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3 Required Assessment – PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS: Assessment that demonstrates candidates can effectively plan classroom-based instruction or other practices (e.g., designing child care programs, policy and advocacy initiatives, and applied research in early childhood education).


1a.The Curriculum Project requires early childhood teacher candidates in the Pre K- K block to plan a curriculum, including a curriculum philosophy, curriculum goals and objectives and a daily schedule. The field experience component of this assignment includes implementing the Project Approach in an infant, toddler, preschool or kindergarten classroom. In order to do so, the candidates complete the Project Planning Journal (Helm & Katz, 2011), prepare daily learning experience plans, guide children through the learning experiences, reflect on the implementation of their plans and document children’s learning. Candidates must also involve families and the community in the children’s project work. This assessment is divided into two parts: The Curriculum Foundations Project and the Curriculum Field Project.

1b. This assessment aligns with NAEYC standards 1c, 4b, 4d, 5a and 5b. Table 1 illustrates the alignment of the Curriculum Project assignment with the NAEYC standards. 

Table 1: Alignment of Curriculum Project with NAEYC Standards


		NAEYC Standard

		How Curriculum Project aligns with standard






		NAEYC Standard 1c. Using developmental knowledge to create healthy respectful supportive challenging learning environment

		Candidates create a daily schedule for a toddler or preschool room that provides the structure for a predictable, psychologically safe environment, while supporting the holistic development of the children.  They also write a paper to demonstrate your competence in planning an appropriate physical environment. The paper provides concrete, developmentally appropriate examples of what would be seen in infant, toddler and preschool classrooms to promote development in all areas.



		NAEYC Standard 3b. Knowing about and using observation, documentation and other tools and approaches, including technology and documentation

		Candidates create a documentation board that provides comprehensive understanding of the project process & investigations, and evidence that documentation was utilized to inform curriculum planning. Documentation boards include narrative, children’s work samples, children’s language samples, and photographs (with parental permission).



		NAEYC Standard 4b. Know and understand effective strategies and tools for EC including technology

		Candidates plan learning experiences for children that utilize a broad repertoire of developmentally appropriate teaching and learning approaches, including technology. 



		NAEYC Standard 4d. Reflecting on own practice to promote positive outcomes for each child



		Candidates reflect daily on learning experiences they planned and guided the children through and record analysis of how objectives were met and how planned and/or unplanned learning experiences contributed to objective accomplishment.  Additionally, candidate utilize the Project Planning Journal (Helms & Katz, 2011) by completing the prompts, planning learning experiences and assessment that use of varied resources to implement, and analyzing Project progression. Their Final reflection includes a narrative of their experience with the Project Approach. 



		NAEYC Standard 5a. Understand content knowledge and resources in academic disciplines

		Candidates prepare learning experience plans that align The Big Idea, Essential Questions, Content Knowledge, and Content Vocabulary with the content areas, describe investigation procedures that utilize inquiry tools and other resources appropriate for content areas and integrate other content areas. They design instructional strategies to link earlier and later understandings both within and across areas content areas and meaningfully integrate Language Arts standards in all learning experience plans.



		NAEYC Standard 5b. Know and use central concepts and inquiry tools in content areas/disciplines

		Candidates’ learning experience plans demonstrate their ability to use central concepts and inquiry tools in content areas/disciplines and use of appropriate learning standards and other resources to design, implement and evaluate developmentally meaningful curriculum for each child.



		NAEYC Standard 5c. Use knowledge appropriate learning standards and other resources to design implement and evaluate developmentally meaningful curriculum for each child

		Candidates develop a program philosophy and curriculum goals that describe developmentally appropriate curriculum, and curriculum goals align with the philosophy and articulate what the program hopes to achieve through the curriculum. When planning learning experiences for children, candidates align objectives, learning experiences and assessment with learning standards and challenge children by providing higher order experiences and utilize various resources to design implement and evaluate developmentally meaningful curriculum for each child. 





1.c The overall data show that at 100% of the candidates met or exceeded, and 67% exceeded overall expectations of the assignment. 100% of the candidates exceeded the criteria for aligning learning objectives, learning experiences and assessment with learning standards and challenging children by providing higher order experiences (5c) and using their own knowledge and other resources to design, implement and evaluate meaningful, challenging curriculum to promote positive outcomes and integration of knowledgeable and reflective critical analysis of own practice to promote positive outcomes for each child (4d)

1.d 


Standard 1c. Using developmental knowledge to create healthy respectful supportive challenging learning environment: 100% of the candidates met or exceeded all criteria, and at 83% exceeded all criteria for this standard on this key assessment. The candidates did very well creating daily schedules and describing environments that promote learning and development for infants, toddlers and preschoolers in each of the developmental domains.

Standard 3b. Knowing about and using observation, documentation and other tools and approaches, including technology and documentation: 100% of the candidates met or exceeded, and 67% exceeded all criteria for this standard on this key assessment. The candidates did very well documenting children’s learning on a documentation board and using the documentation for planning. 

Standard 4b. Know and understand effective strategies and tools for EC including technology: 100% of the candidates met or exceeded, and 33% exceeded all criteria for this standard on this key assessment. Candidates did well planning learning experiences for children that utilize a broad repertoire of developmentally appropriate teaching and learning approaches, including technology.

Standard 4d. Reflecting on own practice to promote positive outcomes for each child: 100% of the candidates met or exceeded, and at least 83% exceeded all criteria for this standard on this key assessment. Candidates did very well reflecting on the learning experiences that they planned and implemented in the classroom and exceptionally well using the Project Planning Journal (Helms & Katz, 2011) for planning and reflecting on each of the three phases of the Project Approach.

Standard 5a. Understand content knowledge and resources in academic disciplines: 100% of the candidates met or exceeded, and 33% exceeded the criteria for this standard on this key assessment. Candidates did well aligning learning experience components with the standards and designing instructional strategies to link earlier and later understandings both within and across areas content areas and meaningfully integrating Language Arts standards into each of the learning experience plans.

Standard 5b. Know and use central concepts and inquiry tools in content areas/disciplines: 100% of the candidates met or exceeded, and 33% exceeded the criteria for this standard on this key assessment. Candidates did well using central concepts and inquiry tools in content areas/disciplines and using appropriate learning standards and other resources to design, implement and evaluate developmentally meaningful curriculum for each child.

Standard 5c. Use knowledge appropriate learning standards and other resources to design implement and evaluate developmentally meaningful curriculum for each child: 100% of the candidates met or exceeded, and at least 17% exceeded all criteria for this standard on this key assessment. Candidates did well developing a program philosophy and curriculum goals that describe developmentally appropriate curriculum, and curriculum goals that align with the philosophy. (They struggled more with developing curriculum goals that align with the philosophy; less than 50% exceeded this criterion.)  Candidates did exceptionally well aligning objectives, learning experiences and assessment with learning standards and challenging children by providing higher order experiences and very well utilizing various resources to design implement and evaluate developmentally meaningful curriculum for each child. 

2e.                                                                                  ECH 322: Curriculum Project

Curriculum Project


Curriculum Project:  Part I Foundations: Prior to beginning your block field experience, you will create the foundations of a developmentally appropriate early childhood curriculum, including 1) a program philosophy, 2) curriculum goals and objectives related to the National Association for the Education of Young Children (NAEYC) standards, 3) a daily classroom schedule that supports the achievement of learning outcomes, and 4) revisions based on feedback.  


1) Program Philosophy - The program philosophy provides the framework for the program’s curriculum. With your teaching partner Develop a one page program philosophy based on the ten NAEYC Standards for Early Childhood Programs. For each section related to a standard, indicate the standard number in parentheses before beginning a belief statement(s) about another standard. Submit score rubric with the philosophy. Resources: Gestwicki textbook and the NAEYC Early Childhood Program Standards. See link in course packet under “Standards.”


2) Goals and Objectives – Program Goals are general statements of what the program hopes will be achieved by the curriculum. Objectives describe measurable and observable outcomes that will assist in meeting the program goals and can be assessed. Develop one program goals for each NAEYC Standard and two program objectives for each goal. Submit score rubric with the goals and objectives.

3) Classroom Schedule and Physical Environment – A developmentally appropriate daily classroom schedule and physical environment reflects the program philosophy and assists in achieving the goals & objectives.  Develop a daily schedule that provides the structure for a predictable, psychologically safe environment while supporting the holistic development of the children.  You write a paper to demonstrate your competence in planning an appropriate physical environment. Elements to address in the paper will be provided. Submit score rubric and schedule checklist with this assignment.

4) Revised Philosophy, Goals, Objectives, and Schedule - Specific feedback from the instructor will be provided on your philosophy, goals, objectives, and schedule. Address the feedback by revising each document. Submit original documents with feedback and original score rubrics with your revised documents.


Part 1 of this assignment addresses Standard 5: Using Content Knowledge to build meaningful curriculum and Standard 1: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children. Each component focuses on the design of a foundational building block of a meaningful, challenging curriculum with learning outcomes that reflect the holistic development of each child.


Classroom Environment Paper (10 points)


Answer each question by providing a concrete, developmentally appropriate example of what you would see in a classroom. Your example must demonstrate your knowledge early childhood environments that foster development. 


A. Infants Developmentally Appropriate Physical Environment (Gestwicki, Chapter 6) 


Provide a concrete example for each element.


1. The physical environment fosters attachment.


2. The physical environment fosters mobility.


3. The physical environment fosters sensory stimulation.


B. Toddlers Developmentally Appropriate Physical Environment (Gestwicki, Chapter 7) 


Provide a concrete example for each element.


1. The physical environment fosters a sense of autonomy.


2. The physical environment fosters a sense of separateness.


3. The physical environment fosters movement and development of motor skills.


4. The physical environment fosters development of self-help skills


C. Preschoolers Developmentally Appropriate Physical Environment (Gestwicki, Chapter 8) 


Provide a concrete example for each element.


1. The physical environment fosters initiative.


2. The physical environment fosters creativity.


3. The physical environment fosters learning through play.


4. The physical environment fosters self-control.


Names ___________________________________________________ Date________


Toddler or Preschool Schedule Checklist for a Child Care Center classroom


Attach to your Score Rubric and Daily Schedule for a program open 7:00 am – 6:00 pm.


		Schedule Element

		Included

		Peer Review Comments



		Arrival /Departure  


· Time allows for transition


· Self-selected Activities 

		

		



		Indoor Choice Times (learning or interest centers) – at least 50 minutes morning and afternoon to allow for project work

		

		



		Group, Circle, or Meeting Times 


Age-appropriate length of time (10-15 for toddlers; 10-20 for preschoolers)

		

		



		Outdoor Choice Times – (zones or interest/learning centers) – at least 50 minutes morning and afternoon

		

		



		Other Routines


-Snack morning (or breakfast)  


-Lunch


-Snack afternoon


-Handwashing


-Toileting /Diapering (as applicable)


-Nap (age appropriate / 2 hour max; allow for quiet time for non-sleepers after 1 hour)

		

		



		Transition Times 

· From one activity to another


· From one location to another


· Clean-up


· To snack/meals/nap


· Other transition time as required (indicate in comments)

		

		



		Balance


-Active and Quiet Times


-Teacher and Child-Directed Experiences


-Indoor and Outdoor Activities


-Individual, Small Group and Large Group Experiences

		

		





Curriculum Project:  Part II Curriculum Design - During filed experience, you will lead a group of young children through a project investigation following the three phases of the Project Approach. You will also write and implement Motor Plans. The Daily and Weekly Task Sheet provides an outline of required assignments (some individual, some partner team) and due dates that you will submit during & after the field experience. Assignment instructions will be provided by the instructor grading the assignment.  


For ECH 322 you will complete the Curriculum Design Project that includes the following graded components.


Before field experience


· Phase I Learning Experience Plan

· Reference List Check

· Curriculum Binder Check

· Project Planning Journal Check

· Anticipatory Web Check

During field experience


· Integrated Phase II Learning Experience Plan


After field experience


· Curriculum Project Binder - Each student will maintain and submit a Curriculum Project Binder that documents the Curriculum Design Project. Each student will keep learning experience lesson plans, reflections, and other documentation in a three-ring binder (Curriculum Project Binder) to turn in after your field experience.  Refer to binder table of contents. The binder will be assessed during the last week of class in ECH 322.


· Documentation Board - Each partner team will document the project process (three phases) on a documentation board and present their project.  This requires printed photos.


· Presentation – Each partner team will present artifacts of their project and write a reflective paper.


In addition, you will earn field experience performance points (140 points – see rubric) are awarded by consensus of the block instructors. You will also receive feedback from instructors that visit you at your filed experience site on an “Instructor Feedback Form” that you will keep in your Curriculum Project Binder


Part II of this assignment addresses Standard 3: Observing, documenting and assessing to support young children and families, Standard 4: Using Developmentally Effective Approaches and Standard 5: Using Content Knowledge to build meaningful curriculum. Each component focuses on the design of a foundational building block of a meaningful, challenging curriculum with learning outcomes that reflect the holistic development of each child.


2f. Scoring Rubrics:


Exceeds Expectations 92 – 100% (A), Meets Expectations 74-91% (B-C), Does Not Yet Meet Expectations 73% and below (D or below)


		Curriculum Foundations Project


Program Philosophy (20 points)



		Criteria

		Exceeds Expectations

		Meets Expectations

		Does Not Yet Meet Expectations

		Score



		The program philosophy is developmentally appropriate and articulates beliefs grounded in theory about meaningful, challenging curriculum design and implementation to promote positive outcomes, (15 pts)


NAEYC 5c: Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child. 


PDE I.C Pre K – 4 education foundation, theory, and policy


1.D Child development theory – Effectively apply the principles and theories of child development

		DAP; 1 pg. max; addresses 10 standards accurately, clearly and thoroughly; succinctly articulates beliefs grounded in theory. No goals or objectives. 


14-15 points

		DAP; 1 pg. max; addresses10 standards accurately; articulates beliefs grounded in theory criteria. No more than 2 goals or objectives are included.


11-13 points

		Not all DAP; more than 1 page, addresses less than 10 standards and/or lacking in accuracy; not grounded in theory. More than 2 goals or objectives 


0-10 points

		



		The program philosophy is well written in a professional, organized and articulate manner and contains correct grammar, spelling, and mechanics. 


(5 pts.)


PDE 1.B.4.g Develop writing strategies


1.B.4.h Provide models for a variety of writing styles

		The criteria are thoroughly met. No misspellings or grammatical errors. There are no errors in mechanics.


5 points

		The criteria are mostly met. 1-3 misspellings, grammatical or mechanical errors.


4 points

		Lacking in organization and clarity. More than four misspellings, grammatical or mechanical errors.


0-3 pts

		



		

Curriculum Project: Part I Foundations Classroom Environment (10 points)



		Criteria

		Exceeds Expectations

		Meets Expectations

		Does Not Yet Meet Expectations

		Score



		Evidence of understanding of the role of the physical environment in developmentally appropriate curriculum and knowledge of elements required in a supportive, safe environment that supports development and learning. (10 pts)


NAEYC1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children


PDE 1.G Classroom Environment – Demonstrate understanding of the way in which classroom environments influence children’s learning

		All examples are clearly developmentally appropriate and demonstrate your knowledge of infant, toddler, and preschool environments that foster development. All questions provided are addressed in a clear, concise manner.


9.5-10 points

		Most examples are developmentally appropriate and demonstrate your knowledge of infant, toddler, and preschool physical environments that foster development. All questions provided are answered appropriately.


7.5-9 points

		Most examples are not developmentally appropriate and/ or they do not demonstrate your knowledge of infant, toddler, and preschool physical environments that foster development. Not all questions provided are answered appropriately.


0-7 points

		



		Curriculum Project: Part I Foundations


Goals and Objectives (20 points)



		Criteria

		Exceeds Expectations

		Meets Expectations

		Does Not Yet Meet Expectations

		Score



		The clearly defined, DAP curriculum goals align with the philosophy and articulate what the program hopes to achieve through the curriculum. 


The clearly defined, DAP objectives align with goals and are measurable & observable. (15 pts)


NAEYC 5c: Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child.


PDE I.C Pre K – 4 education foundation, theory, and policy


1.D Child development theory – Effectively apply the principles and theories of child development

		One DAP goal for each NAEYC Standard that succinctly & accurately address what the program hopes to accomplish, goals align with the philosophy statement. 


2 DAP objectives for each goal that succinctly & accurately address how the goals will be accomplished; all objectives are measurable and observable 


14-15 points

		One DAP goal for each NAEYC Standard that accurately address what the program hopes to accomplish and primarily align with the philosophy statement.


2 DAP objectives for each goal that primarily address how the goals will be accomplished and at least 75% of the objectives are measurable and observable


11-13 points.

		One DAP goal or less for each NAEYC Standard that overall do not address what the program hopes to accomplish and/or align with the philosophy.


2 DAP objectives for each goal that do not address how the goals will be accomplished and/or fewer than 75% of the objectives are measurable and observable 


0-10 points

		



		The goals & objectives contains correct grammar, spelling, and mechanics (5 pts)

PDE 1.B.4.g Develop writing strategies


1.B.4.h Provide models for a variety of writing styles

		The criteria are thoroughly met. No misspellings or grammatical errors. There are no errors in mechanics.


5 points

		The criteria are mostly met. 1-3 misspellings, grammatical or mechanical errors.


4 points

		The criteria are barely met. More than four misspellings, grammatical or mechanical errors.


0-3 points

		



		
Curriculum Project: Part I Foundations


Daily Schedule (10 points)



		Criteria

		Exceeds Expectations

		Meets Expectations

		Does Not Yet Meet Expectations

		Score



		The DAP daily schedule aligns with the phil., goals, and objectives; time periods are balanced to support development of all learning domains in a healthy, supportive learning environment. Time for challenging integrated curriculum and projects. (10 pts)

NAEYC1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children


PDE 1.G Classroom Environment – Demonstrate understanding of the way in which classroom environments influence children’s learning

		Fully meets all elements on schedule checklist.


Schedule thoroughly aligns with DAP, philosophy, goals, objectives. Schedule is thoroughly balanced and supports project work


9.5-10 points

		Fully meets all but 1-2 elements on schedule checklist.


The schedule mostly aligns with DAP, philosophy, goals, objectives. The schedule mostly is balanced and supports project work 


7.5-9 points

		Fully meets all but 3 or more elements on schedule checklist. Lacking in alignment of DAP, philosophy, goals, and/or objectives. Lacks balance, and /or time for project work. 


0-7 points

		





		Curriculum Project: Part I Foundations


REVISED PHILOSOPHY, GOALS, OBJECTIVES, SCHEDULE (10 points)



		Criteria

		Exceeds Expectations

		Meets Expectations

		Does Not Yet Meet Expectations

		Score



		The philosophy, curriculum goals and objectives, and schedule are revised based on instructor feedback. (10 pts.)

PDE 1.B.4.g Develop writing strategies


1.B.4.h Provide models for a variety of writing styles

		All revision suggestions are address accurately and thoroughly.


9.5-10 points

		All revisions and suggestions are addressed accurately. 


7.5-9 points 

		Not all revisions are addressed and / or revisions are not accurate.  


0-7 points

		



		Curriculum Project: Part II Curriculum Design 


Learning Experience Plans (15 points)



		Criteria

		Exceeds Expectations


5 points

		Meets Expectations


4 points

		Does Not Yet Meet Expectations


0-3 points

		Score



		The ECH Learning Experience Lesson Plans (LEPs) demonstrate candidate’s knowledge and understanding of effective strategies and tools for early childhood, including technology by demonstrating use of a broad repertoire of developmentally appropriate teaching and learning approaches.


NAEYC – 4b: Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology


PDE - I.A. Curriculum - Develop, implement, assess and modify curriculum and lessons. 1.I Diversity – Plan, implement and adapt, for all children developmentally, culturally and linguistically appropriate instructional practices and strategies

		LEPs include a broad repertoire of research supported effective strategies and tools with embedded content that help young children learn and develop well. Authentic materials, resource books, technology, with involvement of community and families are thoroughly evident in LEPs. LEPs consistently include thought-provoking questions, provision of materials, and appropriate plans for differentiation based on in-depth knowledge of each child’s culture, language, and learning strengths. LEPs consistently reflect knowledge of the cultural practices and contexts of the young children they teach, and they adapt practices as they continue to develop cultural competence, culturally relevant knowledge and skills.

		LEPs primarily include research supported effective strategies and tools with embedded content that help young children learn and develop well. Authentic materials, resource books, technology, with involvement of community and families are evident in LEPs. LEPs primarily include thought-provoking questions, provision of materials, and appropriate plans for differentiation based on in-depth knowledge of each child’s culture, language, and learning strengths. LEPs primarily reflect knowledge of the cultural practices and contexts of the young children they teach, and they adapt practices as they continue to develop cultural competence, culturally relevant knowledge and skills.

		LEPs primarily include strategies that are not DAP or supported by research. LE’s consistently lack evidence of cultural competence and/or are missing elements described in “meets expectations”

		



		The ECH Learning Experience Lesson Plans (LEPs) demonstrate candidate’s understanding of content knowledge and resources when developing LEPs.


NAEYC 5a: Understand content knowledge and resources in academic disciplines


PDE 1.A. Curriculum - Develop, implement, assess and modify curriculum and lessons 1.F PA Early Learning Standards – Demonstrate proficiency with PA early childhood learning standards

		LEPs consistently include measurable objectives with at least two instructional options for meeting the plan objective that builds on prior knowledge with a focus on scaffolding content knowledge. The LEPs wondering, objectives and assessment are thoroughly aligned to PA and NAEYC standards. The Big Idea, Essential Questions, Content Knowledge, and Content Vocabulary are completely aligned with the content areas. Investigation thoroughly utilizes inquiry tools and other resources appropriate for content areas and integrates other content areas. Instructional strategies are consistently designed to link earlier and later understandings both within and across areas content areas. Language Arts standards are meaningfully integrated in all LEPs. 

		LEPs primarily include measurable objectives with at least two instructional options for meeting the plan objective that builds on prior knowledge with a focus on scaffolding content knowledge. The LEPs wondering, objectives and assessment are aligned to PA and NAEYC standards. The Big Idea, Essential Questions, Content Knowledge, and Content Vocabulary are completely aligned with the content areas. Investigation primarily utilizes inquiry tools and other resources appropriate for content areas and integrates other content areas. Instructional strategies are primarily designed to link earlier and later understandings both within and across areas content areas. Language Arts standards are integrated in all LEPs. 

		LEPs lack measurable objectives and/or at least two options for meeting the objectives.


The learning experience lesson topic, objectives or assessment are not aligned to standards; the Big Idea, Essential Questions or Vocabulary is not aligned with the content areas; or the Investigation does not utilize inquiry tools and other resources appropriate for content areas; or investigations do not scaffold learning; 




		



		The ECH Learning Experience Lesson Plans (LEPs) demonstrate ability to use central concepts and inquiry tools in content areas/disciplines and use of appropriate learning standards and other resources to design, implement and evaluate developmentally meaningful curriculum for each child.


5b: Know and use central concepts and inquiry tools in content areas/disciplines


PDE 1.A. Curriculum - Develop, implement, assess and modify curriculum and lessons 1.F PA Early Learning Standards – Demonstrate proficiency with PA early childhood learning standards

		LEPs consistently and thoroughly demonstrate the understanding of central concepts, inquiry tools and structure of content areas to provide appropriate environments that support learning in each content area. 


LEPs consistently provide for child investigation with use of authentic materials related to the content area.

		LEPs primarily demonstrate the understanding of central concepts, inquiry tools and structure of content areas to provide appropriate environments that support learning in each content area. 


LEPs primarily provides for child investigation with use of authentic materials related to the content area.

		LEPs lack understanding of central concepts, inquiry tools and structure of content areas to provide appropriate environments that support learning in each content area and/or do not use authentic materials.

		





		Critical Reflection (5 points)



		The daily reflection demonstrates candidate’s ability to integrate knowledgeable, reflective and critical analysis of own practice to promote positive outcomes for each child.


NAEYC 4d: Reflecting on own practice to promote positive outcomes for each child


PDE III.N Assessment – Systematically monitor student performance to best identify areas of need.

		Reflections are recorded daily and include thorough analysis of how objectives were met and how planned and/or unplanned learning experiences contributed to objective accomplishment. 

		Reflections are recorded daily and include description of how objectives were met; what planned/unplanned learning experiences occurred; what candidate would do the same and differently if teaching implement this learning experience again. 

		Reflections are not recorded daily or do not include description of how objectives were met; what planned/unplanned learning experiences occurred; what candidate would do the same and differently if teaching implement this learning experience again. 

		





		Standards Checklist (5 points)



		The Standards & Bloom’s Checklist provides evidence of candidate’s ability to align objectives, learning experiences and assessment with learning standards and challenge children by providing higher order experiences.


NAEYC 5c: Use knowledge appropriate learning standards and other resources to design implement and evaluate developmentally meaningful curriculum for each child


PDE 1.F PA Early Learning Standards – Demonstrate proficiency with PA early childhood learning standards

		Standards checklist documents alignment of objectives, learning experiences and assessment with all of the PA Key Learning Areas and NAEYC Topic areas throughout the project work. Checklist consistently documents scaffolding of learning experiences that challenge the children. 

		Standards checklist documents alignment of objectives, learning experiences and assessment with at least 80% of the PA Key Learning Areas and NAEYC Topic areas throughout the project work.  Evidence of providing challenging learning experiences. 

		Standards checklist documents alignment of objectives, learning experiences and assessment with less than 80% of the PA Key Learning Areas and NAEYC Topic areas throughout the project work.  Lacking in evidence of providing challenging experiences. 




		





		Planning Journal (5 points)



		The Planning Journal demonstrates candidate’s use of own knowledge and other resources to design, implement and evaluate meaningful, challenging curriculum to promote positive outcomes, integration of knowledgeable and reflective and critical analysis of own practice to promote positive outcomes for each child.


NAEYC 4d: Reflecting on own practice to promote positive outcomes for each child


PDE I.A. Curriculum - Develop, implement, assess and modify curriculum and lessons

		Journal recordings include high levels of completeness and reflection. Responses to journal prompts include planning of learning experiences and assessment that use of varied resources to implement and thorough analysis of Project progression. Final reflection includes an extremely thoughtful narrative of your experience with the project approach including


a. What you learned  


b. What went well


c. What would you change if you could?


d. How does the project approach matches your     program philosophy, goals, & objectives   

		Journal recording are complete. Responses to journal prompts include planning of learning experiences and assessment that use of varied resources to implement and reflection of Project progression. Final reflection includes a narrative of your experience with the project approach including


a. What you learned  


b. What went well


c. What would you change if you could?


d. How does the project approach matches your     program philosophy, goals, & objectives   




		Journal recordings are incomplete, or responses to journal prompts lack planning of learning experiences and assessment that use of varied resources to implement or reflection of Project progression.  




