcomes. For interdisciplinary teaching, does not understand or align instruction as appropriate.



		Instructional Content

Standards III.3, III.4, III.5, III.6

		Provides thorough and detailed content summary, including all enduring concepts and essential understandings. Provides detailed explanation of links between content, current pedagogical theories, and best practices regarding adolescent literacy. Provides the same information, in equal quality and quantity, for interdisciplinary teaching when appropriate.

		Includes content summary with concepts and essential understandings. Links content to current pedagogical theories and best practices regarding adolescent literacy. Provides the same information, in equal quality and quantity, for interdisciplinary teaching when appropriate.

		Little or no content summary.  Identifies neither enduring concepts nor essential understandings. Does not link content to current pedagogical theories and best practices regarding adolescent literacy. Provides little or no additional information for potential interdisciplinary teaching.



		Instructional Procedures

Standards III.3, III.4, III.5, III.6

		Provides detailed explanations of appropriate methods.  Logical lesson sequence that develops theme and includes:

· introductory preview

· motivation/focus event/anticipatory set/advance organizer

· presentation of content

· student involvement

· practice and feedback

· review/closure

· preview of next lesson



Provides the same information, in equal quality and quantity, for interdisciplinary teaching when appropriate.



		Explains appropriate methods.  Lesson sequence develops theme and includes:

· introductory preview

· motivation/focus event/anticipatory set/advance organizer

· presentation of content

· student involvement

· practice and feedback

· review/closure

· preview of next lesson



Provides the same information, in equal quality and quantity, for interdisciplinary teaching when appropriate.



		Unable to explain methods.  Lesson sequence undeveloped in terms of one or more of:

· introductory preview

· motivation/focus event/anticipatory set/advance organizer

· presentation of content

· student involvement

· practice and feedback

· review/closure

· preview of next lesson



Provides little or no additional information for potential interdisciplinary teaching.



		Assessments

III.2, III.4, III.6

		Designs lesson and unit-appropriate assessments, clearly aligned with goals and standards.  Assessments appropriate for grade level. For inter-disciplinary teaching, assessments thoughtfully and intentionally measure ELA achievement and achievement in other discipline.

		Designs lesson and unit-appropriate assessments and aligns them with goals and standards.  Assessments appropriate for grade level. For inter-disciplinary teaching, assessments are aligned with and measure achievement for ELA and other discipline.

		Presents few or no lesson and/or unit-appropriate assessments. Assessments show little or no alignment for inter-disciplinary teaching.



		Adaptations

Standards III.1, III.6

		Makes concerted effort to anticipate student needs.  Modifies goals and/or content as needed.  Accommodates student need all instructional areas and maintains alignment with goals and standards. Provides the same information, in equal quality and quantity, for interdisciplinary teaching when appropriate.

		Anticipates student needs.  Appropriately modifies goals/content, and maintains alignment with goals and standards. Provides similar information for interdisciplinary teaching when appropriate.

		Does not anticipate student needs or modify goals/content. Provides little or no additional information for potential interdisciplinary teaching.



		Reflection

Standards III.2, III.3, III.4

		Anticipates problems and critiques lessons thoroughly. Reframes lessons as necessary.

		Anticipates problems and critiques lessons.

		Does not anticipate problems and/or does not critique lessons.













Assessment 3: Thematic Unit Plan Data Charts



		Unit Plan 2013, undergraduate n = 15



		Domain

		Score

		Exceeds (3)

		Meets (2)

		Fails (1)



		G/O

		2.4

		4 (40%)	

		6 (60%)

		0



		Rationale

		2.4

		4 (40%)

		6 (60%)

		0



		Standards

		2.4

		4 (40%)

		6 (60%)

		0



		Inst. Content

		2.2

		2 (20%)

		8 (80%)

		0



		Procedures

		2.2

		2 (20%)

		8 (80%)

		0



		Assessments

		2.4

		4 (40%)

		6 (60%)

		0



		Adaptations

		2.2

		2 (20%)

		8 (80%)

		0



		Reflection

		2.2

		2 (20%)

		8 (80%)

		0





2.6-3.0 = Exceeds; 2.0-2.5 = Meets



		Unit Plan 2014, undergraduate n = 12



		Domain

		Score

		Exceeds (3)

		Meets (2)

		Fails (1)



		G/O

		2.0

		0

		2 (100%)

		0



		Rationale

		2.0

		0

		2 (100%)

		0



		Standards

		2.0

		0

		2 (100%)

		0



		Inst. Content

		2.0

		0

		2 (100%)

		0



		Procedures

		2.0

		0

		2 (100%)

		0



		Assessments

		2.0

		0

		2 (100%)

		0



		Adaptations

		2.0

		0

		2 (100%)

		0



		Reflection

		2.0

		0

		2 (100%)

		0





2.6-3.0 = Exceeds; 2.0-2.5 = Meets



		Unit Plan 2015 undergraduate n = 3



		Domain

		Score

		Exceeds (3)

		Meets (2)

		Fails (1)



		G/O

		2.36

		4 (36.3%)

		7 (63.6%)

		



		Rationale

		2.45

		5 (45.4%)

		6 (54.5%)

		



		Standards

		2.45

		5 (45.4%)

		6 (54.5%)

		



		Inst. Content

		2.54

		6 (54.5%)

		5 (45.4%)

		



		Procedures

		2.36

		4 (36.3%)

		7 (63.6%)

		



		Assessments

		2.36

		4 (36.3%)

		7 (63.6%)

		



		Adaptations

		2.27

		3 (27.2%)

		8 (72.7%)

		



		Reflection

		2.36

		4 (36.2%)

		7 (63.6%) 

		





2.6-3.0 = Exceeds; 2.0-2.5 = Meets








		Change over three years



		Domain

		2013

n = 15

		2014

n = 12

		2015

n = 3

		Percent change over three years



		G/O

		2.2

		2.5

		3.0

		12.2 percent



		Rationale

		2.1

		2.3

		3.0

		14.2 percent



		Standards

		2.0

		2.0

		3.0

		16.6 percent



		Inst. Content

		2.3

		2.6

		3.0

		10.1 percent



		Procedures

		2.4

		2.6

		3.0

		  8.3 percent



		Assessments

		2.5

		2.3

		3.0

		  6.6 percent



		Reading Ass.

		2.3

		2.3

		2.7

		  5.7 percent 



		Adaptations

		2.2

		2.3

		3.0

		12.1 percent



		Reflection

		2.1

		2.4

		3.0

		14.1 percent





2.6-3.0 = Exceeds; 2.0-2.5 = Meets





		Change over two years

		



		Domain

		2013

n = 15

		2014

n = 12

		Percent change over two years



		G/O

		2.2

		2.5

		6.8 percent



		Rationale

		2.1

		2.3

		4.7 percent



		Standards

		2.0

		2.0

		0.0 percent



		Inst. Content

		2.3

		2.6

		6.5 percent



		Procedures

		2.4

		2.6

		4.1 percent



		Assessments

		2.5

		2.3

		(-4 percent)



		Reading Ass.

		2.3

		2.3

		0.0 percent



		Adaptations

		2.2

		2.3

		4.7 percent



		Reflection

		2.1

		2.4

		7.1 percent





2.6-3.0 = Exceeds; 2.0-2.5 = Meets



























[bookmark: _GoBack]

Assessment 3.docx


BSEd in Secondary English Education

Assessment 4: Learners and Learning: Implementing English Language Arts Instruction

 Student Teaching Performance Profile



a. Brief Description. The Pennsylvania Department of Education (PDE) mandates a standard assessment instrument for student teachers. The instrument—PDE Form 430—assesses candidates in five categories: Planning and preparation; classroom environment; instruction; professionalism; discipline specific knowledge. Using PDE 430 as a template, Clarion’s secondary English education program uses the Student Teaching Performance Profile (STPP) as a summative assessment, administered at the end of a candidate’s field experience. The university supervisor and cooperating teacher collaborate on the STPP and discuss the results with teacher candidates. 

b. Alignment with NCTE Standards. The STPP serves as a summative assessment not only of student teaching, but a candidate’s academic and professional preparation. Since it reports field supervisors’ observations in professional settings, the STPP aligns with NCTE Standard V, VI, and VII. The chart below shows further specific alignments between STPP components and NCTE standards and elements.



		STPP Category

		Standard/Element



		Demonstrates understanding of instructional planning

		V.1



		Selects/determines assessment strategies

		V.3



		Exhibits respect for individual differences, diversity, and equity

		VI.1, VI.2



		Demonstrates understanding of pedagogical content knowledge

		V.1, VI.2



		Uses a variety of instructional strategies

		V.4



		Measures learner knowledge, skills, and dispositions using a variety of assessments

		V.2. V.3



		Reflects on learner progress and adapts instruction

		V.2, V.3



		Communicates professionally with learners and their families

		V.2



		Communicates professionally with the educational community

		VII.2



		Meets professional responsibilities

		VII.1







c. Brief Analysis. Note: These results originate in the more general section of the STPP. The observations and measurements reported here occur, however, in ELA-specific environments and contexts--that is grade 7-12 ELA classrooms--and are compiled in conjunction with certified ELA cooperating teachers.  Moreover, the candidates acquire the knowledge, skills, and dispositions during ELA-centered instruction and supervised practice. We will report content-specific STPP results in Assessment 6.

The STPP uses a four-point Likert Scale, where 3 = Consistently & Extensively; 2 = Usually & Substantially; 1 = Sometimes & Basic, and 0 = Not Applicable, the failing score. The data collected for the 2013, 2014, and 2015 student teacher cohorts shows that candidates typically score consistently & extensively and usually & substantially. On occasion, candidates score sometimes & basic.



d. Narrative Analysis. Note: See Assessment 6 for content area specific analysis

Standard V.1: Supervising and cooperating teachers report candidate’s planning abilities via the STPP’s “Instructional Planning” category. Successful candidates plan and execute well-organized, sequenced, and developmentally appropriate instruction that incorporates data about learner achievement. Further, successful candidates use appropriate instructional planning models and plan instruction to actively engage learners. For this cycle, 29 candidates performed Consistently & Extensively (85.3%) and 5 performed Usually & Substantially (14.7%, n = 34).

Standard V.2: Field supervisors use three STPP categories as indicated on the chart above, “Measures,” “Reflects,” Communicates.” Successful candidates use their knowledge of learners’ specific contexts, gleaned from communication with learners themselves and, when appropriate, their families, to create challenging formal and informal assessments. Moreover, successful candidates value culturally sensitive communication with learners and families. In the “Measures” category, 26 candidates (76.5%) performed Consistently & Extensively, 5 (14.7%) performed Usually & Substantially, and 2 (5.8%) performed Sometimes & Basically (n = 34).

Standard V.3: To measure this Element, supervising and cooperating teachers again use the “Measure” and “Reflects” categories, and add “Selects/determine assessment strategies.” Successful candidates must understand authentic assessment strategies and align them with standards and learning outcomes and ensure assessments are appropriate to the tasks assessed. Successful candidates use data about learner achievement to plan formal and informal assessments that accommodate, when necessary, learners’ interests and preferences. We report the “Measures” and “Reflects” results above; in the “Assessments” categories 28 candidates (82.5%) performed Consistently & Extensively, while 6 (17.6%) performed Usually & Substantially (n = 34).

Standard V.4: The STPP category “Uses a variety of instructional strategies” aligns with this Standard and Element. As a reminder: although we report data from the general section of the STPP instrument and rubric, all student teachers. Successful candidates involve learners challenging and motivating experiences and guide learners to apply critical thinking skills. Further, successful candidates clearly, appropriately, and accurately integrate content, skills, and thinking in ELA and across disciplines and facilitate discussions that engage learners’ multiple perspectives. Successful candidates enhance learning through collaboration. Finally, successful candidates implement various developmentally appropriate teaching strategies that address differences among learners and give learners opportunities for choice. Field supervisors report that 24 candidates (71%) performed these indicators Consistently & Extensively, 8 candidates (24%) performed Usually & Substantially, and 1 (3%) performed Sometimes and Basically.

Standard VI.1: Our primary indicator for both elements of Standard VI is “Exhibits respect for individual differences, diversity, and equity,” but we apply it particularly to Element 1 here. Twenty-five candidates (74%) performed Consistently & Extensively, 8 (24%) performed Usually & Substantially, and 1 (3%) performed Sometimes & Usually

Standard VI.2: We measure this standard via the “Communicates professionally with learners and their families” STPP category. Successful communication with learners and their families allows candidates to plan and implement instruction responsive to learners’ histories, identities, and language practices. Thirty candidates (88%) performed Consistently & Extensively, 3 ((%) achieved the Usually & Substantially, and 1 (3%) Sometimes & Basically levels. We also use the “Demonstrates understanding of pedagogical content knowledge” category to provide data for this Standard and Element, specifically, candidates’ ability to link content and skills to learners’ identity, prior experiences and knowledge as they plan and implement instruction. Thirty-four (100%) met the Consistently & Extensively performance level.

Standard VII.1, VII.2: The “Meets professional responsibilities” category aligns with this Standard. Successful candidates comport themselves professionally in terms of dress, manner, organization, etc. Successful candidates establish relationships and networks with vested stakeholders--families, teachers, teacher educators and/or support personnel--to share information and develop strategies to resolve issues Thirty-one candidates (91.2%) performed at the highest level (Consistently & Extensively) and 3 (8.8) performed Usually and Substantially.







Clarion University Student Teaching Performance Profile (STPP) 16-17 SECONDARY ENGLISH

Student Teacher _______________________________________________________________________________________    Semester Hours: 6

School/Agency _________________________________________ City/State ______________________________________________________

Grade Level(s) _______________________________ Subject(s) Taught __________________________________________________________

Report is for:      Fall  _____        Spring  _____        First half semester  ____        Second half semester  ____

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

4 – Outstanding        3 – Competent        2 – Satisfactory        1 – Unsatisfactory        0 - Not Applicable

		Planning and Preparation

		O

		C

		S

		U

		NA



		1.

		Understands content knowledge.

		

		

		

		

		



		2.

		Develops goals and objectives for instruction.

		

		

		

		

		



		3.

		Demonstrates understanding of instructional planning.

		

		

		

		

		



		4.

		Sets expectations for learners.

		

		

		

		

		



		5.

		Incorporates outside resources into instructional plans.

		

		

		

		

		



		6.

		Selects/determines assessment strategies.

		

		

		

		

		



		7.

		Collaborates with other professionals as instructional partners.

		

		

		

		

		



		The Classroom Environment

		O

		C

		S

		U

		NA



		8.

		Demonstrates and encourages a positive disposition for learning.

		

		

		

		

		



		9.

		Exhibits respect for individual differences, diversity, and equity (cultural and gender).

		

		

		

		

		



		10.

		Maintains on-task and engaged-time behaviors.