		





		Content Resources and References (5 points)



		The References demonstrate candidate’s ability to use of various resources to design implement and evaluate developmentally meaningful curriculum for each child 


NAEYC 5c: Use knowledge appropriate learning standards and other resources to design implement and evaluate developmentally meaningful curriculum for each child


PDE 1.F PA Early Learning Standards – Demonstrate proficiency with PA early childhood learning standards

		LEPs consistently demonstrate extensive knowledge of the research base underlying each content area, basic knowledge of the core concepts and standards of professional organizations in each content area, and rely on sound resources for that knowledge.


Reference list shows at least 20 references in APA format and includes adult references (books & websites), adult references regarding music and movement, children’s non-fiction (websites & books), children’s fiction, experts, and standards. Books were available to children throughout the investigation.  

		LEPs demonstrate basic knowledge of the research base underlying each content area, basic knowledge of the core concepts and standards of professional organizations in each content area, and rely on sound resources for that knowledge.


 Reference list shows at least 15 references in APA format with few errors and includes adult references (books & websites), adult references regarding music and movement, children’s non-fiction (websites & books), children’s fiction, experts, and standards. Books were available to children throughout the investigation.  

		LEPs lack basic knowledge of the research base underlying each content area, basic knowledge of the core concepts and standards of professional organizations in each content area, and rely on sound resources for that knowledge.


Reference list shows at less than 15 references, majority are not in APA format, or does not include adult references (books & websites), adult references regarding music and movement, children’s non-fiction (websites & books), children’s fiction, experts, and standards. Books were not available at all times children throughout the investigation.  

		



		Investigation Documentation Board (10 points)



		Criteria

		Exceeds Expectations


9.5 -10 points

		Meets Expectations


7.5 - 9 points

		Does Not Yet Meet Expectations


0-7 points

		Score



		The Documentation demonstrates candidate’s ability to use documentation as a form of assessment

NAEYC 3b: Knowing about and using observation, documentation and other tools and approaches, including technology and documentation


PDE III.C Assessment – Effectively use systematic observations, documentation and other effective assessment strategies

		The documentation board is extremely professional in appearance (neat lettering, mounting, lacks clutter, etc.), provides thorough comprehensive understanding of the project process & investigations, and evidence that documentation was utilized to inform curriculum planning is clearly evident. 


Board includes


1) Narrative description of project process to help an adult comprehend the process and project


2) Narratives from the children that assist in understanding how the children met the experience objectives,


3) Thorough evidence that documentation and reflection informed curriculum development


4) Photographs of investigations, assessments, and artifacts

		The documentation board is professional in appearance (neat lettering, mounting, lacks clutter, etc.), provides understanding of the project process & investigations, and some evidence that documentation was utilized to inform curriculum planning. 


Board includes


1) Narrative description of project process to help an adult comprehend the process and project


2) Narratives from the children that assist in understanding how the children met the experience objectives,


3) Evidence that documentation and reflection informed curriculum development


4) Photographs of investigations, assessments, and artifacts.

		The documentation board is lacking in professional appearance, lacks is overall comprehension, and/or lacking in required elements. 




		





2.g Table 2 illustrates the teacher candidates’ overall performance on the Curriculum Project assignment  for the spring 2017 semester.

Table 2: Overall Performance on the Curriculum Project assignment  for the spring 2017 semester.

N = 6

		

		Exceeds expectations




		Meets expectations

		Does not yet meet expectations



		N = 6

		4 (67%)

		2 (33%)

		





Table 3 portrays the teacher candidates’ performance on the Curriculum Project assignment for the spring 2017 semester.

Table 3: Candidate performance on the Curriculum Project assignment  for the spring 2017 semester.

N = 6

		Indicator/Key Element

		Exceeds Expectations




		Meets Expectations




		Does Not Yet Meet Expectations






		PART 1: CURRICULUM FOUNDATIONS

		

		

		



		The program philosophy is developmentally appropriate and articulates beliefs grounded in theory about meaningful, challenging curriculum design and implementation to promote positive outcomes


NAEYC 5c: Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child. 



		N = 4 (67%



		N = 2 (33%)

 

		



		The clearly defined, DAP curriculum goals align with the philosophy and articulate what the program hopes to achieve through the curriculum. The clearly defined, DAP objectives align with goals and are measurable & observable. 

NAEYC 5c: Using own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate developmentally meaningful and challenging curriculum for each child.




		N = 1 (17%)



		N = 5 (83%)



		



		The DAP daily schedule aligns with the phil., goals, and objectives; time periods are balanced to support development of all learning domains in a healthy, supportive learning environment. Time for challenging integrated curriculum and projects.  


NAEYC1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children

		N = 5 (83%)



		N = 1 (17%)



		



		Evidence of understanding of the role of the physical environment in developmentally appropriate curriculum and knowledge of elements required in a supportive, safe environment that supports development and learning. NAEYC1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children




		N = 5 (83%)

		N = 1 (17%)



		



		PART 2: CURRICULUM DESIGN

		

		

		



		The ECH Learning Experience Lesson Plans (LEPs) demonstrate candidate’s knowledge and understanding of effective strategies and tools for early childhood, including technology by demonstrating use of a broad repertoire of developmentally appropriate teaching and learning approaches.


NAEYC – 4b: Knowing and understanding effective strategies and tools for early education, including appropriate uses of technology



		N = 2 (33%)



		N = 4 (67%)



		



		The ECH Learning Experience Lesson Plans (LEPs) demonstrate candidate’s understanding of content knowledge and resources when developing LEPs.


NAEYC 5a: Understand content knowledge and resources in academic disciplines

		N = 2 (33%)



		N = 4 (67%)



		





		The ECH Learning Experience Lesson Plans (LEPs) demonstrate ability to use central concepts and inquiry tools in content areas/disciplines and use of appropriate learning standards and other resources to design, implement and evaluate developmentally meaningful curriculum for each child.

NAEYC 5b: Know and use central concepts and inquiry tools in content areas/disciplines

		N = 2 (33%)



		N = 4 (67%)



		



		The daily reflection demonstrates candidate’s ability to integrate knowledgeable, reflective and critical analysis of own practice to promote positive outcomes for each child.


NAEYC 4d: Reflecting on own practice to promote positive outcomes for each child

		N = 5 (83)



		N = 1 (17%)



		



		The Standards & Bloom’s Checklist provides evidence of candidate’s ability to align objectives, learning experiences and assessment with learning standards and challenge children by providing higher order experiences.


NAEYC 5c: Use knowledge appropriate learning standards and other resources to design implement and evaluate developmentally meaningful curriculum for each child



		N = 6 (100%)



		

		



		The Planning Journal demonstrates candidate’s use of own knowledge and other resources to design, implement and evaluate meaningful, challenging curriculum to promote positive outcomes, integration of knowledgeable and reflective and critical analysis of own practice to promote positive outcomes for each child.


NAEYC 4d: Reflecting on own practice to promote positive outcomes for each child




		N = 6 (100%)



		

		



		The References demonstrate candidate’s ability to use of various resources to design implement and evaluate developmentally meaningful curriculum for each child 


NAEYC 5c: Use knowledge appropriate learning standards and other resources to design implement and evaluate developmentally meaningful curriculum for each child

		N = 4 (67%)

		N = 2 (33%)

		



		The Documentation demonstrates candidate’s ability to use documentation as a form of assessment


NAEYC 3b: Knowing about and using observation, documentation and other tools and approaches, including technology and documentation




		N = 4 (67%)

		N = 2 (33%)
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3 Required Assessment.doc


4 Required Assessment – PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS: Assessment that demonstrates candidates’ knowledge, skills and dispositions are applied effectively in practice.



1.a Teacher candidates are assessed during their student teaching experience by university faculty based on the PDE 430, a document required by the Pennsylvania Department of Education. Additionally, the university faculty and cooperating teachers assess teacher candidates’ performance using the Clarion University Student Teaching Performance Profile (STTP). Both documents assess the same categories. While all teacher candidates are assessed on the Clarion University Student Teaching Performance Profile, each STTP has a section designated to assess specific criteria related to SPA standards. Data have been collected and are reported for the section designated to NAEYC standards in order for faculty to accurately analyze candidate performance as related to those standards. Scores from the first four sections are represented in the scores of the specialized NAEYC spa standards section. The scoring rubric for the NAEYC spa standards section provides for much more detail than the general STTP rubric. Additional criteria have been included in the NAEYC SPA standards rubric to effectively assess standards that are weakly addressed in the general rubric, particularly for Standard 3: Observes, documents, and assesses to support young children and families.



1.b This assessment aligns with NAEYC standards 1a, 1c, 2a, 2c, 3b, 3c,4a, 4b, 4c, 4d, 5c, 6b and 6c. 



Table 1 describes the alignment of the designated SPA section of the Student Teaching Performance Profile with the NAEYC standards. 



Table 1: Alignment of Designated SPA section of STTP with NAEYC Standards

		NAEYC Standard

		How Designated SPA section of STPP aligns with standard





		NAEYC Standard 1a Knowing and understanding young children’s characteristics and needs



		Candidates design early learning experience plans, integrate materials, and interact with children in ways that apply their understanding of child development and learning, theory and research. Children’s characteristics and needs are met by the candidates’ integration of children’s developmental and content areas consistently and appropriately in daily activities and routines.



		NAEYC Standard 1c Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments

		Candidates create learning environments that: 1. support children’s health, 

2.respect children’s culture and individuality, 3.promotes positive development, and 

4.challenge children to gain new competencies by applying knowledge of contemporary theory and research. 



		NAEYC Standard 2a Knowing about and understanding diverse family and community characteristics

		Candidates demonstrate understanding of families and communities in which field experience is completed and of family theory and research of family and community factors that impact young children’s lives. 



		NAEYC Standard 2c Involving families and communities in their children’s development and learning

		Candidates’ awareness of the concept that families are children’s primary teachers and that family and community involvement are critical to successful learning is demonstrated through varied approaches to family and community involvement AND modification of unsuccessful approaches



		NAEYC Standard 3b Knowing about and using observation, documentation and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection.

		Candidates appropriately use assessment tools and approaches that are culturally, ability, and linguistically appropriate for children AND –use Technology to assist in documentation and data collection.



		NAEYC Standard 3c Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities.

		Candidates apply responsible assessment practices, including 1. assessment appropriate for each child 2.interpreting assessment results to influence practice, AND

3.using assistive technology when appropriate



		NAEYC Standard 4a Understanding positive relationships and supportive interactions as the foundation of their work with children

		Candidates create respectful and reciprocal relationships with children and families and 

vary interactive approaches based on children’s ages, developmental level, and family and cultural practices



		NAEYC Standard 4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.



		Candidates engage in conversation with children; ask children thought provoking questions; utilize a wide variety of teaching strategies; recognize incidental learning and implement spontaneous activities; utilize technology appropriately. Their teaching strategies focus on children’s development, characteristics, needs, interests and children’s language and culture



		NAEYC Standard 4c Using a broad repertoire of developmentally appropriate teaching/learning approaches



		Candidates address children’s mistaken behaviors using positive guidance techniques,

and developmentally, individually and culturally appropriate mindful strategies to support social/emotional development, and effectively incorporate movement in routines and learning activities.  They develop and implement learning experience plans that are meaningful learning experiences for children; integrate developmental and content areas; use of authentic learning materials; teach through social interactions, and/or play-based learning activities.



		NAEYC Standard 4d Reflecting on their own practice to promote positive outcomes for each child

		Candidates reflect on student teaching experiences while considering children’s developmental, individual and cultural characteristics and utilizing high quality professional resources used to supplement their own understanding, and assess their own strengths and areas for growth.



		NAEYC Standard 5c Using their own knowledge appropriate learning standards and other resources to design, implement and evaluate meaningful challenging curricula for each child



		When planning learning experiences, candidates identify the big ideas that transcend across age groups; directly align objectives with state and professional standards; plan meaningful, learning experiences that meet content objectives and standards; design formative assessments that assess content objectives and standards, and modify planned learning experiences to meet the needs of the group and individual children. They utilize authoritative resources to supplements their own content knowledge.



		NAEYC Standard 6b Knowing about and upholding ethical standards and other professional guidelines



		Candidates adhere to the NAEYC Code of Ethical Conduct in all interactions and follow all policies and procedures of the university and the field site, including presenting themselves professionally; being prepared for all supervising visits; meeting deadlines; not missing any days; making up any time missed from excused absences; arriving in time to prepare for the day and not leaving early, and communicating (verbal & non-verbal) effectively with children, family members, administrators, teachers, instructors, and peers



		NAEYC Standard 6c Engaging in continuous, collaborative learning to inform practice



		Candidates seek out and utilize curriculum resources, demonstrate purposeful learning that directly influences the quality of their work with children; participate in professional development opportunities; and accept and apply feedback





1.c The overall data show that 100% of the candidates met or exceeded overall expectations of the assignment.  At least 85% of the candidates met or exceeded the criteria for meeting or exceeding the expectations for each of the criteria. 100% of the candidates exceeded the criteria for creating healthy, respectful, supportive ad challenging learning environments and building family and community relationships, indicating that all candidates recognize the importance of the environment in child development and of learning about the children and their families, and the communities in which they completed their student teaching.

1.d  Standard 1a Knowing and understanding young children’s characteristics and needs: 100% of the candidates met or exceeded, and 80% of the candidates exceeded the criteria for this standard. The candidates did exceptionally well using their understanding of child development and learning theory, research and the children’s characteristics in designing early learning experiences, integrating materials and interacting with children.

Standard 1c Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments: 100% of the exceeded the criteria for this standard. The candidates did extraordinarily well creating safe, nurturing, supportive, respectful and challenging child learning environments.

Standard 2a Knowing about and understanding diverse family and community characteristics: 100% of the candidates exceeded the criteria for this standard. The candidates did extraordinarily well familiarizing themselves with the children, their families and their communities. 

Standard 2c Involving families and communities in their children’s development and learning: 100% of the candidates met or exceeded, and 60% of the candidates exceeded the criteria for this standard. The candidates did very well engaging the children’s families and community in their learning.   

Standard 3b. Knowing about and using observation, documentation and other tools and approaches, including technology and documentation: 100% of the candidates met or exceeded, and 80% exceeded all criteria for this standard on this key assessment. The candidates did very well using assessment tools and approaches that are culturally, ability, and linguistically appropriate for children, and using technology to assist in documentation and data collection.

Standard 3c: Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities: 100% of the candidates met or exceeded, and 80% exceeded all criteria for this standard on this key assessment. The candidates did very well using assessment appropriate for each child; interpreting assessment results to influence practice, and using assistive technology when appropriate.

Standard 4a Understanding positive relationships and supportive interactions as the foundation of their work with children: 100% of the candidates met or exceeded, and 80% exceeded all criteria for this standard on this key assessment. The candidates did very well creating respectful and reciprocal relationships with children and families and individualizing interactive approaches with the children and their families.

Standard 4b. Know and understand effective strategies and tools for EC including technology: 100% of the candidates met or exceeded, and at 80% exceeded all criteria for this standard on this key assessment. Candidates did very well engaging in conversation with children; asking children thought provoking questions; utilizing a wide variety of teaching strategies; recognizing incidental learning and implementing spontaneous activities; and utilizing technology appropriately. Their teaching strategies focused on children’s development, characteristics, needs, interests and children’s language and culture.

Standard 4c Using a broad repertoire of developmentally appropriate teaching/learning approaches: 100% of the candidates met or exceeded, and 80% exceeded all criteria for this standard on this key assessment. Candidates did very well guiding children’s behavior; developing and implement meaningful learning experience plans that integrate developmental and content areas; using authentic learning materials; and teaching through social interactions, and/or play-based learning activities.

Standard 4d. Reflecting on own practice to promote positive outcomes for each child: 100% of the candidates met or exceeded, and 80% exceeded all criteria for this standard on this key assessment. Candidates did very well reflecting on their student teaching experiences while considering children’s developmental, individual and cultural characteristics and utilizing high quality professional resources used to supplement their own understanding, and assess their own strengths and areas for growth.

Standard 5c. Use knowledge appropriate learning standards and other resources to design implement and evaluate developmentally meaningful curriculum for each child: 100% of the candidates met or exceeded, and 60% exceeded all criteria for this standard on this key assessment. Candidates did well planning learning experiences that align with content area learning standards and are meaningful for children and directly aligning objectives and assessment with learning standards plan meaningful, learning experiences that meet content objectives and standards; designing formative assessments that assess content objectives and standards; modifying planned learning experiences to meet the needs of the group and individual children; and utilizing authoritative resources to supplements their own content knowledge.

Standard 6b Knowing about and upholding ethical standards and other professional guidelines: 100% of the candidates met or exceeded, and 80% exceeded all criteria for this standard on this key assessment. Candidates did well very adhering to the NAEYC Code of Ethics and displaying professionalism in their attire, attitude, communication, preparedness, attendance and punctuality. Clarion University early childhood faculty stress professionalism throughout the program. While 100% exceeded the criteria for this standard, and 80% exceeded, faculty strive to see 100% exceed the criteria for this standard.

Standard 6c Engaging in continuous, collaborative learning to inform practice: 100% of the candidates met or exceeded, and 80% exceeded all criteria for this standard on this key assessment. Candidates did verywell seeking out and utilizing curriculum resources; demonstrating purposeful learning that directly influences the quality of their work with children; participating in professional development opportunities; and accepting and applying feedback.





[bookmark: _GoBack]2.e 					Clarion University Student Teaching Performance Profile (STPP)

Teacher Candidate _________________________________________________________________    Semester Hours: 6

School/Agency _________________________________ City/State _____________________________________________________

Grade Level(s) _______________________________ Subject(s) Taught ______________________________________________

Report is for:      Fall  _____        Spring  _____        First half semester  ____        Second half semester  ____

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

3 - Consistently & Extensively       2 - Usually & Substantially        1 - Sometimes & Basic        

0 - Rarely or Superficially        NA - Not Applicable

		Planning and Preparation (I)

		3

		2

		1

		0

		NA



		1.

		Understands content knowledge.

		

		

		

		

		



		2.

		Develops goals and objectives for instruction.

		

		

		

		

		



		3.

		Demonstrates understanding of instructional planning.

		

		

		

		

		



		4.

		Sets expectations for learners.

		

		

		

		

		



		5.

		Incorporates outside resources into instructional plans.

		

		

		

		

		



		6.

		Selects/determines assessment strategies.

		

		

		

		

		



		7.

		Collaborates with other professionals as instructional partners.

		

		

		

		

		



		The Classroom Environment (II)

		3

		2

		1

		0

		NA



		8.

		Demonstrates and encourages a positive disposition for learning.

		

		

		

		

		



		9.

		Exhibits respect for individual differences, diversity, and equity (cultural and gender).

		

		

		

		

		



		10.

		Maintains on-task and engaged-time behaviors.

		

		

		

		

		



		11.

		Manages classroom behaviors.

		

		

		

		

		



		12

		Creates visual displays to enhance learning.

		

		

		

		

		



		13.

		Organizes physical space and materials.

		

		

		

		

		



		14.

		Demonstrates understanding of pedagogical content knowledge.

		

		

		

		

		



		Instruction (III)

		3

		2

		1

		0

		NA



		15.

		Communicates directions and expectations.

		

		

		

		

		



		16.

		Uses a variety of instructional strategies.

		

		

		

		

		



		17.

		Measures learner knowledge, skills, and dispositions using a variety of assessments.

		

		

		

		

		



		18.

		Reflects on learner progress and adapts instruction.

		

		

		

		

		



		19.

		Utilizes dimensions of classroom time.

		

		

		

		

		



		20.

		Expresses oral and written language.

		

		

		

		

		



		21.

		Responds verbally and non-verbally to learners.

		

		

		

		

		



		22.

		Demonstrates knowledge of motivation.

		

		

		

		

		



		23.

		Integrates audiovisual equipment and technology into instruction.

		

		

		

		

		



		24.

		Implements creative and original instruction.

		

		

		

		

		



		25.

		Demonstrates questioning skills.

		

		

		

		

		



		Professionalism (IV)

		3

		2

		1

		0

		NA



		26.

		Communicates professionally with learners and their families.

		

		

		

		

		



		27.

		Communicates professionally within the educational community.

		

		

		

		

		



		28.

		Meets professional responsibilities.

		

		

		

		

		



		29.

		Accepts constructive feedback.

		

		

		

		

		



		30.

		Responds to constructive feedback to improve teaching.

		

		

		

		

		



		Discipline Specific Competencies (Content/Concentration Areas) (V)

		3

		2

		1

		0

		NA



		31.

		Promotes child development and learning  (NAEYC Standard 1)

#4: #8; #12; #13

		

		

		

		

		



		32.

		Builds family and community relationships (NAEYC Standard 2)

#26

		

		

		

		

		



		33.

		Observes, documents, and assesses to support young children and families (NAEYC Standard 3)

#6; #17

		

		

		

		

		



		34.

		Uses developmentally effective approaches to connect with children and families (NAEYC Standard 4)

#2; #3; #9; #10; #11; #15; #16; #18; #19; #21; #22; #23; #24; #25

		

		

		

		

		



		35.

		Uses content knowledge to build meaningful curriculum (NAEYC Standard 5)

#1; #5; #15

		

		

		

		

		



		36.

		Becomes a professional (NAEYC Standard 6)

#7; #20: #27; #28; #29; #30

		

		

		

		

		







Would you recommend this individual for employment?

____ I highly recommend.  (3) Accomplished Candidate 	   ____ I recommend, provided supervision is available.  (1) Developing Candidate

____ I recommend.  (2) Proficient Candidate	                   ____ I do not recommend.  (0) Emergent Candidate



Please include a narrative either on the back or attached to this form.  Please type or use black ink.  Thank you.

------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

Signatures imply the information on front and back has been read and discussed.				____ Cooperating Teacher

Person Completing This Report _____________________________________________________		____ University Supervisor

Signature _______________________________________________________________________		Date ___________________

Teacher Candidate Signature _______________________________________________________		Date ___________________

2.f  						Early Childhood Student Teaching Performance Profile Score Rubric



		Criteria

NAEYC Standard

PDE Competency

		Exceeds Criteria

Consistently and Extensively

		Meets Criteria

Usually and Substantially

		Does Not Yet Meet Criteria

Sometimes and Basic

Rarely or Superficially



		1a Knowing and understanding young children’s characteristics and needs

I D. Effectively apply the principles and theories of child

development

1 E. Implement lessons based on early childhood education

foundations, theory and policy

1 I. Plan, implement and adapt, for all children, developmentally, culturally

and linguistically appropriate instructional practices and strategies

		Early learning experience plans, integration of materials, and teacher/child interactions demonstrate a thorough understanding of child development and learning, theory and research. Knowledge and understanding of children’s characteristics and needs are met by integrating children’s developmental and content areas consistently and appropriately in daily activities and routines.

		Early learning experience plans, integration of materials and teacher/child interactions demonstrate an understanding of child development and learning. Knowledge and understanding of children’s characteristics and needs are met by integrating children’s developmental and content areas appropriately in daily activities and routines.

		Early learning experience plans, integration of materials, and teacher/child interactions demonstrate a limited understanding of child development and learning. Knowledge and understanding of children’s characteristics and needs is limited and/or integration of developmental and content areas are limited in daily activities and routines. 







		1c Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments

1 G. Demonstrate understanding of the way in which

classroom environments influence children’s learning

V L. Create a safe physical environment that is conducive to learning

		Learning environments created by the candidate thoroughly and consistently meet the four elements.



		Learning environments created by the candidate 

1. support children’s health, 

2.respect children’s culture and individuality, 

3.promotes positive development, and 

4. challenge children to gain new competencies by applying knowledge of contemporary theory and research. 

		Learning environments created by the candidate do not support all four elements. 








		2a Knowing about and understanding diverse family and community characteristics

IV A. Early childhood education candidates must know family systems and the role

of families in children’s development

IV B. Early childhood candidates must know strategies for becoming cross-culturally

competent

		Candidate demonstrates comprehensive understanding of families and communities in which field experience is completed and of family theory and research of multiple family and community factors that impact young children’s lives. 

		Candidate demonstrates significant knowledge of families and communities in which field experience is completed and general knowledge of family theory and research.



		Candidate demonstrates limited knowledge of families and communities in which field experience is completed and limited knowledge of family theory and research. 



		2c Involving families and communities in their children’s development and learning

IV C. Candidates must know and understand strategies to partner with families



		Candidate’s knowledge and support of the concept that families are children’s primary teachers and that family and community involvement are critical to successful learning are evident in the wide range of approaches to family and community involvement AND modification of unsuccessful approaches.

		Candidate’s awareness of the concept that families are children’s primary teachers and that family and community involvement are critical to successful learning is demonstrated through varied approaches to family and community involvement AND modification of unsuccessful approaches.

		Candidate’s involvement of families and communities shows lack of knowledge of theory and research related to family and community involvement AND/OR limited strategies used to involve families and communities,



		3b Knowing about and using observation, documentation and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection.

III C. Effectively use systematic observations, documentation and other effective

assessment strategies

III F. Implement approaches to child assessment

		-Candidate appropriately uses a wide range of assessment tools and approaches that are culturally, ability, and linguistically appropriate for children

AND

-Technology is consistently used to assist in documentation and data collection.

		-Candidate appropriately uses assessment tools and approaches that are culturally, ability, and linguistically appropriate for children

AND

-Technology is occasionally used to assist in documentation and data collection.

		-Candidate demonstrates limited skill in using appropriate assessments. 

And/or

-Technology is rarely or not used to assist in documentation or data collection.








		3c Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities.

III A. Implement approaches to child assessment

III G. Demonstrate the use of formal and informal assessment data for instructional,

behavioral and possible eligibility decisions based on the type of assessment, level

of the students being assessed, and the point and quality of instruction

III L. Analyze and interpret formative assessment

III Q. Demonstrate an understanding of ethical practice for assessment

		Candidate applies complex understanding of responsible assessment practices, including 

1. assessment appropriate for each child, 

2. effectively interprets assessment results to inform practice, AND

3. assistive technology is used when appropriate.

		Candidate applies responsible assessment practices, including 1. assessment appropriate for each child 

2.interprets assessment results to influence practice, AND

3.assistive technology is used when appropriate.

		Candidate’s assessment practice demonstrates limited application of principles of responsible assessment, including

1. individualization 

2. using assessment information to plan learning experiences for children, AND/OR

3. assistive technology is not utilized as appropriate.



		4a Understanding positive relationships and supportive interactions as the foundation of their work with children

V A. Establish and maintain a positive social context for learning

V C. Relate to, communicate with, develop and sustain partnerships with families

V Q Use appropriate interactions between teacher and students and among students

		Candidate demonstrates sensitivity and skill in creating 

1. relationships with children and families and 

2. varied interactive approaches based on children’s ages, developmental level, and family and cultural practices. 



		Candidate demonstrated skill in creating 

1. relationships with children and families and 

2. varied interactive approaches based on children’s ages, developmental level, and family and cultural practices.

		Candidate demonstrates limited skill in relationship building with children and families AND/OR in using varied interactive approaches based on the children’s age, development, or culture.



		4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.

1 I Plan, implement and adapt, for all children, developmentally, culturally and linguistically appropriate instructional practices and strategies

V O. Develop learning goals that show a recognizable sequence with curricular adaptations for individual student needs

		Candidate demonstrates extensive knowledge and a broad repertoire of research supported, effective teaching strategies and tools to help children learn and develop well such as 

1. Engaging conversations

2. Thought provoking questions, including questions that are relevant to the investigation and help children think deeply about their investigation

3. utilizing a wide variety of teaching strategies and

4. recognizing incidental learning implementing spontaneous activities

5. appropriately utilizing technology

All teaching strategies focus on children’s development, characteristics, needs, interests and children’s language and culture

		 Candidate demonstrates knowledge and a repertoire of research supported, effective teaching strategies and tools to help children learn and develop well such as 

1. Engaging conversations

2. Thought provoking questions

3. utilizing a wide variety of teaching strategies and

4. recognizing incidental learning implementing spontaneous activities

5. appropriately utilizing technology



Most teaching strategies focus on children’s development, characteristics, needs, interests and children’s language and culture

 

		Candidate demonstrates limited knowledge of effective strategies/tools and/or has a limited repertoire and/or few teaching strategies focus on children’s development, characteristics, needs, interests and children’s language and culture





		4c Using a broad repertoire of developmentally appropriate teaching/learning approaches

V G. Individualize behavior support including the use of prompting, environmental

arrangements, scheduling, visual supports, involving families and outside resources

		The candidate consistently and effectively addresses children’s mistaken behaviors using 

1.positive guidance techniques,

2. developmentally, individually and culturally appropriate mindful strategies to support social/emotional development

3. effectively incorporates movement in routines and learning activities.   

		The candidate addresses children’s mistaken behaviors using 

1.positive guidance techniques,

2. developmentally, individually and culturally appropriate mindful strategies to support social/emotional development

3. effectively incorporates movement in routines and learning activities.  

		The candidate does not address challenging behaviors using positive guidance, individualize guidance strategies, and/or incorporate movement in routines and learning activities.



		4c Using a broad repertoire of developmentally appropriate teaching/learning approaches

V B. Set developmentally, culturally, linguistically and individually appropriate

expectations for children

V P. Construct lesson and activity plans and set instructional goals and objectives guided

by content, pedagogy and developmental considerations, consistent with

Pennsylvania’s learning standards

V R. Apply developmentally appropriate motivational strategies

V T Link classroom materials to standards

		Candidate consistently develops and implements learning experience plans that include 

1.engaging and meaningful learning experiences for children 

2. integrates developmental and content areas,

3. investigation of authentic learning materials,

4. teaches through social interactions, and/or

5. creates play-based learning activities

		Candidate develops and implements most learning experience plans that include

1.meaningful learning experiences for children 

2. integrates developmental and content areas,

3. use of authentic learning materials

4. teaches through social interactions, and/or

5. creates play-based learning activities





		Candidate does not plan meaningful learning experiences for children integrating developmental and/or content areas and/or does not consistently use authentic learning materials and/or does not teach through social interactions and/or does not create play-based activities.  



		4d Reflecting on their own practice to promote positive outcomes for each child

		Candidate’s reflections demonstrate complex attention to children’s developmental, individual and cultural characteristics and are informed by high quality professional resources used to supplement his/her own understanding. Candidate consistently assesses his/her own strengths and areas of for growth.

		Candidate’s reflections demonstrate consideration of children’s developmental, individual and cultural characteristics and are informed by high quality professional resources used to supplement his/her own understanding. Candidate is able to assess his/her own strengths and areas for growth.

		Candidate’s reflections lack consideration of children’s developmental, individual or cultural characteristics or nor inadequately informed by the use of high quality professional resources.  Candidate lacks ability to assess his/her own strengths and areas for growth.



		5c Using their own knowledge appropriate learning standards and other resources to design, implement and evaluate meaningful challenging curricula for each child

1 F. Demonstrate proficiency with Pennsylvania’s early

childhood learning standards, and how these approaches influence curriculum in positive ways.

V M Engage and re-engage children who are struggling

II A. Develop, implement, assess and modify curriculum and lessons

		Candidate consistently demonstrates his/her thorough knowledge of the content areas by 1. identifying the big ideas that transcend across age groups,

2. directly aligning objectives with state and professional standards,  

3.planning meaningful, challenging learning experiences that meet content objectives and standards, 

4. Designing formative assessments that assess content objectives and standards

5. modifies planned learning experiences to meet the needs of the group and individual children 

6. responds to emerging interests of children, and

7. Content knowledge is gained from multiple, authoritative resources that supplements his/her own content knowledge.

		Candidate demonstrates his/her knowledge of the content areas by 

1.identifying the big ideas that transcend across age groups 

2. directly aligning objectives with state and professional standards,

3.planning meaningful, learning experiences that meet content objectives and standards, 

4.designing formative assessments that assess content objectives and standards, 

5. modifies planned learning experiences to meet the needs of the group and individual children.

6. Content knowledge gained from authoritative resources that supplements his/her own content knowledge.



		Candidate demonstrates lack of knowledge of the content areas by failing to identify the big ideas that transcend across age groups and/or plan meaningful learning experiences that align with learning standards, national standards or formative assessment and/or lacks ability to modify learning experiences to meet the needs of the group and individual children and/or rarely accesses authoritative resources to supplement his/her own content knowledge.



		6b Knowing about and upholding ethical standards and other professional guidelines

V C. Relate to, communicate with, develop and sustain partnerships with families



		Candidate completely and consistently adheres to the NAEYC Code of Ethical Conduct in all interactions and follows all policies and procedures of university and the field site, including

1. professional appearance, 

2. lesson preparation, 

3. prepared for supervising visits 

4. no absences 

5. volunteered additional time to assist in the classroom,

6. arrived in time to prepare for the day and did not leave early, and

7. Consistently communicates (verbal & non-verbal) effectively with children, family members, administrators, teachers, instructors, and peers

		Candidate adheres to the NAEYC Code of Ethical Conduct in all interactions and follows all policies and procedures of the university and the field site, including 

1. professional appearance, 

2. lesson preparation, 

3. prepared for supervising visits,

4. no unexcused absences 

5. made up any time from excused absences

6.arrived in time to prepare for the day and did not leave early, and 7. Communicates (verbal & non-verbal) effectively with children, family members, administrators, teachers, instructors, and peers

		Candidate did not adhere to the NAECY Code of Ethical Conduct or follow all policies and procedures of the field site or university. The candidate had unexcused absences and/or late arrival and/or early departure.

Communicates (verbal & non-verbal) with children, family members, administrators, teachers, instructors, and peers creating misunderstandings that lead to tension or conflict.





		6c Engaging in continuous, collaborative learning to inform practice



		Candidate consistently demonstrates 1. an attitude of inquiry by consistently finding and utilizing curriculum resources, 

2. demonstrates self-motivated, purposeful learning that directly influences the quality of their work with children,

3. Participates in professional development opportunities, and 

4. Consistently accepts and applies feedback.

		Candidate demonstrates 

1. an attitude of inquiry by finding and utilizing curriculum resources, 2. demonstrates purposeful learning that directly influences the quality of their work with children,

3. Participates in professional development opportunities, and 

4. accepts and applies feedback

		Candidate occasionally demonstrates an attitude of inquiry by finding and/or utilizing curriculum resources. Lacks self-motivation and purposeful learning that directly influences the quality of their work with children. Does not participates in professional development opportunities,

Inconsistently or does not accept and apply feedback.

























2.g Table 2 illustrates the teacher candidates’ overall performance on the NAEYC Standards of Student Teaching Performance Profile for the spring 2017 semester. 



Table 2: Overall Performance on the Impact on NAEYC Standards of Student Teaching Performance Profile for the spring 2017 semester.



N = 5



		

		Exceeds expectations



		Meets expectations

		Does not yet meet expectations



		N = 5

		4 (50%)

		1 (20%)

		









Table 3 portrays the teacher candidates’ performance on the Impact on NAEYC Standards of Student Teaching Performance Profile for the spring 2017 semester.



Table 3: Candidate performance on the NAEYC Standards of Student Teaching Performance Profile for the spring 2017 semester.



N = 4 





		 Criteria

NAEYC Standard



		Exceeds Criteria



		Meets Criteria



		Does Not Yet Meet Criteria





		1a Knowing and understanding young children’s characteristics and needs



		N = 4 (80%)

		N = 1 (20%)

		



		1c Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments



		N = 5 (100%)

		

		



		
2a Knowing about and understanding diverse family and community characteristics



		N = 5 (100%)



		

		



		2c Involving families and communities in their children’s development and learning



		N = 3 (60%)



		N = 2 (40%)

 

		



		3b Knowing about and using observation, documentation and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection.



		N = 4 (80%)



		N = 1 (20%)

 

		



		
3c Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities.



		N = 4 (80%)



		N = 1 (20%)

 

		



		4a Understanding positive relationships and supportive interactions as the foundation of their work with children



		N = 4 (80%)

		N = 1 (20%)

		



		4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.



		N = 4 (80%)



		N = 1 (20%)

 

		



		4c Using a broad repertoire of developmentally appropriate teaching/learning approaches

(Child Guidance)



		N = 4 (80%)



		N = 1 (20%)

 

		



		4c Using a broad repertoire of developmentally appropriate teaching/learning approaches

(Learning Experience Plans)



		N = 3 (60%)



		N = 2 (40%)

 

		



		4d Reflecting on their own practice to promote positive outcomes for each child

		N = 4 (80%)



		N = 1 (20%)

 

		



		5c Using their own knowledge appropriate learning standards and other resources to design, implement and evaluate meaningful challenging curricula for each child



		N = 3 (60%)



		N = 2 (40%)

 

		



		6b Knowing about and upholding ethical standards and other professional guidelines



		N = 4 (80%)



		N = 1 (20%)

		



		6c Engaging in continuous, collaborative learning to inform practice



		N = 4 (80%)



		N = 1 (20%)

 

		













4 Required Assessment.docx




   5 Required Assessment – EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning.


1a. The Impact on Child Learning assignment is completed during the candidate’s student teaching experience. As part of student teaching experience, teacher candidates are responsible for assessing the impact of their instruction on child learning.  In order to do this, candidates design learning experiences based on the children’s current knowledge of the topic and assess the effectiveness of planned instruction for each child.  In order to do this, candidates, with their cooperating teacher, decide on a topic for the unit/project lessons.  Candidates will then pre-assess to determine the children’s prior/current knowledge of the topic.  Using the pre-assessment information, candidates design an integrated unit/project with minimum of five learning experiences– including goals, objectives, standards, procedures, and assessment – for the children.  Learning experiences address at least the content areas of science, social studies, mathematics, language arts, and creative arts.  After the children have engaged in the unit/project learning experiences, candidates post-assess to determine the impact of their instruction via the learning experiences. 


1b. This assessment aligns with NAEYC standards 3a, 3b, 3c, 4b, 4d, 5a, 5b and 5c. Table 1 illustrates the alignment of the Impact on Child Learning assignment with the NAEYC standards. 


Table 1: Alignment of Impact on Child Learning with NAEYC Standards


		NAEYC Standard

		How Impact on Child Learning assignment aligns with standard






		NAEYC Standard 3a. Understanding goals benefits uses of assessment




		Candidates develop and use appropriate pre- and post-assessment to collect data in order plan learning experiences and determine effectiveness of their instruction.



		NAEYC Standard 3b. Knowing about and using observation, documentation and other tools and approaches, including technology and documentation

		Candidates record pre and post assessment data on spread sheet and analyze data for planning and to determine effectiveness of their instruction



		NAEYC Standard 3c: Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities

		Candidates use pre-assessment data to plan learning experiences that scaffold child learning. 



		NAEYC Standard 4b. Know and understand effective strategies and tools for EC including technology

		Candidates develop learning experience plans for an integrated project/unit that utilize a variety of authentic learning opportunities, consider individual child learning preferences, and address five different content areas.



		NAEYC Standard 4d. Reflecting on own practice to promote positive outcomes for each child

		Candidates analyze pre and post assessment data to reflect on effectiveness of instruction. 



		NAEYC Standard 5a. Understand content knowledge and resources in academic disciplines

		Candidates develop pre and post assessment that address content standards and objectives for the content areas.



		NAEYC Standard 5b. Know and use central concepts and inquiry tools in content areas/disciplines

		Candidates plan learning experiences that align with content area standards and promote child inquiry in content areas



		NAEYC Standard 5c. Use knowledge appropriate learning standards and other resources to design implement and evaluate developmentally meaningful curriculum for each child

		Candidates plan learning experiences that align with content area learning standards and are meaningful for children, and directly align objectives and assessment  with learning standards





1.c The overall data show that at least 100% of the candidates met or exceeded, and 60% exceeded overall expectations of the assignment. 100% of the candidates met or exceeded the expectations for each of the criterion on this assignment. This indicates that the candidates are able to create pre-assessments; analyze and use pre-assessment date to plan integrated learning experiences that align with standards; assess children’s accomplishment of meeting the lesson objectives; analyze post-assessment data to reflect on their teaching effectiveness.

1.d 


3a. Understanding goals benefits uses of assessment: 100% of the candidates met or exceeded all criteria, and 60% exceeded the criteria for this standard on this key assessment. The candidates did very well developing and using appropriate pre- and post-assessment to collect data in order plan learning experiences and determine effectiveness of their instruction.

Standard 3b. Knowing about and using observation, documentation and other tools and approaches, including technology and documentation: 100% of the candidates met or exceeded, and 60% exceeded all criteria for this standard on this key assessment. The candidates did very well recording pre and post assessment data on spread sheet and analyzing the data for planning and determining the effectiveness of their instruction

Standard 3c: Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities: 100% of the candidates met or exceeded, and 80% exceeded all criteria for this standard on this key assessment. The candidates did exceptionally well using pre-assessment data to plan learning experiences.

Standard 4b. Know and understand effective strategies and tools for EC including technology: 100% of the candidates met or exceeded, and 80% exceeded all criteria for this standard on this key assessment. Candidates did exceptionally well planning integrated learning experiences for children that consider individual child learning preferences and address five different content areas, and utilizing a variety of developmentally appropriate teaching and learning approaches, including technology.  

Standard 4d. Reflecting on own practice to promote positive outcomes for each child: 100% of the candidates met or exceeded, and 75% exceeded all criteria for this standard on this key assessment. Candidates did very well using the pre and post assessment data to reflect on the effectiveness of their instruction. 

Standard 5a. Understand content knowledge and resources in academic disciplines: 100% of the candidates met or exceeded, and 60% exceeded all criteria for this standard on this key assessment. Candidates did very well using their knowledge of the specific content areas and additional resources to design pre and post assessments that address content standards for each of the content areas.

Standard 5b. Know and use central concepts and inquiry tools in content areas/disciplines: 100% of the candidates met or exceeded, and 60% exceeded all criteria for this standard on this key assessment. Candidates did very well at designing learning experiences that align with content area standards and promote child inquiry in content areas. 

Standard 5c. Use knowledge appropriate learning standards and other resources to design implement and evaluate developmentally meaningful curriculum for each child: 100% of the candidates met or exceeded, and 40% exceeded all criteria for this standard on this key assessment. Candidates did well planning learning experiences that align with content area learning standards and are meaningful for children, and directly aligning objectives and assessment with learning standards

2e. 


Clarion University of Pennsylvania ECH Teacher Candidate Impact on Child Learning Assignment

As part of student teaching experience, teacher candidates are responsible for assessing the impact of their instruction on child learning.  In order to do this, candidates will design learning experiences based on the children’s current knowledge of the topic and assess the effectiveness of planned instruction for each child.  In order to do this, candidates will, with their cooperating teacher, decide on a topic for the unit/project lessons.  Candidates will then pre-assess to determine the children’s prior/current knowledge of the topic.  Using the pre-assessment information, candidates will design an integrated unit/project with minimum of five learning experiences– including goals, objectives, standards, procedures, and assessment – for the children.  There will be at least one learning experience for each of the following content areas- science, social studies, mathematics, language arts, and creative arts.  After the children have engaged in the unit/project learning experiences, candidates will perform an assessment to determine the impact of their instruction via the learning experiences. 


Teacher candidates will submit the following to the university supervisor:


1. One copy of the pre-assessment with attached data analysis regarding the children's prior/current topic knowledge


2. A copy of the unit/project learning experience plans (minimum of five- each focusing on different content area) using the Pre K-4 Learning Experience Plan template.


3. One copy of the post-assessment with attached data analysis spreadsheet regarding effectiveness of instruction via the learning experience 


4.  A 3-part summary statement that includes:  (a) most effective outcomes of instruction via the learning experience, (b) what the candidate would change or do differently to improve the least successful or least effective instruction, and (c) what the candidate plans to do next to enhance child learning in the content area.  


This assignment addresses the following NAEYC Standards:


3a: Understanding goals benefits uses of assessment


3b: Knowing about and using observation, documentation and other tools and approaches, including technology and documentation


3c: Understanding and practicing responsible assessments to promote pos outcome for each child assistive technology


4b: Know and understand effective strategies and tools for EC including technology


4d: Reflecting on own practice to promote positive outcomes for each child


5a: Understand content knowledge and resources in academic disciplines


5b: Know and use central concepts and inquiry tools in content areas/disciplines


5c: Use knowledge appropriate learning standards and other resources to design implement and evaluate developmentally meaningful curriculum for each child


The Impact on Child Learning assignment will be assessed by the university supervisor using the following rubrics.  While there is not a course grade attached to the assignment, candidates must obtain a minimum overall average of 2 on the criteria in order to successfully complete student teaching.  Candidates who do not meet the minimum overall average will have their Impact on Child Learning assignment returned to them and will need to revise their work in order to meet the minimum overall average.    


The Impact on Child Learning assignment is to be completed once during each student teaching semester.  University supervisors have decided that Impact on Child Learning assignments are to be completed during the first placement each semester for straight ECH majors. Dual majors will complete it during their early childhood placement (either first or second placement).


2f. 




Teacher Candidate Impact on Child Learning Scoring Rubric     


		Criteria

		PDE Competency

		NAEYC Key Element

		Exceeds Expectations


3

		Meets Expectations


2

		Does Not Yet Meet Expectations


1



		Develops and Uses Appropriate Pre- and Post-Assessment to collect data in order to determine effectiveness of instruction




		III. Assessment


B. Demonstrate an understanding of the types of assessments used 


 and the purpose of each assessment in a databased


decision making process


C. Effectively use systematic observations, documentation and other effective assessment strategies


F. Implement approaches to child assessment including:


1. Ways to use informal and formal assessment tools, activities to gauge child learning


6. Identifying group assessment techniques (e.g. video, etc).

		3a: Understanding goals benefits uses of assessment




		Develops extensive and appropriate pre assessment to collect specific data to determine children’s prior knowledge of the topic and post assessment to  collect specific data to determine the effectiveness of instruction


Maintains confidentiality of all assessment 

		Develops substantial and appropriate pre assessment to determine children’s prior knowledge of the topic and post assessment to determine the effectiveness of instruction 

		Pre assessment is superficial & provides minimal information about the child’s prior knowledge.  Post assessment is superficial & provides minimal information about the effectiveness of instruction.



		

		Score /Comments




		

		

		

		



		Records pre and post assessment data on spread sheet and analyzes data

		III. Assessment


B. Demonstrate an understanding of the types of assessments used 


 and the purpose of each assessment in a databased


decision making process


C. Effectively use systematic observations, documentation and other effective assessment strategies


F. Implement approaches to child assessment including:


1. Ways to use informal and formal assessment tools, activities to gauge child learning


5. Identifying dynamic assessment techniques and the role of adult mediation and teacher scaffolding in the teaching-learning assessment process

		3b: Knowing about and using observation, documentation and other tools and approaches, including technology and documentation




		Extensively and appropriately assesses each child’s prior knowledge of the topic and knowledge after engaging in the learning experiences and records on a spreadsheet.  Spread sheet is detailed and clearly aids in analysis.


Maintains confidentiality of all assessment data.

		Substantially and appropriately assesses each child’s prior knowledge of the topic and knowledge after engaging in the learning experiences and records on a spreadsheet.  


Maintains confidentiality of all assessment data.

		Pre or post assessment analysis is superficial or is not recorded on a spreadsheet for each child or confidentiality of all assessment data is not maintained.



		

		Score/Comments




		

		

		

		



		Uses pre-assessment data to plan learning experiences that scaffold child learning 

		III. Assessment


A. Identify, administer, interpret and plan instruction based on each of the assessment components in a standards aligned system


F. Implement approaches to child assessment including: 2. Ways to use assessment data to implement instructional and/or programmatic


revisions for quality improvement


K. Create an instructional plan using assessment information related to individual student achievement

		3c: Understanding and practicing responsible assessments to promote pos outcome for each child  including assistive technology




		Extensively and appropriately uses each child’s pre assessment to plan learning experiences that scaffold each child’s learning.  Assistive technology is used if appropriate.

		Substantially and appropriately uses each child’s pre assessment to plan learning experiences that promote learning for each child.  Assistive technology is used if appropriate.

		Superficial use of pre assessment to plan learning experiences that promote learning for each child.



		

		Score/Comments




		

		

		

		



		Plans integrated project/unit using variety of authentic learning opportunities that consider individual child learning preferences and addresses five different content areas 

		I. C. Pre K – 4 education foundation, theory, and policy; -


1. Implement multiple approaches to learning


6. Implement lessons based on students’ stages of cognitive development, use of senses for exploration and understanding of the world, and development of age appropriate problem solving and critical thinking skills


D. Child development theory- Effectively apply the principles and theories of child development, including:


1. Developmentally appropriate practices;


2. Constructivism


E. Early childhood theory - Implement lessons based on early childhood education


foundations, theory and policy


F Standards


2. Develop and implement meaningful, challenging curriculum that support’s young


children’s ability and motivation to solve problems and think well


I. Diversity 2. Implementation of an integrated program that includes all content areas across


the learning standards Pre K - 4;

		4b: Know and understand effective strategies and tools for EC including technology




		Extensively designs an integrated unit/project with minimum of five developmentally appropriate learning experiences that provide for authentic learning experiences using visual, auditory, kinesthetic and tactile methods that consider the preferred learning style of each child in the content areas of science, social studies, mathematics, language arts and creative arts. Integrates technology as appropriate




		Substantially designs an integrated unit/project with minimum of three developmentally appropriate learning experiences that provide for authentic learning experiences using visual, auditory, kinesthetic and tactile methods Each of the learning experiences focuses on a different content area: science, social studies, mathematics, language arts, creative arts. Integrates technology as appropriate

		Designs a limited integrated unit/project with less than three developmentally appropriate learning experiences, or planned learning experience is superficial, not authentic, or does not utilize visual, auditory, kinesthetic or tactile methods.



		

		Score/Comments




		

		

		

		



		Uses pre and post assessment data to reflect on effectiveness of instruction

		III. Assessment


F. Implement approaches to child assessment including: 3. Articulating the impact of instruction on child well-being and learning


L. Analyze and interpret formative assessment


Appendix M: Professionalism


Candidates must integrate knowledgeable, reflective and critical perspective on early


education by Utilizing action research including self-reflection skills and data review for


examining and improving their own practice

		4d: Reflecting on own practice to promote pos outcomes for each child




		Extensively analyzes pre and post assessments to determine effectiveness of instruction via the learning experience.  Extensively describes effectiveness of instruction based on analysis, what candidate would do differently, and what candidate plans to do next to enhance child learning in the content area.

		Substantially analyzes pre and post assessments to determine effectiveness of instruction via the learning experience.  Substantially describes effectiveness of instruction based on analysis, what candidate would do differently, and what candidate plans to do next to enhance child learning in the content area.

		Superficially analyzes pre and post assessments.  Reflection is basic and minimally describes effectiveness of instruction, what candidate would do differently, or what candidate plans to do next in order to enhance child learning in the content area.



		

		Score/Comments




		

		

		

		



		Develops pre and post assessment that address content standards and objectives for content areas

		I. C. Pre K – 4 education foundation, theory, and policy


3. Observe children and record behavior in a variety of settings in order to understand the meaning and degree of variation and exceptionality among individuals;


4. Know and understand young children’s characteristics and needs


F. PA Early Learning Standards - Demonstrate proficiency with Pennsylvania’s early


childhood learning standards


III. Assessment


N. Systematically monitor student performance to best identify areas of need

		5a: Understand content knowledge and resources in academic disciplines




		Extensively develops pre and post assessment in content area that is appropriate for children’s age, grade level, and academic skill level and specifically addressed the standard and objective for each of the content areas.

		Substantially develops pre and post assessment in content area that is appropriate for children’s age, grade level, and academic skill level.

		Superficially develops pre or post assessment in content area that is minimally appropriate or not appropriate for the child’s age, grade level, or academic skill level.



		

		Score/Comments




		

		

		

		



		Plans learning experiences that align with content area standards and promote child inquiry in content area

		V. Professionalism


B. Set developmentally, culturally, linguistically and individually appropriate expectations for children


P. Construct lesson and activity plans and set instructional goals and objectives guided


by content, pedagogy and developmental considerations, consistent with


Pennsylvania’s learning standards

		5b: Know and use central concepts and inquiry tools in content areas/disciplines




		Extensively plans learning experiences that align with content area standards and promote child inquiry for each of the following content areas- science, social studies, mathematics, language arts, and creative arts.