		

		

		

		

		



		11.

		Manages classroom behaviors.

		

		

		

		

		



		12

		Creates visual displays to enhance learning.

		

		

		

		

		



		13.

		Organizes physical space and materials.

		

		

		

		

		



		14.

		Demonstrates understanding of pedagogical content knowledge.

		

		

		

		

		



		Instruction

		O

		C

		S

		U

		NA



		15.

		Communicates directions and expectations.

		

		

		

		

		



		16.

		Uses a variety of instructional strategies.

		

		

		

		

		



		17.

		Measures learner knowledge, skills, and dispositions using a variety of assessments.

		

		

		

		

		



		18.

		Reflects on learner progress and adapts instruction.

		

		

		

		

		



		19.

		Utilizes dimensions of classroom time.

		

		

		

		

		



		20.

		Expresses oral and written language.

		

		

		

		

		



		21.

		Responds verbally and non-verbally to learners.

		

		

		

		

		



		22.

		Demonstrates knowledge of motivation.

		

		

		

		

		



		23.

		Integrates audiovisual equipment and technology into instruction.

		

		

		

		

		



		24.

		Implements creative and original instruction.

		

		

		

		

		



		25.

		Demonstrates questioning skills.

		

		

		

		

		



		Professionalism

		O

		C

		S

		U

		NA



		26.

		Communicates professionally with learners and their families.

		

		

		

		

		



		27.

		Communicates professionally within the educational community.

		

		

		

		

		



		28.

		Meets professional responsibilities.

		

		

		

		

		



		29.

		Accepts constructive feedback.

		

		

		

		

		



		30.

		Responds to constructive feedback to improve teaching.

		

		

		

		

		



		Please continue with Discipline Specific Competencies below…







		Discipline Specific Competencies (Content/Concentration Areas)

		O

		C

		S

		U

		NA



		31.

		Demonstrates ability to interpret and teach various texts.

		

		

		

		

		



		32

		Demonstrates ability to introduce and guide learners through interpreting and using different media and communications technology.

		

		

		

		

		



		33.

		Demonstrates the ability to introduce and guide students through process-based writing.

		

		

		

		

		



		34.

		Demonstrates the ability to think critically about language and literacy in print and non-print forms and to instill this critical awareness in students.

		

		

		

		

		



		35.

		Plans instruction that integrates all six language arts (reading, writing, speaking, listening, viewing, visually representing).

		

		

		

		

		









Would you recommend this individual for employment?



____ I highly recommend.	____ I recommend, provided supervision is available.

____ I recommend.	____ I do not recommend.



Please include a narrative either on the back or attached to this form   Please type or use black ink.  Thank you.

---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Signatures imply the information on front and back has been read and discussed.



				                                                                                                                                ____ Cooperating Teacher

Person Completing This Report ___________________________________________________________		____ University Supervisor



Signature _____________________________________________________________________________		Date ___________________



Student Teacher Signature ________________________________________________________________		Date  ___________________





































		Performance Indicators 

		Consistently & Extensively 

3 Points

		Usually & Substantially   

2 Points

		Sometimes & Basic     

1 Points

		Rarely or Superficially   



0 Points



		Demonstrates understanding of instructional planning.



Primary Standard: V.1

Additional Standard: III.1

		Teacher candidate:

· Designs well organized, logically sequenced, coherent, developmentally appropriate instructional plans reflecting creativity and originality.

· Incorporates data about learner achievement to make instructional decisions.

· Uses appropriate instructional planning model that includes all the major components of planning and preparation.

· Plans for a wide variety of strategies to facilitate active engagement in the learning-teaching process.

		Teacher candidate:

· Designs well organized, logically sequenced, coherent, developmentally appropriate instructional plans. 

· Incorporates data about learner achievement to make instructional decisions.

· Uses appropriate instructional planning model that includes most of the major components of planning and preparation.

· Plans for a variety of strategies to facilitate active engagement in the learning- 

		Teacher candidate:

· Designs organized, sequenced, developmentally appropriate instructional plans.

· Incorporates some data about learner achievement to make instructional decisions.

· Uses appropriate instructional planning model that includes some of the major components of planning and preparation.

· Plans a few strategies to facilitate active engagement in the learning-teaching process.

		Teacher candidate:

· Designs disorganized, un-sequenced, developmentally inappropriate instructional plans.

· Incorporates little or no data about learner achievement to make instructional decisions.

· Uses inappropriate instructional planning models.

· Plans strategies in which learners are passive in the learning-teaching process.



		Selects/determines assessment strategies.





Standard V.3



		Teacher candidate:

· Plans reflect extensive understanding of authentic assessment.

· Aligns highly effective assessment strategies with the learning goals and objectives of a teaching episode and clearly specifies the alignment within the instructional plan

· Creates and/or adapts appropriate, authentic 

assessment instruments and tasks.

· Incorporates a wide variety of formal and informal assessment techniques.

· Analyzes learner data and uses the data to plan assessments.

· Designs challenging assessment strategies that effectively accommodate learners’ interests and preferences.

		Teacher candidate:

· Plans reflect substantial understanding of authentic assessment.

· Aligns effective assessment strategies with the learning goals and objectives of a teaching episode and specifies the alignment within the instructional plan.

· Creates and/or adapts appropriate assessment instruments and tasks.

· Incorporates a variety of formal and informal assessment techniques.

· Analyzes learner data and uses the data to plan assessments.

· Designs assessment strategies that effectively accommodate learners’ interests and preferences.

		Teacher candidate:

· Plans reflect basic understanding of authentic assessment

· Aligns basic assessment strategies with the learning goals and objectives of a teaching episode but does not specify the alignment within the instructional plan.

· Creates and/or adapts limited, appropriate assessment instruments.

· Incorporates some formal and informal assessment techniques.

· Analyzes learner data but does not use the data to plan assessments.

· Designs assessment strategies that accommodate learners’ interests and preferences.

		Teacher candidate:

· Displays little understanding of authentic assessment.

· Aligns little or no assessment strategies with the learning goals and objectives of a teaching episode and does not specify the alignment within the instructional plan.

· Creates and/or adapts little or no appropriate assessment instruments.

· Incorporates few formal and informal assessment techniques.

· Does not analyze learner data and does not use the data to plan assessments.

· Designs assessment strategies that do not accommodate learners’ interests and preferences.



		Demonstrates understanding of pedagogical content knowledge.





Primary Standards: III.1, VI.1

Other Standard: V.1

		      Teacher candidate:

· Links content with learners’ prior knowledge, experiences, and diverse backgrounds 

· Facilitates learners’ contributions to the presentation of content.

· Presents content skillfully by providing effective and appropriate examples/non-examples and illustrations.

		Teacher candidate:

· Links content with learners’ prior knowledge, experiences, and diverse backgrounds.

· Represents content frequently by providing appropriate examples/non-examples and illustrations.

		eacher candidate:

· Links content inconsistently with learners’ prior knowledge, experiences, and diverse backgrounds.

· Represents content by sometimes providing examples/non-examples and illustrations.

		Teacher candidate:

· Does not link content with learners’ prior knowledge, experiences, and diverse backgrounds.

· Does not represent content and provides inappropriate and unclear examples/non-examples and illustrations.



		Uses a variety of instructional strategies





Standard V.4

		Teacher candidate:

· Actively involves the learner in challenging and motivating experiences.

· Guides the learner to effectively apply knowledge, skills, and critical thinking processes to similar and new situations.

· Consistently integrates skills, content, and thinking processes across disciplines clearly, appropriately, and accurately.

· Consistently facilitates discussions that use multiple perspectives and differing viewpoints that are learner-initiated.

· Consistently enhances learning through effective collaboration generated by students’ interests and aspirations.

· Consistently implements a variety of developmentally appropriate learning-teaching strategies that are highly relevant to the learners and reflect professional research.

· Consistently incorporates varied strategies to address differences among learners (e.g. learning styles, exceptionalities, culture, etc.) and provides opportunities for learner choice.

		Teacher candidate:

· Frequently involves the learner in challenging and motivating experiences.

· Guides the learner to effectively apply knowledge, skills, and critical thinking processes to similar, but not new, situations.

· Frequently integrates skills and content, but not thinking processes, across disciplines clearly, appropriately, and accurately.

· Frequently facilitates discussions that use multiple perspectives and differing viewpoints that are primarily teacher-initiated.

· Frequently enhances learning through effective collaboration designed by the teacher.

· Frequently implements a variety of developmentally appropriate learning-teaching strategies that are relevant to learners.

· Frequently incorporates varied strategies to address differences among learners and provides some opportunities for learner choice.

		Teacher candidate:

· Attempts to involve the learner actively in experiences.

· Guides the learner to apply knowledge, skills, and critical thinking processes to the present situation only.

· Sometimes integrates skills and content across disciplines clearly.

· Sometimes attempts teacher-initiated discussions that use multiple perspectives and differing viewpoints with limited success.

· Sometimes enhances learning through collaboration designed by the teacher.

· Sometimes implements a variety of developmentally appropriate learning strategies.

· Sometimes incorporates varied strategies to address differences among learners and provides limited opportunities for learner choice.





		Teacher candidate:

· Mainly utilizes recitation in teacher directed instruction.

· Does not guide the learner to apply knowledge, skills, and critical thinking processes.

· Does not integrate skills and content across disciplines.

· Does not facilitate learner-initiated or teacher-initiated discussions.

· Does not enhance learning through collaboration.

· Does not implement a variety of developmentally appropriate learning-teaching strategies.

· Incorporates few strategies to address differences among learners and provides little or no opportunity for learner choice.







		Measures learner knowledge, skills, and dispositions using a variety of assessments.





Standards V.2, V.3

		Teacher candidate:

· Designs multiple assessment tools that match objectives and are challenging and authentic.

· Alters multiple assessment tools after reflection to better meet learners needs and to more effectively match objectives.

· Correlates formal and informal assessments consistently with national, state, and/or local standards.

· Consistently adapts formal and informal assessment tools to meet the needs of exceptional learners.

		Teacher candidate:

· Designs assessment tools that match objectives and are challenging.

· Alters assessment tools after reflection to better meet learner needs and to more effectively match objectives.

· Correlates formal and informal assessments frequently with national, state, and/or local standards.

· Frequently adapts formal and informal assessment tools to meet the needs of exceptional learners.

		Teacher candidate:

· Designs assessment tools that match objectives.

· Alters assessment tools after reflection to more effectively match objectives.

· Correlates formal and informal assessments in a limited manner with national, state, and/or local standards.

· Sometimes adapts formal and informal assessment tools to meet the needs of exceptional learners. 

		Teacher candidate:

· Designs assessment tools that do not match objectives.

· Does not alter assessment tools after reflection to more effectively match objectives.

· Does not correlate informal assessments manner with national, state, and/or local standards.

· Does not adapt formal and informal assessment tools to meet the needs of exceptional learners.  



		Reflects on learner progress and adapts instruction.



Standards V.2, V.3

		Teacher candidate:

· Collects and maintains data about learner progress in a systematic manner and uses the data to improve learning and teaching.

· Consistently communicates progress clearly to learners and to cooperating professionals in a timely manner.

		Teacher candidate:

· Collects and maintains data about learner progress in a systematic manner.

· Frequently communicates progress clearly to learners and to cooperating professionals.

		Teacher candidate:

· Collects and maintains data about learner progress.

· Sometimes communicates progress to learners and to cooperating professionals.

		Teacher candidate:

· Does not collect and maintain data about learner progress.

· Does not communicate progress to learners and to cooperating professionals.



		Communicates professionally with learners and their families.





Standard V.2

		Teacher candidate:

· Values and encourages multiple modes of communication in the classroom (verbal, nonverbal, written, etc.)

· Consistently listens thoughtfully and responsively to learners.

· Consistently seeks to foster culturally sensitive communication and gender differences with and among all learners in the class.

		Teacher candidate:

· Values and encourages some modes of communication in the classroom (verbal, nonverbal, written, etc.)

· Frequently listens thoughtfully and responsively to learners.

· Frequently seeks to foster culturally sensitive communication and gender differences with and among all learners in the class.

		Teacher candidate:

· Values and encourages limited modes of communication in the classroom (verbal, nonverbal, written, etc.)

· Sometimes listens thoughtfully and responsively to learners.

· Sometimes seeks to foster culturally sensitive communication and gender differences by and among all learners in the class.

		Teacher candidate:

· Minimally values or encourages modes of communication in the classroom (verbal, nonverbal, written, etc.)

· Rarely listens thoughtfully and responsively to learners rarely or not at all.

· Does not foster culturally sensitive communication and gender differences with and among learners in the class.



		Meets professional responsibilities.





Standard VII.1, VII.2

		Teacher candidate:

· Consistently dresses appropriately for the school/agency community.

· Consistently is punctual.

· Consistently communicates tardiness and absenteeism to the Cooperating Teacher and University Supervisor.

· Consistently demonstrates professional behavior at all times.

· Consistently completes all university requirements in a timely manner.

· Consistently organizes a high quality instructional materials file.

· Consistently reflects on professional growth and development.

· Develops and sustains relationships and networks with vested stakeholders – families, teachers, administrators, teacher educators and/or support personnel – to share information and develop strategies to resolve issues.

		Teacher candidate:

· Frequently dresses appropriately for the school/agency community.

· Frequently is punctual.

· Frequently communicates tardiness and absenteeism to the Cooperating Teacher and University Supervisor.

· Frequently demonstrates professional behavior at all times.

· Frequently completes university requirements in timely manner.

· Frequently organizes a quality instructional materials file.

· Frequently reflects on professional growth and development.

· Develops relationships and networks with vested stakeholders- families, teachers, teacher educators and/or support personnel – to share information and develop strategies to resolve issues.

		Teacher candidate:

· Sometimes dresses appropriately for the school/agency community.

· Sometimes is punctual.

· Sometimes communicates tardiness and absenteeism to the Cooperating Teacher and University Supervisor.

· Sometimes demonstrates professional behavior at all times.

· Sometimes completes all university requirements in a timely manner.

· Sometimes organizes a basic instructional materials file.

· Sometimes reflects on professional growth and development.

· Develops relationships with vested stakeholders – teachers, teacher educators and/or support personnel – to share information and develop strategies to resolve issues.

		Teacher candidate

· Dresses inappropriately for the school/agency community.

· Rarely is punctual.

· Does not communicate tardiness and absenteeism to the Cooperating Teacher and University Supervisor.

· Infrequently demonstrates professional behavior.

· Does not complete all university requirements in a timely manner.

· Does not organize an instructional materials file.

· Does not reflect on professional growth and development.