		Substantially plans learning experiences that align with content area standards and promote child inquiry for at least three of the following content areas - science, social studies, mathematics, language arts, and creative arts

		Superficially plans learning experienced that minimally align or does not align with content area standards or sufficiently promote child inquiry in the content area or plans experiences to promote child inquiry for less than three of the following content areas - science, social studies, mathematics, language arts, and creative arts



		

		Score/Comments




		

		

		

		



		Plans learning experiences that align with content area learning standards, are meaningful for children, and directly aligns objectives and assessment  with learning standards

		I. F. Standards


1. Develop effective and appropriate curriculum that creates a secure base from which young children can explore and tackle challenging problems;


2. Develop and implement meaningful, challenging curriculum that support’s young


children’s ability and motivation to solve problems and think well;


3. Develop curriculum that includes both planned and spontaneous experiences that are meaningful and challenging for all children that lead to positive learning outcomes and develop positive dispositions towards learning within each content area.

V. Professionalism


B. Set developmentally, culturally, linguistically and individually appropriate expectations for children


P. Construct lesson and activity plans and set instructional goals and objectives guided


by content, pedagogy and developmental considerations, consistent with Pennsylvania’s learning standards

		5c: Use knowledge appropriate learning standards and other resources to design implement and evaluate developmentally meaningful curriculum for each child




		Extensively plans learning experiences and assessment that align with content area learning standards and are meaningful for each child.  Objectives and assessment directly align with learning standards.

		Substantially plans learning experiences and assessment that align with content area learning standards and are meaningful for the children.  Objectives and assessment directly align with learning standards. 

		Superficially plans learning experiences and assessment that minimally align or do not align with content area learning standards or are not sufficiently meaningful for the children.  Objectives and assessment do not align directly with learning standards.



		

		Score/Comments




		

		

		

		





2.g Table 2 illustrates the teacher candidates’ overall performance on the Impact on Child Learning assignment for the spring 2017 semester.

Table 2: Overall Performance on the Impact on Child Learning assignment for the spring 2017 semester.

N = 5 

		

		Exceeds expectations




		Meets expectations

		Does not yet meet expectations



		N = 5

		3 (50%)

		2 (50%)

		





Table 3 portrays the teacher candidates’ performance on the Impact on Child Learning assignment for the spring 2017 semester.

Table 3: Candidate performance on the Impact on Child Learning assignment for the spring 2017 semester.

N = 5

		Indicator/Key Element

		Exceeds Expectations




		Meets Expectations




		Does Not Yet Meet Expectations



		Develops and Uses Appropriate Pre- and Post-Assessment to collect data in order to determine effectiveness of instruction


NAEYC 3a: Understanding goals benefits uses of assessment

		N = 3 (60%)



		N = 2 (40%)

 

		



		Records pre and post assessment data on spread sheet and analyzes data 

NAEYC 3b: Knowing about and using observation, documentation and other tools and approaches, including 

		N = 3 (60%)



		N = 2 (40%)



		



		Uses pre-assessment data to plan learning experiences that scaffold child learning 


NAEYC3c: Understanding and practicing responsible assessments to promote positive outcome for each child  including assistive technology




		N = 4 (80%)



		N = 1 (20%)

		



		 Plans integrated project/unit using variety of authentic learning opportunities that consider individual child learning preferences and addresses five different content areas 


NAEYC4b: Know and understand effective strategies and tools for EC including technology

		N = 4 (80%)

		N = 1 (20%)

		



		Uses pre and post assessment data to reflect on effectiveness of instruction 


NAEYC 4d: Reflecting on own practice to promote positive outcomes for each child




		N = 3 (75%)



		N = 1 (25%)

 

		



		Develops pre and post assessment that address content standards and objectives for content areas 


NAEYC 5a: Understand content knowledge and resources in academic disciplines

		N = 3 (60%)



		N = 2 (40%)



		





		Plans learning experiences that align with content area standards and promote child inquiry in content area 


NAEYC 5b: Know and use central concepts and inquiry tools in content areas/disciplines




		N = 3 (60%)



		N = 2 (40%)



		



		Plans learning experiences that align with content area learning standards, are meaningful for children, and directly aligns objectives and assessment  with learning standards 


NAEYC 5c: Use knowledge appropriate learning standards and other resources to design implement and evaluate developmentally meaningful curriculum for each child




		N = 2 (40%)



		N = 3 (60%)



		





2



5 Required Assessment.doc


6 Required Assessment – Additional assessment that addresses NAEYC standards.



1a. During their junior year PreK-Kindergarten block field experience, teacher candidates plan, implement and reflect on developmentally appropriate learning activities that engage families and community in the children’s learning. Candidates research the community in which they will complete their block field experience to identify community characteristics, strengths and resources. During their field experience, they engage the community at least twice by taking children on a field trip to a community site that relates to their project topic, bringing a community expert into the classroom to share expertise about the project topic and/or involving the children in planning and implementing a community service project that is related to the project topic. Additionally, candidates familiarize themselves with the children and their families, engage in two-way communication with the children’s families and engage the families in learning experiences with their children, in the classroom, at home and/or in the community.



1b. This assessment aligns with NAEYC standards 1b, 2a, 2b and 2c. Table 1 illustrates the alignment of the Family Community Engagement assignment with the NAEYC standards. 



Table 1: Alignment of Family & Community Engagement with NAEYC Standards

		NAEYC Standard

		How Family & Community Engagement aligns with standard



		NAEYC Standard 1b: Knowing and understanding the multiple influences on early development and learning

		Candidates integrate family theory and multiple family factors that impact the children’s lives by describing the important people in children’s lives, family structure strengths and resources, language used at home, family beliefs regarding celebrations and community strengths and resources that potentially impact the children’s lives.



		NAEYC Standard 2a: Knowing about and understanding family and community characteristics

		Candidates describe the families of the children with whom they work during their field experience (family structure, family strengths, family beliefs, language used at home and family strengths) and characteristics (demographics, strengths, resources) of the communities in which they complete their field experience.



		NAEYC Standard 2b: Supporting and empowering families and communities through respectful, reciprocal relationships

		Candidates engage in two-way communication with the families in their home language, demonstrate respect for the families and consider the families’ goals for their children when planning learning experiences. They must also contact community members to schedule field trips and/or expert visitors and/or to implement community service projects that involve the children caring for their community. In addition to contacting community members, they share information about the project topic, what the children have learned so far, and wonderings that the children have about the topic, to help the community experts prepare for their visit and/or the field trip. Children typically make thank-you cards for the community experts. 



		NAEYC Standard 2c: Involving families and communities in their children’s development and learning



		Candidates offer suggestions of activities in which families and children can engage together (at home, in the community and/or in the classroom) that support the children’s learning and development. They also bring community experts into the classroom, take children on field trips to community locations and/or involve the children in planning and implementing community service projects.











1.c The overall data show that 100% of the candidates met overall expectations of the assignment. 

1.d 

Standard 1b Knowing and understanding the multiple influences on early development and learning: The majority (at least 67%) of the candidates met or exceeded all criteria for this standard on this key assessment. The candidates did well at describing characteristics of the children’s families that influence early development and learning as well as describing strengths and resources of the children’s communities that impact early development and learning. This indicates that most candidates learned about each of the children’s families with whom they worked during their PreK-K Block and identified strengths and resources in the community where they completed their PreK-K Block field experience.

Standard 2a Knowing about and understanding family and community characteristics: 50% of the candidates met and 50% of the candidates did not meet all criteria for this standard on this key assessment. While candidates did well at describing characteristics of the children’s families with whom they worked during their PreK-K Block, they struggled with describing demographic characteristics of the communities where they completed their PreK-K Block field experience. Further analysis revealed that they were not describing the demographics in depth. While they were familiar with the general demographics of the community, they lacked knowledge of some other important characteristics, such as percent of families living at or below poverty level and (in some instances) racial diversity. 

Standard 2b Supporting and empowering families and communities through respectful, reciprocal relationships: At least 50% of the candidates met or exceeded all criteria for this standard on this key assessment.  At least 83% met or exceeded the expectations for all but one of the criteria for this standard on this key assessment. Candidates did well engaging the children’s families in two-way communication, using various means of communication, and adapting their strategies as appropriate for each family. However, 50% of the candidates did not meet the criterion for demonstrating respect to the families. While they remained professional and ethical in the communications with and were not disrespectful towards the families, the candidates had limited knowledge and understanding of the individual families’ goals and culture in this stage of their professional development and educational careers. 

Standard 2c Involving families and communities in their children’s development and learning: At least 33% of the candidates met or exceeded all criteria for this standard on this key assessment.  At least 83% of the candidates met or exceeded the criteria for using a variety of methods to engage families and communities in the project work and modifying any unsuccessful strategies, and they were successful in engaging the families and communities. Candidates seemed to struggle with their reflections of engaging the families. While they did well at describing their comfort levels, some lacked description of what they learned about partnering with families to promote child development and learning and what they will do in the future to improve strategies for family engagement. 







2.e				ECH 310: Family & Community Engagement in Project Work

Directions for Family Engagement:  During your field experience project work with children, you are responsible for getting to know the children and their families. You will also engage the children’s families in their project work. Remember that families have different preferences of how they want to be involved/engaged and that informing is not involving.  While you will continually engage the families in the project work, you are also required to communicate with the children’s families to gain information from them and share information with them. There are different methods of communication, as we discussed in class. Make sure, however, that the communication is two way and not just you providing information to the families. Use your creativity in completing this assignment. Various strategies seem to be more effective at certain sites. Please see me and/or talk with your classroom teacher if you would like some ideas. 



At the end of your field experience, you will submit notebook that describes the family characteristics for each of the children, the two-way communication that you engaged in with the child’s family and how the child’s family was engaged in the project work. You will also submit a paper to your professor that describes general communication strategies used with families, how you demonstrated respect for the families, and your reflection regarding your experiences in engaging families.



Part A: You will share information about each child’s family (while respecting confidentiality), your two-way communication with each child’s family and how each child’s family was engaged in the project work.  You will use a notebook with separate sections for each child to record the family characteristics, TWO-WAY communication and family engagement. The notebook will be turned into your professor with Part B of this assignment.

· describe the characteristics of the families of the children with whom you are working – important family members in children’s lives, family structure and strengths, language used at home, family beliefs regarding celebrations and the methods that you used to gain this information

· describe two-way communication with the families – make sure that you document how you engaged in two-way communicated with each of the families of the children with whom you worked during your block field experience 

· describe how all families were involved in the project work



Use this format for each child:



Child’s first and last initials



Family Characteristics and methods you used to gain this information:



Two-Way Communication with child’s family:

Date					Method 				Purpose



Family’s Engagement in Project: (This is where you will provide evidence of how this child’s family was engaged in the project work. Did the parents provide written feedback regarding any of the suggestions that you sent home? Did the parents tell you about something that they did with their child related to the project work? Did the come to class to engage in project work with the children? Did they share resources with you? (For example, if you were investigating horses, maybe the sent in a saddle, etc.) (Did the family members accompany the class on a field trip?) 



You will submit the above documentation for each individual child with whom you worked during your field experience.

Part B: You will submit a paper to your professor at the end of your field experience that:

· describes various communication strategies used, in general, with families, including technology, and how you made changes to strategies as necessary

· describes how you demonstrated respect for the families

· describes various strategies you used to involve families in the project work and modifications to any unsuccessful strategies

· reflects on your experiences engaging families, including your comfort levels, what you learned about engaging families and what you will do in the future to improve on family engagement





Directions for Community Engagement: During your block field experience project work with children, you will engage the children’s community. The purpose of this assignment is for you to involve the community in the children’s project work. Use your creativity in completing this assignment. You will submit a paper to your professor that:

· describes the logistics of the community in which you complete your block field experience – geographic location of community (not longitude and latitude) , community demographics (population, average income, primary industries, unemployment rate, etc.)

· describes the community strengths and community resources of the community in which you complete your block field experience- not just strengths and resources that are related to your project topic

· describes various strategies used to engage the community in the project work that relates to the project topic and modifications to any unsuccessful strategies

· describes how community was engaged in project work that relates to the project topic

· provides contact information and dates, methods and purposes of communication for community resources that were engaged in the project work



This assignment is worth 130 points. You will be asked to share your engagement strategies with your classmates.

This assignment primarily addresses Standard 2: Building Family and Community Relationships and PDE Competencies related to Family Community Collaboration Partnerships by demonstrating an integration of family and community into your projects and interactions with the children that shows a clear and strong indication of the importance of family and community in the lives of young children. It also addresses Standard 1: Promoting Child Development and Learning by demonstrating your knowledge of multiple influences on child development and learning and PDE Competencies related to Family Community Collaboration Partnerships.









2.f							ECH 310: Family-Community Collaboration

Family & Community Engagement in Project Rubric



		Indicator/Key Element/PDE Competency

		Exceeds Expectations



9.5 -10 points

		Meets Expectations



7.5– 9 points

		Does Not Yet Meet Expectations

0-7 points



		FAMILY ENGAGEMENT PART A

		

		

		



		Describes characteristics of families of children worked with during block  that influence the children’s early development and learning and methods used to gather the information

NAEYC Standard 1

1b: Knowing and understanding the multiple influences on early development and learning

NAEYC Standard 2

2a: Knowing about and understanding family and community characteristics

PDE Competency: Child Development, Cognition and Learning

Identify the multiple interacting influences on children’s development and learning.

PDE Competency: Family Community Collaboration Partnerships

Identifying and addressing family information, communication and collaboration needs

Determining family strengths, concerns, needs, and priorities



		Candidate’s child profiles integrate family theory and multiple family factors that impact the children’s lives by describing the important people in children’s lives, family structure strengths and resources, language used at home, family beliefs regarding celebrations and using various methods to gather the information, and adapting those methods as necessary.

		Candidates demonstrate that they know the significant characteristics of the families that influence the children’s early development and learning 

Methods used to gather information were adapted as necessary.

		Candidate’s work shows limited knowledge of characteristics that influence the children’s early development and learning.

Methods used to gather information were not adapted.



		Comments:	



		

		

		



		Describes method and purpose of two-way communication with the families

NAEYC Standard 2

2b: Supporting and empowering families and communities through respectful, reciprocal relationships

PDE Competency: Family Community Collaboration Partnerships

Establish and maintain partnerships with families, including ongoing, reciprocal communication, cultural sensitivity, and rapport with all students and their families

PDE Competency: Professionalism

Relate to, communicate with, develop and sustain partnerships with families

PDE Competency: Appendix M 

Use verbal, nonverbal and written language effectively

Communicating respectfully, effectively and in a culturally appropriate manner with families, other agencies and the community at large to support learning and early childhood education

Collaborating with families, other educators, related service providers and personnel from community agencies in culturally responsive ways



		Provides documentation, in table format, of two-way communication with each of the families of children worked with during block, including date(s) method(s) and purpose(s) of communications. In table format

		Provides documentation in table format, of two-way communication with most of the families of children worked with during block, including method(s) and purpose(s) of communications.

		Provides documentation of two-way communication with few of the families of children worked with during block, including method(s) and purpose(s) of communications.



		Comments:	



		

		

		



		Describes how families were engaged in project work

NAEYC Standard 2

2c: Involving families and communities in their children’s development and learning

PDE Competency: Family Community Collaboration Partnerships

Providing families with meaningful opportunities to be involved throughout their child’s education 



		Candidate’s work shows a great understanding of the importance of engaging families in the children’s project work and description of how all families were engaged demonstrates the candidate’s knowledge of the families – work schedules, preferences, etc.

		Candidate’s work shows that he/she understands the importance of engaging families in the children’s project work and describes how most families of children were engaged

		Candidate’s work shows limited understanding of the importance of engaging families in the children’s project work or does not describe how the families were engaged



		Comments:



		

		

		



		FAMILY ENGAGEMENT PART B

		

		

		



		Describes various communication strategies used with families, including technology, and changes to strategies as necessary 

NAEYC Standard 2

2b: Supporting and empowering families and communities through respectful, reciprocal relationships

PDE Competency: Family Community Collaboration Partnerships

Establish and maintain partnerships with families, including ongoing, reciprocal communication, cultural sensitivity, and rapport with all students and their families

PDE Competency: Professionalism 

Relate to, communicate with, develop and sustain partnerships with families

PDE Competency: Appendix M

Use verbal, nonverbal and written language effectively

Communicating respectfully, effectively and in a culturally appropriate manner with families, other agencies and the community at large to support learning and early childhood education

Respect family choices and goals

		Work reflects skilled, varied family communication strategies including the use of technology.  Candidate used families’ preferred language and readily changed strategies when one was not successful.

		Candidate applies his/her knowledge in using varied family communication strategies, in families’ preferred language. Strategies were adapted.

		Candidate’s work shows a limited repertoire of communication strategies; and limited knowledge of community resources to support families.



		Comments:



		

		

		



		Describes how teacher candidate demonstrated respect for the family

NAEYC Standard 2 

2b: Supporting and empowering families and communities through respectful, reciprocal relationships

PDE Competency: Appendix M

Demonstrating integrity, ethical behavior and professional conduct as stated in Pennsylvania’s Code of Professional Conduct and NAEYC’s Code of

Ethical Conduct

Collaborating with families, other educators, related service providers and personnel from community agencies in culturally responsive ways

Respect family choices and goals

		Candidate’s work demonstrates that candidate upholds ethical standards and uses knowledge of families’ goals, language, culture and individual characteristics to build relationships.

		Candidate’s work shows that he/she upholds ethical standards and that he/she knows how to use knowledge of families’ goals, language and culture and the individual characteristics to build these relationships.

		Candidate’s work shows limited ethical conduct or limited knowledge of families’ goals, language culture in building relationships with families.



		Comments:



		

		

		



		Describes various strategies used to involve families in the project work and modifications to any unsuccessful strategies

NAEYC Standard 2

2c: Involving families and communities in their children’s development and learning

PDE Competency: Family Community Collaboration Partnerships

Providing families with meaningful opportunities to be involved throughout their child’s education 

PDE Competency: Appendix M

Collaborating with families, other educators, related service providers and personnel from community agencies in culturally responsive ways

Respect family choices and goals

		His/her knowledge is shown in his/her use of a wide range of approaches to family involvement and his/her in-depth self-evaluation and modification of approaches when first attempts were not successful. Approaches include various methods of engaging families in the classroom, at home and in the community.

		His/her knowledge is shown through his/her varied approaches to family involvement and modifications to approaches when first attempts were not successful. 



		Candidate’s work shows limited knowledge of theory and research related to family involvement, and  a limited repertoire of approaches to family and community involvement



		Comments:



		

		

		



		
Reflects on engaging families

NAEYC Standard 2

2c: Involving families and communities in their children’s development and learning

PDE Competency: Family Community Collaboration Partnerships

Providing families with meaningful opportunities to be involved throughout their child’s education 

PDE Competency: Appendix M

Collaborating with families, other educators, related service providers and personnel from community agencies in culturally responsive ways

Respect family choices and goals

Utilizing action research including self-reflection skills and data review for examining and improving their own practice

		Candidate’s work demonstrates in-depth self-reflection related to his or her experiences in engaging families in their children’s development and learning, including comfort levels (and reasons for those comfort levels), what candidate learned about partnering with families to promote child development and learning, and what candidate will do in future to improve strategies for family engagement

		Candidate’s work demonstrates reflection related to his or her experiences in engaging families in their children’s development and learning including comfort levels and what candidate learned about partnering with families to promote child development and learning

		Candidate’s work demonstrates limited self-reflection related to his or her experiences in engaging families 



		Comments:



		

		

		



		COMMUNITY ENGAGEMENT

		

		

		



		Description of community logistics- demographics and location

NAEYC Standard 2

2a: Knowing about and understanding family and community characteristics

PDE Competency: Child Development, Cognition and Learning

Identify the multiple interacting influences on children’s development and learning.



		Candidate’s descriptions of the community demonstrate comprehensive knowledge of the community by fully describing community factors that impact the children’s lives, including geographic location of the community and  community population, average income, primary industries, unemployment rate, etc.

		Candidates demonstrate that they know the significant characteristics of the community 

		Candidate’s work shows limited or stereotyped knowledge of characteristics of the community



		Comments: 



		

		

		



		Descriptions of community strengths and resources 

NAEYC Standard 1

1b: Knowing and understanding the multiple influences on early development and learning

NAEYC Standard 2

2a: Knowing about and understanding family and community characteristics

PDE Competency: Child Development, Cognition and Learning

Identify the multiple interacting influences on children’s development and learning.

PDE Competency: Family Community Collaboration Partnerships

Gaining knowledge of community resources useful to families of children

with and without disabilities and strategies for linking families to these resources

PDE Competency Appendix M

Become involved with the Pre K- 4 field and develop leadership capacity by Identifying community services and resources and ways to connect families



		Candidate’s descriptions of the characteristics of the communities in which they are practicing demonstrate comprehensive knowledge of the community by describing community strengths and resources that impact children and families and those that are accessible to them

		Candidates demonstrate that they know the significant characteristics of the communities in which they are practicing

		Candidate’s work shows limited or stereotyped knowledge of characteristics of the community



		Comments:



		

		

		



		Describes various strategies used to engage communities in the project work and modifications to any unsuccessful strategies

NAEYC Standard 2

2c: Involving families and communities in their children’s development and learning

PDE Competency Appendix M

Collaborating with families, other educators, related service providers and personnel from community agencies in culturally responsive ways 

Communicating respectfully, effectively and in a culturally appropriate manner

with families, other agencies and the community at large to support learning

and early childhood education

Use verbal, nonverbal and written language effectively

		His/her knowledge is shown in his/her use of a wide range of approaches to community engagement and his/her in-depth self-evaluation and modification of approaches when first attempts were not successful

		His/her knowledge is shown through his/her varied approaches to community engagement and modifications to approaches when first attempts were not successful



		Candidate’s work shows limited knowledge of theory and research related to community, and  a limited repertoire of approaches to community engagement



		Comments:



		

		

		



		Describes how communities were involved in project work

NAEYC Standard 2

2c: Involving families and communities in their children’s development and learning

PDE Competency: Appendix M

Knowing ways to establish, develop, and sustain partnerships and community

involvement to enhance the school program.

		Candidate’s work shows a great understanding of the importance of involving the community in the children’s project work and description of how the community was involved demonstrates the candidate’s knowledge of the community. Community was involved in at least two separate occasions in some combination of field trips, experts, and/or community service projects.

		Candidate’s work shows that he/she understands the importance of involving the community in the children’s project work and describes how the community was involved. Community was involved in at least one occasion in through a field trip, expert, and/or community service project.

		Candidate’s work shows limited understanding of the importance of involving the community in the children’s project work or does not describe how the community was involved. Community was not involved through a field trip, expert or community service project.



		Comments:



		

		

		



		Documents reciprocal communication with community

NAEYC Standard 2

2b: Supporting and empowering families and communities through respectful, reciprocal relationships

PDE Competency: Appendix M

Communicating respectfully, effectively and in a culturally appropriate manner with families, other agencies and the community at large to support learning and early childhood education



		Candidate’s work includes contact information – contact name, phone number, address or e-mail, agency –if applicable –  and dates, method and purpose of communication for community resources that were involved in project work

		Candidate’s work includes contact information – contact name, phone number, address or e-mail, agency –if applicable – and dates, method and purpose of communication for community resource that was involved in project work

		Candidate’s work fails to include contact information – contact name, phone number, address or e-mail agency –if applicable –  or dates, methods and purpose of communication for community resources that were involved in project work



		Comments:



		

		

		



		Total Points Earned	



		

		

		











2.g Table 2 illustrates the teacher candidates’ overall performance on the Family & Community Engagement assignment  for the spring 2017 semester 



Table 2: Overall Performance on the Family & Community Engagement assignment for the spring 2017 semester 



N=6



		

		Exceeds expectations



		Meets expectations

		Does not yet meet expectations



		[bookmark: _GoBack]N = 6

		

		6 (100%)

		









Table 3 portrays the teacher candidates’ performance on the Family & Community Engagement assignment for the spring 2017 semester



Table 3: Candidate performance on the Family & Community Engagement assignment for the spring 2017 semester



N=6





		Indicator/Key Element

		Exceeds Expectations





		Meets Expectations





		Does Not Yet Meet Expectations





		FAMILY ENGAGEMENT PART A

		

		

		



		Describes characteristics of families of children worked with during block  that influence the children’s early development and learning and methods used to gather the information

NAEYC Standard 1

1b: Knowing and understanding the multiple influences on early development and learning

NAEYC Standard 2

2a: Knowing about and understanding family and community characteristics



		

4 (67%)

		

2 (33%)

		



		Describes method and purpose of two-way communication with the families

NAEYC Standard 2

2b: Supporting and empowering families and communities through respectful, reciprocal relationships



		5 (83%)

		1 (17%)

		



		Describes how families were engaged in project work

NAEYC Standard 2

2c: Involving families and communities in their children’s development and learning



		4 (67%)

		2 (33%)

		



		FAMILY ENGAGEMENT PART B

		

		

		



		Describes various communication strategies used with families, including technology, and changes to strategies as necessary 

NAEYC Standard 2

2b: Supporting and empowering families and communities through respectful, reciprocal relationships



		1 (17%)

		5 (83%)

		



		Describes how teacher candidate demonstrated respect for the family

NAEYC Standard 2 

2b: Supporting and empowering families and communities through respectful, reciprocal relationships



		

		3 (50%)

		3 (50%)



		Describes various strategies used to involve families in the project work and modifications to any unsuccessful strategies

NAEYC Standard 2

2c: Involving families and communities in their children’s development and learning



		

		5 (83%)

		1 (17%)



		
Reflects on engaging families

NAEYC Standard 2

2c: Involving families and communities in their children’s development and learning



		2 (33%)

		4 (67%)

		



		COMMUNITY ENGAGEMENT



		

		

		



		Description of community logistics- demographics and location

NAEYC Standard 2

2a: Knowing about and understanding family and community characteristics



		

		3 (50%)

		3 (50%)



		Descriptions of community strengths and resources 

NAEYC Standard 1

1b: Knowing and understanding the multiple influences on early development and learning

NAEYC Standard 2

2a: Knowing about and understanding family and community characteristics



		

		4 (67%)

		2 (33%)



		Describes various strategies used to engage communities in the project work and modifications to any unsuccessful strategies

NAEYC Standard 2

2c: Involving families and communities in their children’s development and learning



		3 (50%)

		3 (50%)

		



		Describes how communities were involved in project work

NAEYC Standard 2

2c: Involving families and communities in their children’s development and learning



		6 (100%)

		

		



		Documents reciprocal communication with community

NAEYC Standard 2

2b: Supporting and empowering families and communities through respectful, reciprocal relationships



		5 (83%)

		

		1 (17%)







6 Required Assessment.docx


7 (Optional) Additional assessment that addresses NAEYC standards.