· Does not develop relationships with vested stakeholders to share information and develop strategies to resolve issues









Student Teacher Cohort 2013 (includes Methods candidates from fall 2011), n = 19

		Domain

		Score

		3

		2

		1

		0



		Planning

		2.9

		18 (95%)

		1 (5%)

		

		



		Assessments

		2.9

		18 (95%)

		1 (5%)

		

		



		Difference

		2.8

		16 (84%)

		3 (16%)

		

		



		Ped. Knowledge

		3.0

		19 (100%)

		

		

		



		Strategies

		2.7

		15 (80%)

		3 (15%)

		1 (5%)

		



		Measures

		2.7

		16 (84%)

		1 (5%)

		2 (11%)

		



		Reflection

		2.8

		16 (84%)

		2 (10%)

		1 (5%)

		



		Learners/families

		2.9

		18 (95%)

		

		1 (5%)

		



		Ed. Community

		2.7

		15 (80%)

		3 (15%)

		1 (5%)

		



		Responsibilities

		2.8

		18 (95%)

		1 (5%)

		

		





3.0-2.6 = Consistently & Extensively; 2.0-2.5 = Substantially & Usually



Student Teacher Cohort 2014, n = 6

		Domain

		Score

		3

		2

		1

		0



		Planning

		2.8

		6 (100%)

		

		

		



		Assessments

		2.8

		5 (83.3%)

		1 (16.2%)

		

		



		Difference

		2.8

		5 (83.3%)

		1 (16.6%)

		

		



		Ped. Knowledge

		3.0

		6 (100%)

		

		

		



		Strategies

		2.8

		5 (83.3%)

		1 (16.6%)

		

		



		Measures

		3.0

		6 (100%)

		

		

		



		Reflection

		2.8

		5 (83.3%)

		1 (16.6%)

		

		



		Learners/families

		2.8

		5 (83.3%)

		1 (16.6%)

		

		



		Ed. Community

		3.0

		6 (100%)

		

		

		



		Responsibilities

		3.0

		6 (100%)

		

		

		





3.0-2.6 = Consistently & Extensively; 2.0-2.5 = Substantially & Usually















Student Teacher Cohort 2015, n = 9

		Domain

		Score

		3

		2

		1

		0



		Planning

		2.6

		5 (55.5%)

		4 (44.4%)

		

		



		Assessments

		2.6

		5 (55.5%(

		4 (44.4%)

		

		



		Difference

		2.3

		4 (44.4%)

		4 (44.4%)

		1 (11.1%)

		



		Ped. Knowledge

		3.0

		9 (100%)

		

		

		



		Strategies

		2.3

		4 (44.4%)

		4 (44.4%)

		1 (11.1%)

		



		Measures

		2.3

		4 (44.4%)

		4 (44.4%)

		1 (11.1%)

		



		Reflection

		2.8

		7 (77.7%)

		2 (22.2%)

		

		



		Learners/families

		2.8

		7 (77.7%)

		2 (22.2%)

		

		



		Ed. Community

		2.6

		5 (55.5%)

		4 (44.4%)

		

		



		Responsibilities

		2.8

		7 (77.7%)

		2 (22.2%)

		

		





3.0-2.6 = Consistently & Extensively; 2.0-2.5 = Substantially & Usually
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BSEd in Secondary English Education

Assessment 5: Effect on Student Learning

Action Research Project



a. Brief Description.  The Action Research Project spans the candidates’ block and student teaching semesters. During the three-week block field experience, candidates identify a question or line of inquiry that classroom research can address. We use Standard V’s language to focus this inquiry: focus your inquiry on topics that increase motivation and active student engagement, builds sustained learning of ELA, and responds to diverse students’ context based needs. A one-page proposal constitutes 20 percent of candidates’ grade in Methods. During student teaching, candidates refine the question, conduct the study, and, finally, submit a report structured as follows:



· A narrative on what brought you to the project/question.

· A description/outline of your plan of attack--how will you research and implement the project.

· A reflection on what you think you will find--what might be the results?

· A narrative on why you feel this project may be important to your students and/or yourself.

· A References list of at least five authoritative articles on your topic.



We use the project report as evidence in this assessment.



b. Alignment with NCTE Standards. This chart shows the rubric domain’s alignments with Standards and Elements. Note: this assessment also collects data to augment Standard III.1, candidate use of theory, research, and practice of ELA to plan instruction. To the extent that this project addresses individual student difference, it also aligns with Standard VI, at the standard level. We did not design this assessment with social justice in mind and so will not report specific data about that standard.



		Domain

		Standard



		Research Question

		V.1



		Analysis

		V.2



		Reflection

		V.3



		Application

		V.4



		Sources

		III.1







c. Brief Analysis of Data.  Candidates began the Action Research Project during the fall 2013, 2014, and 2015 semesters and completed them during student teaching in 2014, 2015, and 2016. The aggregated data show that all candidates (n = 29) meet or exceed Standard V targets. Further, all candidates meet or exceed Standard III.1.



d. Interpretation of How Data Provide Evidence of Meeting Standards.



Element 1. Candidates indicate their level of engagement with current ELA education problems and issues specifically and generally though their research question. That is, to meet target, we expect candidates to construct inquiry grounded in their classroom observations and experience and supported by professional theory/research/practice sources. We require a minimum of five sources and encourage candidates to work with more. Note: Candidates develop this project in conjunction with their Methods professor and field experience cooperating teacher. For this review cycle, 65.5 percent of candidates met target (n = 19/29) and 34.4 percent exceeded target (n = 10/29).



Element 2. We use the Analysis domain to measure this element. To meet target, students must show that they have collected appropriate data (by connecting it specifically to the research question), draw conclusions based on the data, and describe how they will use their findings to create inclusive, contextualized, and active learning experiences. At each stage, candidates must anticipate potential problems and accommodations. 62.1 percent met target (n = 18/29) and 37.9 percent exceeded target (n = 11/29).



Element 3. The Refection domain assesses the extent to which candidates ponder their research findings and place their emerging teaching practices into the context they have created. To meet target, candidates must connect their findings to their research question, describe their practice during the “before” conditions, and indicate their plans going forward. 65.5 percent of candidates met target (n = 19/29) and 34.4 exceeded target (n = 10/29).  



Element 4. Arguably, the Application domain yields the most important from this assessment. We intend The Action Research Report to show (student) teacher effects on student learning and how candidates adapt their techniques in light of professional theory/research and their own findings. In conjunction with their university supervisor and cooperating teacher, then, candidates change their teaching strategies in response to their findings. In addition to describing the changes in the Action Research Report, candidates should submit revised unit or lesson plans. For this cycle, 68.9 percent of candidates met target (n = 20/29) and 31.1 percent exceeded target (n = 9/29).



Standard III.1. This Standard and Element requires candidates to plan instruction using their knowledge of current ELA theory, research, and practices. Since the Action Research Project requires research and then application of the research, it measures this element directly. To meet target, candidates must locate at least five sources that address their chosen research question and then integrate the research into data collection, analysis, reflection, and application. The final report must thoroughly describe this process.  68.9 percent met target (n = 20/29) and 34.1 percent exceeded target (n = 9/29).




ELA Methods

Fall 2016



You will begin the Action Inquiry Project during block and complete it when you student teach, either spring or fall 2017. Here is the NCTE standard that informs the project:



Candidates plan, implement, assess, and reflect on research-based instruction that increases motivation and active student engagement, builds sustained learning of English language arts, and responds to diverse students’ context-based needs.



In simpler language, you must demonstrate that, in your own teaching practice,



· you can identify a problem or issue that affects teaching and learning; 

· you can conduct research to address the issue; 

· devise and enact a plan based on your research;

· reflect on the results.



Observe your block classes from an inquiry-based (or, to use Freirean terminology, problem-posing) perspective. Use your learning from all your clock classes as context to create a research question based on the teaching and learning you observe 



Purpose Statement: Roughly 300 words in which you identify and explain your inquiry in a preliminary way.in a preliminary way. I will approve (or disapprove) your project based on this statement. You must complete your statement by the end of your block field experience. 



· The first paragraph should pose the question you wish to answer and explan what interest you about the question.

· The second paragraph should explain WHY the question’s importance for you and your students and should outline how you THINK you will carry out the research for the project: that is how will you collect the data in your classroom? What research and reading will you do to prepare to implement the project? BE SPECIFIC: “I will look at books, journals, and on the Internet” isn’t enough.

· The final paragraph should address any challenges or problems you may foresee and how you think you might deal with them. 



The Action Inquiry Project Proposal: 750-1000 words in which you add significant detail to your Purpose Statement. You must complete this assignment by the end of Methods.



· An introduction.

· A narrative that explains your interest in this inquiry and that explains the inquiry’s potential importance to you and your students.

·  A description/outline of your methodology—that is, how will you research and implement the project?

· A reflection on what you think you will find, that is, what might be the results?

· A References page of at least five authoritative articles you’ve found that address your topic

Action Inquiry Project



Here are some requirements and procedures for you action research requirement. If your cooperating teachers are not familiar with the project or need to be reminded, discuss the project during the first couple weeks. You should have done some reading on the general topic of your question before you report to your placement. Here is a tentative schedule and some guidance.



· First Three Weeks: Review your proposal. What are you trying to learn? Why? What do you expect of the outcome? Then, how will you carry out the project? What are you going to have students do? How will you measure their success or failure? How will you assess the overall project? I recommend that the project be placed sometime during a unit that you are teaching.

· By the Second Observation: Revise your tentative Proposal plan into an actual, actionable Inquiry Plan. The revised plan should be approximately 750 words, addressing the question, the method, and the assessments. It should also include a bibliography.

· During a unit you’re teaching: Carry out and collect the data on the strategies and/or students.

· By the Third Observation: Write a report in which you explain what you learned while conducting the project and how you applied your learning to your pedagogy. (You do not have to reach a conclusion yet; simply report the data collected.)

· By the End of the Semester: Submit a full report, including the plan, the report, and then an added analysis of your data and your reflection on your conclusions. This report should be about 1000 words long.



If you or your cooperating teachers have questions, email Dr. McCarrick at cmccarrick@clarion.edu.









		Domain

		3 = Exceeds Competency

		2 = Meets Competency

		1 = Does not meet Competency



		Research Question

Standard V.1

		Original, pertinent, focused research question or innovative approach to existing research question.

		Focused, pertinent research question.

		Inappropriate or unfocused research question.





		Methodology

		Logically and thoroughly developed, designed to elicit applicable data; detailed description, including conditions under which data is collected; anticipates potential difficulties.

		Logically developed to elicit appropriate data; fairly detailed description of data collection; some attention to potential difficulties.

		Disorganized approach to research: approach cannot elicit appropriate data; little or no description; no attention or awareness to potential difficulties.



		Analysis

Standard V.2

		Thorough data analysis that clearly answers/addresses research question; thoroughly describes how data will be used to change pedagogy per element; data analysis clearly presented.

		Data analysis addresses/answers research question; detailed description of how data will be used per element; data analysis clearly presented.

		Little or no data analysis.



		Reflection

Standard V.3

		Thoughtful and thorough reflection on findings and possible application to future teaching practice; plans possible follow-up, and adjusts teaching as appropriate.

		Reflects on findings, including application to future teaching practice.

		Little or no reflection.



		Application

Standard V.4

		Uses teacher-research models of classroom inquiry to analyze teaching practice so to better understand what enables students to speak, listen, write, read, enact, and view effectively in various learning situations.

		Uses teacher-research models of classroom inquiry to inform study of own teaching and student learning. 

		Little or no evidence of using teacher-research models of classroom inquiry in their preparation program.



		References

Standard III.1



		Five or more professional, refereed sources. Shows explicitly how each source affected project. 

		At least five professional, refereed sources. Shows how sources influenced project.

		Fewer than five professional refereed sources.









		Action Research Report 2013-2014, n = 15



		Domain

		Score

		Exceeds (3)

		Meets (2)

		Fails (1)



		Question

		2.3

		5 (33.3%)

		10 (66.6%)

		



		Analysis

		2.3

		5 (33.3%)

		10 (66.6%)

		



		Reflection

		2.3

		5 (33.3%)

		10 (66.6%)

		



		Application

		2.3

		5 (33.3%)

		10 (66.6%)

		



		Sources

		3.0

		5 (33.3%)

		10 (66.6%)

		





2.6-3.0 = Exceeds; 2.0-2.5 = Meets





		Action Research Report 2014-2015, n = 11



		Domain

		Score

		Exceeds (3)

		Meets (2)

		Fails (1)



		Question

		2.4

		4 (36.3%)

		7 (63.3%)

		



		Analysis

		2.5

		5 (45.4%)

		6 (54.5%)

		



		Reflection

		2.4

		4 (36.3%)

		7 (63.6%)

		



		Application

		2.3

		3 (27.3%)

		8 (72.7%)

		



		Sources

		3.0

		3 (27.3%)

		8 (72.2%)

		





2.6-3.0 = Exceeds; 2.0-2.5 = Meets





		Action Research Report 2015-2016, n = 3



		Domain

		Score

		Exceeds (3)

		Meets (2)

		Fails (1)



		Question

		2.3

		1 (33.3%)

		2 (66.6%)

		



		Analysis

		2.3

		1 (33.3%)

		2 (66.6%)

		



		Reflection

		2.3

		1 (33.3%)

		2 (66.6%)

		



		Application

		2.3

		1 (33.3%)

		2 (66.6%)

		



		Sources

		3.0

		1 (33.3%)

		2 (66.6%)

		





2.6-3.0 = Exceeds; 2.0-2.5 = Meets
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Assessment 6: Planning Instruction

Writing Unit Plan



a. Brief Description: The Writing Unit Plan is the major assignment in ENG 482: Composition: Theory and Practice. The goal is for candidates to design instruction that teaches students procedural or strategic knowledge pertaining to composition. We recommend that candidates model tasks after those found in The Dynamics of Writing Instruction (McCann, et. al.) and upon the professor’s instruction and class discussion. The unit must include at least five individual lessons and candidates must describe their procedures “thickly” enough that a colleague (defined as a Methods classmate) could enact them with little or no preparation. 

b. Alignment with NCTE Standards: We created this assessment specifically to align with the new Standard IV. This chart shows the assessment’s rubric categories and specific element alignments.



		Category

		Standards



		Beliefs Statement

		VI.1



		Rationale

		VI.1



		Instructional Content

		VI.3, VI.4



		Instructional Procedures

		VI.3, VI.4



		Assessments/Responses

		VI.2



		Adaptations

		VI.4







c. Brief Analysis of Data Findings: The unit plans were submitted during the Fall 2013, 2014, and 2015 semesters. All candidates meet or exceed targets. The aggregated data show consistent three-year growth across all domains: Beliefs: 8.3 percent; Rationale: 8.3 percent; Content: 10.1 percent; Procedures: 8.3 percent; Assessments: 10.1 percent; Adaptations: 1.5 percent.

d. Interpretation of How Data Provide Evidence of Meeting Standards.  