1.a During their sophomore year, teacher candidates complete a Child Study Assignment.  Each candidate selects a preschool child to observe, explains the Family Album to the parent and receives written permission from the child’s parent. The candidate observes the child several times to complete the Preschool Ounce Form. Additionally, the candidate provides the parents with the Family Album, explains it to them and provides any required assistance in helping the parents complete it. After the Observation Record is complete and the Family Album has been reviewed with the family, the candidate writes a summary report and uses the summary report to develop next steps for the preschooler. The candidate also prepares suggested learning activities for the parent and child to engage in together that will assist the child in reaching the identified next steps.



1.b This assessment aligns with NAEYC standards 1a, 3b, 3c,3d  and 6b. Table 1 illustrates the alignment of the Child Study with the NAEYC standard key elements.  It most strongly aligns with standards 1 and 3.



Table 1: Alignment of Child Study with NAEYC Standards

		NAEYC Standard Key Element

		How Child Study aligns with standard



		NAEYC Standard 1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8

		After observing the preschooler and discussing the Family Album with the child’s family, candidates describe the child’s unique characteristics, strengths, preferences, and additional information that they would like to know about the child.





		NAEYC Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 



		Candidates observe the preschooler on at least three different occasions; they date and write their observations objectively for the areas of personal connections, feelings about self, relationships with other children, understanding and communicating, exploration and problem solving and movement and coordination. Candidates also describe the child’s struggles after summarizing their observations.



		NAEYC Standard 3c Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities



		After reviewing the Family Album with the child’s family and summarizing the preschooler’s developmental strengths, preferences and struggles, candidates use the summary information to develop next step(s) in each of the areas observed and suggestions for families of learning experiences they can engage in with their children to help them reach those next steps.



		NAEYC Standard 3

3d: Knowing about assessment partnerships with families and with professionals, colleagues to build effective learning environments.

		Candidates provide the child’s family with a Family Album, which provides a means for the family to share information about the child and document the child’s strengths, personality, interests and struggles. In addition to providing the child’s family with the Family Album, candidates review the Family Album with the family, in family’s native language, prior to and after the family completes it, providing assistance as necessary.





		NAEYC Standard 6

6b: Upholding ethical and professional standards

		Candidate follow the NAEYC Code of Ethical Conduct when interacting with child and his or her family. They obtain written permission from the family prior to completing the observation and write suggestions for the family using positive language that family understands.





	

1.c The overall data show that the majority of candidates (78%) met or exceeded expectations, and 33.5% exceeded the expectations for the Child Study. At least (66.5%) of the candidates met or exceeded all criteria for this key assessment. Candidates appeared to have difficulty identifying additional information that they would like to have about the children that they observed for this assignment. (33.5% did not meet the expectations for this criterion.) What is most concerning is that 78% of the candidates did not meet criteria for using assessment information to identify next steps for the child and make practical suggestions to the child’s family of what they can do at home (or in the community) with the child to help the child reach those next steps. Further analysis shows that the difficulty with planning next steps and making suggestions is the candidate’s weak foundation of child development and learning, developmental milestones and developmental theory. While this was a strong area for candidates later in the program, as evidenced on the Pearson PreK-4 PECT test, it is an area of concern for these sophomores. In order to address this concern, early childhood faculty revised the program requirements to remove ED 121: Human Development and Learning (often taught by education department faculty who have formal education in areas other than early childhood development/education) with ECH 141: Child Development and Learning (focusing on development and learning of infants, toddlers, preschoolers, and school-age children to 9 years old and –because of the ECH prefix- taught by early childhood faculty). This revision should show an impact in data collected for the fall 2018 semester.



1.d 

[bookmark: _GoBack]Standard 1a Knowing and understanding young children’s characteristics and needs, from birth through age 8:  The majority of the candidates (at least 80%) met or exceeded all criteria for this standard on this key assessment. 80% met criterion for describing the child’s unique characteristics and learning style, and 100% met or exceeded (78% exceeded) criterion for describing the child’s strengths. The candidates did well at describing the children’s unique characteristics and strengths, demonstrating their understanding of young children’s characteristics. The majority of candidates (66.5%) were also able to identify additional information that they would like to know about the child that would help them to better understand the child. While not reflected in these data, further analysis revealed that candidates lack ability to apply their understanding of child development in planning next steps for the children and offering suggestions, which integrate developmental areas, to families of activities they can do with their child to help the child reach those next steps.



Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection: At least 78% met or exceeded, and almost half (at least 44.5%) of the candidates exceeded all criteria for this standard on this key assessment. A majority of the candidates (78%) exceeded this criteria by describing what appeared to be difficult for the child. In general, candidates met or exceeded the criteria for recording their objective anecdotal observation notes from observing the child multiple times. Some (up to 22%) did not meet the expectation for objectively recording their observations; they wrote their observations more subjectively. A couple of candidates (11%) did not meet expectations of describing the children’s relationships with other children. This was mainly because the children were not observed interacting with other children, due to being on only child and observed at home, or just not being observed with other children.



Standard 3c Understanding and practicing responsible assessment to promote positive outcomes for each child, including the use of assistive technology for children with disabilities: This appeared to be a struggle for the candidates and an area of concern for the faculty. Candidates demonstrated difficulty with planning next steps and making suggestions for next steps, with 78% of candidates not meeting the criteria for this standard. Further analysis of their next steps revealed their lack of understanding of developmental theory and developmental milestones, as the next steps they planned were not all developmentally appropriate for the children. Because their next steps were not developmentally appropriate for the children, the suggestions that they offered to the families lacked developmental sequence. Candidates also appeared to have difficulty integrating the developmental areas in their suggestions, providing further evidence of their lack of in-depth understanding of developmental theory and developmental milestones. 



Standard 3d: Knowing about assessment partnerships with families and with professional colleagues to build effective learning environments: 100% of candidates met the expectations for this criteria by sharing the Family Album with the child’s family in the family’s home language. They explained the Family Album to the parents in the family’s home language and gave them the Family Album to complete. None provided evidence of discussing the completed Family Album and their observations with the parents. 



Standard 6b: Upholding ethical and professional standards: 100% of candidates met or exceeded the expectations for this criterion by obtaining prior written permission for the child’s parents to observe and write reports about the child and following ethical and legal guidelines and remaining professional throughout the observations and sharing of information.  The majority (55.5%) exceeded the criterion by also having a third party witness the parent signing the release.





























2e.				 ECH 236: Assessment and Planning – Using an Early Childhood Knowledge Base

Ounce Scale Child Study Assignment

You will use The Ounce Scale Observation Record and Family Album for Preschoolers (Meisels, Dombro, Marsden, Weston & Jewkes, 2003), to complete this child study.  You will observe a preschooler for this assignment. In order to complete this assignment, you will receive written permission from the child’s parent (see release form) to obtain the information regarding and observe the child. You will then observe the child over numerous times to complete the Preschool Ounce Form. You will also provide the parents with the family album, explain it to them and provide any required assistance in helping them to complete it.  Please also make sure to point out to them the sections of ideas, “Try this and see what happens.”



Completed release						5 points

Completion of personal connections section			5 points

Completion of feelings about self section				5 points

Completion of relationships with other children section		5 points

Completion of understanding and communicating section		5 points

Completion of exploration and problem solving section		5 points

Completion of movement and coordination section		5 points

Completed Family Album					5 points



After completing the Observation Record and Family Album, you will write a summary report and develop next steps for the preschooler. These will be completed after the observation record and family album have been reviewed by the professor.  Based on your observations, you will:



Describe the preschooler					5 points

Identify what the preschooler does well				5 points

Identify anything that seems difficult for the preschooler		5 points

Identify what else you want to know about the preschooler	5 points



Based on your observations and summary report, you will

Identify next steps for the preschooler				10 points	

Suggest learning activities that the parent and child can do

together to help the child reach the next steps designed		10 points 

You are expected to share the summary, next steps and learning activities with the child’s parents after your professor reviews them.



This assignment primarily addresses Standard 1: Promoting Child Development and Learning, Standard 3; Observing, Documenting and Assessing to Support Young Children and Families, and Standard 6: Becoming a Professional by integrating knowledge of child development, communication and collaboration with families, observing and documenting children’s development and skills to plan next steps and practicing responsible, ethical assessment procedures.







2f. 								Child Study Rubric



		Performance Indicators

NAEYC Standards

		

PDE Competency

		Exceeds Criteria

4.75- 5 points

		

Meets Criteria

3.75 -4.5 points



		Does not yet meet criteria

0- 3.5 points



		Release



Standard 6

6b: Upholding ethical and professional standards

		III Q. Demonstrate an understanding of ethical practice for assessment



Appendix M

Know about and uphold ethical standards (e.g., NAEYC) and other professional guidelines

		The release with original parent signature, candidate’s name, third party witness and date is submitted to demonstrate the candidate’s ability to practice responsible assessment by following ethical and legal guidelines. The release is written in the family’s home language.

		The release with parent signature, candidate’s name and date is submitted to demonstrate the candidate’s ability to practice responsible assessment by following ethical and legal guidelines. The release is written in the family’s home language

		The release with parent signature is submitted to demonstrate the candidate’s beginning knowledge of practicing responsible assessment by following ethical and legal guidelines.



		Comments:



		

		

		

		



		Personal Connections



Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 



		III B. Demonstrate an understanding of the types of assessments used and the purpose of each assessment in a data based

decision making process



III C. Effectively use systematic observations, documentation and other effective assessment strategies



III F. Implement approaches to child assessment

		The personal connections section is completed by objectively describing the child’s behavior in relation to the two question prompts, including at least three different dates for at least three different observation notes. 

		The personal connections section is completed by describing the child’s behavior in relation to the two question prompts, including at least two different dates for at least two different observation notes and/or between 50%- 95% of the observation notes are written objectively to eliminate any bias or personal feelings.

		The personal connections section does not describe the child’s behavior in relation to the two question prompts, includes less than two different dates for the observations and/or less than 50% of observation notes are written objectively.



		Comments: 



		

		

		

		



		Feelings About Self



Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 





		III B. Demonstrate an understanding of the types of assessments used

and the purpose of each assessment in a databased

decision making process



III C. Effectively use systematic observations, documentation and other effective

assessment strategies



III F. Implement approaches to child assessment



		The feelings about me section is completed by objectively describing the child’s behavior in relation to the three question prompts, including at least three different dates for at least three different observation notes.

		The feelings about self section is completed by describing the child’s behavior in relation to the three question prompts, including at least two different dates for at least two different observation notes and/or between 50%- 95% of the observation notes are written objectively to eliminate any bias or personal feelings.

		The feelings about self section does not describe the child’s behavior in relation to the three question prompts, includes less than two different dates for the observations and/or less than 50% of observation notes are written objectively..



		Comments: 



		

		

		

		



		Relationships with Other Children

Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 





		III B. Demonstrate an understanding of the types of assessments used

and the purpose of each assessment in a databased

decision making process



III C. Effectively use systematic observations, documentation and other effective

assessment strategies



III F. Implement approaches to child assessment



		

The relationships with other children section is completed by objectively describing the child’s behavior in relation to the two question prompts, including at least three different dates for at least three different observation notes.

		The relationships with other children section is completed by describing the child’s behavior in relation to the two question prompts, including at least two different dates for at least two different observation notes and/or between 50%- 95% of the observation notes are written objectively to eliminate any bias or personal feelings.

		The relationships with other children section does not describe the child’s behavior in relation to the two question prompts, includes less than two different dates for the observations and/or less than 50% of observation notes are written objectively..



		Comments:



		

		

		

		



		Understanding and Communicating



Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 





		III B. Demonstrate an understanding of the types of assessments used

and the purpose of each assessment in a databased

decision making process



III C. Effectively use systematic observations, documentation and other effective

assessment strategies



III F. Implement approaches to child assessment



		The understanding and communicating section is completed by objectively describing the child’s behavior in relation to the three question prompts, including at least three different dates for at least three different observation notes.

		The understanding and communicating section is completed by describing the child’s behavior in relation to the three question prompts, including at least two different dates for at least two different observation notes and/or between 50%- 95% of the observation notes are written objectively to eliminate any bias or personal feelings.

		The understanding and communicating section does not describe the child’s behavior in relation to the three question prompts, includes less than two different dates for the observations and/or less than 50% of observation notes are written objectively.



		Comments:



		

		

		

		



		Exploration and Problem- Solving



Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 





		III B. Demonstrate an understanding of the types of assessments used

and the purpose of each assessment in a databased

decision making process



III C. Effectively use systematic observations, documentation and other effective

assessment strategies



III F. Implement approaches to child assessment



		The exploration and problem-solving section is completed by objectively describing the child’s behavior in relation to the three question prompts, including at least three different dates for at least three different observation notes.

		The exploration and problem solving section is completed by describing the child’s behavior in relation to the three question prompts, including at least two different dates for at least two different observation notes and/or between 50%- 95% of the observation notes are written objectively to eliminate any bias or personal feelings.

		The exploration and problem solving section does not describe the child’s behavior in relation to the three question prompts, includes less than two different dates for the observations and/or less than 50% of observation notes are written objectively..



		Comments:



		

		

		

		



		Movement and Coordination



Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 





		III B. Demonstrate an understanding of the types of assessments used

and the purpose of each assessment in a databased

decision making process



III C. Effectively use systematic observations, documentation and other effective

assessment strategies



III F. Implement approaches to child assessment



		The movement and coordination section is completed by objectively describing the child’s behavior in relation to the three question prompts, including at least three different dates for at least three different observation notes.

		The movement and coordination section is completed by describing the child’s behavior in relation to the two question prompts, including at least two different dates for at least three different observation notes and/or between 50%- 95% of the observation notes are written objectively to eliminate any bias or personal feelings.

		The personal connections section does not describe the child’s behavior in relation to the three question prompts, includes less than two different dates for the observations and/or less than 50% of observation notes are written objectively.



		Comments:



		

		

		

		



		Family Album



Standard 3

3d: Knowing about assessment partnerships with families and with professionals colleagues to build effective learning environments.





		III B. Demonstrate an understanding of the types of assessments used

and the purpose of each assessment in a databased

decision making process



III D. Establish, develop and sustain the assessment partnerships with families and other professionals



IV C. Candidates must know and understand strategies to partner with families





		The family album is completed by the family and returned to the candidate, who submits it to the course instructor. Documentation is provided that the candidate discussed the completed family album with the parent. All communications with the parent are in the parent’s home language.

		The family album is completed by the family and returned to the candidate, who submits it to the course instructor. All communications with the parent are in the parent’s home language.

		The family album is completed by the family and returned to the candidate, who submits the completed family album to the course instructor.



		Comments:



		

		

		

		



		Description of Unique Characteristics, Preferences and Behavioral Observations



Standard 1a Knowing and understanding young children’s characteristics and needs, from birth through age 8





		I D. Effectively apply the principles and theories of child

Development



I H. Observe children and record behavior

in a variety of settings in order to understand the meaning and degree of variation

and exceptionality among individuals.





		Descriptions of unique characteristics, preferences and behavioral observations demonstrate the candidate’s strong knowledge base of child development and are written based on the documented observations and grounded in developmental theory and current research 

		Descriptions of unique characteristics, preferences and behavioral observations, demonstrate the candidate’s knowledge base of child development and are written based on the documented observations and  somewhat grounded in developmental theory

		Descriptions of unique characteristics, preferences and behavioral observations are not based on the documented observations, demonstrate limited knowledge base in development or are not grounded in developmental theory



		Comments:

		

		

		

		



		Description of Child’s Strengths



Standard 1a Knowing and understanding young children’s characteristics and needs, from birth through age 8





		I C. Know the range of development, normative and non-normative, inter-and intra-variability for all children, including special learning and developmental needs from pre-K through grade 4 through nine years 



I D. Effectively apply the principles and theories of child

development



I H. Demonstrate knowledge of how to observe children and record behavior

in a variety of settings in order to understand the meaning and degree of variation

and exceptionality among individuals.



III C. Effectively use systematic observations, documentation and other effective

assessment strategies



III L. Analyze and interpret formative assessment

		Descriptions of the child’s strengths demonstrate the candidate’s strong knowledge base of child development and are written based on the documented observations and grounded in developmental theory and current research

		Descriptions of the child’s strengths demonstrate the candidate’s knowledge base of child development, and are written based on the documented observations and somewhat grounded in developmental theory 

		Descriptions child’s strengths are not based on the documented observations, demonstrate limited knowledge base in development or are not grounded in developmental theory



		Comments:

		

		

		

		



		Description of what appeared to be difficult for the child





Standard 3b Knowing about and using observation, documentation, and other appropriate assessment

tools and approaches, including the use of technology in documentation, assessment and data collection.

		I D. Effectively apply the principles and theories of child

Development



I H. Demonstrate knowledge of how to observe children and record behavior

in a variety of settings in order to understand the meaning and degree of variation

and exceptionality among individuals.



III C. Effectively use systematic observations, documentation and other effective

assessment strategies



III F. Implement approaches to child assessment



III L. Analyze and interpret formative assessment



III N. Systematically monitor student performance to best identify areas targeted for improvement



		Descriptions of what appeared to be difficult for the child demonstrate the candidate’s strong knowledge base of child development, and are written based on the documented observations and grounded in developmental theory and current research

		Descriptions of what appeared to be difficult for the child demonstrate the candidate’s knowledge base of child development, and are written based on the documented observations and somewhat grounded in developmental theory

		Descriptions of what appeared to be difficult for the child are not based on the documented observations, demonstrate limited knowledge base in development or are not grounded in developmental theory 



		Comments:



		

		

		

		



		Description of additional information about the child that is desired



Standard 1a Knowing and understanding young children’s characteristics and needs, from birth through age 8



		I D. Effectively apply the principles and theories of child

development



V F. Respond to children’s cultural context for understanding their actions and intentions

		Description of additional information about the child that is desired demonstrates the candidate’s knowledge of the multiple influences on young children’s development and interactions among the influences and is grounded in theory and current research



		Description of additional information about the child that is desired demonstrates the candidate’s knowledge of the multiple influences on young children’s development and is grounded in theory 

		Description of additional information about the child that is desired demonstrates the limited knowledge of the multiple influences on young children’s development or is not grounded in theory 





		Comments:

		

		

		

		



		Performance Indicator

		

		Exceeds Criteria

10 points

		



Meets Criteria 

8 points

		Does not yet Meet Criteria 

5



		Description of next steps for the child related to social-emotional,, adaptive, cognitive, communication and motor development





Standard 3c Understanding and practicing responsible assessment to promote positive outcomes for each

child, including the use of assistive technology for children with disabilities.

		I C. Know the range of development, normative and non-normative, inter-and intra-variability for all children, including special learning and developmental needs from pre-K through grade 4 through nine years I C. Effectively apply the principles and theories of child

development



III G. Demonstrate the use of formal and informal assessment data for instructional,

behavioral and possible eligibility decisions based on the type of assessment, level

of the students being assessed, and the point and quality of instruction



III K. Create an instructional plan using assessment information related to individual student achievement



V. B Set developmentally, culturally and linguistically and individually appropriate expectations for children



V. O Develop learning goals that show a recognizable sequence

		Description of next steps for the child related to social-emotional, adaptive, cognitive, communication and motor development demonstrate the candidates strong knowledge of child development and ability to use observation/assessment data to plan at least one next step for each area that is written as an objective for the child, based on the summaries of the child’s strengths and difficulties and grounded in developmental theory and current research

		Descriptions of next steps for the child related to social-emotional, adaptive, cognitive, communication and motor development demonstrate the candidates strong knowledge of child development and ability to use observation/assessment data to plan at least one next step for each area, most of which are written as objectives for the child, based on the summaries of the child’s strengths and difficulties and  mostly grounded in developmental theory

		Descriptions of next steps for the child related to social-emotional, adaptive, cognitive, communication and motor development demonstrate the candidates limited knowledge of child development and inability to use observation/assessment data to plan less than one next step for any area, and/or most of which are not written as objectives for the child, and/or are not based on the summaries of the child’s strengths and/or difficulties or are not grounded in developmental theory 



		Comments:

		

		

		

		



		Description of plan and learning experiences designed to help the child reach the next steps



Standard 3c Understanding and practicing responsible assessment to promote positive outcomes for each

child, including the use of assistive technology for children with disabilities.







		I. Plan, implement and adapt, for all children, developmentally, culturally

and linguistically appropriate instructional practices and strategies



III C. Effectively use systematic observations, documentation and other effective

assessment strategies



III F. Implement approaches to child assessment



III F. Identify dynamic assessment techniques and the role of adult mediation and teacher scaffolding in the teaching-learning assessment process



IV C. Candidates must know and understand strategies to partner with families



V. B Set developmentally, culturally and linguistically and individually appropriate expectations for children



		Description of plan and learning experiences designed to help the child reach the next steps demonstrates the candidates strong knowledge of child development, ability to use observation/assessment data to plan learning experiences that: *promote positive outcomes 

*involve families *address each of the objectives written for the child

*integrate more than one developmental area in each learning experience 

*are grounded in developmental theory and current research

*are learning experiences in which the child and parent can readily engage in at home, with common household items 



		Description of plan and learning experiences designed to help the child reach the next steps demonstrates the candidates knowledge of child development, ability to use observation/assessment data to plan learning experiences that *promote positive outcomes 

*involve families, *address each of the objectives written for the child

*integrates more than one developmental area in most learning experiences

*are mostly grounded  in developmental theory 

*are learning experiences in which the child and parent can readily engage in at home, with common household items



		Description of plan and learning experiences designed to help the child reach the next steps demonstrates the candidate’s limited knowledge of child development or inability to use observation/assessment data to plan learning experiences that promote positive outcomes and involve families, address some of the objectives written for the child, integrate more than one developmental area in less than half of the learning experiences, are not grounded  in developmental theory or do not include learning experiences in which the child and parent can readily engage in at home, with common household items





		Comments:

		

		

		

		



		Total

		

		



		

		





2.g Table 2 illustrates the teacher candidates’ overall performance on Child Study for the spring 2017 semester.



Table 2: Overall Performance on Child Study for spring 2017 semester.



N = 9



		

		Exceeds expectations



		Meets expectations

		Does not yet meet expectations



		N = 9

		3 (33.5%)

		4 (44.5%)

		2 (22%)









Table 3 portrays the teacher candidates’ performance on the Child Study as related to the NAEYC Standards for spring 2017 semester.



Table 3: Candidate performance on Child Study for NAEYC Key Elements for spring 2017 semester.





N = 9





		Performance Indicators

NAEYC Standards

		Number of Candidates Exceeding Criteria



		

Number of Candidates Meeting Criteria





		Number of Candidates Not Yet Meeting Criteria



		Release

Standard 6

6b: Upholding ethical and professional standards

		N = 5 (55.5%)

		N = 4 (44.5%)

		



		Personal Connections

Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 



		N = 4 (44.5%)

		N = 5 (55.5%)

		



		Feelings About Self

Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 



		N = 4 (44.5%)





		N = 4 (44.5%)





		N = 2 (22%)







		Relationships with Other Children

Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 





		N = 5 (55.5%)





		N = 3 (33.5)





		N = 1 (11%)







		Understanding and Communicating

Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 



		N = 4 (44.5%)





		N = 5 (55.5%)





		



		Exploration and Problem- Solving

Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 



		N = 5 (55.5%)





		N = 4 (44.5%)





		



		Movement and Coordination

Standard 3b: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches, including the use of technology in documentation, assessment and data collection. 

		N = 5 (55.5%)





		N = 4 (44.5%)





		



		Family Album

Standard 3

3d: Knowing about assessment partnerships with families and with professionals colleagues to build effective learning environments.



		



		N = 9 (100%)





		



		Description of Unique Characteristics, Preferences and Behavioral Observations

Standard 1a Knowing and understanding young children’s characteristics and needs, from birth through age 8





		

		N = 8 (89%)





		N = 1 (11%)







		Description of Child’s Strengths

Standard 1a Knowing and understanding young children’s characteristics and needs, from birth through age 8



		N = 7 (78%)





		 N = 2 (22%)



		



		Description of what appeared to be difficult for the child

Standard 3b Knowing about and using observation, documentation, and other appropriate assessment

tools and approaches, including the use of technology in documentation, assessment and data collection.



		N = 7 (78%)





		N = 1 (11%)





		N = 1 (11%)







		Description of additional information about the child that is desired

Standard 1a Knowing and understanding young children’s characteristics and needs, from birth through age 8



		N = 5 (55.5%)





		N = 1 (11%)





		N = 3 (33.5)







		Description of next steps for the child related to social-emotional,, adaptive, cognitive, communication and motor development

Standard 3c Understanding and practicing responsible assessment to promote positive outcomes for each

child, including the use of assistive technology for children with disabilities.

		N = 1 (11%)





		N = 1 (11%)





		N = 7 (78%)







		Description of plan and learning experiences designed to help the child reach the next steps

Standard 3c Understanding and practicing responsible assessment to promote positive outcomes for each

child, including the use of assistive technology for children with disabilities.

		N = 1 (11%)





		N = 1 (11%)





		N = 7 (78%)











7 Optional Assessment.docx


8 Optional Assessment – Additional assessment that addresses NAEYC standards.



1a. During their junior year PreK-Kindergarten block field experience, teacher candidates identify an issue or topic that relates to children and families and research the topic, including any pending legislation. Candidates then write a letter an elected official that represents them and is appropriate for the issue. The letter includes their educated viewpoint of the issue and their request of the representative and acknowledges previous work done by the representative with expression of appreciation. Once reviewed and approved by the professor, the letters are mailed to the representatives.



1b. This assessment aligns with NAEYC standards 6a, 6c, 6d and 6e. Table 1 illustrates the alignment of the Legislative Letter assignment with the NAEYC standards. 



Table 1: Alignment of Legislative Letter with NAEYC Standards

		NAEYC Standard

		How Legislative Letter aligns with standard



		NAEYC Standard 6a: Identifying and involving oneself with the early childhood field 



		Candidates identify with and involve themselves in the field of early childhood education by writing a letter to one of their representatives that is appropriate for the topic to share their educated viewpoint on a topic/issue that relates to young children and acknowledge specific work of the representative on behalf of the early childhood profession and expressing appreciation for that work.



		NAEYC Standard 6c. Engage in continuous collaborative learning to inform practice; use tech effectively  

		Candidates research a topic/issue (using reliable books, websites and journal articles) that relates to young children and write a letter to their representative that is appropriate for the topic that represents their educated viewpoint and makes a realistic request of the elected official to inform legislation, budget and/or policy.



		NAEYC Standard 6d  Integrating knowledgeable, reflective, and critical perspectives on early education

		Candidates engage in inquiry and research to review different perspectives of an issue and form an educated viewpoint of an issue/topic related to early childhood education, using various reliable sources including textbooks, reliable websites and journal articles.



		NAEYC Standard 6e Engaging in informed advocacy for children and the profession



		Candidates write a letter to one of their representatives that demonstrates knowledge of their selected issue; makes a request of the representative that is based on their educated viewpoint; is written in an organized manner with correct grammar, spelling and punctuation; follows APA format for citations and references; and, is approved to be mailed by the professor.







1.c The overall data show that 100% of the candidates met or exceeded overall expectations of the assignment for the spring 2017 semester. 33% of the candidates exceeded the overall expectations.

1.d 

Standard 6a: Identifying and involving oneself with the early childhood field: The majority (at least 67%) of the candidates met or exceeded, and at least 33% exceeded all criteria for this standard on this key assessment. The candidates did well identifying and involving themselves with the early childhood field by writing letters to one of their representatives about a topic related to young children, that presented their viewpoint of the topic and acknowledging specific work of their representative. 

Standard 6c. Engage in continuous collaborative learning to inform practice; use tech effectively: The majority (83%) of the candidates met or exceeded, and at least 50% met all criteria for this standard on this key assessment. The candidates did well researching their topic (related to young children) and writing a letter to their representative that articulates their educated viewpoint and makes a realistic request of the representative to inform legislation, budget and/or policy. 

Standard 6d. Integrating knowledgeable, reflective, and critical perspectives on early education: The majority (66%) of the candidates met or exceeded, and 33% exceeded all criteria for this standard on this key assessment. Candidates did well researching and reviewing different perspectives of a topic related to early childhood education in order to form their own educated viewpoint of that topic, using various reliable sources including textbooks, reliable websites and journal articles. 

6e Engaging in informed advocacy for children and the profession:  Few (17%) of the candidates met or exceeded and 83% of the candidates did not meet the criteria for this standard on this key assessment. This is concerning. While candidates did well writing a letter to one of their representatives that demonstrates knowledge of their selected topic and makes a request of the representative that is based on their educated viewpoint, many of the letters included incorrect grammar, spelling and punctuation and lacked APA format for citations and references.  These letters were not initially approved to be mailed by the professor.  Eventually, after revisions the letters were approved to be mailed, resulting in the candidates’ engagement in informed advocacy. However, most candidates revised their letters more than once (some up to 3 or 4 times), indicating that they did not initially meet the criteria for this standard. Candidates appear to lack ability in using appropriate writing conventions in order to effectively engage in informed advocacy.
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2.e 							ECH 310: Legislative Letter



 

You will begin by selecting a topic or issue related to children and families to research. Using current and reliable sources, research the importance of the issue, background information regarding the issue and two sides of the issue. Once you’ve researched the issue, you will form your own opinion regarding the issue and generate some solutions. 

 

Now that you’ve researched the issue and formed your own opinions and some possible solutions, you must take action. You will write a letter to one of your representatives regarding the issue. Include the zip code on your letter that reflects your voting district. Write a letter to a representative who is appropriate for the issue. (For example, if the issue is a state issue, the letter will be written to a state representative; if the issue is a national issue, the letter will be written to a federal representative.) The letter must be sent to a representative who represents you. It must also include your educated viewpoint of the issue and your request of the representative. You must also acknowledge previous work done by the representative and express appreciation. As advocates for young children, we must contact our representatives to act for us on behalf of young children and families and to thank them after they have done so. The letter is worth 60 points. Please see the rubric for grading of the letter.

 

While I realize you don’t usually include citations and references in letters, you will do so for this assignment. The citations and references will serve two purposes for this assignment: they will provide resources for me to check any information presented in the letter and will provide resources for your representative to further research the issue. The sources of information that you use must be reliable. Reliable sources of information include journals, textbooks, etc. Blogs, wikis etc. are not reliable sources. For this assignment, you will use at least one journal article, at least one textbook and at least one reliable web site as your sources of information. Citations and references must follow APA format.



Once your letter has been read by the professor, and any needed corrections have been made, the professor will mail the letter to the representative. Corrections or revisions must be made before the letter will be mailed. No points will be earned until the letter is mailed. If the first version or first revision of the letter is mailed, the total points scored on the rubric will be earned. Ten percent of the points scored will be deducted for each subsequent revision. 



This assignment primarily addresses NAEYC Standard 6: Becoming a Professional and  (PDE Competencies related to Professionalism (Appendix M) and integrates knowledge of local representatives and ability to build positive relationships with them, inquiry and research skills, involvement in the early childhood field and engaging in informed advocacy for children and families. 











2.f						ECH 310: Legislative Letter Rubric





		Performance Indicators

		Exceeds  Expectations

9.5- 10 points

		Meets Expectations

7.5-9 points

		Does not yet Meet Expectations

0 – 7 points



		Writing to representative

NAEYC Standard 6

6a: Identifying and involving oneself with the early childhood field 

PDE Competency 

Appendix M

Identifying state and federal public policy and the effect on children and families.

6a: Identifying and involving oneself with the early childhood field 





		Candidate identifies with and involves self in the field of early childhood education by writing a letter to share his or her educated viewpoint on a topic/issue that relates to young children. The letter is written to the person who represents the candidate and is appropriate for the issue.  Return address, with zip code is included in letter so that the representative may reply.

		Candidate identifies with and involves self in the field of early childhood education by writing a letter to share his or her educated viewpoint on a topic/issue that relates to young children. The letter is written to the person who represents the candidate.  Return address, with zip code is included in letter so that the representative may reply.

		Candidate lacks identification with or involvement of self in the field of early childhood education by writing a letter that does not share his or her educated viewpoint on a topic/issue that relates to young children. The letter is written to the person who does not represent the candidate or omits candidate’s address, with zip code.







		Comments:



		

		

		



		Educated Viewpoint

NAEYC Standard 6

 6d  Integrating knowledgeable, reflective, and critical perspectives on early education

PDE Competency 

Appendix M

Demonstrating the ability to access and evaluate research to inform practice and evaluate policy.

Demonstrating advocacy skills including verbal and written communication in

collaboration with others around common issues.

Advocating for sound educational practices and policies.

		Letter demonstrates candidate’s skill in inquiry and research. It thoroughly and clearly describes the individual’s educated viewpoint of the issue, based on research and includes at least three citations and reliable references (one journal article, one reliable website [NAEYC, PSEA, PA Key, PA Promise, and one textbook) that are current -within 5 years.

		Letter demonstrates candidate’s beginning skills in inquiry and research. It describes the individual’s educated viewpoint of the issue, based on literature and includes at least two citations and references that are reliable. 

		Letter lacks demonstration of candidate’s skills in inquiry and research. It describes a limited viewpoint of the issue or does not include citations and references.



		Comments:



		

		

		



		Request

NAEYC Standard 6

6c. Engage in continuous collaborative learning to inform practice; use tech effectively  

PDE Competency 

Appendix M

Demonstrating advocacy skills including verbal and written communication in

collaboration with others around common issues.

Advocating for sound educational practices and policies



		Letter thoroughly and clearly articulates a realistic request of the representative that is based on research and directly related to the issue and represents the candidate’s perspectives 

		Letter demonstrates candidate’s understanding of his/her own emerging professional roles by articulating a realistic request of the representative that is based on literature

 

		Letter demonstrates limited knowledge of the issue and field through a request that is unrealistic or is not based on literature or research



		Comments:



		

		

		



		Appreciation

NAEYC Standard 6

6a: Identifying and involving oneself with the early childhood field 

PDE Competency

Appendix M

Demonstrating advocacy skills including verbal and written communication in collaboration with others around common issues

Communicating respectfully, effectively and in a culturally appropriate manner with families, other agencies and the community at large to support learning and early childhood education



		Letter demonstrates the candidate’s ability to identify and involve self with the early childhood field writing to his/her representative and acknowledging specific work of representative on behalf of the early childhood profession and expressing appreciation 

		Letter demonstrates candidate’s understanding and beginning skill  of identifying and involving self with the early childhood field by writing to his/her representative and expressing appreciation for work that the representative has done on behalf  children and families

		Letter lacks demonstration of candidate’s understanding and skills in identifying and involving self with early childhood field by not expressing appreciation for work that the representative has done on behalf of children and families     



		Comments:



		

		

		



		Advocacy

NAEYC Standard 6

6e Engaging in informed advocacy for children and the profession

PDE Competency

Appendix M

Being informed advocates for sound educational practices and policies.

Demonstrating advocacy skills including verbal and written communication in collaboration with others around common issues.

Advocating for sound educational practices and policies

Use verbal, nonverbal and written language effectively.

		Letter demonstrates candidate’s comprehensive knowledge of the issue, makes a realistic request of the representative, is written in a well-organized, positive manner with correct grammar, spelling and punctuation, cites and references sources in APA format and is approved to be mailed by the professor.

		Letter demonstrates essential knowledge of the issue, makes a request of the representative, is written in an organized manner with correct grammar, spelling and punctuation,  follows APA format for citations and references with very few minor errors and is approved to be mailed by the professor

		Letter demonstrates limited knowledge of the issue, makes an unrealistic request of the representative, is written in an unorganized manner, includes incorrect grammar spelling or punctuation, does not cite and reference in APA format or is not approved to be mailed by the professor.







		Comments:

		

		

		



		Total

		 

		 

		 





 

2.g Table 2 illustrates the teacher candidates’ overall performance on the Legislative Letter assignment  for the spring 2017 semester.

Table 2: Overall Performance on Legislative Letter assignment for the spring 2017 semester



N=6



		

		Exceeds expectations



		Meets expectations

		Does not yet meet expectations



		Cycle 1

		2 (33%)

		4 (67%)

		









Table 3 portrays the teacher candidates’ performance on the Legislative Letter assignment for the spring 2017 semester



Table 3: Candidate performance on the Legislative Letter assignment for the spring 2017 semester



N=6



		Indicator/Key Element

		Exceeds Expectations





		Meets Expectations





		Does Not Yet Meet Expectations





		Writing to representative

NAEYC Standard 6

6a: Identifying and involving oneself with the early childhood field 



		2 (33.333%)

		2 (33.333%)

		2 (33.333%)



		Educated Viewpoint

NAEYC Standard 6

6d  Integrating knowledgeable, reflective, and critical perspectives on early education



		2 (33.33%)

		2 (33.33%)

		2 (33.33%)



		Request

NAEYC Standard 6

6c. Engage in continuous collaborative learning to inform practice; use tech effectively  



		4 (66%)

		1 (17%)

		1 (17%)



		Appreciation

NAEYC Standard 6

6a: Identifying and involving oneself with the early childhood field 



		3 (50%)

		2 (33%)

		1 (17%)



		Advocacy

NAEYC Standard 6

6e Engaging in informed advocacy for children and the profession



		

		1 (17%)

		5 (83%)







8 Optional Assessment.docx


 1 Required Assessment – CONTENT KNOWLEDGE: Assessment of content knowledge in early childhood education.



1.a The Pearson PreK-4 PECT test is required by the Pennsylvania Department of Education for Pennsylvania PreK-4 teacher certification. The Pearson PreK-4 PECT test has three modules.  

Module 1

		Subarea

		Approximate Percentage of Test

		Range of Objectives



		I. Child Development, Learning, and Assessment

		60%

		0001–0003 



		II. Collaboration and Professionalism

		40%

		0004–0005







Module 2

		Subarea

		Approximate Percentage of Test

		Range of Objectives



		I. Language and Literacy Development

		66%

		0006–0009



		II. Social Studies, Arts, and Humanities

		34%

		0010–0011







Module 3

		Subarea

		Approximate Percentage of Test

		Range of Objectives



		Mathematics, Science, and Health 

		100%

		0012–0014









While there is not a specific time in the program for taking this test, candidates must at least be registered for the three modules of the test prior to student teaching. Candidates may take all three modules at the same time or separately. They frequently take Module 1 one or two semesters prior to student teaching, and Modules 2 and 3 the semester before or during their student teaching. They are permitted to retake the modules several times to earn a passing score. 

. 



1.b This assessment aligns with NAEYC standards 1a, 1b, 2b, 3a, 4a, 5a, 6b. 



Table 1 describes the alignment of the designated Pearson PreK-4 PECT test with the NAEYC standards. 



Table 1: Alignment of Pearson PreK-4 PECT test with NAEYC Standards

		NAEYC Standard

		How Pearson PreK-4 PECT test aligns with standard





		NAEYC Standard 1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8

		Module 1 Subarea 1 assesses objectives: 0001 Understand the foundations and principles of child development and learning; 0003 Understand strategies for meeting the needs of English language learners and students with disabilities in an inclusive PreK–4 setting.





		NAEYC Standard 1b: Knowing and understanding the multiple influences on early development and learning

		Module 1 Subarea 1 assesses objective: 0001 Understand the foundations and principles of child development and learning







		NAEYC Standard 2b: Supporting and empowering families and communities through respectful, reciprocal relationships

		Module 1 Subarea 2 assesses objective: 0004 Understand family and community relationships and collaboration with families, colleagues, and other professionals.





		NAEYC Standard 3a. Understanding goals benefits uses of assessment



		Module 1 Subarea 1 assesses objective: 0002 Understand various types of assessment and evaluation and the use of assessment to ensure children's continuous development and achievement of defined standards and goals.





		NAEYC Standard 4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.

		Module 2 Subarea 1 assesses objectives: 

· 0007 Understand assessment, instruction, and intervention for PreK–4 students in emergent literacy and beginning reading, including development of phonemic-awareness and phonics skills  

· 0008 Understand assessment, instruction, and intervention for PreK–4 students in reading fluency, vocabulary development, and reading comprehension 

· 0009 Understand assessment, instruction, and intervention for PreK–4 students in academic language and in listening, speaking, and writing skills.  

Module 2 Subarea 2 assesses objectives: 

· 0010 Understand the developmental foundations of social studies learning; fundamental concepts and processes related to social studies; and assessment, instruction, and intervention for PreK–4 students in social studies; 

· 0011 Understand the developmental foundations of learning in arts and humanities; fundamental concepts and processes related to arts and humanities; and assessment, instruction, and intervention for PreK–4 students in arts and humanities; 

Module 3 assesses objectives: 

· 0012 Understand the developmental foundations of mathematical learning and problem solving and assessment, instruction, and intervention for PreK–4 students in mathematics; 

· 0013 Understand the foundations of scientific learning; fundamental concepts and processes related to the sciences; and assessment, instruction, and intervention for PreK–4 students in science; 

· 0014 Understand the developmental foundations of learning in motor development and health; fundamental concepts and processes related to motor development and health; and assessment, instruction, and intervention for PreK–4 students in motor development and health



		NAEYC Standard 5a. Understand content knowledge and resources in academic disciplines 

		Module 2 Subarea 1 assesses objective: 

· 0006 Understand foundations of research-based, standards-based literacy instruction, and understand assessment, instruction, and intervention for PreK–4 students in language development. 

Module 2 Subarea 2 assesses objectives: 

· 0010 Understand the developmental foundations of social studies learning; fundamental concepts and processes related to social studies; and assessment, instruction, and intervention for PreK–4 students in social studies 

· 0011 Understand the developmental foundations of learning in arts and humanities; fundamental concepts and processes related to arts and humanities; and assessment, instruction, and intervention for PreK–4 students in arts and humanities

Module 3 assesses objectives: 

· 0012 Understand the developmental foundations of mathematical learning and problem solving and assessment, instruction, and intervention for PreK–4 students in mathematics

· 0013 Understand the foundations of scientific learning; fundamental concepts and processes related to the sciences; and assessment, instruction, and intervention for PreK–4 students in science

· 0014 Understand the developmental foundations of learning in motor development and health; fundamental concepts and processes related to motor development and health; and assessment, instruction, and intervention for PreK–4 students in motor development and health



		NAEYC Standard 6b Knowing about and upholding ethical standards and other professional guidelines

		Module 1 Subarea 2 assesses objective: 0005 Understand the legal, ethical, and professional roles and responsibilities of the PreK–4 teacher.







1.c The overall data show that 4% of the candidates passed all three modules of the Pearson PreK-4 PECT during the spring 2017 semester. 3% passed the Pearson PreK-4 PECT on a first attempt, and 1% passed on a repeated attempt.  These candidates did not graduate during the spring 2017 semester. They are required to take the test prior to student teaching, and can take it more than once. They may actually do better after having had the student teaching experience.  Regarding the three modules, 79% of candidates passed Module 1; 53% of candidates passed Module 2; and 54% passed Module 3. These data imply that candidates have a good understanding of child development learning, assessment, collaboration and professionalism; and a fair understanding of language and literacy development, social studies, arts and humanities, mathematics, science and health. It appears as though candidates have a stronger knowledge base of child development and learning, assessment, collaboration and professionalism than the content areas of reading, writing, social studies, arts and humanities, mathematics, science and health.

Data are provided for the subarea scores. Pearson was not able to provide information about test score interpretation, and the Pennsylvania Department of Education provided no interpretive guidance regarding the subarea scores, making it unclear what they represent. Data for the subarea scores are provided.  The range of scores is 21 points for Module 1 Subarea 1; 54 points for Module 1 Subarea 2; 47 points for Module 2 Subarea 1; and 57 points for Module 2 Subarea 2. The subarea scores are most consistent for Module 1 Subarea 1, which focuses on Child Development, Learning, and Assessment. The lowest score for Module 1 Subarea 1 was 63; while the lowest for Module 1 Subarea 2 and Module 2 Subarea 1 was 38. The lowest score for Module 2 Subarea 2 was 36. The highest scores were for Module 2 Subarea 2 at 93 and Module 1 Subarea 2 at 92.  A majority of candidates scored over 74 for each of the subareas.

While not specific to the early childhood education teacher certification program, as data include dual early childhood/special education teacher candidates, examination of the percent of items answered correctly for each objective (Table 4), reveals that at least 75% of the items were answered correctly for 11 of the 14 objectives assessed by the three modules of the Pearson PreK-4 PECT. Less than 75% of items were answered correctly for objectives 0006 Understand foundations of research-based, standards-based literacy instruction, and understand assessment, instruction, and intervention for PreK–4 students in language development; 0007 Understand assessment, instruction, and intervention for PreK–4 students in emergent literacy and beginning reading, including development of phonemic-awareness and phonics skills; and 0010 Understand the developmental foundations of social studies learning; fundamental concepts and processes related to social studies; and assessment, instruction, and intervention for PreK–4 students in social studies. This indicates that all Clarion University early childhood teacher candidates (including dual early childhood/special education majors) struggled more on questions related to language development, phonemic-awareness and phonics skills, and social studies content and instruction. Data also reveal that Clarion University early childhood teacher candidates (including dual early childhood/special education majors) answered higher percentages of questions than the total number of test takers in Pennsylvania for 8 of the 14 (57%) objectives. The difference in percentages for the remaining 6 objectives showed a difference range of .1 percent to 5.9 percent. A 4.1 percent difference for objective 0011 Understand the developmental foundations of learning in arts and humanities; fundamental concepts and processes related to arts and humanities; and assessment, instruction, and intervention for PreK–4 students in arts and humanities and a difference of 5.9 percent for objective  0010 Understand the developmental foundations of social studies learning; fundamental concepts and processes related to social studies; and assessment, instruction, and intervention for PreK–4 students in social studies suggest that Clarion University early childhood teacher candidates struggle more with social studies and arts and humanities and instruction content and instruction.

1.d  Standard 1a Knowing and understanding young children’s characteristics and needs:  79% of the candidates met the criteria for this standard by passing Module 1 on a first attempt. 21% of the candidates did not pass Module 1 or demonstrate meeting criteria for this standard. Overall, the majority of candidates (79%) demonstrated competent knowledge of strategies for meeting the needs of English language learners and students with disabilities in an inclusive PreK–4 setting. A change in faculty teaching ED 350: Teaching English Language Learners class may have contributed to this pass rate; all faculty teaching ED 350 are now ESL certified instructors.

Standard 1b: Knowing and understanding the multiple influences on early development and learning: 79% of the candidates met the criteria for this standard by passing Module 1 on a first attempt. 21% of the candidates did not pass Module 1 or demonstrate meeting criteria for this standard.  Overall, the majority of candidates (79%) demonstrated competent understanding of the multiple influences on early development and learning.

Standard 2b: Supporting and empowering families and communities through respectful, reciprocal relationships: 79% of the candidates met the criteria for this standard by passing Module 1 on a first attempt. 21% of the candidates did not pass Module 1 or demonstrate meeting criteria for this standard. Overall, the majority of candidates (79%) demonstrated competent knowledge of family and community relationships and collaboration with families, colleagues, and other professionals.

Standard 3a. Understanding goals benefits uses of assessment: 79% of the candidates met the criteria for this standard by passing Module 1 on a first attempt. 21% of the candidates did not pass Module 1 or demonstrate meeting criteria for this standard. Overall, the majority of candidates (79%) demonstrated competent knowledge of various types of assessment and evaluation and the use of assessment to ensure children's continuous development over the three academic years.

Standard 4b. Know and understand effective strategies and tools for EC including technology: 53% of the candidates met the criteria for this standard by passing Module 2; 47% passed on a first attempt. 47% of the candidates did not pass Module 2 or demonstrate meeting criteria for this standard.  Over half of the candidates (53%) demonstrated knowledge of assessment, instruction, and intervention for PreK–4 children in emergent literacy, beginning reading, reading fluency, vocabulary development, academic language and social studies. Analysis of percentage of items answered correctly for Module 2 suggests that candidates struggle most with understanding effective strategies for teaching social studies. 54% of the candidates met the criteria for this standard by passing Module 3; 46% passed on a first attempt. 46% of the candidates did not pass Module 3 or demonstrate meeting criteria for this standard. Over half of the candidates (54%) demonstrated knowledge of assessment, instruction and intervention for Pre-K children in mathematics, science and health.

NAEYC Standard 5a. 53% of the candidates met the criteria for this standard by passing Module 2; 47% passed on a first attempt. 47% of the candidates did not pass Module 2 or demonstrate meeting criteria for this standard.  Over half of the candidates (53%) demonstrated knowledge of research-based, standards-based literacy instruction, and the developmental foundations of social studies and arts and humanities learning; fundamental concepts and processes related to social studies and arts and humanities. Analysis of percentage of items answered correctly for Module 2 suggests that candidates struggle most with understanding developmental foundations of social studies and fundamental concepts and or teaching social studies. 54% of the candidates met the criteria for this standard by passing Module 3; 46% passed on a first attempt. 46% of the candidates did not pass Module 3 or demonstrate meeting criteria for this standard. Over half of the candidates (54%) demonstrated knowledge of the developmental foundations of mathematics, science and health and fundamental concepts and processes related to mathematics, science and health.

Standard 6b Knowing about and upholding ethical standards and other professional guidelines: 79% of the candidates met the criteria for this standard by passing Module 1 on a first attempt. 21% of the candidates did not pass Module 1 or demonstrate meeting criteria for this standard. Overall, the majority of candidates (79%) demonstrated competent knowledge of the legal, ethical, and professional roles and responsibilities of the PreK–4 teacher.





2.e	 The Pearson PreK-4 PECT test is taken online at a Pearson designated testing site.





2.f  	The Pearson PreK-4 PECT test is a multiple choice test that is scored by Pearson Education, Inc.	









				



2.g Table 2 illustrates the results of the overall (all three modules) Pearson PreK-4 PECT test for the number of candidates who took all three modules during the spring 2017 semester.

Table 2: Overall results (all three modules) of the Pearson PreK-4 PECT test for the number of candidates who took all three modules of the test during the spring 2017 semester.

N = 9



		

		Candidates who passed all three modules on first attempt during the spring 2017 semester

		Candidates who passed all three modules on repeat attempt during the spring 2017 semester

		Candidates who did not pass all three modules during the spring 2017 semester



		Total number of candidates who passed all three modules during the spring 2017 semester



		[bookmark: _GoBack]N = 9*

		

3 (33%)



		

1 (11%)

		

6 (66%)

		

4 (36%)







*Note that these candidates did not graduate during the spring 2017 semester. They are required to take the test prior to student teaching, and can take it more than once.



















Table 3 portrays the teacher candidates’ performance on the three modules of the Pearson PreK-4 PECT. Data are provided for candidates who took the modules during the spring 2017 semester. 



Table 3: Performance of candidates who took the Pearson PreK-4 PECT modules during the spring 2017 semester on the three modules. (Not all candidates took all three modules during the spring 2017 semester.)





		NAEYC Standard

		Candidates that passed on first attempt during the spring 2017 semester

		Candidates that passed on repeated attempt

(Some candidates repeated modules more than one time in order to earn a passing score) during the spring 2017 semester

		Candidates that did not pass during the spring 2017 semester

		

		



		MODULE ONE N = 14

		

		

		

		Subarea One Scores

		Subarea Two Scores



		NAEYC Standard 1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8

		N = 11 (79%)

		N = 0

		N = 3 (21%)

		63  N= 2

68  N=1

74  N=2

79  N=5

84  N=4



		38  N=1

54  N=2

62  N=1

77  N=6

85  N=1

92  N=3



		NAEYC Standard 1b: Knowing and understanding the multiple influences on early development and learning

		N = 11 (79%)

		N = 0

		N = 3 (21%)

		63  N= 2

68  N=1

74  N=2

79  N=5

84  N=4



		38  N=1

54  N=2

62  N=1

77  N=6

85  N=1

92  N=3



		NAEYC Standard 2b: Supporting and empowering families and communities through respectful, reciprocal relationships

		N = 11 (79%)

		N = 0

		N = 3 (21%)

		63  N= 2

68  N=1

74  N=2

79  N=5

84  N=4



		38  N=1

54  N=2

62  N=1

77  N=6

85  N=1

92  N=3



		NAEYC Standard 3a. Understanding goals benefits uses of assessment



		N = 11 (79%)

		N = 0

		N = 3 (21%)

		63  N= 2

68  N=1

74  N=2

79  N=5

84  N=4



		38  N=1

54  N=2

62  N=1

77  N=6

85  N=1

92  N=3



		NAEYC Standard 6b Knowing about and upholding ethical standards and other professional guidelines



		N = 11 (79%)

		N = 0

		N = 3 (21%)

		63  N= 2

68  N=1

74  N=2

79  N=5

84  N=4



		38  N=1

54  N=2

62  N=1

77  N=6

85  N=1

92  N=3



		

MODULE TWO N = 15

		



		

		

		

		



		NAEYC Standard 4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.