Element 1. Candidates show their knowledge of current theory, research, and practices in writing pedagogy in Belief Statement and Rationale sections of the unit plan, and we assess the results using those domains on the rubric. To meet the Belief Statement target, candidates must show how theory, research, and practice intersect with their previously held beliefs about teaching writing and how, of at all their beliefs have changed. To meet the Rationale target, candidates must describe how theory, research, and practice-informed beliefs bear on the unit they have planned and in particularly on the unit goals and written assignment(s). We demand specificity to meet the targets and thorough, integrated description with specific theoretical references to exceed targets. For this review cycle 51.7 percent met Belief Statement targets (n = 15/29) and 48.2 exceeded them (n = 14/29); 51.7 percent met Rationale targets (n = 15/29) and 48.2 exceeded them (n = 14/29).

Element 2. Candidates receive instruction in assessment theory and research, and they practice assessment design (instruments and rubrics) in class. For the Writing Unit Plan, we devote an entire domain to Assessment. Candidates must show the influence of theory and research and the alignment of the assessments with the writing tasks and their goals. 75.8 percent of candidates met this domain’s targets (n = 22/29) and 24.1 percent exceeded them (n = 7/29).

Element 3. ELA teacher candidates are often themselves proficient writers, who take for granted their dexterity with choices involving themselves as writers, their readers, and their language. Developing such sensitivity and learning how to include it in instruction are student learning outcomes for ENG 482: Composition: Theory and Practice. We assess candidates’ proficiencies in two domains, Instructional Content and Procedures. To meet Content targets, candidates must write well-organized summaries of the unit’s entire content and show how they will instruct students in strategic use of language conventions for varied readers, purposes, and modalities. Again, we demand specificity, so that a colleague (another candidate in ENG 482 or Methods) could enact the unit and its lessons. For this cycle, 55.1 percent met the Instructional Content targets (n = 16/29), while 44.8 percent exceeded them (n = 13/29). We expect similar specificity for describing Instructional Procedures. Further, we expect candidates to show how the will instruct writing processes, strategies, and technologies pertinent to their particular writing tasks. The aggregated data show that 68.8 percent met these targets n = 19/29), while 31.1 percent exceeded them (n = 10/29). 

Element 4. Again, ELA teacher candidates may arrive in pre-professional training more attuned to standard (majority) language conventions. Often, candidates “forget” how and that they learned these conventions and may look askance upon home or community languages rather than understanding them as a valuable resource with which to scaffold student learning. We address this tendency during the entire pre-professional semester and especially in ENG 482. We rely in part on Instructional Content and Procedures to yield pertinent information, and, more importantly, on the Adaptations domain of the rubric. Candidates must show how they plan to accommodate and work with students’ received language practices, with particular attention to using home and community language conventions as resources for development. We report Instructional Content and Procedures above; for Adaptations, 75.8 percent met targets (n = 22/29) and 24.1 exceeded them (n = 7/29).






ENG 482: Writing Unit Plan



	The purpose of the course is not to teach you how to make assignments but to teach you how to teach students to write. That is, if you assign any kind of writing—analytic essay, comparison/contrast essay, narrative, etc.—you then assign yourself the responsibility of teaching your students how to produce that kind of writing. You may do the following assignment either alone or with one other student. Working collaboratively will not have a negative effect on your grade.

	Your assignment is to design writing instruction that you can use with students in your teaching assignment, either during your field experiences/student teaching or in your eventual job. Commonly in schools, writing instruction consists of giving assignments and then grading them. Perhaps a model of a finished product will be provided to students but little else. Much of the “teaching” then comes in correcting errors in the students’ writing and including remarks explaining what the students should have done, if you’d taught them how. For this class, you will design instruction (a “unit”) that teaches students procedural or strategic knowledge; that is, you will teach them how to produce the kind of writing that you are looking for.

	The task you are assigning may either (a) take a new approach to one of the tasks outlined in The Dynamics of Writing Instruction (fictional narrative, personal narrative, comparison and contrast essay, argument essay, extended definition essay, research-based argument), or (b) involve instruction in a different task (e.g., parody, satire, modern fairy tale, cause-and-effect essay, how-to explanation, literary analysis, evaluative essay, description, sonnet, descriptive research paper, etc.). Each design will include:

· A Beliefs Statement – outlining your overall approach and beliefs about the teaching of writing.

· A rationale for both the task you are assigning and the approach you take in order to teach it. Why are you teaching this unit? Why are you using this approach?

· A series of lessons (at least five) on a specific topic/skill/genre in writing. This unit should be cohesive series of lessons leading to a completed product in writing. You may build on the strategies in the textbook and/or create your own original idea. 

· Follow both the Unit and Lesson Formats outlined in the PDFs that can be found on D2L.





		Domain

		3 = Exceeds expectations

		2 = Meets expectations

		1 = Does not meet expectations



		Beliefs Statement

Standard VI.1

		Candidate demonstrates a command of current theory and research regarding writing pedagogy, as well as knowledge of best teaching practices into philosophy of teaching writing and integrates this knowledge with beliefs. Candidate’s thorough understanding of 

· cotemporary technologies

· writing processes

· writing strategies

informs teaching for different genres and for a variety of purposes and readers.

		Candidate understands current theory, research, and best teaching practices vis-à-vis writing pedagogy and uses understanding to inform beliefs statement. Candidate understands 

· cotemporary technologies

· writing processes

· writing strategies

Candidate’s theoretical knowledge influences teaching of writing in different genres and for a variety of purposes and readers.

		Candidate shows vague understanding of current theory, research, best teaching practices vis-à-vis writing pedagogy and therefore cannot create a coherent Beliefs Statement.



		Rationale

Standard VI.1

		Candidate grounds particular writing task in current theory, research, and practice, all in the context of Beliefs Statement. Candidate thoroughly explains unit’s goals, purpose, and planned teaching strategy.

		Candidate shows connection between task and current theory, research, and best practices. Candidate explains unit’s goals, purpose, and teaching strategy.

		Candidate does not explain the unit’s rationale.



		Instructional Content

Standard VI.3, VI.4

		Candidate provides thorough and detailed unit content summary that further grounds instructional choices with theory and research. Candidate demonstrates that 

· Unit includes focused attention to students’ strategic use of language conventions for different readers, purposes, and modalities  

· Unit further attends to students’ home/community language to enable students’ control over rhetorical choices and language practices for a wide variety of readers and situations.



		Candidate provides a well-organized and detailed content summary and provides further theoretical background for instructional choices. Unit includes 

· attention to students’ strategic use of language conventions for different readers, purposes, and modalities.  

· Attention to students’ home/community language to enable students’ control over rhetorical choices and language practices for various readers and situations.



		Candidate struggles or fails to provide a coherent overview of instruction.



		Instructional Procedures

Standard VI.3, VI.4

		Candidate provides detailed explanations of procedures and instructional choices.  Logical lesson sequence may include instruction and practice with

· writing processes

· individual and collaborative approaches to composing

· technology

· appropriate and strategic use of language conventions for various readers and situations.



		Candidate explains procedures and instructional choices. Individual lessons proceed logically and may include instruction and practice with

· writing processes

· individual and collaborative approaches to composing

· technology

· appropriate and strategic use of language conventions for various readers and situations.



		Candidate unable to explain methods.  Lesson sequence undeveloped in terms of one or more of:

· writing processes

· individual and collaborative approaches to composing

· technology

· appropriate and strategic use of language conventions for various readers and situations.





		Assessments and Responses

Standard VI.2

		Candidate-designed formal and informal assessments, appropriate to the task and intended to promote students’ sense of themselves as writers. Assessments provide ample opportunity for instructor to respond to students’ ideas and encourage their growth as writers. Assessments are consistent with current theory and research. 

		Candidate designs assessments appropriate to the writing task and that encourage student writing.  Assessments provide opportunity for instructor to respond to students’ ideas and encourage their growth as writers Assessments are consistent with current theory and research. 

		Candidate does not design appropriate assessments.



		Adaptations

Standard V.4



		Candidate makes concerted effort to anticipate student needs.  Modifies rationale, content, and assessments as needed.  Accommodates student home and community languages and shows students how to use their received knowledge of these languages’ conventions to control their choices about readers, purpose, and occasion. Candidate maintains alignment with goals and standards.

		Candidate anticipates student needs. Shoes sensitivity to students’ home and community languages and uses instruction to show students how to use these languages as resources. Appropriately modifies goals/content/assessments, and maintains alignment with goals and standards.

		Candidate does not anticipate student needs or modify goals/content.









		Writing Unit Plan, 2013, n = 16



		Domain

		Score

		Exceeds (3)

		Meets (2)

		Fails (1)



		Beliefs

		2.4

		7 (43.7%)

		9 (56.3%)

		0



		Rationale

		2.4

		7 (43.7%)

		9 (56.3%)

		0



		Content

		2.3

		6 (37.5%)

		10 (62.5%)

		0



		Procedures

		2.4

		7 (43.7%)

		9 (56.3%)

		0



		Assessments

		2.3

		4 (25.0%)

		12 (75.0%)

		0



		Adaptations

		2.2

		3 (18.7%)

		13 (81.2%)

		0





2.6-3.0 = Exceeds; 2.0-2.5 = Meets



		Writing Unit Plan, 2014, n = 10 



		Domain

		Score

		Exceeds (3)

		Meets (2)

		Fails (1)



		Beliefs

		2.4 

		4 (40%)

		6 (60%)

		0



		Rationale

		2.4

		4 (40%)

		6 (60%)

		0



		Content

		2.4

		4 (40%)

		6 (60%)

		0



		Procedures

		2.2

		2 (20%)

		8 (80%)

		0



		Assessments

		2.2

		2 (20%)

		8 (80%)

		0



		Adaptations

		2.3

		3 (30%)

		7 (70%)

		0





2.6-3.0 = Exceeds; 2.0-2.5 = Meets



		Writing Unit Plan, 2015, n = 3



		

Domain

		Score

		Exceeds (3)

		Meets (2)

		Fails (1)



		Beliefs

		3.0

		3 (100%)

		0

		0



		Rationale

		3.0

		3 (100%)

		0

		0



		Content

		3.0

		3 (100%)

		0

		0



		Procedures

		2.3

		1 (33.3%)

		2 (66.6%)

		0



		Assessments

		2.3

		1 (33.3%)

		2 (66.6%)

		0	



		Adaptations

		2.3

		1 (33.3%)

		2 (66.6%)

		0





2.6-3.0 = Exceeds; 2.0-2.5 = Meets







Writing Unit Plan
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Assessment 7: Learners and Learning: Implementing English Language Arts Instruction 

Student Teaching Performance Profile



a. Brief Description. Assessment 8 continues the reporting of Assessment 4, here emphasizing the ELA-specific aspects of the instrument, the Student Teaching Performance Profile or STPP. While all of the categories are assessed in ELA specific environments and contexts, each SPA adds content specific categories as well.



b. Alignment with NCTE Standards. The content categories align specifically with Standard V but also capture aspects of Standards III and VI as shown on this chart.



		STPP Categories

		NCTE Standards/Elements



		Understands content knowledge

		I.1



		Incorporates outside resources into instructional plans.

		III.1



		Collaborates with other processionals as instructional partners

		III.6



		Demonstrates ability to interpret and teach a variety of texts

		V.1



		Demonstrates the ability to introduce and guide learners through interpreting and using different media and communications technology

		V.4



		Demonstrates the ability to introduce and guide students through process-based writing.

		V.1, IV



		Demonstrates the ability to think critically about language and literacy in print and non-print forms and to instill this critical awareness in students.

		III.5



		Plans instruction that integrates all the ELA

		V.1







c. Brief Data Analysis. This assessment augments Assessment 4 by providing ELA-specific data about candidates’ student teaching work. The university supervisor and cooperating teacher collaborate to compile the STPP. Recall that the STPP uses a four-pint Likert scale, where 3 = Consistently & Frequently; 2 = Usually & Substantially; 1 = Sometimes & Basically; and 0 = Not Applicable, the failing score. Candidates generally perform well in these categories. For this cycle, an overwhelming majority performed Consistently & Extensively across all three years reported.



d. Narrative Analysis.



Standard I.1: Effective teaching demands solid content-area knowledge. Successful candidates assert broad knowledge of the ELAs and avail themselves of outside resources to fill any knowledge gaps. During the period under review, 29 candidates (85.3%) performed at the highest level, Consistently & Extensively, and 5 (14.7%) performed Usually & Substantially (n = 34).



Standard III.1: We expect our candidates to ground their emerging teaching practices in general educational theory and research and in ELA-specific theory and research. Successful candidates draw upon such research as they plan and execute instruction. They incorporate print, non-print, multi-media, and technological resources to enhance learning, and use interesting materials that capture learners’ interest and motivate them to learn. Twenty-nine candidates (85.3%) met these targets Consistently & Extensively, and 5 (14.7%) met the targets Usually and Substantially (n = 34).



Standard III.5: This standard measures candidates’ ability to instill in learners a critical awareness of how language works and to that awareness to enhance learners’ comprehension and interpretation of various texts. This STPP category aligns with the standard: “Demonstrates the ability to think critically about language and literacy in print and non-print forms and to instill this critical awareness in students.” Successful candidates introduce and engage learners with the idea of language communities, in print and non-print environments, across media, help them and show learners how their personal responses to texts connect to other critical stances. During this assessment cycle, 28 candidates (82.3%) performed Extensively & Consistently, 4 (11.7) performed Usually & Substantially, and 2 (5.8%) performed Sometimes & Basically (n = 34). 



Standard III.6: The STPP “Collaboration” category measures candidates’ facility with collaboration within ELA and across disciplines. Successful candidates understand the collaborative nature of education and seek resources within the educational community. They demonstrate strong communication abilities with colleagues, learners, and their families within and across disciplines. The data show that 26 candidates performed Consistently & Extensively, 6 (18%) performed Substantially & Usually, and 2 (5.8%) performed Sometimes & Basically.



Standard V.1: We measure this standard across three STPP categories: 1) Demonstrates the ability to interpret and teach a variety of texts; 2) Demonstrates the ability to introduce and guide students through process-based writing; 3) Plans instruction that integrates all the ELA. In the first category, successful candidates draw on their English interpretive and critical content knowledge to plan and execute scaffolded instruction that engages learners in active meaning-making. The data show that 29 candidates (85.2%) achieved at the highest level, and 6 (17.6) achieved Substantially & Usually performance (n = 34). In category 2, successful candidates show their knowledge of various composing processes, demonstrate them to learners, and guide learners toward developing a range of composing processes appropriate for various occasions and readers. Twenty-seven candidates (79.4%) performed at the highest level; 4 (12%) performed Substantially & Usually; while 3 (8.8%) achieved Sometimes & Basically (n = 34). Finally, s successful candidates in the third category (integration) infuse the curriculum with ELA learning opportunities and encourage learners to use their ELA knowledge and skills in a variety of educational and non-educational settings (n = 34). 