		N = 7 (47%)

		N = 1 (6%)

		N = 7 (47%)

		38  N=1

58  N=1

62  N=3

65  N=1

69  N=4

73  N=1

77  N=2

81  N=1

85  N=1

		36  N=1

57  N=2

64  N=4

71  N=3

79  N=1

86  N=2

93  N=2







		NAEYC Standard 5a. Understand content knowledge and resources in academic disciplines 

		N = 7 (47%)

		N = 1 (6%)

		N = 7 (47%)

		38  N=1

58  N=1

62  N=3

65  N=1

69  N=4

73  N=1

77  N=2

81  N=1

85  N=1

		38  N=1

58  N=1

62  N=3

65  N=1

69  N=4

73  N=1

77  N=2

81  N=1

85  N=1



		

MODULE THREE N = 13

		

		

		

		

		



		NAEYC Standard 4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.



		N = 7 (47%)

		N = 1 (6%)

		N = 7 (47%)

		

		



		NAEYC Standard 5a. Understand content knowledge and resources in academic disciplines

		N = 6 (46%)

		N = 1 (8%)

		N = 6 (46%)

		

		









Pearson provides data on pass rates for each of the 14 objectives of the Pearson PreK-4 PECT test. Data are provided for all test takers, including early childhood education and early childhood/special education teacher candidates for Clarion University of Pennsylvania and all test takers in Pennsylvania. Clarion University faculty have no way to disaggregate the data to separate early childhood teacher candidates from early childhood/special education dual degree candidates. The data are presented in table 4.



Table 4: Scores for all Clarion University early childhood education and early childhood/special education candidates who took the Pearson PreK-4 PECT test during the 2016-2017 academic year for each of the 14 objectives of the Pearson PreK-4 PECT test.

		Module

		Subarea

		Subarea Name

		Objective

		NAEYC Standard

		Clarion University # of test takers

		Clarion University % of correct responses

		Pennsylvania

# of test takers

		Pennsylvania % of correct responses



		1

		1

		I. Child Development, Learning, and Assessment



		0001 Understand the foundations and principles of child development and learning



		1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8

1b: Knowing and understanding the multiple influences on early development and learning

		68

		81.1

		4101

		82.1



		1

		1

		I. Child Development, Learning, and Assessment



		0002 Understand various types of assessment and evaluation



		3a. Understanding goals benefits uses of assessment



		68

		81.6

		4101

		81.7



		1

		1

		I. Child Development, Learning, and Assessment



		0003 Understand meeting the needs in an inclusive PreK-4 setting



		1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8

		68

		79.3

		4101

		80.8



		1

		2

		II. Collaboration and Professionalism



		0004 Understand family and community relationships



		2b: Supporting and empowering families and communities through respectful, reciprocal relationships

		68

		79.9

		4101

		76.6



		1

		2

		II. Collaboration and Professionalism



		0005 Understand legal, ethical, and professional roles and responsibilities



		6b Knowing about and upholding ethical standards and other professional guidelines

		68

		79.6

		4101

		77.2



		2

		1

		I. Language and Literacy Development



		0006 Understand foundations of research-based, standards-based literacy instruction



		5a. Understand content knowledge and resources in academic disciplines

		51

		73.5

		4101

		71.6



		2

		1

		I. Language and Literacy Development



		0007 Understand assessment, instruction, and intervention for emergent literacy and beginning reading



		4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.

		51

		73.7

		4101

		70.7



		2

		1

		I. Language and Literacy Development



		0008 Understand assessment, instruction, and intervention for reading fluency and reading comprehension



		4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.

		51

		81.0

		4101

		78



		2

		1

		I. Language and Literacy Development



		0009 Understand assessment, instruction, and intervention for PreK-4 students

		4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.

		51

		76.7

		4101

		78.8



		2

		2

		II. Social Studies, Arts, and Humanities



		0010 Understand the developmental foundations of social studies learning



		4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.

5a. Understand content knowledge and resources in academic disciplines

		51

		64.4

		4101

		70.3



		2

		2

		II. Social Studies, Arts, and Humanities



		0011 Understand the developmental foundations of learning in arts and humanities



		4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.

5a. Understand content knowledge and resources in academic disciplines

		51

		82.9

		4101

		87



		3

		1

		Mathematics, Science, and Health



		0012 Understand the developmental foundations of mathematical learning



		4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.

5a. Understand content knowledge and resources in academic disciplines

		50

		78.9

		4106

		76.8



		3

		1

		Mathematics, Science, and Health



		0013 Understand the foundations of scientific learning



		4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.

5a. Understand content knowledge and resources in academic disciplines

		50

		77.4

		4106

		74.8



		3

		1

		Mathematics, Science, and Health



		0014 Understand the developmental foundations of learning in motor development and health



		4b Knowing, understanding effective strategies and tools for early education, including appropriate use of technology.

5a. Understand content knowledge and resources in academic disciplines

		50

		84.7

		4106

		83.7
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2 Required Assessment – CONTENT KNOWLEDGE: Assessment of content knowledge in early childhood education.


1a. Candidates complete the Comprehensive Exam in their senior year, at the end of the first-fourth grade block experience, which is the semester prior to student teaching. This multiple choice exam is designed to assess content knowledge related to child development and learning, assessment, relationships with families and communities, teaching strategies, content knowledge for meaningful curriculum and professionalism. 


1.b This assessment aligns with NAEYC standards 1a, 1b, 2b, 3a, 5a, 5b, and 6e.


Table 1 describes the alignment of the designated Comprehensive Exam with the NAEYC standards. 


Table 1: Alignment of Comprehensive Exam with NAEYC Standards


		NAEYC Standard

		How Comprehensive Exam aligns with standard






		NAEYC Standard 1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8

		Candidates answer questions that assess their understanding child development and developmental theory






		NAEYC Standard 1b: Knowing and understanding the multiple influences on early development and learning

		Candidates answer questions that assess their understanding parental, interaction and experiential influences on child development and learning






		NAEYC Standard 2b: Supporting and empowering families and communities through respectful, reciprocal relationships

		Candidates answer questions that assess their understanding of how to show respect to families and consider their preferences and culture in interactions with them and their children. 






		NAEYC Standard 3a. Understanding goals benefits and uses of assessment

		Candidates answer questions that assess their understanding of successful assessment strategies






		NAEYC Standard 3d: Knowing about assessment partnerships with families and with professionals, colleagues to build effective learning environments.

		Candidates answer questions that assess their understanding of partnering with families, colleagues and other professionals for child assessment.



		NAEYC Standard 5a. Understand content knowledge and resources in academic disciplines 

		Candidates answer questions that assess their understanding content knowledge and resources related to literacy, creative arts, motor development, health, science, social studies, mathematics and technology. 






		NAEYC Standard 5b. Know and use central concepts and inquiry tools in content areas/disciplines

		Candidates answer questions that assess their understanding of how to use central concepts and inquiry tools related to literacy, creative arts, motor development, health, science, social studies, mathematics and technology.






		NAEYC Standard 6e Engaging in informed advocacy for children and the profession

		Candidates answer questions that assess their understanding of how to advocate on behalf of children and families.





1.c The overall data show that at least 86% of the candidates met overall expectations of the comprehensive exam. None of the candidates exceeded the expectations, and one did not meet the expectations for this exam. These mediocre scores could be connected to the manner this assessment is administered. While candidates are required to take the comprehensive exam at the end of their 1-4 block, the exam is not graded. It could be that the candidates are not taking the exam seriously. However, candidates are instructed to do their best. Early childhood faculty are not satisfied with this exam as a key assessment and are exploring other options for this required assessment of content knowledge in early childhood education.


1.d Standard 1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8: Candidates appeared to understand developmental milestones (100% met this criterion), but lacked understanding of developmental theory (86% did not meet criterion). 

Standard 1b: Knowing and understanding the multiple influences on early development and learning: Overall, candidates demonstrated understanding of parental, interaction and experiential influences on child development and learning. (86% to 100% meet each of the criterion for this key element.)

Standard 2b: Supporting and empowering families and communities through respectful, reciprocal relationships: At least 100% of candidates met all criteria for this standard on this key assessment. Candidates did exceptionally well indicating their understanding of how to show respect to families and consider their preferences and culture in interactions with them and their children. 


Standard 3a. Understanding goals benefits uses of assessment: Candidates demonstrated basic knowledge of successful assessment understanding goals, benefits and uses of assessment. 86% demonstrated knowledge of formative assessment; 71% demonstrated understanding ethical assessment practices; and 14% demonstrated understanding of pre-assessment. 

Standard 3d: Knowing about assessment partnerships with families and with professionals, colleagues to build effective learning environments: The majority (at least 86%) of candidates correctly responded to all questions on the exam addressing standard 3d. Candidates appear to have a good understanding of partnering with families and other professionals for child assessment.

Standard 5a. Understand content knowledge and resources in academic disciplines:  At least 57% of the candidates met all criteria for this standard on this key assessment. At least 71% of the candidates answered 6 of the 8 (75%) questions addressing this standard correctly, indicating that candidates do have a fundamental understanding of content knowledge and resources related to literacy, creative arts, motor development, health, science, social studies, mathematics and technology. 100% of the candidates identified successful strategies for promoting creative thought. Understanding of content knowledge and resources related to motor development appeared to be a strength for candidates. 

Standard 5b. Know and use central concepts and inquiry tools in content areas/disciplines: At least 29% of the candidates met all criteria for this standard on this key assessment. At least 57% of the candidates answered 15 of the 16 (94%) questions addressing this standard correctly, revealing that candidates do understand how to use central concepts and inquiry tools related to literacy, creative arts, motor development, health, science, social studies, mathematics and technology. Candidates struggled with planning instruction in social studies (particularly the legislative branch of U.S. Government). Understanding of how to use central concept and inquiry tools related to science appeared to be a strength for candidates. 

Standard 6e Engaging in informed advocacy for children and the profession: At least 100% of the candidates met all criteria for this key element. Candidates appear to have a good understanding of how to advocate on behalf of children and families.


2e.






Instructions to candidates:

Please read each of the following scenarios and select the response that best completes the statement or answers the question. This is an individual assessment; you may not use your books, notes, or other resources to complete this exam. You are expected to take your time and do your best in answering the questions. 


Comprehensive Exam


(Correct Responses are in italics for this document. They are not in italics for the candidates.)


1. One of the best ways for teachers to help children successfully resolve the crises named by Erik Erikson is to:


a. Give in to every one for a child’s demands


b. Develop a warm relationships with children


c. Model ecstatic behavior


d. Develop a caustic relationships with children


e. B and C


2.    John Dewey believed that schools can help children develop the thinking skills necessary for life in a democracy through all of the following except:


a. A teacher making decisions on his own and ignoring what the children think


b. Open and courteous communication


c. Collaboration


d. Respecting everyone

e. Learning about being linked to others

3.   Which of the following would cause concern if a three-year-old child is NOT able to do it?


a. Speak clearly enough to be understood most of the time

b. Read his or her own name

c. Use scissors to cut out shapes

d. Ride a two-wheeler (bike)

4.   Any guidance strategy based on Vygotsky's theory depends heavily on:


a. Adult accommodation


b. A child’s ability to do sensorimotor thinking


c. Adult assimilation


d. Children’s power of persuasion


e. Adults and children talking together

5.    Negative discipline affects self esteem by fostering _________ in children.


a.  Feelings of competence


b. A lack of self confidence

c. Feelings of worthiness


d. All of the above


e. None of these 

6.     All the following are basic to an early childhood music and movement program except:


a. Listening

b. Practicing

c. Moving

d. Playing

e. Singing


7.   Which of the following types of activities stimulate creative thought?


a. Coloring in pre-printed pages


b. Inventing a robot puppet from recycled materials


c. Reading a book about a topic related to history

d. Drawing a picture from a teacher’s model


8.   Creative drama helps children:


a. Become more popular


b. Perform for an audience


c. See others’ points of view

d. Learn to enunciate clearly


9.   A second grade teacher is in the process of building a formative assessment in order to assess where her students are after the previous discussed topic on The Oregon Trail.  Which of the following is key to building a successful assessment?


a. Taking the students’ outcomes individually as well as a classroom whole and building knowledge as to which route to take in the learning process


b. The distribution of progress monitoring report to the parents/guardians in order to gain their appropriate views and understanding


c. Creating an overall identification and summary of each individual child’s weaknesses and strengths as well as the entire groups’

d. Planning to specific dates as to when each designated task should be completed on an individual basis per each child


10.  Mr. Edwards, a newly hired fifth grade teacher, is in the process of developing a science based unit on the metric system.  His focus is to develop appropriate assessments before determining the particular lesson topics and procedures.  Based on Mr. Edwards' education, he has gained insight on the benefits and importance of this process.  Which of the following is the most valuable advantage of ensuring efficient quality instruction? 

a.   Allows the teacher to design specific expectations and learning experiences based on the pre assessment outcomes.


b. Provides the teacher with the opportunity to develop an assessment based off of specific mandated standards.


c. Ensures the teacher that each assessment will be adaptable and yet accessible to each student.

d. Identification of presentation skills develops over time as the teacher is provided with possible directions to take for instruction improvements.


11   Which of the following describes early childhood professionals' ethical responsibilities related to assessment?


a. Developing a collection of previous as well as current assessment topics and questions in order to provide the children with a valid understanding of the assessment to which they will be taking.


b. Using a variety of assessments as an aid in order to determine the learning process.


c. Sharing assessment information with families after the assessments have been completed and telling the families what they need to do in order to enhance their children's development.

d. Sharing assessment results with individuals, in an out of the learning environment, by displaying the assessment results for each child.


12.  You are a preschool teacher.  One of the three-year-olds in your classroom, who is physically and cognitively capable of feeding himself, refuses to do so.  He calmly and politely sits at the table waiting for you to feed him.  Using Vygotsky's Sociocultural theory, you would want to do what as soon as possible?


a. Talk with his family about why he needs to learn to feed himself.


b. Talk with his family about mealtime routines and practices at home.

c. Talk with him so that he understands he is in preschool now and has to feed himself.

d. Talk with him about how the other children are feeding themselves and he is the only one not doing so. 


13.  One of the primary roles of early childhood teachers at IFSP/IEP meetings is to:


a. Share information regarding the child's IQ testing.


b. Share information regarding the child's family background.


c. Share information regarding the child's medical background.

d. Share information regarding the child's performance in the regular education classroom.

14.  Anything that happens to one family member affects all other family members is a premise of which of the following theories?


a. Sociocultural


b.    Bioecological

c.    Family Systems

d.    Cognitive Development

15   Journaling can be an effective strategy for communication about a child's progress when


a. the teacher needs to maintain documentation.


b. the families are not primarily English speaking.


c. both the teacher and family are seeking a flexible way to communicate

d. both the teacher and the family commit to this type of communication.


16   A single parent of one of the children in your classroom confides in you that she has recently lost her job and is concerned about being able to provide for her children.  As the teacher, your ethical responsibility is to:


a. Ask the mother if she needs a loan, and offer her some money.


b. Post something in the newsletter and ask for other families to donate food and clothing.


c. Share community resources, such as information on food banks, housing, etc. with the mother.

d. Talk with the other teachers about the family's situation and ask for monetary donations to help them

17.  You are a second grade teacher in a public school. A fellow second grade teacher comes to you for ideas about how to celebrate Easter in her class.  Your advice to her is...


a. Based on your ethical responsibility to respect the separation of church & state, never talk about any religious holidays, even if the children bring them up.


b. Based on your ethical responsibility to respect each child, even if you have even one child that does not celebrate Easter, you can't talk about it.


c. Based on your ethical responsibility to respect family culture, ask the children if they celebrate during this time of year and if so how they celebrate.  Based on this information design a creative activity that allows children to share their experiences.

d. Based on your ethical responsibility to keep parents happy, celebrate anyway you like if the majority of the children celebrate the holiday.


18.  It is the first week of school.  As a kindergarten teacher you have developed a system of writing reflective notes about your teaching strategies and the children's response to lessons on a chart.  As you review your notes on Friday, you notice that the same three children have not been enthusiastic about participating activities.  You decide to:


a. Based on your reflections, assume that since it is just a few children you don't need to modify your curriculum or teaching strategies.


b. Write a note home to the parents asking them to work with their child


c. Call each parent and tell them how important it is that their child participate, otherwise the child may not have a successful year.

d. Review each child's applications and consider prior learning experiences in group care.  Based on this information consider strategies to help the child feel comfortable to participate.

19.  As a fourth grade teacher you overhear children in another class talking in the hallway making fun of a child who is overweight.  You have an ethical responsibility to...


a. Tell the children's teacher, because you are not their teacher


b. Intervene immediately and talk with the children about how making fun of another child is hurtful and then inform their teacher.


c. Go directly to the principal, because this is a behavior not tolerated in your school.

d. Do nothing, because the teasing might motivate the overweight child to eat a healthier diet and exercise more.

20.  When planning instruction to develop K-2 motor skills, the teacher should consider the following:


a. Activities that are moderately difficult and that are performed either individually or with a partner, to increase the children's chances of success.


b. Activities that are moderately difficult and that performed with partners and small groups, to increase the children's chances of success.


c. Activities that are difficult and that are performed with small and large groups, to increase the children's success.

d. Activities that are mainly sports and team oriented, to increase the children’s chance of success.

21.  The most developmentally appropriate activity for promoting the development of a preschooler's throwing skills would be:


a. Throw a beach ball at a moving target of different sizes and shapes.


b. Throw a small yarn ball or bean bag at a large target that is stationary.


c. Throw a baseball from various distances to a small target.

d. Throw a yarn ball while running to a partner that is also running.

22.  A developmentally appropriate activity for a first grade student would be:


a. Team sports with strategy and several rules.


b. Activities that require team work and constant running.


c. Creative movement to music where all children are moving.

d. Relay races where children must wait in line.

23.  A kindergarten teacher creates labels and signs for areas of the classroom, charts that designate the daily "paper passer", "office messenger", and other "special helpers," rebus charts, and KLEW or KWL charts.  There is a classroom library that features a wide variety of books--both narrative and expository -- representing an array of genres.  The teacher regularly reads aloud stories, books, messages, appropriate signs and charts.  These features ensure


a. Phonemic awareness


b. Fluency


c. A print-rich environment

d. Concepts of print


24.  In the word boil, the vowel sound could be described as a


a. Long vowel sound


b. Short vowel sound


c. Dipthong

d. Digraph

25.  One of the approaches to help readers develop fluency is


a. Popcorn reading


b. Repeated readings


c. Sustained silent reading

d. Rhyming games

26.  Reading aloud with expression, appropriate intonation and juncture, stress, and changes in pitch is referred to as


a. Comprehension


b. Orthography


c. Syntax

d. Prosody

27.  Second graders have the following paragraphs in their morning reading lesson:

 Mrs. Finchenbaum ambled down the street.  She carried a brightly-colored bag that contained a ball of string, six pencils, and her new book.  She met her friend, Mrs. Floobius, and spoke to her.

"Hello, Mrs. Floobius," said Mrs. Finchenbaum.  "How are you today?"

 "I am fine," replied Mrs. Floobius.  "It sure is a nice day."

Which word would probably be the best word to select for second graders' vocabulary development?


a. Ambled


b. The


c. Mrs. Finchenbaum

d. Street


28.  The instructional strategy that is most flexible and engaging for phonological awareness and print concept development is


a. A reading-readiness worksheet


b. Listening discrimination using sound cans


c. Interaction with rebus chart

d. Availability of a word wall


29.  A teacher wants to provide many opportunities for his/her students to learn and practice the science process skills of classifying.  Which of the following would NOT provide those opportunities?


a. having students sort their classmates' shoes by color, style, type of material, etc.


b. having students take part in an activity in which they test various beak-like "tools" to see which kind of food they can pick up, and then organizing pictures of different bird beaks based upon what each beak is designed to eat.


c. having students measure and sketch the bean plants they are growing in the classroom over a period of several days.


d. having students observe and collect various leaves from the trees in the schoolyard, and grouping them by shape, size and color.

30.  A teacher is designing an inquiry-based activity for a fourth-grade class.  He/she asks teams of students to develop an investigation to answer some questions they have about frogs.  Which of the following would NOT be an important component of their investigations?


a. completing a fill-in-the-blank form about the life cycle of a frog.


b. deciding upon one variable to test and others to keep constant, based upon the focus question they have chosen.


c. observing and sketching their results, and collecting and recording data.

d. making claims about frogs based upon and supported by the evidence they have collected, and using these claims to draw conclusions.


31.  A teacher wants to assess student learning in science throughout the school year.  The teacher could most effectively accomplish this through which of the following methods?


a. grading worksheets periodically and keeping a checklist of topics successfully completed


b. completing KLEW charts together and using student science notebooks to record observations and investigations.


c. giving weekly quizzes and tests to determine understanding of the content of that week's lessons.

d. having students write summaries of small sections of the science textbook to ensure understanding before moving on to the next topic.


32.  A second grade teacher wants to encourage reluctant readers' independent reading using technology.  Which of the following teacher strategies is likely to be most effective in achieving this goal?


a. Creating attractive bulletin board displays of children's favorite books using Print Shop, Print Maker, and other desktop publishing software.


b. Publishing a monthly newsletter to parents with a list of books for their children to get from the library.


c. Having children create their own booktalks using various free online applications to share with other students in the classroom.

d. Making a class website with an embedded Shelfari list.


33.  SMART notebook software can be used to extend students' learning at home by:


a. Having parents install the SMART notebook software on their personal computers.


b. Posting the files for students to access on your class webpage with a link to the SMART Notebook Express web application.


c. Exporting the file into a more accessible file type.


d. Both a and c.

e. Both b and c.

34.  When creating a technology enhanced lesson for students, the place to begin the lesson design is to:


a. Begin with the PA Academic Standards or the PA Early Learning Standards and the local curriculum.

b. Begin with the ISTE standards.


c. Begin with lessons posted at the SMART Exchange website.

d. Begin with the subject matter textbook.


35.  Heavy emphasis has been placed on computation and computational procedure in elementary school mathematics.  Calculators and other forms of technology continue to increase.  What is the NCTM's view of the use of calculators and other technology in the classroom?


a. Estimation and mental computation may only be used without the calculator.


b. Mental computation or pencil and paper calculation is always preferable to calculator use.


c. Paper and pencil computation should be used for multiplying two three-digit numbers.

d. The use of a computer and the use of a calculator may be selected as an appropriate computational tool in solving a problem.


36. When introducing new concepts in mathematics, how should the concepts be introduced?


a. From concrete to abstract


b. From computation to algorithm


c. From pictorial to concrete pictorial

d. From process to content


37. The NCTM recommends a shift in Mathematics instruction and assessment.  According to the NCTM, which of the following is not a recommended shift in instruction and assessment? 

a. shift towards learning through investigating problems – away from memorizing and repeating

b. shift towards teaching by questioning and listening – away from teaching by telling

c. shift towards using evidence from a single standardized test for evaluation purposes

d. shift towards content that is a rich variety of mathematical topics and problem situations – away from focusing on just arithmetic

38.  Kindergarten social studies standard 5.2 is the "Rights and Responsibilities of Citizenship." Which


learning experience would not help children learn skills to meet this standard?


a. Engage children in class meetings and decision making


b. Provide opportunities for children to talk about where they live


c. Provide cooperative learning experiences

d. Define expectations of the classroom


39.  A third-grade teacher is planning instruction on the roles of the three branches of the U.S. government. Which of the following strategies would be most appropriate for the teacher to use to promote students' understanding of the role of the legislative branch?


a. Assisting students with nominating and electing class officers


b. Inviting a member of local law enforcement to speak to the students


c. Having students work in groups to create a set of classroom rules

d. Asking students to read and discuss the school's code of conduct

40.  Second-grade students are painting scenes from a recent field trip to a historic site.  As the teacher observes their work, he says to one student, "Jeff, I see the different shades of green you are using to paint the leaves and the grass."  This comment most support's Jeff's creative development because:


a. Attention and praise develop appreciation for details


b. It values the process as well as the product


c. Describing actions reinforces recall and repetition

d. It encourages efforts to perceive visual subtleties

2f.  A rubric is not used to score this assessment. Correct responses are italicized above.

2.g Table 2 illustrates the teacher candidates’ overall performance on the Comprehensive Exam for the spring  2017 semester.


Table 2: Overall Performance on the Comprehensive assignment for the spring 2017 semester.

N = 7

		

		Exceeds expectations




		Meets expectations

		Does not yet meet expectations



		Spring 2017

		

		6 (86%)

		1 (14%)





Table 3 portrays the teacher candidates’ performance on the Comprehensive Exam for the spring 2017 semester.

Table 3: Candidate performance on the Comprehensive Exam for the spring 2017 semester.

N = 7

		Question

		NAEYC Key Element

		Correct

		Incorrect



		1

		Standard 1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8

		N = 1 (14%)



		N = 6 (86%)





		2

		Standard 1b: Knowing and understanding multiple influences on development and learning

		N = 7 (100%)



		



		3

		Standard 1a: Knowing and understanding young children’s characteristics and needs, from birth through age 8

		N = 7 (100%)



		



		4

		Standard 1b: Knowing and understanding multiple influences on development and learning

		N = 6 (86%)



		N = 1 (14%)





		5

		Standard 1b: Knowing and understanding multiple influences on development and learning

		N = 7 (100%)



		



		6

		Standard 5a: Understanding content knowledge and resources in academic disciplines: language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies.

		N =4 (57%)



		N = 3 (43%)





		7

		Standard 5a: Understanding content knowledge and resources in academic disciplines: language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies.