Standard V.4: An entire STPP category aligns with this standard: “Candidates demonstrate the ability to introduce and guide learners through interpreting and using different media and communications technology.” Successful candidates plan and execute instruction that engages learners critically media-generated texts. A majority of candidates (27 [79%]) performed Extensively & Consistently in this category. A smaller number, 5 (15%), performed Substantially & Usually and 2 (6%) performed Sometimes & Basically.











16-17 SECONDARY ENGLISH

Clarion University Student Teaching Performance Profile (STPP)

Student Teacher _______________________________________________________________________________________    Semester Hours: 6

School/Agency _________________________________________ City/State ______________________________________________________

Grade Level(s) _______________________________ Subject(s) Taught __________________________________________________________

Report is for:      Fall  _____        Spring  _____        First half semester  ____        Second half semester  ____

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

4 – Outstanding        3 – Competent        2 – Satisfactory        1 – Unsatisfactory        0 - Not Applicable

		Planning and Preparation

		O

		C

		S

		U

		NA



		1.

		Understands content knowledge.

		

		

		

		

		



		2.

		Develops goals and objectives for instruction.

		

		

		

		

		



		3.

		Demonstrates understanding of instructional planning.

		

		

		

		

		



		4.

		Sets expectations for learners.

		

		

		

		

		



		5.

		Incorporates outside resources into instructional plans.

		

		

		

		

		



		6.

		Selects/determines assessment strategies.

		

		

		

		

		



		7.

		Collaborates with other professionals as instructional partners.

		

		

		

		

		



		The Classroom Environment

		O

		C

		S

		U

		NA



		8.

		Demonstrates and encourages a positive disposition for learning.

		

		

		

		

		



		9.

		Exhibits respect for individual differences, diversity, and equity (cultural and gender).

		

		

		

		

		



		10.

		Maintains on-task and engaged-time behaviors.

		

		

		

		

		



		11.

		Manages classroom behaviors.

		

		

		

		

		



		12

		Creates visual displays to enhance learning.

		

		

		

		

		



		13.

		Organizes physical space and materials.

		

		

		

		

		



		14.

		Demonstrates understanding of pedagogical content knowledge.

		

		

		

		

		



		Instruction

		O

		C

		S

		U

		NA



		15.

		Communicates directions and expectations.

		

		

		

		

		



		16.

		Uses a variety of instructional strategies.

		

		

		

		

		



		17.

		Measures learner knowledge, skills, and dispositions using a variety of assessments.

		

		

		

		

		



		18.

		Reflects on learner progress and adapts instruction.

		

		

		

		

		



		19.

		Utilizes dimensions of classroom time.

		

		

		

		

		



		20.

		Expresses oral and written language.

		

		

		

		

		



		21.

		Responds verbally and non-verbally to learners.

		

		

		

		

		



		22.

		Demonstrates knowledge of motivation.

		

		

		

		

		



		23.

		Integrates audiovisual equipment and technology into instruction.

		

		

		

		

		



		24.

		Implements creative and original instruction.

		

		

		

		

		



		25.

		Demonstrates questioning skills.

		

		

		

		

		



		Professionalism

		O

		C

		S

		U

		NA



		26.

		Communicates professionally with learners and their families.

		

		

		

		

		



		27.

		Communicates professionally within the educational community.

		

		

		

		

		



		28.

		Meets professional responsibilities.

		

		

		

		

		



		29.

		Accepts constructive feedback.

		

		

		

		

		



		30.

		Responds to constructive feedback to improve teaching.

		

		

		

		

		



		Please continue with Discipline Specific Competencies below…







		Discipline Specific Competencies (Content/Concentration Areas)

		O

		C

		S

		U

		NA



		31.

		Demonstrates ability to interpret and teach various texts.

		

		

		

		

		



		32

		Demonstrates ability to introduce and guide learners through interpreting and using different media and communications technology.

		

		

		

		

		



		33.

		Demonstrates the ability to introduce and guide students through process-based writing.

		

		

		

		

		



		34.

		Demonstrates the ability to think critically about language and literacy in print and non-print forms and to instill this critical awareness in students.

		

		

		

		

		



		35.

		Plans instruction that integrates all six language arts (reading, writing, speaking, listening, viewing, visually representing).

		

		

		

		

		









Would you recommend this individual for employment?



____ I highly recommend.	____ I recommend, provided supervision is available.

____ I recommend.	____ I do not recommend.



Please include a narrative either on the back or attached to this form   Please type or use black ink.  Thank you.

---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Signatures imply the information on front and back has been read and discussed.



				                                                                                                                                ____ Cooperating Teacher

Person Completing This Report ___________________________________________________________		____ University Supervisor



Signature _____________________________________________________________________________		Date ___________________



Student Teacher Signature ________________________________________________________________		Date  ___________________









































		Performance Indicators 

		Frequently and Extensively

3 points

		Usually and Consistently

2 points

		Sometimes and Basically

1 point

		Not Applicable

0 points





		Understands content knowledge.



Standard I.1

		Teacher candidate:

· Displays extensive content knowledge.

· Incorporates the use of additional resources

		Teacher candidate:

· Displays substantial content knowledge. 

· Expands content knowledge using more resources.

		Teacher candidate:  

· Displays basic content

knowledge. 

· Uses some additional resources

		Teacher candidate:

· Displays little content knowledge 

· Uses no additional resources



		Incorporates outside resources into instructional plans. 





Standard III.1

		Teacher candidate:

· Extensively draws upon educational research in the planning process.

· Integrates a wide-range of appropriate print, non-print, and multi-media and technological resources to facilitate learner understanding.

· Incorporates highly interesting and motivating material to enhance learning.

		Teacher candidate:

· Usually draws upon educational research in the planning process.

· Integrates appropriate print, non-print, multi-media, and technological resources to facilitate learner understanding.

· Incorporates interesting and motivating material to enhance learning.



		Teacher candidate:

· Recognizes the need for research but does not draw upon educational research in the planning process.

· Integrates limited appropriate print, non-print, and multi-media and technological resources to facilitate learner understanding.

· Incorporates some material to enhance learning.

		Teacher candidate:

· Recognizes little or no need for drawing upon educational research in the planning process.

· Integrates little or no print, non-print, and multi-media and technological resources to facilitate learner understanding.

· Incorporates little or no interesting and motivating material to enhance learning.



		Collaborates with other professionals as instructional partners.



Standard III.6

		Teacher candidate:

· Recognizes that the practice of teaching is a collaborative effort and consistently seeks resources available within the educational community. 

· Demonstrates highly effective skills of communication, negotiation, and personal relations that are essential to the collaborative effort among colleagues in the planning process.

		Teacher candidate:

· Recognizes that the practice of teaching is a collaborative effort and usually seeks resources available within the educational community.

· Demonstrates effective skills of communication, negotiation, and personal relations that are essential to the collaborative effort among colleagues.

		Teacher candidate:

· Recognize that the practice of teaching is collaborative effort and sometimes seeks resources available within the educational community. 

· Demonstrates basic skills of communication, negotiation, and personal relations that are essential to the collaborative effort among colleagues.

		Teacher candidate:

· Does not recognize that the practice of teaching is a collaborative effort and does not seek resources available within the educational community.

· Demonstrates ineffective skills of communication, negotiation, and personal relations that are essential to the collaborative effort among colleagues



		Demonstrates ability to interpret and teach a variety of texts, including written, visual, and oral texts.





Standard V.1

		Teacher candidate:

· Demonstrates highly developed content knowledge.

·  Demonstrates highly developed pedagogical knowledge.

· Consistently refers to content knowledge to develop nuanced textual interpretations.

· Consistently refers to appropriate professional/ critical resources to develop interpretations.

· Expertly scaffolds lessons appropriately for the learners’ abilities.

· Consistently engages learners in varied and appropriate reading strategies to generate meaning. 

 

		Teacher candidate:

· Demonstrates developed content knowledge.

· Demonstrates developed pedagogical knowledge.

· Frequently refers to content knowledge to develop textual interpretations.

· Frequently refers to appropriate professional/ critical resources to develop interpretations. 

· Scaffolds lessons appropriately to learners’ abilities.

· Frequently engages learners in appropriate reading strategies to make meaning.



		Teacher candidate:

· Demonstrates sufficient content knowledge to read and interpret texts.

· Demonstrates basic pedagogical knowledge.

· Uses content knowledge to develop textual interpretations.

· Sometimes refers to professional/critical resources to develop interpretations.

· Usually scaffolds lessons appropriately for learners’ abilities.

· Sometimes engages learners in appropriate reading strategies to make meaning.

		Teacher candidate:

· Has insufficient content knowledge.

· Demonstrates little or no pedagogical knowledge.

· Does not or cannot use content knowledge to develop textual interpretations.

· Does not refer to professional/critical resources to develop interpretations.

· Limited or no scaffolding lessons.

· Little engagement of learners in appropriate reading strategies.



		Demonstrates the ability to guide learners towards critical analysis and understanding of various media and communications technologies.



Standard V.4

		Teacher candidate:

· Frequently and consistently engages learners in critical analyses of different media and communications technologies, and their effect on learning.

		Teacher candidate:

· Engages learners in critical analyses of different media and communications technologies.

		Teacher candidate:

· Occasionally engages learners in critical analyses of different media and communications technologies.



		Teacher candidate:

· Shows limited ability to enable learners to respond critically to different media and communications technologies.



		Demonstrates ability to introduce and guide learners through process-based writing.



Primary Standards V.1 and IV





		Teacher candidate:

· Demonstrates detailed knowledge of a variety of composing processes.

· Presents a variety composing process(es) appropriate to learner’s abilities and predispositions.

· Develops in learners an ability to use a wide variety of effective composing strategies to generate meaning and to clarify understanding.

· Teaches learners to make appropriate selections from different forms of written discourse for a variety of audiences and purposes and to assess the effectiveness of their products in influencing thought and action.



		Teacher candidate:

· Demonstrates knowledge of various composing processes.

· Presents composing process(es) appropriate to learners’ abilities and predispositions.

· Develops in learners a variety of writing strategies to generate meaning and clarify understanding and draws upon that knowledge and skill in their teaching.

· Learners produce different forms of written discourse and understand how written discourse can influence thought and action;

		Teacher candidate:

· Demonstrates knowledge of composing processes.

· Presents composing process(es) appropriate to learners’ abilities and predispositions.

· Develops writing strategies in learners to generate meaning  and clarify understanding.

· Learners produce various forms of written discourse.

		Teacher candidate:

· Demonstrates little or no knowledge of composing processes.

· Presents limited composing options and/or does not account for learners’ abilities or predispositions.

· Develops limited strategies to generate meaning  and clarify understanding.

· Learners produce limited forms of discourse.



		Demonstrates ability to think critically about language and literacy, in print and non-pint forms, and to instill this critical awareness in learners.





Standard III.5

		Teacher candidate:

· Engages learners in dialogue within a larger community of learners by making explicit for all students the speech and related behaviors appropriate for conversing about ideas generated by oral, written, and/or visual forms.

· Engages learners in critical analysis of different media and communications technologies and their effect on learning.

· Engages learners in discovering their personal responses to texts and ways to connect these responses to other larger meanings and critical stances.

		Teacher candidate:

· Draws learners into conversation with a larger community of learners by showing the speech and related behaviors appropriate to discussing ideas generated by oral, written, and/or visual texts.

· Engages learners in critical analysis of media and communications technologies and their effects on learning.

· Helps learners to use their personal responses to texts and ways to connect these responses to other critical stances.

		Teacher candidate:

· Converses with learners and shows them the speech and related behaviors appropriate to discussing ideas generated in various texts.

· Shows learners critical analyses of media and communications technologies.

· Shows learners how personal responses to texts might connect with other critical stances.

		Teacher candidate:

· Does not draw learners into larger conversations with other learning communities

· Pays limited attention to critical analyses of media and communications technologies.

· Does not connect learners’ personal responses to other critical stances or does not value or encourage learners’ personal responses.



		Demonstrates ability to plan instruction that integrates all six language arts: reading, writing, speaking, listening, viewing, visually representing.



Standard V.1





		Teacher candidate:

· Integrates learning opportunities throughout the ELA curriculum.

· Engages learners to demonstrate their abilities to use language (including visual representation) for various purposes in communication.



		Teacher candidate:

· Integrates learning opportunities throughout the ELA curriculum.

· Encourages learners to demonstrate their abilities to use language and /or visual representation for various purposes and types of communication.

		Teacher candidate:

· Attempts to integrate learning opportunities throughout the ELA curriculum.

· Provides some opportunity for learners to demonstrate their ability to use language for various purposes.

		Teacher candidate:

· Does not integrate learning opportunities in the ELA curriculum.

· Provides limited or no opportunity for learners to acquire or demonstrate ability to use language for various purposes.









2012 Student teaching cohort, n = 19

		STPP Category

		Score on 3.0 scale

		3 = E & F

		2 = U & C

		1 = S & O 

		0 = Not applicable



		Subject Knowledge

		2.9

		18 (95%)

		1 (5%)

		

		



		Outside Sources

		2.9

		18 (95%)

		1 (5%)

		

		



		Collaboration

		2.7

		14 (75%)

		5 (25%)

		

		



		Teach a variety of texts

		2.9

		18 (95%)

		1 (5%)

		

		



		Different media 

		2.8

		16 (84.2%)

		3 (15.8%)

		

		



		Process-based writing

		2.7

		15 (80%)

		3 (15.8%)

		1 (5%)

		



		Critical language skills

		2.9

		17 (89.5%)

		2 (10.5%)

		

		



		Integration

		2.8

		17 (89.5%)

		1 (5%)

		1 (5%)

		





3.0-2.5 = Extensively & Frequently; 2.0-2.4 = Usually & Consistently



2014 Student teaching cohort, n = 6

		STPP Category

		Score on 3.0 scale

		3 = E & F

		2 = U & C

		1 = S & O 

		0 = Not applicable



		Subject Knowledge

		3.0

		6 (100%)

		

		

		



		Outside Sources

		2.8

		5 (83.3%)

		1 (16.6%)

		

		



		Collaboration

		3.0

		6 (100%)

		

		

		



		Teach a variety of texts

		2.8

		5 (83.3%)

		1 (16.6%)

		

		



		Different media 

		2.8

		5 (83.3%)

		1 (16.6%)

		

		



		Process-based writing

		3.0

		6 (100%)

		

		

		



		Critical language skills 

		2.8

		5 (83.3%)

		1 (16.6%)

		

		



		Integration

		3.0

		6 (100%)

		

		

		





3.0-2.5 = Extensively & Frequently; 2.0-2.4 = Usually & Consistently



2015 Student teaching cohort, n = 9

		STPP Category

		Score on 3.0 scale

		3 = E & F

		2 = U & C

		1 = S & O 

		0 = Not applicable



		Subject Knowledge

		2.6	

		5 (55.5%)

		4 (44.4%)

		

		



		Outside Sources

		2.7 

		6 (66.6%)

		3 (33.3%)

		

		



		Collaboration

		2.4

		6 (66.6%)

		1 (11.1%)

		2 (22.2%)

		



		Teach a variety of texts

		2.6

		5 (55.5%)

		4 (44.4%)

		

		



		Different media

		2.6

		6 (66.6%)

		2 (22.2%)

		1 (11.1%)

		



		Critical language skills

		2.4

		6 (66.6%)

		1 (11.1%)

		2 (22.2%)

		



		Integration

		2.4

		6 (66.6%)

		1 (11.1%)

		2 (22.2%)

		





3.0-2.5 = Extensively & Frequently; 2.0-2.4 = Usually & Consistently
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Assessment 8: Professional Knowledge and Skills

Service and Location Reflection Assignment



a. Brief Description. Candidates complete the Service and Location Reflection as part of their service learning work in Clarion’s Community Learning Workshop (CLW), a drop-in homework, tutoring, and programming space for the Clarion community, run by and for the students of Clarion University. Candidates staff and create programs for the site and learn what “service-learning” is all about and its connections to writing and their future students. The basic requirements for this “assignment” are: 

· Participation in the development of the mission, goals, and procedures for the CLW 

· The commitment of 2 -3 hours a week of “staffing” the CLW, where students tutor, as well as work on development of educational missions, strategies and resources for the CLW.

· Participation in the D2L Discussion Board, narratively recording their hours at the CLW, while also connecting these experiences with classroom readings and assignments. 

· Development and participation in evening workshops or programs, including a final program at a site outside of the CLW.

· Completion of a "Location" essay where students reflect on their past experiences and cultural makeup "social locations" to reflect on how these shape and influence their future teaching and experiences interacting with the students at the CLW.

b. Alignment with NCTE Standards. The Service and Reflection Assignment is a pilot assessment, intended to gather data to support Standard VI. Social justice (specifically, “inclusivity”) a part of Clarion University’s mission statement. The professors of the Education and English programs infuse all instruction with attention to diversity, equity, and student identity. Other assessments (see Assessments 2 and 4) also address this standard. The Location Assignment, however, represents our attempt to capture direct information about teacher candidates’ “before and after” dispositions and skills in this area. This charts shows alignments between the assignment rubric’s domains and Standard VI.

		Domain

		Standard/Element



		Understanding of social “location”

		VI.2



		List

		VI.2



		Explanation of location/experience of ELA

		VI.2



		Effects on emerging teaching practice

		VI.1, VI.2







c. Brief Analysis of Findings. Candidates submitted the Location Assignment during the fall 2013, 2014, and 2015 semesters. All candidates met target; generally speaking, fewer exceeded target than on the other assessments in this study, of which more in the next section.



d. Interpretation of How Data Provide Evidence of Meeting Standards. The Community Learning Workshop’s mission is to provide critical educational opportunity to members of the Clarion community and surrounding communities. The includes homework help, tutoring in specific subject areas, GED preparation, and programming in areas of the arts, writing, computer literacy, workplace writing, and much more. The mission is continually redefined by the community’s needs. 



Essential to shaping the workshop’s mission is its staff. The workshop is staffed primarily by Clarion University students from multiple academic programs, as well as some community volunteers. Students connect with the community through service, a “high-impact practice.” 



Element 2. The tacit assumption is that candidates locate literacy in the school and, further, that they identify themselves as proficient at school-based literacy. Candidates must ponder the connection between identity and literacy, starting with their sense of themselves as literate persons and then building toward how others, who may not share their advantages and privileges, identify as literate. Since each of the rubric’s domains addresses Element 2, we will treat it first. 



This assignment grows from literacy work conducted in a non-traditional, non-school, setting. Talk about the clientele, children ranging from early grades to middle school, represent economic and intellectual diversity. Put bluntly, many CLW clients do not excel at school-based literacy but are possessed of other, less school-sanctioned literacies; candidates must confront perhaps for the first time in their professional development, multiple literacies. Part of this confrontation is to explore where and under what circumstances people acquire literacy, and to compare these findings with how they learned school-sanctioned literacy. The unfamiliarity of this concept may help explain the large number who meet target (75%, n = 21/28) and the comparatively small number who exceed it (25% n = 7/28). We suspect that the idea of “non-traditional literacy” makes candidates uncomfortable, and we like that. 



The list of literate locations build on these initial concepts. As candidates work with clients, they (candidates) expand their knowledge of literacy and the locations where it is acquired and valued outside of the school. Again, the majority of candidates meet the target (75%, n = 21) and some exceed it (25%, n = 7).



After creating a context for understanding their perhaps privileged literate locations versus other possible locations, candidates must write critically about the ideologically tinged assumptions that informed their choices. They must ground this thinking and writing in their encounters with Workshop clients. 82% meet target (n = 23/28) while 18% exceed target (n = 5/28).

 

Finally, candidates contemplate and explain how the CLW experience will influence their emerging teaching practice. They use this experience to revise both their reading and writing unit plans (see Assessments 3 and 6), and in this way, address Element 1. Again, candidates tend to meet (89%, n = 25/28) rather than exceed (11%, n = 3/28) target.






Location Reflection



This assignment asks you to think critically about your identity and about what makes you, you. This means, among other things, that you will consider the way you “read” the world around you based on your positions (cultural and social) within it. When I say “read”, I mean that you do everything from understand a printed text to interpret a conversation between two people from these locations and positions. For example, as I write this exercise I bring to it my experiences as a middle class white male, a teacher, a student, heterosexual, 55 years old and many other perspectives. None of these perspectives exerts a separate influence (i.e. my experiences as a student are always also informed by my gender and my race and social class) and the influences of the social locations are not always overt. Additional positions (or lenses) that influence how you view the world could be those that signify your ethnicity, your religious affiliation, your sexuality, your marital status, your political affiliation and the type of setting in which you grew up (urban or rural). Your service-learning text calls location “background”. 



In this exercise, I want you to do three things: 



First, in class, make a list of all of the locations (lenses) that seem to influence how you read, interpret, understand and experience the world around you. Make this list as long as it needs to be. Then, answer the following:

What have been some sources of strengths for you, growing up as described by your list?

What have been some difficulties for you, growing up as described by your list?

How have your locations affected your fit at Clarion, how do you imagine it will affect your fit in this class and the work that we will be doing?

Post this for this week’s reflection on D2L by Friday night.

Then, after reflecting and reading for another week or so, and working in the Workshop, produce a 3-4 page essay, due Tuesday February 14th, where you will:

First, produce an introduction where you briefly discuss your understanding of the concept of “location” and how you think the concept affects your “world view”. You could work in ties to Peggy MacIntosh's idea of privilege. 

Second, present your list from the class exercise. You can add or subtract from the original list.

Third, from the list, pick two locations that seem to have the most direct impact on your how you see the world and the practices of literacy - reading, writing, listening, speaking, seeing, understanding and interpretation. Remember that this can be how you “read” everyday life, of a printed or visual text, or even how you understand/respond to a news story or passing of a new law. 

Fourth, provide detailed examples of situations in which one of these locations (backgrounds/lenses) that you named in Part B seemed to have a direct impact on your experiences and/or behaviors. 

Finally, conclude your essay.

Remember, this list is just a reminder of some of the social locations that contribute to what you know about the world and how it operates. People have many social locations that shape what and how they see, write and read. These locations are not just positions to be aware of "after the fact" but they shape how people experience life. 

For example, your gender probably determines what activities in high school or college are most readily available to you. This can occur in overt ways (few male cheerleaders in high school) or in more hidden ways (a guidance counselor's or teacher’s belief that women will naturally have a harder time at math and science than men). The examples here are signs of the discourse of gender that we produce in our culture. 

Another example might be the ways you seem to fit in or do not fit into the "norm" of your school, community or culture. When you look around, do you see others that resemble you? If you are one of the small number in this local community who is not white, how is your experience different? 
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		Exceeds Target (3)

		Meets Target (2)

		Fails (1)



		Understanding of social “location”

Standard VI.2

		Candidate demonstrates a well-developed critical understanding of the “locations” in which literacy/ ELA instruction occurs. Includes multiple examples drawn of from school settings, non-school institutions, and of extra-institutional locations.

		Candidate demonstrates a well-developed, critical understanding of the “locations” in which literacy/ ELA occurs. Includes examples drawn from school, non-school institutions, and of extra-institutional locations.

		Candidate shows little or no understanding of the “locations” in which literacy/ELA instruction occurs. Offers limited, of any, examples.



		List

Standard VI.2

		Candidate compiles and presents a comprehensive list to support her or his understanding of “location.” List includes multiple examples drawn from various experiences (i.e. non-ELA) of school; non-school institutions (i.e. church, social organizations, teams, etc); extra-institutional (i.e. informal social situations) locations; geography.

		Candidate compiles and presents a lengthy list to support her or his understanding of “location.” List includes examples drawn from candidate’s experiences of school, non-school institutions, and social settings.

		Candidate compiles and presents an indifferent list to support her or his understanding of “location,” or fails to do so.



		Explanation of location and experience of ELA/literacy

Standard VI.2

		Candidate fully develops critical, self-aware explanation of her or his choices and draws clear and multiple connections between the locations and her or his current literate practices. 

		Candidate develops critical explanation of her or his choices and creates clear connections between these choices and her or his current literate practices

		Candidate does not explain choices and/or does not connect them with current literate practices



		Effects on emerging teaching practice

Standard VI.1, VI.2

		Candidate reflects critically and thoughtfully on described experiences and, using class reading and discussion for context, discusses as specifically as possible how and why she or he foresees the experiences affecting her or his emerging teaching practice. 

		Candidate reflects on described experiences and, using class readings and discussions describes how and why the experiences will affect her of his emerging teaching practice.

		Candidate does not reflect on described experiences or does so with little thought or self-awareness. Candidate does not describe potential effects on emerging teaching practice.
















		Location Assignment 2013, n = 15



		Domain

		Score

		Exceeds (3)

		Meets (2)

		Fails (1)



		Understanding

		2.1

		2 (13.3%)

		13 (86.6%)

		



		List

		2.1

		2 (13.3%)

		13 (86.6%)

		



		Experience

		2.0

		

		15 (100%)

		



		Effect

		2.2

		

		15 (100%)

		





2.6-3.0 = Exceeds; 2.0-2.5 = Meets



		Location Assignment 2014, n = 10



		Domain

		Score

		Exceeds (3)

		Meets (2)

		Fails (1)



		Understanding

		2.4

		4 (40%)

		6 (60%)

		



		List

		2.4

		4 (40%)

		6 (60%)

		



		Experience

		2.2

		2 (20%)

		8 (80%)

		



		Effect

		2.2

		2 (20%)

		8 (80%)

		





2.6-3.0 = Exceeds; 2.0-2.5 = Meets



		Location Assignment 2015, n = 3



		Domain

		Score

		Exceeds (3)

		Meets (2)

		Fails (1)



		Understanding

		3.0

		

		3 (100%)

		



		List

		3.0

		

		3 (100%)

		



		Experience

		3.0

		3 (100%)

		

		



		Effect

		2.3

		1 (33.3%)

		2 (66.6%)

		





2.6-3.0 = Exceeds; 2.0-2.5 = Meets

Service/Location Report






BSED SENG Checklist




Clarion University Field Experiences and Student Teaching Required for 
Secondary Education 
 


When Course and Description PDE 
Hours 


Required 


Required  
Elements 


Observation 
and Exploration 
(Stage 1 & 2) 


 


Foundations courses 
ED 110 Foundations of Education 
ED 122 Educational Psychology 
 
Candidacy  
ED 350 English Language Learners 
ED 327 Instructional Strategies 
SPED 418 Exceptionalities in the Reg 
Clsrm 
 
Observation and exploration experiences are 
linked to secondary education competencies 
and education courses that require a minimum 
number of hours across various grade levels 
and content areas.  


 
 


5 
5 
 


10 
10 
10 
 


Total 
40 


hours 


 Observation log signed by cooperating 
teacher. 


 Observation write up by teacher 
candidate with feedback provided by 
university instructor. 


 Group meeting once a week with 
university instructor so that field 
experience is linked to current courses 
and practices.  This can include the 
class meeting time. 


Pre-Student 
Teaching 
(Stage 3) 


Block courses 
ED 329 Educational Evaluation 
ED 417 Advanced Educational 
Technology 
ED 337  Methods  of Teaching Social 
Studies 
  SPED 441  Teaching Secondary 
Students with Disabilities 
SPED 442 Differentiated Instruction 
 
Pre-student teaching experiences are linked 
to secondary education competencies and 
education courses that require a minimum 
number of supervised hours across various 
grade levels and content areas 
 
Pre-student teaching experiences include 
teaching small to large groups of students 
under the supervision of secondary higher 
education faculty and the mentorship of a 
certified secondary education teacher. 
Pre-student teaching experiences are closely 
integrated with coursework, assessment 
practices, and program goals.  
 


 
 


30 
30 
30 
30 
 


30 
 
 
 
 
 
 
 


Total 
required  


150 hours 


 Course assignments (e.g., journal, 
time log, reflective teaching) with 
feedback provided by university 
instructor. 


 Observation  and feedback provided 
by university instructor  


 Group meeting with university 
instructor so that pre-student teaching 
experience is linked to current courses 
and practices. 


 


Student 
Teaching 
(Stage 4) 


Student Teaching 
 


ED 424   
ED 425   
 
Each 8 week placement will be in a secondary 
classroom in the major content area.  Ideally, 
placement will allow a range of experiences 
with student ability levels and academic 
content.  
 
Student Teaching includes a minimum of 12 
weeks full time with increasing teaching 
responsibility to completely simulate the role 
of the secondary educator in the classroom. 
 
For greater than half of the student teaching 


 
 
8 weeks 
8 weeks 


 Onsite visitation by university instructor 


 Observation feedback provided by 
university instructor.  


 Observation report by university 
supervisor 


 Lesson reflections by teacher 
candidate. 


 Observation feedback by cooperating 
teacher 


 Reflective journal submitted to 
university supervisor by candidate 
 


 SPA Assessment of student learning 
 


 Student teaching performance Profile 







experience, the teacher candidate will assume 
full responsibility as demonstrated by effective 
methods for the planning and delivery of at 
least one class section of instruction in the 
classroom.   


form (STPP) 


 PDE 430 Form. 