		N = 7 (100%)



		



		8

		Standard 5a: Understanding content knowledge and resources in academic disciplines: language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies.

		N = 5 (71%)



		N = 2 (29%)





		9

		Standard 3a: Understanding the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children

		N = 6 (86%)



		N = 1 (14%)





		10

		Standard 3a: Understanding the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children

		N = 1 (14%)



		N = 6 (86%)





		11

		Standard 3a: Understanding the goals, benefits, and uses of assessment – including its use in development of appropriate goals, curriculum, and teaching strategies for young children

		N = 5 (71%)

		N = 2 (29%)



		12

		Standard 2b: Supporting and engaging families and communities through respectful, reciprocal relationships




		N = 7 (100%)



		



		13

		Standard 3d: Knowing about assessment partnerships with families and with professionals, colleagues to build effective learning environments.

		N = 7 (100%)



		



		14

		Standard 1b: Knowing and understanding multiple influences on development and learning

		N = 7 (100%)



		



		15

		Standard 3d: Knowing about assessment partnerships with families and with professionals, colleagues to build effective learning environments

		N = 6 (86%)



		N = 1 (14%)





		16

		Standard 2b: Supporting and engaging families and communities through respectful, reciprocal relationships




		N =7 (100%)



		



		17

		Standard 6e: Engaging in informed advocacy for young children and the early childhood profession

		N = 7 (100%)



		



		18

		Standard 1b: Knowing and understanding multiple influences on development and learning

		N = 7 (100%)

		



		19

		Standard 6e: Engaging in informed advocacy for young children and the early childhood profession

		N = 7 (100%)



		



		20

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N = 5 (71%)



		N = 2 (29%)





		21

		Standard 5a: Understanding content knowledge and resources in academic disciplines: language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies.



		N = 6 (86%)



		N = 1 (14%)





		22

		Standard 5a: Understanding content knowledge and resources in academic disciplines: language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies.



		N = 6 (86%)



		N = 1 (14%)





		23

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N = 6 (86%)



		N = 1 (14%)





		24

		Standard 5a: Understanding content knowledge and resources in academic disciplines: language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies.

		N= 5 (71%)



		N = 2 (29%)





		25

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N = 7 (100%)



		



		26

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N = 6 (86%)



		N = 1 (14%)





		27

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N = 6 (86%)



		N = 1 (14%)





		28

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N = 4 (57%)



		N = 3 (43%)





		29

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N = 6 (86%)



		N = 1 (14%)





		30

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N= 7 (100%)



		



		31

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N = 7 (100%)



		



		32

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N = 4 (57%)



		N = 3 (43%)





		33

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N = 6 (86%)



		N = 1 (14%)





		34

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or


academic disciplines

		N = 6 (86%)



		N = 1 (14%)





		35

		Standard 5a: Understanding content knowledge and resources in academic disciplines: language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies.

		N = 4 (57%)



		N = 3 (43%)





		36

		Standard 5a: Understanding content knowledge and resources in academic disciplines: language and literacy; the arts – music, creative movement, dance, drama, visual arts; mathematics; science, physical activity, physical education, health and safety; and social studies.

		N= 5 (71%)



		N = 2 (29%)





		37

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines



		N= 5 (71%)



		N = 2 (29%)





		38

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N= 5 (71%)



		N = 2 (29%)





		39

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N= 2 (29%)



		N = 5 (71%)





		40

		Standard 5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines

		N = 4 (57%)



		N = 3 (43%)







2 Required Assessment.doc


10.

11.

12.

13.

14.

15.

16.

(1) e.g. Birth to Grade 3, P-3
Program Type
@' First Teaching License

Degree or award level

©  Baccalaureate

O post Baccalaureate

O Master's

Is this program offered at more than one site?
O Yes

“ No

If your answer is "'yes'" to above question, list the sites at which the program is offered

Title of the state license for which candidates are prepared
]Pennsylvania Instructional | Teaching Certification
Program report status:

O Initial Review

U Response to One of the Following Decisions: Further Development Required
or Recognition with Probation

© Response to National Recognition With Conditions
Is your Educator Preparation Provider (EPP) seeking

U CAEP accreditation for the first time (initial accreditation)

~ Continuing CAEP accreditation

State Licensure data requirement on program completers disaggregated by specialty area with sub-area
scores:

CAEP requires programs to provide completer performance data on state licensure examinations for
completers who take the examination for the content field, if the state has a licensure testing
requirement. Test information and data must be reported in Section IV. Does your state require such a
test?

2 vYes

2 No




SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of NAEYC standards.
(Response limited to 4,000 characters)

2. Description of the field and clinical experiences required for the program, including the number of hours
for early field experiences and the number of hours/weeks for student teaching or internships. NOTE:
Description of the field and clinical experiences required for the program should explain how the
program ensures high quality field experiences. Quality field experiences support candidates to
understand and apply the competencies reflected in the NAEYC standards as they observe, implement
and receive constructive feedback in real world early learning settings. Programs are encouraged to
consider the “indicators of strength” listed in the Supporting Explanation of Standard 7 when writing
this narrative.

(Response limited to 8,000 characters)

3. Please attach files to describe a program of study that outlines the courses and experiences required for
candidates to complete the program. The program of study must include course titles. (This information
may be provided as an attachment from the college catalog or as a student advisement sheet.)

4.  This system will not permit you to include tables or graphics in text fields. Therefore any tables or
charts must be attached as files here. The title of the file should clearly indicate the content of the file.
Word documents, pdf files, and other commonly used file formats are acceptable.

5. Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the
program, beginning with the most recent academic year for which numbers have been tabulated. Report
the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes,
master's, doctorate) being addressed in this report. Data must also be reported separately for programs
offered at multiple sites. Update academic years (column 1) as appropriate for your data span. Create
additional tables as necessary.

Program:

# of Candidates
Academic Year Enrolled in the
Program

# of Program
Ccompleters(®

(2) CAEP uses the Title 11 definition for program completers. Program completers are persons who have met
all the requirements of a state-approved teacher preparation program. Program completers include all those who are
documented as having met such requirements. Documentation may take the form of a degree, institutional certificate,
program credential, transcript, or other written proof of having met the program's requirements.

6. Faculty Information
Directions: Complete the following information for each faculty member responsible for professional
coursework, clinical supervision, or administration in this program.

Faculty Member Name
Highest Degree, Field, &
University(s)
Assignment: Indicate the

role of the faculty member
(@)

Faculty Rank(®)
Tenure Track e YES

Scholarship(®, Leadership in



Professional Associations,

and Service("):List up to 3
major contributions in the

past 3 years(s)

Teaching or other
professional experience in

P-12 schools(®

(3) e.g., PhD in Curriculum & Instruction, University of Nebraska.

(4) e.g., faculty, clinical supervisor, department chair, administrator

(5) e.qg., professor, associate professor, assistant professor, adjunct professor, instructor

(6) Scholarship is defined by CAEP as systematic inquiry into the areas related to teaching, learning, and the education
of teachers and other school personnel.

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and
the application of current research findings in new settings. Scholarship further presupposes submission of one's work for
professional review and evaluation.

(7) Service includes faculty contributions to college or university activities, schools, communities, and professional
associations in ways that are consistent with the institution and unit's mission.

(8) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local
school program.

(9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching
in a PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held,
if any.



SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NAEYC standards. All programs
must provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must
substitute an assessment that documents candidate attainment of content knowledge in #1 below. For each assessment, indicate
the type or form of the assessment and when it is administered in the program.

1. Please provide following assessment information (Response limited to 250 characters each field)

Type and Number of
Assessment

Name of Assessment
(10)

Type or Form of
Assessment (1)

When the Assessment Is
Administered (12)

Assessment #1:
Licensure
assessment, or
other content-
based assessment
(required)

Assessment #2:
Content knowledge
in early childhood
education
(required)

Assessment #3:
Candidate ability to
plan implement
appropriate
teaching and
learning
experiences
(required)

Assessment #4:
Student teaching or
internship
(required)

IAssessment #5:
Candidate effect on
student leaning
(required)

Assessment #6:
Additional
assessment that
addresses NAEYC
standards
(required)

Assessment #7:
Additional
assessment that
addresses NAEYC
standards
(optional)

Assessment #8:
Additional
assessment that
addresses NAEYC
standards
(optional)

(10) Identify assessment by title used in the program; refer to Section 1V for further information on




appropriate assessment to include.

(11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure
test, portfolio).

(12) Indicate the point in the program when the assessment is administered (e.g., admission to the program,
admission to student teaching/internship, required courses [specify course title and numbers], or completion of the
program).



SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

For each NAEYC standard on the chart below, identify the assessment(s) in Section Il that address the standard. One
assessment may apply to multiple NAEYC standards.

1. Standard 1: Candidates prepared in early childhood degree programs are grounded in a child development
knowledge base. They use their understanding of young children's characteristics and needs, and of multiple
interacting influences on children's development and learning, to create environments that are healthy, respectful,
supportive, and challenging for each child.

H1 H2 H#3 HA H#5 H6 H#7 #8

2. Standard 2: Candidates prepared in early childhood degree programs understand that successful early childhood
education depends upon partnerships with children’s families and communities. They know about, understand, and
value the importance and complex characteristics of children’s families and communities. They use this
understanding to create respectful, reciprocal relationships that support and empower families, and to involve all
families in their children’s development and learning.

H1 #2 #3 HA H5 H#H6 #7 #8

3. Standard 3: Candidates prepared in early childhood degree programs understand that child observation,
documentation, and other forms of assessment are central to the practice of all early childhood professionals. They
know about and understand the goals, benefits, and uses of assessment. They know about and use systematic
observations, documentation, and other effective assessment strategies in a responsible way, in partnership with
families and other professionals, to positively influence the development of every child.

H1 #2 #3 HA H5 H#H6 #7 #8




Standard 4: Candidates prepared in early childhood degree programs understand that teaching and learning with
young children is a complex enterprise, and its details vary depending on children’s ages, characteristics, and the
settings within which teaching and learning occur. They understand and use positive relationships and supportive
interactions as the foundation for their work with young children and families. Candidates know, understand, and
use a wide array of developmentally appropriate approaches, instructional strategies, and tools to connect with
children and families and positively influence each child’s development and learning.

H1 #H2 #3 HA H5 H6 #7 #8

Standard 5: Candidates prepared in early childhood degree programs use their knowledge of academic disciplines
to design, implement, and evaluate experiences that promote positive development and learning for each and every
young child. Candidates understand the importance of developmental domains and academic (or content) disciplines
in early childhood curriculum. They know the essential concepts, inquiry tools, and structure of content areas,
including academic subjects, and can identify resources to deepen their understanding. Candidates use their own
knowledge and other resources to design, implement, and evaluate meaningful, challenging curriculum that
promotes comprehensive developmental and learning outcomes for every young child.

H1 #H2 #3 HA H5 H#H6 #7 #8

Standard 6: Candidates prepared in early childhood degree programs identify and conduct themselves as members
of the early childhood profession. They know and use ethical guidelines and other professional standards related to
early childhood practice. They are continuous, collaborative learners who demonstrate knowledgeable, reflective and
critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources.
They are informed advocates for sound educational practices and policies.

H1 #2 #3 HA H5 H#H6 #7 #8




Standard 7: FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Field experiences and clinical practice are planned and sequenced so that candidates develop the knowledge, skills
and professional dispositions necessary to promote the development and learning of young children across the entire
developmental period of early childhood — in at least two of the three early childhood age groups (birth — age 3, 3
through 5, 5 through 8 years) and in the variety of settings that offer early education (early school grades, child
care centers and homes, Head Start programs).

7a. Opportunities to observe and practice in at least two of the three early childhood age groups (birth — age 3, 3-5,
5-8)

7b. Opportunities to observe and practice in at least two of the three main types of early education settings (early
school grades, child care centers and homes, Head Start programs)

Information should be provided in Section | (Context), question 2, to address this standard.



SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in Section IV. Taken
as a whole, the assessments must demonstrate candidate mastery of the SPA standards. The key assessments should
be required of all candidates. Assessments, scoring guides/rubrics and data charts should be aligned with the SPA
standards. This means that the concepts in the SPA standards should be apparent in the assessments and in the
scoring guides/rubrics to the same depth, breadth, and specificity as in the SPA standards. Data tables should also be
aligned with the SPA standards. The data should be presented, in general, at the same level it is collected. For
example, if a rubric collects data on 10 elements [each relating to specific SPA standard(s)], then the data chart
should report the data on each of the elements rather that reporting a cumulative score..

In the description of each assessment below, the SPA has identified potential assessments that would be appropriate.
Assessments have been organized into the following three areas to be aligned with the elements in CAEP Standard 1:
= Content knowledge (Assessments 1 and 2)

= Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

= Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this
is the case, assessments that combine content and professional knowledge may be considered "content knowledge"
assessments for the purpose of this report.

For each assessment, the compiler should prepare one document that includes the following items:

(1) A two-page narrative that includes the following:

a. A brief description of the assessment and its use in the program (one sentence may be sufficient);

b. A description of how this assessment specifically aligns with the standards it is cited for in Section I11. Cite SPA
standards by number, title, and/or standard wording.

c. A brief analysis of the data findings;

d. An interpretation of how that data provide evidence for meeting standards, indicating the specific SPA standards
by number, title, and/or standard wording;

and

(2) Assessment Documentation

e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide/rubric for the assessment; and

g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , however in some
cases assessment instruments or scoring guides/rubrics may go beyond five pages.

Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for
Assessment #4 that includes the two-page narrative (items a — d above), the assessment itself (item e above), the
scoring guide (item f above, and the data chart (item g above). Each attachment should be no larger than 2 mb. Do
not include candidate work or syllabi. There is a limit of 20 attachments for the entire report so it is crucial that you
combine files as much as possible.

1. State licensure tests or professional examinations of content knowledge. NAEYC standards addressed in
this entry could include Standards 1-6. If your state does not require licensure tests or professional
examinations in the content area, data from another assessment must be presented to document
candidate attainment of content knowledge. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

1 Required Assessment.docx

See the Attachment panel.

2. Assessment of content knowledge(13) in early childhood education. NAEYC standards addressed in this
entry could include but are not limited to Standards 1, 2, and 5. Examples of assessments include

comprehensive examinations, GPAs or grades(14), and portfolio tasks(13), (Answer Required)

Provide assessment information as outlined in the directions for Section IV

2 Required Assessment.doc

See the Attachment panel.




(13) Content knowledge in early childhood professional preparation includes knowledge of child development
and learning (characteristics and influences); family relationships and processes; subject matter knowledge in literacy,
mathematics, science, social studies, the visual and performing arts, and movement/physical education; as well as
knowledge about children's learning and development in these areas.

(14) If grades are used as the assessment or included in the assessment, provide information on the criteria for those
grades and describe how they align with the specialty standards.

(15) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a
portfolio is considered a single assessment and scoring criteria (usually rubrics) have been developed for the contents of
the portfolio as a whole. In this instance, the portfolio would be considered a single assessment. However, in many
programs a portfolio is a collection of candidate work—and the artifacts included
Assessment that demonstrates candidates can effectively plan and implement appropriate teaching and
learning experiences. NAEYC standards that could be addressed in this assessment include but are not
limited to Standard 4. Assessments might emphasize features such as (a) adaptations to individual,
developmental, cultural and linguistic differences; (b) knowledgeable and developmentally appropriate
application of subject matter knowledge; (c) use of effective and appropriate teaching strategies for
young children; and (d) attention to effects on children’s learning. These assessments are often included
in a candidate's portfolios or in student teaching evaluations. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

3 Required Assessment.doc

See the Attachment panel.

Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively in
practice. NAEYC standards that could be addressed in this assessment include Standards 1-6. An
assessment instrument used in student teaching or an internship should be submitted. (Answer
Required)

Provide assessment information as outlined in the directions for Section IV

4 Required Assessment.docx

See the Attachment panel.

Assessment that demonstrates candidate effects on student learning. NAEYC standards that could be
addressed in this assessment include but are not limited to Standards 1, 3, and 4. Examples of
assessments include those based on samples of children’s work, portfolio tasks, case studies, follow-up
studies, and employer surveys. They might include follow-up studies of graduates of the ECE program,
as they relate to the NAEYC standards and as they document graduates’ effectiveness in professional
positions where they have an impact on young children's development and learning. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

5 Required Assessment.doc

See the Attachment panel.

Additional assessment that addresses NAEYC initial teacher preparation standards. NAEYC standards 1 -
6 could be addressed by this assessment. Examples of assessments include evaluations of field
experiences, case studies, portfolio projects, and follow-up studies. Assessments might be candidate
projects that demonstrate candidate's (a) ability to observe and assess young children through case
studies or similar projects; (b) understanding of the role of families in young children's development
and learning, and how they support this role as teachers of young children; and (c) understanding of the
early childhood profession and candidates’ future role as advocates and reflective, continuous learners.
(Answer Required)

Provide assessment information as outlined in the directions for Section IV

6 Required Assessment.docx

See the Attachment panel.

Additional assessment that addresses NAEYC initial teacher preparation standards. NAEYC standards 1 -
6 could be addressed by this assessment. Examples of assessments include evaluations of field



experiences, case studies, portfolio projects, and follow-up studies. Assessments might be candidate
projects that demonstrate candidate's (a) ability to observe and assess young children through case
studies or similar projects; (b) understanding of the role of families in young children's development
and learning, and how they support this role as teachers of young children; and (c) understanding of the
early childhood profession and candidates’ future role as advocates and reflective, continuous learners.
(Optional)

Provide assessment information as outlined in the directions for Section IV

7 Optional Assessment.docx

See the Attachment panel.

Additional assessment that addresses NAEYC initial teacher preparation standards. NAEYC standards 1 -
6 could be addressed by this assessment. Examples of assessments include evaluations of field
experiences, case studies, portfolio projects, and follow-up studies. Assessments might be candidate
projects that demonstrate candidate's (a) ability to observe and assess young children through case
studies or similar projects; (b) understanding of the role of families in young children’s development
and learning, and how they support this role as teachers of young children; and (c) understanding of the
early childhood profession and candidates' future role as advocates and reflective, continuous learners.
(Optional)

Provide assessment information as outlined in the directions for Section IV

8 Optional Assessment.docx

See the Attachment panel.



SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and have been
or will be used to improve candidate performance and strengthen the program. This description should
not link improvements to individual assessments but, rather, it should summarize principal findings
from the evidence, the faculty's interpretation of those findings, and changes made in (or planned for)
the program as a result. Describe the steps program faculty has taken to use information from
assessments for improvement of both candidate performance and the program. This information should
be organized around (1) content knowledge, (2) professional and pedagogical knowledge, skill, and
dispositions, and (3) student learning.

(Response limited to 12,000 characters)

Content Knowledge

A. Data analysis has revealed that, while this was a strong area for candidates
later in the program, as evidenced on the Pearson PreK-4 PECT test, lack of
thorough understanding of child development and developmental theory is an
area of concern earlier in the program. This was evident in data presented in
Key Assessment # 7: Child Study, which is completed in the sophomore year
and in Key Assessment # 2: Comprehensive Exam, which is taken in the senior
year. While candidates appear to be familiar with developmental milestones,
they lack knowledge of holistic child development and developmental theory
and how to effectively use that knowledge. Comprehensive understanding of
child development and developmental theory provides a strong foundation for
appropriately interacting with children, planning developmentally appropriate
learning experiences and environments for children, and meaningfully
assessing children's development and learning.

Analysis of these data has resulted in a change in program requirements. ED
121: Human Development and Learning was the foundation course that all
early childhood majors took as a prerequisite to all other early childhood
courses. This course is not taught by early childhood faculty and provides a
brief overview of infant, toddler, preschooler and young school age child
development and developmental theory. In this class, candidates focus
observations on one child that ranges in age from birth through 12 years. Early
childhood faculty have concluded that this course does not provide early
childhood teacher candidates with the necessary foundational understanding of
child development and developmental theory.

Beginning with the Fall 2016 semester, the early childhood program no longer
required that candidates take ED 121: Human Development and Learning.
Candidates are now required to take ECH 141: Child Development and
Learning as their foundation course prior to taking any other early childhood
courses. This course emphasizes child development and developmental theory
from ages birth to eight years, allowing for additional time to focus on the
early ages. Candidates are required to observe and complete a case study for
each of the age groups: infant, toddler, preschool, young primary. Because
this is an early childhood course, early childhood faculty members, who have
extensive background in child development and developmental theory teach




this course.

Early childhood faculty members are hopeful that replacing ED 121: Human
Development and Learning, which is taught by faculty not specialized in early
childhood education with ECH 141: Child Development and Learning, which is
taught by faculty specialized in early childhood education will result in
candidates’ improved understanding of child development and developmental
theory. Since this change was just recently implement, data for those taking
ECH 141: Child Development and Learning have not yet been collected.

B. Another discussion point related to content knowledge that has resulted
from this review related to the required Key Assessment #2: Assessment of
Content Knowledge. Data have revealed that the teacher candidates at Clarion
University tend to do better on authentic assessments (Key Assessment #3:
Curriculum Project; Key Assessment #4: Student Teaching Performance
Profile; Key Assessment #5: Impact on Child Learning; Key Assessment #6:
Family-Community Engagement; Key Assessment #7: Child Study; and Key
Assessment #8: Legislative Letter) than on tests (Key Assessment #1: Pearson
PreK-4 PECT; and Key Assessment #2: Comprehensive Exam). In light of this,
and to better measure candidate's comprehension of early childhood content
knowledge, early childhood faculty plan to explore more creative, authentic
options for Key Assessment #2: Assessment of Content Knowledge.

Professional and Pedagogical Knowledge, Skill, and Dispositions

A. While early childhood faculty members have often expressed concern
regarding candidates’ ability to write effectively, using correct grammatr,
spelling and punctuation, data analysis of Key Assessment #8: Legislative
Letter has validated this concern. At least 83% of candidates’ letters were
unable to be mailed on first submission. Candidates’ lack of ability to use
conventions of formal writing will negatively affect their ability to communicate
with parents, supervisors, peers, and the community in general (including
elected officials). It will also hinder their effectiveness to instruct children to
correctly use grammar, spelling and punctuation. Candidates also
demonstrated inability to cite and reference sources in American Psychological
Association format. While not as concerning as their lack of conventional
writing skills, it is a concern for those candidates who will matriculate to
graduate programs.

Discussions around these data led early childhood faculty to think that
improper use of grammar and punctuation and misspelling are beyond the
realm of just the early childhood program. While not sure how to remedy this
problem, early childhood faculty have shared these data with faculty from
other departments to discuss solutions. We have also begun conversations that
focus on solutions to this concern, being sure to involve those from the English
Department and Student Support Services. This is something that needs to be
addressed on many levels.



One way to address this concern university-wide is through the Clarion
University Institutional Student Learning Assessment Committee (ISLAC). In
2014 Clarion University created the Institutional and Student Learning
Assessment Committee (ISLAC) to promote a culture of assessment on
campus. Every program must create and implement a program improvement
plan informed by data that align to the University-Wide Learning Outcomes.
This plan requires programs to interpret and use the data to spur growth in
and strengthen programs. Annual reports are submitted and reviewed by the
university-wide ISLAC committee. Our concerns regarding lack of conventional
writing skills have been addressed in the program review for ISLAC.

B. Candidates appeared to struggle during this data collection period describing
the demographics of the communities in which they completed a pre-student
teaching field experience, understanding family goals for the children with
whom they worked during this pre-student teaching field experience, and
reflecting on their family-engagement strategies. This is the first of two pre-
student teaching experiences in the program, and candidates appeared to
focus more on planning meaningful learning experiences for the children that
integrate content area and align with standards than familiarizing themselves
with the community, getting to know the children's families, their cultures and
their goals for their children, and reflecting on their family engagement
strategies. Candidates take a class on Family-Community Collaboration during
this pre-student teaching semester that emphasizes the importance of
establishing relationships with families and community. Faculty have reviewed
these data and question if it is candidate inability to do these or the timing of
when they and how they learn about community demographics, family cultures
and goals. They typically do these during their field experience, when they are
also planning daily learning experiences that lead the children through the
three phases of the Project Approach, documenting children's learning and
assisting in the classroom. Since candidates know where they will be
completing their field experience weeks prior to beginning the field experience,
they will be expected to explore and research the community weeks prior to
actually going into the classroom. They will also prepare means for learning
about the children’s families' cultures and goals before beginning field
experience so they are ready to begin building partnerships with families when
they start.

Student Learning

A. While data on Key Assessment #4: Student Teaching Performance Profile
and Key Assessment #5: Impact on Child Learning have indicated that
candidates positively influence child development and learning, data for these
two assessments are sparse. During this review period, Clarion University has
lacked an efficient data collection system, and for the early childhood program,
collection for student teacher data has been particularly challenging.
Administration has acknowledged our frustrations and has adopted the Chalk



and Wire data management system, which will allow for greater ease and a
more robust analysis of key data. This data management system began for all
freshmen education students during the fall 2016 semester. It allows for easy
storage and manipulation of the data, and will make the data readily available
for sharing at department and curricular meetings. Not only will this system
ensure comprehensive data collection, it will facilitate more frequent and
enriched discussions regarding the data, as data will be readily accessible to
faculty.

B. The final change that will allow for a greater concentration on program
growth is the hiring of a full-time administrator that has a focus on assessment
and accreditation. Clarion University has recently an individual at the Associate
Dean level that will to be the lead of all program assessments and action plans
to produce meaningful growth in our programs. The Associate Dean, School of
Education Director began working on July 1, 2017.




SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. For Revised Reports: Describe what changes or additions have been made to address the standards that
were not met in the original submission. Provide new responses to questions and/or new documents to
verify the changes described in this section. Specific instructions for preparing a Revised Report are
available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-
review-policies-and-procedur

For Response to Conditions Reports: Describe what changes or additions have been made to address the
conditions cited in the original recognition report. Provide new responses to questions and/or new
documents to verify the changes described in this section. Specific instructions for preparing a Response
to Conditions Report are available on the CAEP website at http://caepnet.org/accreditation/caep-
accreditation/spa-program-review-policies-and-procedur

(Response limited to 24,000 characters.)

In order to address the conditions cited in the original recognition report, at
least one additional application of data for each assessment 1 through 8,
disaggregated by the semester and subarea scores of the Pearson PreK-4 PECT
State Licensure Assessment for one additional application of data on the
Pearson are provided in Section IV.




This is the end of the report. Please click "Next" to proceed.