 





Field Experience



    (1) e.g. 7-12, 9-12, K-12
9.   Program Type

First teaching license
10.   Degree or award level

Baccalaureate
Post Baccalaureate
Master's

11.   Is this program offered at more than one site?

Yes
No

12.   If your answer is "yes" to above question, list the sites at which the program is offered

 
13.   Title of the state license for which candidates are prepared

Instructional Certificate, Secondary English
14.   Program report status:

Initial Review
Response to One of the Following Decisions: Further Development Required 
or Recognition with Probation
Response to National Recognition With Conditions

15.   Is your Educator Preparation Provider (EPP) seeking

CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation

16.   State Licensure data requirement on program completers disaggregated by specialty area with sub-area 
scores:
CAEP requires programs to provide completer performance data on state licensure examinations for 
completers who take the examination for the content field, if the state has a licensure testing 
requirement. Test information and data must be reported in Section IV. Does your state require such a 
test?

Yes
No



SECTION I - CONTEXT

1.   Description of any state or institutional policies that may influence the application of NCTE standards. 
(Response limited to 4,000 characters)

Clarion University is one of 14 state universities in the Pennsylvania State 
System of Higher Education (PASSHE). Members of the PASSHE system are 
governed by the Chancellor and Board of Governors of the PASSHE and must 
align with their policies. The PASSHE policy placing a 120- 123 credit limit on 
bachelor's degree programs therefore influences how Clarion's teacher 
education programs integrate NCTE program standards in our program design.

The Pennsylvania Department of Education (PDE) is the governing body in 
Pennsylvania for all teacher certification programs. Clarion must also align with 
Pennsylvania law and PDE regulations. There are five major PDE regulations 
that influence the teacher certification programs at Clarion University:
PAPA/PRAXIS Core, exit GPA, PRAXIS II, SPED and ELL requirements, Early 
Field Experience hours, PDE form #430, and alignment with INTASC principles.

Teacher certification candidates must pass PAPA/PRAXIS Core exams (Reading, 
Writing and Mathematics) to remain in the certification program. Candidates 
must also pass their appropriate PRAXIS II content exam before certification.

The PDE requires that all teacher certification programs in PA include at least 9 
credits of Special Education coursework, and 3 credits of English Language 
Learner coursework (or hourly equivalent of integrated coursework).

The PDE requires that all teacher certification programs include early field 
experience hours in four stages: 40 hours of Observation and Exploration 
(Stages 1 & 2), 150 hours of Pre-student teaching (Stage 3) and a minimum of 
12 weeks of full time student teaching (Stage 4).

The PDE requires that candidates earn at least a 3.0 overall GPA at the time of 
application for certification, and earn a passing score on the PDE form #430 
Student Teaching Evaluation in each of the four categories: Planning, 
Classroom Environment, Instructional Delivery and Professionalism.
Finally, the PDE uses the 10 INTASC principles as the Standards for 
professional competency. These INTASC Standards serve as benchmarks for 
teacher preparation programs in Pennsylvania, and align with Clarion 
University's Conceptual Framework.

2.   Description of the field and clinical experiences required for the program, including the number of hours 
for early field experiences and the number of hours/weeks for student teaching or internships. 
(Response limited to 8,000 characters)

The Pennsylvania Department of Education (PDE) requires a minimum of 190 
field experience hours prior to student teaching. PDE divides these hours into 
four stages:

Stages 1 and 2 include observation and exploration and require a total of 40 
hours.



Stage 3, the pre-student teaching stage, requires 150 hours.
Stage 4, student teaching, requires 12-15 weeks to complete.

Stage 1: Observation (first and second years), 20 hours minimum observation. 
Candidates observe classroom teachers and students in action. Specifically, 
candidates observe subject areas they are considering as potential major(s). 
These observations may take place outside the structured classroom, but must 
be educationally related, i.e. camp or workshop activities, weekend programs.

Stage 2: Exploration (first and second years), 20 hours minimum. Candidates 
participate in activities with classroom teachers and their students. These 
activities can range from one activity within a specific lesson to many activities. 
Activities may be inside or outside regular classroom environments.

Stage 3: Pre-Student Teaching (third and fourth years), 150 hours minimum. 
Candidates work with a teacher and classroom students to further develop 
knowledge of content areas and standards related to them; knowledge of 
integrated curriculum; ability to plan, implement, assess and reflect on lessons 
and educational activities; ability to communicate effectively with students, 
peers, parents, and supervisors. Stage 3 takes place in these classes: ED 328: 
Methods of Teaching and Evaluating Secondary Language Arts (candidates are 
observed) and ED 329: Educational Assessment.

Stage 4: Student Teaching (fourth year), 12-15 weeks. Candidates successfully 
demonstrate the ability to use knowledge, skills, and dispositions gained in 
states one through three of candidacy. Stage 4 takes place in ED 424-425: 
Secondary Student Teaching.

Please see the attachment called "field experience" for further information.

3.   Description of the criteria for admission to the program, including required overall GPAs and minimum 
grade requirements for English content courses accepted by the program. Also describe any other 
requirements such as standardized testing results, recommendations, and/or entrance portfolios. 
(Response limited to 4,000 characters)

Students may declare themselves as Secondary Education English majors 
when they arrive on campus.

To be admitted to the certification program, however, students must meet 
these requirements:
complete 68 semester hours;
hold a cumulative grade point average of at least 3.0;
pass ED 110: Introduction to Education and ED 122: Educational Psychology 
with at least a C;
complete a speech and hearing screening;
obtain ACT 33/151, ACT 34 and FBI (Act 114) clearances;
a current physical (within one year) with immunizations;
a current negative Mantoux test (within two years);



pass Praxis CORE or Pearson PAPA;
complete two college-level English (Composition and Literature) courses with at 
least a C;
complete a minimum of 40 hours of observation and exploration activities;
complete two college-level mathematics courses (MATH 112: Excursions in 
Math and one
upper division MATH course or MATH 113:) with at least a C;
remove any academic, physical or mental deficiencies noted at any point in the 
major's program that would prevent him or her from fulfilling the 
responsibilities of the professional area.

To be retained in the certification program, candidates must:
maintain an appropriate cumulative GPA (3.0 or above);
sit for PRAXIS 2 (English Language, Literature, and Composition: Content 
Knowledge);
attain a grade of C or higher in all required professional courses and all 
required major courses in an area;
remove any academic, physical, or mental deficiencies identified after 
admission to a program before being permitted to continue in the program;
complete all program requirements.

To qualify for student teaching, teacher candidates must:
complete all required course work and field experiences;
achieve grades of C or higher in all required professional courses, all required 
major courses, required content competency courses, and proficiencies;
achieve and maintain an overall cumulative QPA of 3.0;
sit for required tests (PRAXIS 2);
review of criminal record (ACT 34), child abuse clearances (ACT 33/151), and 
FBI clearance (Act 114) are necessary for field placement, including verification 
of a valid health examination, negative tuberculin skin test and proof of 
$1,000,000 in liability insurance.

To graduate, candidates must:
fulfill all university standards for graduation;
have a QPA of 3.0;
sit for the PRAXIS 2 exam.
The Certification Officer will recommend candidates for certification if they have 
earned a 3.0 overall QPA;
completed all the required course work/competencies in the teacher 
certification areas.
Candidates must complete an application for certification, demonstrate sound 
physical health, and certify that they do not habitually use narcotic drugs in 
any form, drink excessive amounts of intoxicating beverages, and are not 
under indictment for nor convicted of a criminal offense.

4.   This system will not permit you to include tables or graphics in text fields. Therefore any tables or 
charts must be attached as files here. The title of the file should clearly indicate the content of the file. 
Word documents, PDF files, and other commonly used file formats are acceptable.



Field Experience

See Attachment panel below.

5.   Please attach files to describe a program of study that outlines the courses and experiences required for 
candidates to complete the program. The program of study must include course titles. (This information 
may be provided as an attachment from the college catalog or as a student advisement sheet.) 

BSED SENG Checklist

See Attachment panel below.

6.   Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. Report 
the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, 
master's) being addressed in this report. Data must also be reported separately for programs offered at 
multiple sites. Update academic years (column 1) as appropriate for your data span. Create additional 
tables as necessary.

    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met 
all the requirements of a state-approved teacher preparation program. Program completers include all those who are 
documented as having met such requirements. Documentation may take the form of a degree, institutional certificate, 
program credential, transcript, or other written proof of having met the program's requirements.

Program:
BSED SENG

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2013-2014 64 15

2014-2015 42 8

2015-2016 47 5

7.   Faculty Information
Directions: Complete the following information for each faculty member responsible for key content and 
professional coursework, clinical supervision, or administration in this program. (Please refer to the 
footnotes for clarification)

Faculty Member Name Christopher McCarrick

Highest Degree, Field, & 
University(3) Doctor of Arts, Writing, Teaching, and Criticism, SUNY at Albany

Assignment: Indicate the 
role of the faculty member
(4)

Faculty, Writing Center Director

Faculty Rank(5) Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Institutional and Student Learning Assessment Committee, NCTE, CCCC, 
ALAN, Writing Center Director, English Program Assessment Committee 
Chair

Teaching or other 
professional experience in 
P-12 schools(9)

Faculty Member Name Richard D Lane



    (3) For example, PhD in Curriculum & Instruction, University of Nebraska.
    (4) For example, faculty, clinical supervisor, department chair, administrator
    (5) For example, professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and the 
education of teachers and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and 
the application of current research findings in new settings. Scholarship further presupposes submission of one's work for 
professional review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional 
associations in ways that are consistent with the institution and unit's mission.
    (8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of a 
local school program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, 
teaching in a PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification
(s) held, if any.

Highest Degree, Field, & 
University(3) PhD, English: Composition, Miami University of Ohio

Assignment: Indicate the 
role of the faculty member
(4)

Faculty, Co-Director First Year Experience Program

Faculty Rank(5) Associate Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership in 
Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Co-Director, First Year Experience Program, Co-Founder, Clarion Community 
Learning Workshop, Director of Writing, NCTE, CCCC

Teaching or other 
professional experience in 
P-12 schools(9)

Sidwell-Friends, 1983-84; Archbishop Carroll HS, 1984-1990. 



SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NCTE 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

1.   Please provide following assessment information (Response limited to 250 characters each field)

    (10) Identify assessment by title used in the program; refer to Section IV for further information on 
appropriate assessment to include.
    (11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure 
test, portfolio).

Type and Number of 
Assessment

Name of Assessment 
(10)

Type or Form of 
Assessment (11)

When the Assessment Is 
Administered (12)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

PRAXIS 2
State licensure 

exam

Take before 
student teaching, 

pass for 
certification.

Assessment #2: 
Content knowledge 
in English(required)

Grades in required 
core courses

Grades
Throughout 

undergraduate 
career

Assessment #3: 
Candidate ability to 
plan instruction 
(required)

Thematic Unit Plan
Comprehensive, 
three week unit 

plan

During ED 328, 
Methods of 

Teaching ELA

Assessment #4: 
Student teaching or 
internship 
(required)

Student Teaching 
Performance Profile 

(STPP)

Summative, 
perofrmance-based 
observation report

During student 
teaching

Assessment #5: 
Candidate effect on 
student leaning 
(required)

Action Research 
Report

Essay
During block and 
student teaching

Assessment #6: 
Additional 
assessment that 
addresses NCTE 
standards 
(required)

Writing Unit Plan
Comprehensive 

unit plan

Assignment in 
block class ENG 

482, Composition: 
Theory and 

Practice

Assessment #7: 
Additional 
assessment that 
addresses NCTE 
standards 
(optional)

ELA-specific 
student teaching 

Performance Profile

Summative,, 
performance-based 
observation report

During student 
teaching

Assessment #8: 
Additional 
assessment that 
addresses NCTE 
standards 
(optional)

Service ad Location 
Report

Essay

Assignment in 
block class ENG 

482, Composition: 
Theory and 

Practice



    (12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, 
admission to student teaching/internship, required courses [specify course title and numbers], or completion of the 
program).



SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each NCTE standard on the chart below, identify the assessment(s) in Section II that address 
the standard. One assessment may apply to multiple NCTE standards.

1.   CONTENT KNOWLEDGE
Candidates demonstrate knowledge of English language arts subject matter content that specifically 
includes literature and multimedia texts as well as knowledge of the nature of adolescents as readers.

  #1 #2 #3 #4 #5 #6 #7 #8
Element 1: Candidates are knowledgeable about 
texts—print and non-print texts, media texts, classic 
texts and contemporary texts, including young 
adult—that represent a range of world literatures, 
historical traditions, genres, and the experiences of 
different genders, ethnicities, and social classes; 
they are able to use literary theories to interpret 
and critique a range of texts. 

Element 2: Candidates are knowledgeable about 
how adolescents read texts and make meaning 
through interaction with media environments.

2.   CONTENT KNOWLEDGE
Candidates demonstrate knowledge of English language arts subject matter content that specifically 
includes language and writing as well as knowledge of adolescents as language users.

  #1 #2 #3 #4 #5 #6 #7 #8
Element 1: Candidates can compose a range of 
formal and informal texts taking into consideration 
the interrelationships among form, audience, 
context, and purpose; candidates understand that 
writing is a recursive process; candidates can use 
contemporary technologies and/or digital media to 
compose multimodal discourse. 

Element 2: Candidates know the conventions of 
English language as they relate to various rhetorical 
situations (grammar, usage, and mechanics); they 
understand the concept of dialect and are familiar 
with relevant grammar systems (e.g., descriptive 
and prescriptive); they understand principles of 
language acquisition; they recognize the influence of 
English language history on English Language Arts 
content; and they understand the impact of 
language on society. 

Element 3: Candidates are knowledgeable about 
how adolescents compose texts and make meaning 
through interaction with media environments. 



3.   CONTENT PEDAGOGY: Planning Literature and Reading Instruction in English Language Arts
Candidates plan instruction and design assessments for reading and the study of literature to promote 
learning for all students.

  #1 #2 #3 #4 #5 #6 #7 #8

Element 1: Candidates use their knowledge of 
theory, research, and practice in English Language 
Arts to plan standards-based, coherent and relevant 
learning experiences utilizing a range of different 
texts—across genres, periods, forms, authors, 
cultures, and various forms of media—and 
instructional strategies that are motivating and 
accessible to all students, including English 
language learners, students with special needs, 
students from diverse language and learning 
backgrounds, those designated as high achieving, 
and those at risk of failure.

Element 2: Candidates design a range of authentic 
assessments (e.g., formal and informal, formative 
and summative) of reading and literature that 
demonstrate an understanding of how learners 
develop and that address interpretive, critical, and 
evaluative abilities in reading, writing, speaking, 
listening, viewing, and presenting.

Element 3: Candidates plan standards-based, 
coherent and relevant learning experiences in 
reading that reflect knowledge of current theory and 
research about the teaching and learning of reading 
and that utilize individual and collaborative 
approaches and a variety of reading strategies.

Element 4: Candidates design or knowledgeably 
select appropriate reading assessments that inform 
instruction by providing data about student 
interests, reading proficiencies, and reading 
processes.

Element 5: Candidates plan instruction that 
incorporates knowledge of language—structure, 
history, and conventions—to facilitate students’
comprehension and interpretation of print and non-
print texts. 

Element 6: Candidates plan instruction which, when 
appropriate, reflects curriculum integration and 
incorporates interdisciplinary teaching methods and 



materials. 
4.   CONTENT PEDAGOGY: Planning Composition Instruction in English Language Arts

Candidates plan instruction and design assessments for composing texts (i.e., oral, written, and visual) 
to promote learning for all students.

  #1 #2 #3 #4 #5 #6 #7 #8
Element 1: Candidates use their knowledge of 
theory, research, and practice in English Language 
Arts to plan standards-based, coherent and relevant 
composing experiences that utilize individual and 
collaborative approaches and contemporary 
technologies and reflect an understanding of writing 
processes and strategies in different genres for a 
variety of purposes and audiences. 

Element 2: Candidates design a range of 
assessments for students that promote their 
development as writers, are appropriate to the 
writing task, and are consistent with current 
research and theory. Candidates are able to respond 
to student writing in process and to finished texts in 
ways that engage students’ ideas and encourage 
their growth as writers over time. 

Element 3: Candidates design instruction related to 
the strategic use of language conventions 
(grammar, usage, and mechanics) in the context of 
students’ writing for different audiences, purposes, 
and modalities. 

Element 4: Candidates design instruction that 
incorporates students’ home and community 
languages to enable skillful control over their 
rhetorical choices and language practices for a 
variety of audiences and purposes. 

5.   LEARNERS & LEARNING: Implementing English Language Arts Instruction
Candidates plan, implement, assess, and reflect on research-based instruction that increases motivation 
and active student engagement, builds sustained learning of English language arts, and responds to 
diverse students’ context-based needs.

  #1 #2 #3 #4 #5 #6 #7 #8

Element 1: Candidates plan and implement 
instruction based on English Language Arts 
curricular requirements and standards, school and 
community contexts, and knowledge about 
students’ linguistic and cultural backgrounds.

Element 2: Candidates use data about their 
students’ individual differences, identities, and funds 



of knowledge for literacy learning to create inclusive 
learning environments that contextualize curriculum 
and instruction and help students participate 
actively in their own learning in English Language 
Arts. 

Element 3: Candidates differentiate instruction 
based on students’ self-assessments and formal and 
informal assessments of learning in English 
language arts; candidates communicate with 
students about their performance in ways that 
actively involve them in their own learning.

Element 4: Candidates select, create, and use a 
variety of instructional strategies and teaching 
resources, including contemporary technologies and 
digital media, consistent with what is currently 
known about student learning in English Language 
Arts.

6.   PROFESSIONAL KNOWLEDGE AND SKILLS
Candidates demonstrate knowledge of how theories and research about social justice, diversity, equity, 
student identities, and schools as institutions can enhance students’ opportunities to learn in English 
Language Arts.

  #1 #2 #3 #4 #5 #6 #7 #8
Element 1: Candidates plan and implement English 
language arts and literacy instruction that promotes 
social justice and critical engagement with complex 
issues related to maintaining a diverse, inclusive, 
equitable society. 

Element 2: Candidates use knowledge of theories 
and research to plan instruction responsive to 
students’ local, national and international histories, 
individual identities (e.g., race, ethnicity, gender 
expression, age, appearance, ability, spiritual belief, 
sexual orientation, socioeconomic status, and 
community environment), and languages/dialects as 
they affect students’ opportunities to learn in 
English Language Arts.

7.   PROFESSIONAL KNOWLEDGE AND SKILLS
Candidates are prepared to interact knowledgeably with students, families, and colleagues based on 
social needs and institutional roles, engage in leadership and/or collaborative roles in English Language 
Arts professional learning communities, and actively develop as professional educators.

  #1 #2 #3 #4 #5 #6 #7 #8

Element 1: Candidates model literate and ethical 
practices in English Language Arts teaching, and 
engage in/reflect on a variety of experiences related 
to English Language Arts.



Element 2: Candidates engage in and reflect on a 
variety of experiences related to English Language 
Arts that demonstrate understanding of and 
readiness for leadership, collaboration, ongoing 
professional development, and community 
engagement.



SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and 
discussed in Section IV. Taken as a whole, the assessments must demonstrate candidate mastery 
of the SPA standards. The key assessments and data reported should be required of all 
candidates. Assessments, scoring guides/rubrics and data charts should be aligned with the SPA 
standards. This means that the concepts in the SPA standards should be apparent in the 
assessments and in the scoring guides to the same depth, breadth, and specificity as in the SPA 
standards. Data tables should also be aligned with the SPA standards. The data should be 
presented, in general, at the same level it is collected. For example, if a rubric collects data on 10 
elements [each relating to specific SPA standard(s)], then the data chart should report the data 
on each of the elements rather that reporting a cumulative score.

In the description of each assessment below, the SPA has identified potential assessments that 
would be appropriate. Assessments have been organized into the following three areas to be 
aligned with the elements in CAEP's Standard 1:
• Content knowledge (Assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
• Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from 
professional knowledge. If this is the case, assessments that combine content and professional 
knowledge may be considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare one document that includes the following 
items: 

(1) A two-page narrative that includes the following:
a. A brief description of the assessment and its use in the program (one sentence may be 
sufficient);
b. A description of how this assessment specifically aligns with the standards it is cited for in 
Section III. Cite SPA standards by number, title, and/or standard wording.
c. A brief analysis of the data findings;
d. An interpretation of how that data provides evidence for meeting standards, indicating the 
specific SPA standards by number, title, and/or standard wording; 
and

(2) Assessment Documentation
e. The assessment tool itself or a rich description of the assessment (often the directions given to 
candidates);
f. The scoring guide/rubrics for the assessment; and
g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , 
however in some cases assessment instruments or scoring guides/rubrics may go beyond five 
pages. 

Note: As much as possible, combine all of the files for one assessment into a single file. That is, 
create one file for Assessment 4 that includes the two-page narrative (items a – d above), the 
assessment itself (item e above), the scoring guide (item f above), and the data chart (item g 



above). Each attachment should be no larger than 2 mb. Do not include candidate work or 
syllabi. There is a limit of 20 attachments for the entire report so it is crucial that you combine 
files as much as possible. 

Please name files as directed in the Guidelines for Preparing an NCATE Program Report found 
on the NCATE web site at the following URL: http://caepnet.org/accreditation/caep-
accreditation/spa-program-review-policies-and-procedur

1.   Data licensure tests for content knowledge in English language arts. (Assessment Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 1.doc

See Attachment panel below.

2.   Assessment of content knowledge in English language arts.(13) (Assessment Required)

Provide assessment information as outlined in the directions for Section IV

    (13) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs 
a portfolio is considered a single assessment and scoring criteria (usually rubrics) have been developed for the contents of 
the portfolio as a whole. In this instance, the portfolio would be considered a single assessment. However, in many 
programs a portfolio is a collection of candidate work—and the artifacts included

Assessment 2.docx

See Attachment panel below.

3.   Assessment that demonstrates candidates can effectively plan classroom-based instruction. 
(Assessment Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 3.docx

See Attachment panel below.

4.   Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in 
practice. (Assessment Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 4.docx

See Attachment panel below.

5.   Assessment that demonstrates candidate effects on student learning. (Assessment Required)

Provide assessment information as outlined in the directions for Section IV

Assessment 5.docx

See Attachment panel below.

6.   Additional assessment that addresses NCTE Standards (Assessment Required) 



Provide assessment information as outlined in the directions for Section IV

Writing Unit Plan

See Attachment panel below.

7.   Additional assessment that addresses NCTE standards. (Optional) 

Provide assessment information as outlined in the directions for Section IV

ELA STPP

See Attachment panel below.

8.   Additional assessment that addresses NCTE standards. (Optional) 

Provide assessment information as outlined in the directions for Section IV

Service/Location Report

See Attachment panel below.



SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1.   Evidence must be presented in this section that assessment results have been analyzed and have been 
or will be used to improve candidate performance and strengthen the program. This description should 
not link improvements to individual assessments but, rather, it should summarize principal findings 
from the evidence, the faculty's interpretation of those findings, and changes made in (or planned for) 
the program as a result. Describe the steps program faculty has taken to use information from 
assessments for improvement of both candidate performance and the program. This information should 
be organized around (1) content knowledge, (2) professional and pedagogical knowledge, skill, and 
dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

BSEd in Secondary English Education
Part V: Program Changes

Between AYs 2013 and 2015--the years considered here--Clarion University's 
secondary English education teacher candidates meet or exceeded 
performance targets. Our assessment results indicate Clarion program 
completers' competence in terms of content knowledge; professional, 
pedagogical, and dispositional knowledge and skills; and effect on student 
learning. In general terms, we are pleased with the findings.

At this point, we want to resist the summative connotations associated with 
the assessment commonplace of "closing the loop." Instead, we want to 
emphasize that closing the loop entails opening a new loop along the way 
toward continuous improvement of the program. In that spirit, then, we will 
discuss some of the changes we've made as a result of the accreditation 
process.

First, however, some bad news. This assessment cycle coincided with key 
retirements, followed almost immediately by layoffs in the English program. 
The program has lost five faculty members since 2013, impinging our course 
offerings in world literature and non-print media in particular. To be sure, we 
continue to offer pertinent courses, but candidates' choices are limited. 
Remaining faculty have worked diligently to fill the gaps, but labor issues 
continue to rankle and are beyond our control. 

Reading and Writing

During this assessment cycle, we realized that candidates needed practice with 
creating writing-specific units. We also recognized they needed further study 
about teaching adolescent literacy and reading. As a result, we refocused two 
block classes, ENG 482, Composition: Theory and Practice and ED 328, 
Methods of Teaching and Assessing Secondary ELA. (Block occurs during the 
semester prior to student teaching and includes a three-week field experience 
at the student teaching site.) Candidates now receive the bulk of writing 
pedagogy instruction in ENG 482. Moreover, they prepare the unit plan we now 
use to demonstrate Standard IV in this class. This move frees instructional 
time in Methods for more intensive work on reading. Reading instruction and 



assessment have always been significant aspects of Methods, ED 328; shifting 
the bulk of composition to ENG 482 has further linked the courses and made 
them more of a team effort than ever before.

English 482 includes a service learning component, as noted in Assessment 8. 
Candidates serve in the Clarion Community Learning Workshop (CLW), where 
they encounter a significant range of cultural and intellectual diversity among 
learners and parents/guardians, conditions that, we believe, develop 
candidates' sense of social justice and provide richer evidence to support 
Standard VI. The Workshop also provides candidates the chance to interact 
with learners' families before they student teach. So important is this 
experience, that we seek to expand it and recommend requiring a service 
learning course, ENGL 477: Advanced Literacy Studies. Service learning is a 
high-impact practice (per AAC&U). In this case, candidates will work intensively 
with learners, forming relationships with them and with their families. Further, 
they will encounter language practices and literacies not necessarily privileged 
by schools. Candidates learn the course content, which includes histories of 
literacy practices, the various pedagogical practices that have helped reinforce 
and develop literacies, and the move to multi-literacies as a mode most active 
in the 21st century. Candidates will apply these theories to actual learners and 
families, experiencing the diverse and culturally diverse literacies of the 
community and individual learners.

The Methods instructor is trained in literacy and literacy instruction but not 
specifically in adolescent reading. He's a quick study, though, and so has 
infused the course with more direct instruction in adolescent reading theory 
and practice. He has revised the thematic unit plan assessment used to assess 
Standard III to focus on reading. Further, he will devote his upcoming 
sabbatical to his own continuing education in reading theory and practice.

Curriculum

During the last assessment cycle, and based in part on its findings, the English 
program has written an entirely new curriculum. The organizing principle, 
based on Bloom's Taxonomy, is "knowledge-driven"; that is, 100-level courses 
consist of introductory knowledge, 200-level courses of breadth knowledge, 
300-level courses of depth knowledge, and 400-level courses of "transitional 
knowledge," how to connect classroom-based experience with post-collegiate 
life. (Teacher-candidates will connect their knowledge and skills directly to their 
emerging teaching practices.) The BA and BSEd programs now have a 
conceptual framework and curricular coherence heretofore lacking.

This chart shows the new required core, which went into effect with students 
entering the program in fall 2016.

Course Comments
ENGL 199: Introduction to English Studies 



ENGL 200: Writing in the Major New course; does not replace composition
ENGL 202: Topics in Reading and Writing Incorporates writing to learn
ENGL 220: Early World Literature 
ENGL 221: British Literature to 1800 
ENGL 222: British Literature since 1800 
ENGL 223: American Literature 
ENGL 282: Introduction to English Linguistics 
ENGL 283: English Grammars and Usage 
ENGL 303: Focus Studies Topic-driven, reading intensive
ENGL 441: Young Adult Literature 
ENGL 473: Composition: Theory and Practice Service learning included

Portfolio Assessment

In connection with the new curriculum, we will no longer use grades to 
demonstrate candidate knowledge. Going forward, will partner with the School 
of Education to use the Chalk and Wire data management system to collect 
representative student work samples electronically. This system allows for easy 
storage and manipulation of the data. It makes the data readily available for 
sharing at department and curricular meetings. As we phase in the new 
curriculum, professors with responsibilities at each level of the required core 
meet with the program assessment committee to create "signature 
assignments" and rubrics (per AACU), as exemplars of candidate knowledge. 
The first cohort to use Chalk and Wire will student teach in 2020; the program 
assessment committee will assess their portfolios and update CAEP/NCTE 
Assessment 2 accordingly. In the meantime, we will continue to track 
candidate grades as backup.

In the interim, we will use Chalk and Wire as we engage with a significant 
change at the university level. In 2014 Clarion University created the 
Institutional and Student Learning Assessment Committee (ISLAC) to create a 
culture of assessment on campus. Every program must write a report that is 
aligned to the University-Wide Learning Outcomes. These reports focus on one 
outcome and allows the programs to interpret and use the data to spur growth 
in programs. The annual reports are submitted and reviewed across the entire 
University and show the way for greater ease in using assessment to generate 
meaningful program growth.



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1.   For Revised Reports: Describe what changes or additions have been made to address the standards that 
were not met in the original submission. Provide new responses to questions and/or new documents to 
verify the changes described in this section. Specific instructions for preparing a Revised Report are 
available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-
review-policies-and-procedur

For Response to Conditions Reports: Describe what changes or additions have been made to address the 
conditions cited in the original recognition report. Provide new responses to questions and/or new 
documents to verify the changes described in this section. Specific instructions for preparing a Response 
to Conditions Report are available on the CAEP website at http://caepnet.org/accreditation/caep-
accreditation/spa-program-review-policies-and-procedur

(Response limited to 24,000 characters.)

 



Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


